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Appendix 1: Chronological Account of Project Activities

The different activities of the project are listed below in chronological order
to give a sense of the way it evolved.

September
1994

Initial project steering group meeting

Initial and second meeting at Parent Federation

Meeting with deputy head of local special school, whose MEd thesis looked at
parental views of statementing

Meeting with Pre-school panel

Draft parent interview schedule

Write to local and national voluntary organisations to request information for
parents and to seek interest in named persons

Qctober

Meeting with PEP to discuss intended actions

Finalise parent interview schedule

Start parent interviews

Meeting Parent Federation

Start work on Folder

Continue writing to local and national voluntary organisations to request
information for parents and to seek interest in named persons

EP staff meeting: discuss letters to parents re statementing

November

Meeting Parent Federation

Many parent interviews

Initial meeting with regional parent partnership officers
Second project steering group meeting

December

Second meeting with regional parent partnership officers

Continue parent interviews

DFE Symposium

Meeting with trainee EP re parent partnership

Telephone some local and national voluntary organisations who responded to
our request for information

January
1995

Meeting Parent Federation
Continue parent interviews
Investigate printing of folder
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February

2 day training session on parent partnership and the named person, hosted by
Newcastle parent partnership scheme and delivered by the Advisory Centre for
Education

Continue parent interviews

Third project steering group meeting

Staff training on Code of Practice for LEA support service

Staff meeting discussion about the role of the named person

Investigate printing of folder

March

LEA training on Code of Practice for teachers

Third meeting with regional parent partnership officers

Meeting with parents of children who are partially sighted and who have
statements

Investigate printing of folder at a different printer - first printer fails to deliver

City Challenge awards funds to Parent Federation for a full time post for *?
years for their own parent partnership project officer

April

Continue parent interviews

Attend international special needs conference in Birmingham

Attend special needs training day at Ballumbria University

Meet potential supplier of volunteer to be named person, a representative of
the local council of churches

May

Meeting Parent Federation

Investigate printing of folder

Meeting with parents of local school for children with severe learning difficulties
Meeting with parents of children who are partially hearing and who have
statements

Start to plan training for named person

Extra meeting with regional parent partnership officers from Newcastle to
discuss potential for joint training of named persons

Meet with two potential volunteers for named persons

Meet with worker at LEA advocacy project

Telephone local Scope rep, and CSV, to seek volunteers for named person
course

Meeting with Children Support East to discuss named persons

June

Meeting Parent Federation, in particular to discus job specification for Parent
Federation parent partnership officer

Continue planning training for named person and carry out training, on two
days, of 12 (?*) named persons

Fourth meeting with regional parent partnership officers

Twilight training session with teachers of local middle school on ways of
working with parents

Represent EPs at COSA monitoring group
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1

Several meetings Parent Federation to appoint their own parent partnership
project officer

Fourth project steering group meeting

July Study day organised by the Association of Educational Psychologists into pupil
perspective of the Code of Practice

EP staff meeting: discussion about use of named persons

Meeting with senior educational psychologist and Parent Federation worker
August about recent statutory panel, and other issues

Meeting between parent partnership officers to exchange documents and
decide on next project actions

iii
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APPENDIX 2: Report on Interviews with 24 Parents written for
Newby LEA

Newby Parent Partnership Scheme
Parent Interviews

Purpose of parent interviews:

1) to help plan the parent partnership project tasks from the views and needs of the
parents themselves

2) to help find ways to evaluate the project

Scope of Interviews
Interviews were semi-structured, and asked parents about the following:

Their initial reaction to an assessment

Their views of the statementing process

The extent to which they felt a partner in the process

Ideas for improving the process, including views about having a named person
Their views of the outcome of the process

Summary of Results

Most parents had known for a long time about their children's special educational
needs

Most said little about what happened during the assessment. Five parents had very
little idea of the assessment

A third felt the letters were OK
About a half said they felt a partner in the process
Most parents remembered giving their views of their child

A quarter felt the level of information given about the assessment was unsatisfactory,
and just under half would have liked more information

Just under half the parents would have liked a named person, and a similar number
would have attended a support group

Two thirds were satisfied with the outcome of the provision, but over half of these
still had major reservations about their child's educational provision

Half the parents felt the assessment had come at the right time, but just less than half
felt it should have happened sooner

Half the parents felt the time taken by the assessment was unsatisfactory, and half felt

time taken was satisfactory. Views about time taken bore little correlation to actual
iv
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time taken, and seemed to be a more general complaint about it taking a long time for
someone to give their child help.

A third of the parents (8) felt the reports were satisfactory

Sample

We wanted to select parents who had been through the formal assessment process, who
could remember the process and talk about their views of what had happened. Therefore
we wanted a period long enough to provide a sample that was as representative as
possible of the total group of parents who have children with statements but short enough
for the parents to remember the process.

A random sample of parents whose child had received a statement during the previous
eight months was arrived at by selecting every fifth child from a list of children in
chronological order of statement, giving a sample size of 41 out of a possible 208
statements for the year. In fact we interviewed 24 parents, 12%, since as the project
gathered momentum, other tasks, such as visiting parent groups, assumed more
importance, leaving little time for interviewing. After 20 parents had been interviewed,
the results seemed to suggest that the full range of views had been elicited. The extent to
which views were representative of the total would be impossible to state with accuracy
whether we interviewed 24 or 40, and 24 seemed to provide us with enough information
to inform discussion of project priorities. Due to time constraints, parents interviewed
were those contactable by telephone, omitting those who either did not possess a
telephone or those who were ex-directory. It is difficult to say the effect of this on the

results.

The children's ages ranged from 5 to 16 and they attended the following types of school:

Type of Provision Number of

pupils
Mainstream plus support:
Primary 9
Primary plus day tutorial unit 3
Regent Farm Unit for visual impairment | 1
Secondary plus support 3
Special school
Rowan 4
Northview 4

\'
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The sample included the following types of assessments:

Assessment Type Number
5 15

9 4

12 4
Amendment 1

Full reassessments 2

Under 5s 2

The request to interview was made to the parent(s) with whom the child was living.
Interviews took place with 20 mothers, 1 with a mother and grandmother, 1 with a father
alone, and 2 with both parents.

Initial Reaction

No one interviewed said they disagreed with the assessment and only two said it had
come as a surprise. Most (14) said they had known their child had special needs since
they were very young, either a toddler or in first school or early primary.

Who suggested the assessment?

Parent EP Head Teacher D/K

5 2 4 5 8

Involvement with the school prior to the assessment was talked about in terms of phone
calls, letters, reading sent home and reviews. Most seemed very vague about school
involvement.

Views Of The Statementing Process

Parents were asked a general open question about what happened during the assessment.
Eight said that what had happened had been OK, and seven others mentioned specific
visits to a doctor or the EP. They were not asked detailed questions about what they
thought about what happened during the assessment because most seemed quite vague
about what it had involved. Parents might remember going to a place, say Alport Road,
but not who their child saw, or what happened.

Were the letters OK, comprehensible?

Letters were OK Letters could have been|Don't know
improved
8 4 11
vi
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Parents said they would give the following advice to a friend going through the
assessment:

Push for everything, don't give up

Go to the school yourself. Don'tlet it go on too long. Try to get help soon.

Keep an eye on your child. Keep him close.

Grit your teeth and hang on. It's not worth it - hope you get more than we did

Get an independent report and ask around

Ring my psychologist. 1'd tell her what I went to and I'd only give advice if asked

Not to worry - they know what they're doing. At the end of the day it's your decision
To go along with it - it does help your child

In the early stages try to find out as much as you can. Insist on talking to the people
involved.

Not to worry but to go ahead.

Be totally honest about what your child can do and what his needs are

Be patient. Work with the professionals. Listen very carefully. Co-operate together.
Find out more information about what assessment means

The Extent Parents Felt a Partner in the Process

We wanted to use the word partner in the question since it is used so often that we wanted
to see how parent would respond. However, since partnership can mean so many
different things, we asked some more specific questions to find out whether and to what

extent they were involved.

Question Yes No DK

Did you feel a partner in the process? 11 6 7
Yes |No |Yes |No

Could this (the extent to which you were a |4 7 4 1

partner) have been better?

Parents were asked whether they were able to give their opinion of their child's needs. 18
remembered being asked for their views, and all 18 referred to the form they had filled in,
often with the help of the educational psychologist or a teacher. One parent said the EP
had wrote everything down and they had been able to say all they wanted to.

What did you think of the level of information you were given?

Satisfactory Not satisfactory

6 4

11 said the educational psychologist had explained things to them, and 4 of these had also
had the process explained by the teacher or head teacher. 10 parents said they had
questions about the process, and 9 of these said the questions were answered. 5 said they
had not had any questions. Due to the system used by Newby pupil support, it is likely
that an EP had explained the process to all parents. Most parents could not give very

vii
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detailed answers about ways the information could have been improved, and to obtain
such detailed answers they would probably have needed to have been interviewed during
the process of assessment, or soon after its completion.

One parent felt very confident about the system since her husband is in education. She
felt they had enough information, and that everything the LEA gave her was enough.
The EP was very approachable, explained things and answered questions as it all
happened. This parent felt very confident now about her views about her child and her
ability to be more equal with the professional. She said that it would have been different
if her son had been statemented at the age of three "when you feel everyone else knows
more",

Ideas for improving the process, including views about having a named person
Parents were asked to suggest improvements in the system. Just under half those
interviewed (10) said they would like either more information, or ideas of questions to
ask the various professionals. One parent said "you don't know what to ask half the time -
but EP told us everything - if it hadn't been for her I'd have know nothing - always getting
letters". .

Another parent said:

"Parents should know before review meetings what decisions are in mind and the extent
of problems so that it doesn't come as a shock. Worry was terrible. Reports before as
well. There was not a copy for me to take home, no time to digest reports in the meeting.
Came home feeling I should have said that."

Named Person
Parents were asked whether they would have liked someone independent from the LEA,
such as another parent or someone from a voluntary group, to talk to during the
assessment. In other words they were being asked if they would have liked, in retrospect,
a named person:

Yes No DK

10 11 3

Who would you have liked to offer this support?

Another Parent Voluntary group volunteer | Other, i.e. aunt, church
member

5 3 2

Of those who did not want a named person, 6 said they could talk to their psychologist
(or teacher or educational welfare officer), one did not see any point in talking to
someone who did not have any influence with the local authority and the remaining
parents did not give further explanation of their views. One said a named person would
be useful if the child had been more borderline, but there was no doubt that their child
needed a school for children with severe learning difficulties.

Just under half the parents interviewed (11) would have gone to a support meeting of
parents all starting assessments at the same time, but 4 of these had reservations about
viii
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attending such a meeting. Those who would not wish to go to such a meeting, and those
who would but with reservations, gave reasons that were to do with maintaining privacy.
One felt she would make a fool of herself at a meeting.

Views of the outcome of the process

Provision
Parents were asked various questions to find their views of the outcome of the
assessment.

Were you satisfied with the outcome of the assessment?

Yes No DK

16 5 3

However, when questioned further, 9 of those who had said they were satisfied said they
still had major reservations about their child's educational provision. Many of the
reservations were to do with feeling they did not know how things were going, but others
had more specific concerns.

For example, one parent was pleased with their child getting up to 3 hours extra help, but
felt hardly informed about progress, and was worried that their child was being sneered at
by friends and was being given over simplified work. This parent was also unsure if he
was actually getting the help and frightened that if she complain he would be moved to
Rowan special school.

Another parent said:
I don't know how its going. Worried he'll get worse, the kids at the unit are rough

For a parent whose son has severe learning difficulties and had exceeded predictions
about how long he would live, the outcome of the assessment was having what they felt
about him and his condition written down on paper. He was already at his school so the
assessment did not affect his placement. However, the parent did feel that the statement
may have a bearing on what happens when he is 19 years and leaves school.

ix
Appendix 2



Timing of Assessment

Half the parents (11), thought the assessment had come at the right time for their child,
but 9 felt it should have happened sooner. Similarly, 10 parents thought the time taken
by the assessment was satisfactory, but 11 though it took too long. One parent was
pleased the assessment took a long time since she felt the young age of her child meant
that a longer time was needed to assess the child's needs, to give the child time to respond
to interventions and to develop. We looked at whether the parents who felt the
assessment had taken too long were those whose assessments had taken longer than the 6
months advised and now required by the code of practice. Distribution of the assessment
lengths for this sample (excluding amendments) was as follows

Months 1 2 3 4 5 6 7 8 9 10 11 J12

Number 1 1 2 6 2 1 3 2 2 1

5 of the parents who said the assessment had taken too long had official completion times
of 6 months or less. Their comments suggested that they were complaining about a
general delay in something being done for their child, not simply in the official
assessment time, and that they thought of the time from when their child was first
identified as having special education needs as the start of the assessment. Indeed I
would suggest that many parents had little idea of the official time their child's
assessment took. One parent thought they had filled in the parent advice form 2 years
ago, but the official completion time was given as 4 mths.

Reports

A third of the parents (8) felt the reports were satisfactory. Parents' comments about the
reports were pertinent and interesting. One said that the report did not show their child in
a bad enough light, but another said that it was very hard looking at bad things written
about their child. Another found it hard in the words to find their child, not that the
report was inaccurate, but that it did not seem to give a real picture of their child.

Reviews
Only 5 parents knew about the reviews, and 4 of these were parents whose children had
statements for over a year, and were amendments.

Concluding Comments

Many parents in the sample answered the questions relating more to the present, or to the
whole time they had worried about their child, and had an unclear idea of the actual
assessment period and what it entailed, but five parents seemed to have a particularly
unclear understanding of the process.

Five parents could answer either none or very few of the initial questions in the interview,
so the questions were abandoned early on. All five knew that their child had extra help in
school, and three could answer questions about their views about their child's education.
However, none had any clear idea of the assessment process, and could not remember
letters and reports or visits. One had a lot to say about how the school was caring for her
child, who had severe learning difficulties, and felt the teachers and the doctor did not
enough listen to her views - such as the way she should be fed, her need for a calliper, or
X
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that she should use the computer more. Another remembered the EP, and had been
pleased he had written her ideas down since she felt it was easier to say what she thought
than to write. However, she did not know what a statement was, did not remember the
letters or reports. Another could only remember the immediate present, and questions
about letters, reports, etc. she related to the past week, not the statement period.
However, she felt she had nagged the head teacher and education to get the help she
wanted, was satisfied with the outcome, and to this extent did not seem powerless.
Another parent had had so many visits from different professionals that she did not read
any of the letters and she asked her daughter to deal with it all. A fifth child was living
with a foster mother who did not know anything about the child's statement, just that he

attended a special school.
Liz Todd
Jan 1996
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Appendix 3

Samples of Documentary Data from
Newby Parent Partnership Scheme

Page
Brainstorming session between EP PPOs and Parent Xiii
Federation
"Drop-in" session flyer Xiv
Notes taken during a meeting with a parent group XV
Notes taken during a regional PPO meeting Xvi
Notes taken during a staff meeting xvii

Form for participants to complete at the end of named Xviii
person training

Xii
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Parents’ Issues, Problems, or Worries around Statementing

INFORMATION

Amount

Presentation

Comprehensible

Jargon free - glossary needed
Information needed about
right to appeal - but giving
this information can lead to
problems - scares parents
Information needed about all
professionals - names, how to
contact them, what they do
What does statementing
mean?

Help needed to understand
child's development, needs
and difficulties

Should give parents a folder/
portfolio to keep statementing
information

¢
TIMING
Why wasn't I told before?
Why didn't they do something
carlier?

CHOICES

What choices do I have?
How do I get the provision
my child needs?

What are the available schools
/ provision?

What choices do I have about
seeing professionals

Can I write letters - how?
Who do I ring or see, and
how?

STATEMENTS

all the same

jargon

relief - first time anything
written down about my child
Labelling - positive and
negative

Parents need to know
statements are not fixed -
reviewed annually

EXAMINATION BOARDS
What special provision can
they make?

Do the boards vary?

PROFESSIONALS

Who are they, their names,
and how can I contact them?
What do they do?

What is the difference
between a psychologist and a
psychiatrist

The EP is seen as the key to
open doors of other
provisions, ie speech therapy
He's not mad - why does he
have to see the psychologist?

EMOTIONAL side of the
process ~
Expectations of parents

Some parents have a need to
label child

Grieving - for what?

Conflict - up against the
school - felling that the school
is against the child

"us and them"

RESOURCES
Resources vs child's needs
How can I get speech
therapy/ occupational
therapy / transpor?

FUTURE

Exams

College

Provision post 16
Careers advice )
What do special schools
do for post 16?
Work experience
These issues more
problematic for
mainstream children

EQUAL
OPPORTUNITIES
ISSUES

Gender issues: more boys
with statements

Race issues

Class issues: more "lower
class" children with
statements statements

from a brainstorming session with As »J

ASSESSMENT

The word assessment is a
problem

What happens?

What tests?

The use of tests implies a
possibility of failure
Medical model implied by
assessment?

Parents don't realise they
can be present

Parents complain that
child only seenin 1 to 1
context

Professionals need to
explain that child is seen in
a variety of contexts

WHO PAYS?

Need information about
how SEN provision,
statemented and non-
statemented, is paid for
What is the role of
governors?

ie parent governors can
press for SEN provision in
mainstream

r and Liz Todd



PARENT PARTNERSHIP PROJECT

Practical Guidance for Parents with Children with

Special Educational Needs
Drop in to _ Federation to talk to
N Area Educational Psychologists.
Drop in or telephone 257 6060
F
Liz Todd

will be at
on:

5 June 10 am - 12 noon
3 July 10am- 12 noon
to hear any questions, concerns and anxieties from parents
about children with special educational needs

Possible topics for discussion:
statementing process
reading problems

how can a parent help?
integration

friendships

play

homework

support networks for parents

We look forward to listening to your concerns
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NAMED PERSON

All information is confidential, and is to be used in matching you with a suitable family. h
NAME ADDRESS TELEPHONE CONTACT
Work:
Home:

1. Are you happy for your name to go on The Register? .

{ now: I | | Later: | |

2. What are you prepared to do as a Named Person? (tick those that apply).

listen to parents’ concerns O find out information O accompany to meetings O

help parents express their views O act as an advocate O help write letters O

act as a befriender 00 promote partnership with professionals O

resolve conflicts [0 share knowledge & experience of special educational needs O

(see 3 below)

3. Is there an area of special educational needs that you know about?

4. What do you feel able to offer in terms of time? Are there any constraints
on your time or availability?

€g




5. Are you aware of the rights and responsibilities of Named Person?
any comments:

6. Do you agree with the aims?  YesO No (O
any comments:

7. What have ycu found useful in the Named Perscn Ceurse?

8. What future training or support would you like?

9. Anything else you would like to say?
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D

What does the process look like to him? Does he know A tries to keep it hidden?
What does he know about the assessment/statement’?
What does he feel about getting extra help?
What does he teel about different teachers
school
other pupils?
What does he think A feels about all this. about his school?
Is he different to other children?
What would he most like to huppen at school?
How does he feel abnout himself?

Interview 9/1/96
10/1/96

[ essentially wanted to know what D knew of the uassess process and how he felt about
it. or. what he know ot hot t's and others were trying to help him, and what he thought

+ felt of how he wus being helped/what huppened at school/how teachers responded to
him ...

[ was sceptical I'd get anywhere. Last time it hud been so hard to talk to him und he'd
clammed up very soon, clearly finding the whole thing so paintul. This time [ prepured
well, arming myself with several ideas of ways to try to help him to talk. Indircctly
about other children, bought a children’s book. story of a child at school. to use us a
way in to talking about school. J  suggested telling him how many questions [
wanted to ask. and wnting them down on steps so he could see when we were nearing
the end. [ thought of taking R . to breuk the ice. but would this be too
manipulative. and would it be too hard for me. [ thought I'd abandon the tape. In the
event it was much easier. [ asked him about toys he'd got for Christmas and we played
a war station he had, as he explained all the gadgets. He was O.K. about me using the
tape. Seemed to quite like holding the mike. 1 could even ask very explicit questions.
The only time he refused to talk and even here he did not clam up. but told me he didn't
want to talk about it (when I gave this as an option) - was about his last exclusion. But
[ was still able to ask questions about exclusion in general.

The interview seemed to have 3 phases:
1) General chat - Christmas, playing with his war station.

2) Getting into the interview: I'm here to ask you to help me with my book, to ask
what you think about how we should help children in school. Asking him
about what children feel about getting extra help.

3) D then took the interview into a different phase, by making it all relate to
him, by telling me he was one of the people who gets help.

Interview - direct questions on help he gets, how he got it, and what he feels about it.

C had little memory of all the people he'd seen.

Little idea of the process.

Little idea what it meant to his mum.

Didn't know if people have meetings.

Said most about the help he gets + about what T's hsould do with outbursts.
Didn't want to go into his exclusion in detail.
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Had had a visit from OT today - but a little unclear as to her role. Some idea of her.
Didn'task ~hat he feels his main probloems to be.

Can [ do this on the phone?
Did ask what he's good at + not so good.
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S I 1/8/96
w_j tol in

Deficit model of parenting

Prof. as a scapegoat, balancer. in an impossible unjust system.

Role of Vol. orgs. + power of LEAs.

View of N.P - OK.. threat, what is her view of the role,

Indep. of NP. Is this imp? Can EP's be NP if not indep.

View of carers fed - what role would vou want for them. Effects of their action.

What is/should be the role of their pur. par workers? Any diffs with role of F

Haw new act achieved XXX thing improvements - what? Problems?

View of PP Scheme - what has it achieved. problems

View of assess process. ® What is service trying to do re process + stat

What have you ach. this yr (C last yr - aim to reduce demand.

Role of par adv, med. Clin P OT in a case.

1993 act part encouraged by words. discount by structure,

Could part disempower parents? Will part lead to more contlict with LEA?

What does it mean to be in part wioth par - is it possible? barners?

Are you 1n par with other advice givers? Whut problems do they give you?

What is the assess about? An obj view of Ch's nceds? A negotiation of resources?

What effect of Act (code on your work)

Who hus most power in the ussess process” What power do vou have?

Do you feel more or less powertul in PEP role?

Are there . contlicts/umbiguitees in EP role? Who s your client?
Ditf tor SEN as PEP? - are vou ‘contrudiction managers’ in a
fundamentally flawed system (i.c. limited resources, par.

demand increusing - govt hoping vou will tind a way through.

. What is EP’s role in assess.
Does stat help meet ch's needs
Tribunals - how many? more? why? What have they been
about? Yourrole? EP role? Contlicting interests?
What do you expect an assess to provide in D's case.
How did vou reach a decision about D?
(Why a stat of sch could provide ! hr a day)
Beh or leaming diff? Sch + par disag - how do you see the
problem? Why did you provide for learning diff?
Sch asks for interim help at start of process due to beh prob
- what do you say - is it available? (+ help too late)- ever?
Could help be given in a more natural less legal way?

. What are the stresses in the job -ie. Mz ~ ,F stress, |
eaving - Need to ask other advice providers about stress.
Is it a very stressful job?




k

R AR VPO

Interview with Dr §
Confidentiality, What research is for, Questions 13/8/96

Does CMO perceive same contlicts re resources etc as EP?

Is partnership an issue?

Is inter collats working with prof an issue?

How does she view the assess process?

How does she view parents?

What contact does she have with vol orgs, sch's, other prof?

Is CMO a scapegoat, bakincer in in impossible unjust system of contradiction
managers?

Have you sat on panel?” ?
What is your ole in stat assess of SEN?
Who is your client in assess?
Do you ever experience divided loyalties in health trust demands/child needs/parent?
Has it chunged due to other changes? (How long hus she been in post?)
What do you think of the process? [s system fair?
Does it achieve what 1s needed. Does stat help meet ch's needs?
Could 1t be better?
Who has most power? - probe tor what 1s power of EP. panel. Clin. med. etc.
[s vour role ever ambigrous”
What actually s assess about? 1.e. vbjective ussess or prof/need negotiation?
Has EP service actions tn assess chunged - since code - other tmes?
How do vour view your ole + purents role in the wk. vou do in prepanng advice?
Partnership with parents 1s a theme in education. Whut do you think partnership might
mean In assess.
Is it a theme in med work?  Are there barners to partnership with parents? What?
Are there other themes/trends?
What do par feel about assess?
Does assess pose any ditf tor par or is the process unproblematic?
Do you cxperience diff in assess process, conflicts, ambiguities in role?
What are the stresses of your job? in assessment.
Are there contlicts/ambiguities in EP role? Do you have any exp of role in tribunals?
Describe pos + neg aspects of working with EP's/teachers? Problems?
Desc. diff issues in working with parents?
Are you aware of a new role in assess - named person? Views of them? Recruitment,
Training.
Have any NP/helpers been ut meetings/opportunities with you? What has their role
been?
Do you know of vol. org. involved with SEN assess? What? Effect?
Do you have any contact with vol org? What? Effect? - Threat? To whom? To you?
EPs?
What role might vol org have in SEN assess?
Any knowledge or contact with carers fed/leamning dis. adv. centre/A J I
What? Role in assess? Pos/Neg?
(Deficit model of parenting)

D _sCase

What do you remember of D 's case?

What was your assess? Who else were involved in his case?

Were all advice writers/parties in agreement about his diff - and needs?
Have views, your or others, changed over the period of assess?

Beh or leaming diff was a diff - can you, do you, advise on this.
What outcome did you want for D from panel?



What was the result?

Recent refferal to OT - why?

What has your role been at different times in the case?

Seems like stat result emphasises leaming - motor diff - what do you think?
Do you have a continuing role? What?

What is your view, if you have one. of the reasons for I" 's problems?

B P teee cmep pee.
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What did the stat process | liketoA _ A s helper?
Contidentiality. What I'm trying to do. Case - general. Feelings/perspectives
Also - her as an insider with A +l

How would you descnibe the role you have played with A &L (inD 's
education? - in his difficulties (do [ mention any of these?)) - describe it as if [ knew
nothing of the system? - in statementing,.

When did A first ask you? What was happening then? (How long has she
known A’ &D )
What was Andrea feeling then? Who suggested your involvement?

What was your response? -,

What did she feel is/was the reason for D 's diff. at school? Has it changed over
time - your view of the reason.

What diff. things have you done to help?

(Listened, spoken to D. advised A, attended meetings, written letters)

Describe meetings:
What was vour role
What happened
How did you feel
What did others say/feel re C
What did vou say at meeting/to A later
Was there an outcome of the meeting - if so - what?
Have vou had anything to do with the diff. prof? Who are they? What? What's their
view?
Did vou have any inkling of what others felt about/understood of your role? Was it
ambiguous? Did they know what to do with you?
What do vou und. happens in statementing?
What is your role in statemenung? - What 1s A, ? - How much is she aware of
statementing?
What do you think of statementing?
Does it achieve what's needed tor ch?
Could it be improved?
What is it? Objectives vs "negotiation”?
Who has most power? How much power does Andrea have?

D

You - What kind of power do
Sch each have

EP etc.

What role do each play?
Can be seen as an unjust system+ S.0 acting as contradiction manager.
Do you feel fully involved? Side role?
What effect have you had on D's case/ed/stat?
Is contlict a necessary part of partnership?
Have all involved been in agreement with D's needs?
What outcome did you want from the panel?
What did you think of the result?
What was S's rel. with the other prof? - be more specific - could it be called a
partnership? with any?
Is partnership possible between parent + others in the system?
Is conflict a necessary part of partnership?
What did other prof feelre B ? Ask about each person? Did feelings change?

I feel A had a no compromise view + a compromise view of what she was prepared to
accept - no beh label. A D's advocate. D not knowledgeable.

What does D know of all that's happening? Whatdoes A" . feel about this?

Were there changes in diff prof's views of D - what produced those changes?

T



DidAl  trytoinfluence A at diff times - how?
Did they have diff. in view? (probe for ‘vou need to change school’)
How did An respond?
Howdid Al feelre An s view of D's sit/school.
What did Al feel of An s attit to school.

Luabelling-  should D have a label beh
What does Al feel afted
Whatis An s view? handwriung

emotional problems?

What has A told you over the time re D at sch - how has he settled

How do you experience D? Cun you see how problems happen at sch - or is it all a
puzzle?

Would you have liked any training support as NP?
What knowledge/qualities did you need/have?
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Clinical Psychologist xxiii
Occupational Therapist XXXV
XXX
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c N, M,
] ‘q’\f \\ tq":‘c.‘/ z
*Interview with # -+ -, parent Ce "%QQJ“( s,
*Date of interview - 20th August 1996 NN =
*Interviewer - Liz Todd . -‘_,‘,;‘ <

' w\‘w

So the statement is through. Tl talk up. Is that any better? That's right?

Sorry. Right, the statement is through,andC - "as started to receive .
three hours' a week support. He has beenreferredto ™™ 21 _ * -, . who
is an occupational therapist, who has done an assessment on hlm, and
pcel.u‘mcsss -@mre has been a couple of sort of statement review meetings, not statement
review meetings, but $ sort of the main things that have happened. .
*] = Y
OK. So, what was the outcome for him? q“’“ﬂé
*
€OCD ENOUGH GAREL $ well, u was sort of a compro really, I suppose, is the best wa o Taavan o
"“"'—"’e‘i ’# A€ putting 1) (He is getting the educational support, that is the main thin G dad *
ot teacher time, which is what I'd really wanted.) § and he's been gemng‘ T
a lot of help with his wnung and some of that time has been spent, as Na °3 chde.
well though, on social thin P,,.;::"."‘T’ .
T-a) $ <

*X
$ I think so, I think S‘C I think as long as he is $ you know, it seems to be— ¢ =

effective) § oc,_{hﬂ 7=
*] D in';ﬂg" -

When you say compromise, what do you mean?
*

Y Scheed- parsar -
ﬂﬁm‘?‘: prreas? "Mk of the school thinking yes, this is social, this is s behavioural, and me ™~

[ still think vhen we went into the statementing procedure, it was still a bit

St ok thinking, no, this is educationally based){It is an educational statement, it ~Groex)
DO dud T~ Lalels s focussing on his learning difficulty. 11 you like)) oy et
9 ?oﬁ%m\v-g *] CJA_. ‘“‘/au

/_/ So it has come out more towards more towards your $ M ] «
? & Cooar Ay ' b
It has, but not necessarily the provision, do you know what I mean? Pronton ,
S, POy Spravrion  *] e [
Poor . porar Oh, right. In what way does the statement $ . ch D )
» *X
Buke /? gads $ I think it saysﬁne s = Ne '

;r\., o dad. ifficulties $ and th 12 isthe $ =<:\\7”""

*I
A n’é;.LM l,éu e In what way does it suggest, you know, the opposite to doing what the
school think?
S wl i - x
Sehaoalsl dxl ) That some of time should be spent in, when it's actually been broken
Provaidv ol Do | d0Wn from the original statement, that some of the child should be spent in

$ him to follow adult direction, tumn taking in games, and things like that §
behavioural, yes, yes.

What do you feel about that?
*X

$ I think as long as the need is being met, you know, there was definitely TL\ .Ch. bmu‘
a peed there, there was a problem there, and as long as that is being L el
R == ckled as well{ I know that he needs all of these other things now as well,

but they would have been no good in isolation, and they weren't any good | No Coerpuow
in isolation, until they had actually addressed his educational problem Mﬂ

oes that make sense? (onead %_

[N -V Y Ve B

-



. *]
' OK. Can you explain that a bit more though? I mean, I do understand it,

; E—c\ .............. it's a very interesting way of looking at it, .
’L' \*X . M r
Right, well I think for a long nmﬁ was seen as a behaviour
problem)(He was, I mean, re was no two ways about it, he did present
problems in the classroom {) ut for a long time that was only being—__ -
tackled from the point of view of hlS behaviour. It was behavtoural 771
techniques with him, if you hke

~

*1 &
Th.Ch M ) And what did you feel about that? Wk & 4 m= ‘q[l,«;
D R Well just that it wasn't working, and it was just destroying his self
\—esteem. it was just making matters worse JAnd I got sucked into that S J\c:.-(
well7 I'm not saying I was, but I did getSucked into it, and that ma

matters worse.

*] ou
W Right. I remember you saying that you were racking your brains for m
things that you could do and thinking, but I've done everything.
"{? That's right, yes. And that was gﬂg;gtruﬁ'v_le_f_oghim. it was very =
t‘"‘*’*‘”n-. destructive for him, l%dé@_% really. But 6w Ihat he has CNANGE
“\been given the, sort of, the tools, and the help to achieyve, and there has
r'F_\l RNESS T D b 'n an awful lot of work done by his class teacher on boosting his self

FESL\NGS em as well, which has been ous, you know. I'mean, Treall Bersk ;.AMJ
aniid T can, you know, D. vill come home and say that m“—;.;- £3%

allowed to pick the teams for PE, or something, you know, little /% 1':,4
things lxka. that, but you can tell that they are working on that side of __

) things. And now that that %mar things are things that
Fodur . fhould be happening in any casé ] ind
N2

socialise and whatever, it was just, when the heavy hammer was comm"
down, and 1t wasn't being, having any effect, because there was
something else.

*1 P i< c:v
It was in isolation, as you said a couple of minutes ago, that these other

things had to happen first.

*X

That's right.

the behaviour

*X

That's right, yes.

*]

Well, that's really, that sounds a very reasonable way of looking at it,

- actually. How were the actual, the actual draft statements made known to

you? Was it sent, or —

= *X

=]
It was sent, yes.
Sent. Did you know when the panel was meeting, and when to expect it,
ornot? It just kind of arrived and you thought, oh gosh, it's happened
now?

*
! No, I think I knew that it was, you know, imminent.

And what did you feel about the other reports? Th:%pf the reports in
2 —% FA‘ 2

CG“MM A




*Interview with [ . :, Clinical Psychologist
*Date of interview - 19th Fokmary 1996
*Interviewer - Liz Todd  ™jwnt

*Interviewer

........ just introduce yourself again please?
*X

Yes. | Clinical Psychologist,
*l

OK. And I'm interviewing J mostly about her role, how she works
with other protessionals and how she sees her role in statementing, and
how she teels about statementing. OK. If I ask you about issues about
statementing first, because [ don't really have any, you know, this will be
new to me to know, is to what your views ............... and what
perspective you have of it trom the position that you occupy. So what role
do you feel you have in statementing?

*X
Sometimes [ feel my rolgfr_' rsaccidentah and I'm not sure that isn't
‘ . . . -
- 0&Cudantzh necessarily a bad thing, FeoncIevel. Sometimes [ do an assessment of a
L child which would include not just looking at their emotional state, but
no na e,

. . L) __/'——_h .
looking at their cognitive status as well. Andsometumes look at their
o324 rcading ability, TRCIT spelling_daee, €ic, ete. Sometimes if I'm concerned

w‘ m ATt profile om{ might do further neuropsvehological

testing, which is trail making, ........ and visual attention test, etc. e
h "m But T, it sometimes concems me that perhaps trar'smothetne done wit

al'-.iz:)c3 the Educational Psychotogy Départment. And 'mractsaving [ blume™ -
then—Fhewaeters iave o Tag up the children who are having ditficulty,
whs and it the school psychologist doesn't know about them, he or she s not
PYSUY OL\ going (0'he aDIC 10 asscss UCTT or doat Wit T —
£34 T
So do you get children that the Ed. Psych might not have seen?
*X

There are lots of problems at home, there is nodoubt about that, but When

[ actuallyspeaktordre TTI, and get, and got her to do ) story out of the
%%Ml__&au mean, it was clear that at 12, 13, sﬁﬂ-’s\p%ﬁmry-gnra
.@% SJHO\. :ﬁ"‘ iCading age of 7. il she's

Yes, an[ wonder why they haven't seen the Ed. Psych.
( j > And examplc this morning of a child who is 12, who is a school retuser.

] s lucky. And she's not been picked up by
o E! I afly (?dy.l.l can't hlame the school psychologist for that I would blame
%f) she's actually not part of the statementing process yet?
N)g. she's not, and I'm worried that she never will be, or if she is, jt will

Eg_mn.hg. And [ pick up a lot of children Who are presented here with
havioural problems and que jatdic problems who have

dilTicultes in learning problems often, which have not been picked up,
@ d have led to psychological difficulties, Like, for example, the child

who was reterred, a young teenager who was n;hﬁr;z_xgglrﬁng-seﬁ-han\n and
attempted suicide and she was in a school, brrghi girl, but with a very,
vefy poor reading age, and unable to cope with all aspects of the
ﬁé 2 hao\lh %ﬁrﬂﬁ%‘%%’t admiTTo that. nd and that
S 3 ntin this area, itwas in a completely différent ara within the
%"‘3’: 9 Northern region, I was very surprised:
S Dr<SRating -

What do you think of the statementing process? @
’(ﬂd 3 *X
- ()aﬁ" I have to admit, I don't pay very much attention to it._I probably should -
W do. It seems to fe there's an awtul Iot of EaErwork; and everybody's fo’@"
- e — ) \
SWhmsking e




%\u«k
T

views inv '-d [ mean, [ think that's tair enough. But sometimes [ sea
Satements, reams and ream of paper, and at the end of the day, sometimes

eC very little, even though the recommendations stated
sb“‘muﬁma completely different
So do you think ............ something that ... for the child?
*X

I think it should do, but, I can't think of any examples that would illustrate
my concemns, [ mean

*I

......................... about, or what you didn't expect in your view that,
you know, ... Mees

*X

Yes, [ can. One very, very complex case, of a child who, she didn't have
learning difticultes, if she did, they were probably not significant,

riam prodiem was behavioural and, and the focus of that seemed to be the
relationship between the Titlle girl and her mother. And mum was asking

for Testdentrattdteation, and 1 w%@]ﬁu mum wanted nid of the
itT, Butl that at the end of the day proBaply it was the best ting tor hel,

. \Wl scemed to be helping mum out, [ felt that the %
@ g was thalTthelped the Tinle girl out.”And a statementing procedurd

was done on This Child, and she 1s now, fairly récently T got some
documentation through and arrangements have bheen made for her to he
within a residential setting, and that achieved a lot. [ think, for that little
girl, who had Been throuch anolher psychiatric unitin the region, and had
heen sent bIck here, and [ [Tt with very Nittle change, .n.tu.xllv Alotof

“Tocuson e child, no change within the Tamily situau®in, and a referral

Fack (o myself and (G3CITOoT psychology. And [ really felt ........ wha
ack 1o mysell \
dre we going to do here. You knogZiTeantiic more of The Samys, has to

W. And [ feltat theend of that the Educaton
cpartmentad really, Isuppose, psvehological service. [ would see it as

>
Nt Wg.\

“‘éw TN

ot ach

thetr responsibility, they had achieved something.

*l ——
Do you feel the process has changed much? [ know that there was a recent
Education Act about ............. statementing and ... Do you
think, arc you awarc ot any changes, has it ... to you?
*X
No, I'm not aware of changes, Liz.
#I o
Over the last say, year, ... ?
*X
No.
*]
Any changes in the way that the psychologists handle procedures, and
process, that hasn't .........
*X

I'm not aware of them. Though that will probably say more about me than
them.

*I

Not necessarily, but th.ns a, it's helpful for me to, it's not a .......... of
you necessarily at all, it's just helpful for me to see how it's perceived by
somebody outside, and that's, you know, instructive really. Are there
ways that you think the process could actually be improved?

~*X
}_think most undoubtedly speeding it up.

*I

That's the main way?
*X

" Yes.



*Interview with £ . . ,Occupational Therapist
*Date of interview - 21st August 1996
*Interviewer - Liz Todd

-

*Interviewer

I'm just having a second interview now with i . Ithink it's the 21st
of August. OK. There are some questions about L What has been
yourrole in D 's case?

*X .

D was referred to me, is it useful for me to go right from the
beginning? \
*]

- Yes.
517 X
Danny was referred to me - shall I use names?
) . —

I
'Ba("”’\J Yes, that's fine.
5 3

Mop. o Clinical Medical Officr, .
Yes, I've spoken to her, and I've had permission to, you know, speak to
all the people concerned.

*X
é} % Right. In February of this year, by letter. which is the usual way,
referring C and then if you would Ilike me to, I'lTjustrexdout the
bare bones of the referral, shall I? /@\x

C

*1
Yes. please do. \g

*X

I'd be most grateful for vour advice to Mrs L _and school about C . é a
who attends C Primary School, and 1s currently undergoing an /770
assessment of his special educational needs. D . is experiencing .
behaviour and learning difficulties in school. His main problem is with J
witTTE, fie has very poor hine motor and pencil control. He realises that /

fis ability to wrii€ 1s rather limited, and he gets frustrated and angry. This
hascreated problems with his behaviour at school. I'saw L “for his (a :

medical assessmént, and found him to have poor fine motor control. He
was refusing to cooperate at times, and it was clear that he gives up when 4710
he cdnnot perform fine motor tasks. I would be most grateful for your
expert advice. Following the referral letter, D was on a waiting list %ﬁ
for a short period of time, because I was working just by myself, and he
was then asked to attend E+  E . Clinic on 13th June, so he did have
quite a wait.
*]
[ >’ Seey, When was he referred? -
*X
He was referred in February. And he attended his first assessment
appointment on 13th June, hereatE .~ Clinic, with his mum. AndI
agreed withDr. . ., as always, when Mrs came, I went through
some background informatjon to try and get avou, I suppose, of the
wM%&mhs. Because in a way it's ally typical O{Q
scenario, in that o e children come and they haven't re ot into
S(,\,. é; 3 the behaviour side of things, and obviously I don't really feel that I am

. "“""T"u&?pen at all to deal with behaviour, I'm justSirictlipdealing with the fine %@
o Mgmw@nﬁnthat he is presenting, but obviously it 1s important To-get
Sds an 1dea from .. as to other services involved, and that she w
& e~

understands that I have quite a tight remit, and that I'm not a cure for
everything, etc. And to just get @ut the behaVIOUT SIHEOY things.




And I do remember, naturally it was very diffic ct a lot of %b.‘@ 3
ith

g}égrr__n_a’ti_on. because I, Wag sitting there, so obviously, you know,
just, actually, I think what I did was, I got on with the assessment w

him, so that he got it out of the way, and then because of the big room that %Ql}\é&(
we have downstairs, there are quite a few toys, and there's a ball pool, .

and he went off and played and we managed to have a little bit of a more
confidential chat. Butit wasn't ideal. ButI did gather that the behavicur &L‘
was at the time, in June, the main concern, and it seemed to b&tartre fine
motor aspects were sort of BUBbIiAZAtong underneath this huge other ~ — <__ ° "q‘::‘

‘problem. That's my percepuon of the situation, Il talk 2 IiTUE bitabou
my assessment, shall I?

*I ‘\-\X‘\
\Q/‘\ Yes, how you .......... it
S R Weh mept that we do, and I fel
Right. We have a set assessmept that we do, and I felt it was appropriate
@ &Q_\’ to go through that with - -, even though it was mainly to log%l‘ﬁms.

Jnotor skills, what T personally 3Iwaysdg is look at grossmotor skills as
well. We've talked about that. -

*I
Presumably just in case, I mean, you know, somebody might have said,
gross motor is fine, but, you know?

*X
&3&%@ :Iles, just to double check.

"h . / éj They might have a different idea of what gross motor skills are to you, or
/

“«-Dt\(\ whatever?

*X ,
QF"YJ‘%\ Exactly. That's right. And I know that the relationship that I have with
the school doctors is that they are quite happy for me to do that, that's not
Sw,  aproblem. We always JooK al body awareness, because obviously with a
:D " lot of children that have motor problems, sometimes it comes from a poor
- e appreciation of body scheme, etc, ete, if you're looking along the lines of

Gt dyspraxia anyway. And I remember thinking that he didn't have any
%”fb problems in that area. ’ B
*I

o ,;-.(,j ¢ - Right. So what kind of things do you test for that?
Procc,

<Xy

Looking at, very basic things, basic picture of a man, which s, yes, left
and right, identifying on on a facing person, which he
ing arm es wit

managed to do, and also copy postur: is eyes open, easy

ones, and then crossed postures, which often isa difficult area. 1 looked
at .eeeenens ., which, do you know about ......... ?

*]

I did know, but I can't remember.

*X

It's just the ability to perceive where vour body is in space, in an

/ unconscious’\ﬁh%mmﬂdmn is to just
ask them to close their eyes and you would position their arms, and then
bring their arms back down, and get them with their eyes open to say
where they were. And a lot of children struggle with that. And I think it
is a very difficult test to do anyway, especially with children that have
some receptive problems, so a lot of children, I would never, ever even

attempt to do it. But with [T , I decided to do it, and I felt he was fine.
@ He had no problems in that area. Gross motor skills, I thought that his

Pasic skills were OK, and thaf there were a few slightly difficult skills
which were slightly, slightly on the poor side;but not enoug Frant
any great concem.
*]

So, like?
*X
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APPENDIX 8

Frequency count of responses by SENCO on nature

of David's situation

Table showing the number of turns in the interview containing
a particular type of response about David by the SENCO

Response Type

Frequency

hates writing

does no writing

minimal writing

refuses to do anything, avoids

improved (writing and behaviour)

control

class idiot/ clown/ villain

anger

aggressive to children

running away

must win

feels frustration

strong personality, will

alainnvalolaln]alolalo]=

intelligent

knows a lot

clever words/ on to what you're saying

manipulative

mismatch output/ ability

reads well

retentive

thoughtful

gentle

amusing

interesting to talk to

conscious of comparisons

ok to be out of step with everybody

dad - sad, anger

needs extreme, individual, unusual

not motor problem

= lalalalalalNjalalalalnialinn—a i

slight autistic tendency

xlix
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Summaries of Utterances from Interview
Transcripts: on the theme of "Assessment"
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4 Acting PEP \ Summary Frame:

p2 ... bureaucratic and cumbersome

p7 .... not helpful or supportive to the less able, the less articulate p8 ASSESSMENT .

... it's an assessment process which may or may not lead to a What all the participants of
statement at the end of it. the assessment had to say
...... psychologists....bring greater objectivity.. as much evidence as you about statementing

can together in one place at one time about the child, p12 ... children's

needs are too complex.....the definition of special needs is so woolly

p13 parents’ rights and code etc, again, detracts from the positive work
that you could be doing as an E.P. p13 ..Warnock..the protection of a

Qatement... for a very, very small number )

( Named Person \

. N\ p23 supposed to be an
- " Citnical Psychologist assessment of the child's
(ﬁiucatnonal Psychologlst\ | y ty| ) ? needs.... aims are
i isti role.. accidental....don't pay (objective) .. can be used
unn listic... ; :
griall o&ggf::g'}f ngﬂaeggc ..much attention (to statementing) to let a school off the
attention .... (answers seen as) | /ot of paperwork..child gets very hook.. their rights,
resources....(rather than) little int2 p1 because they have
attitudes. p3/4 experts. key people...EP...school..parents. | something written in writing
p4 stages....p5 schools working [ Perhaps the child p3 p26......l think it's a label, |
ever harder to do the paperwork ObjeCtIVIty ... some idea of Why think it's a stigma ..... even
... intensified bureaucratic push |_SXaMples p9 if that statement was there
p6 Not a lot of variety, after all to provide him with the
that ... best educa;non.. it's on his
p8 interactionist..situational Qead. and it never leave
needs.. an assessment of the
situation which can best bring Mother
\about learning / int 2 brought about more of a feeling of partnership because

there has been other people involved (p18) int3 a negotiation
process (p18)...should be abandoned (p22) hate (meetings) p14,

maddening (ti
f SENCO \ ening (time to get help) p32
p5 evidence.. intelligent child ... Int 1 p6 What's an assessment?.. trying to find out what kind of
output ..unmatched abilities he_lp l nee.d...' p? ... | don't remember anything [she did] ..!
.frustration .. anger. p13 think | quite liked it...p10 Yes, she [Jean] told me that | was.. A
everything depends on what you hundred in brains..'m better than nearly everybody she's met..
write down ...tremendous pt1 .. 1 thought I didn't do a lot of'it right...Int2 p15 And ....had
responsibility.. | must have picked blond hair, the others had black hair.
up whatever it is, or how to P19 They just decided | should have it, after the tests [no one
write...it's better now... faster asked me]... They should ask me
p14 Why can't we get on with it? K David J
...Well, it's up to me ..to do the
Qatement work with him / Class Teacher X
p4 ....you need somebody almost straight ( oT \
4 \ away.. paperwork ... a long time to get Int1  pg ....written
Head Teacher there. advice...bog standard
p4 the only way we could go p9... if we'd had the help a year ago comment .. need p11
really instead of now.p13 .. a very hitand miss | |  confusing .. jargon up ..very
p8 too much paperwork. ....not | thing... firm criteria, but all to do with difficult... legally
having gathered enough finances at the moment binding..levels and stages.. a
(information).. it can be p14 reports from all of the people... (3 protracted period of
objective... But .. particularly with | Nours) probably enough at the moment. assessment.. a long term
behaviour, it's very very difficult to \2“‘ a year ago it wouldn't have been ) thing. p12 ...EP the main
be objective nough...It's frustrating, it is frustrating. manager... initially assessing
p9.....It's good that it's bringing the child and working with
lots of pegple together...what f SCMO \ school.. bringing in other
you're writing down has to be p4 20% (SEN)..18%.. not going to be agencies as deemed
shared with parents, and they statemented p7 parents' comments necessary... changes p17 ...
have to sort of share with you. (taken)very, very seriously p10 through negotiation then you
..'m wary about people labelling | objective and a subjective have
children, .... where we could have| process..judgment... a group of responsibility..everybody's
done with extreme help to move | professionals... specialised in child care contribution... p18 .. as
£ him on a little bit, it wasn't there. |{ ... the child as a whole, and within the objective as you're going to
‘ p13 ...what happens next? And | context... difficulties that the child has.. get .
there isn't really anything J needs.. not .. resources.. Int2 p2 ... We have a set
\qultidisciplinary and complex. J ssessment W,




( Acting Principal Educational Psychologist )
p2 ...the assessment process Is inevitably bureaucratic and cumbersome

p7 ... it is not helpful or supportive to the less able, the less articulate, the more disadvantaged members of
society... | think the Act was ... an attempt almost at face saving, to say, oh yes, we are concerned about
children with spectal needs in the government, here is the legislation to prove it, nding on the back of the 1988
Education Act which said, schools are businesses, select your customers, chuck out the rejects

p8 ... everybody does seem to have fallen into the way of describing it as the statementing process, which is
not what it is, it's an assessment process which may or may not lead to a statement at the end of it.

... psychologists ... bring greater objectivity, and making sure that you've got as many, as much evidence as
you can together in one place at one time about the child, it's certainly far superior to, well, you know, two
professionals chewing the cud in the corner of a staffroom saying, well, § think perhaps we'll just send him off
to special school, shail we !

p12 «.. And the only way we could control it would be if there were an LEA policy ... to say, this level of need
... and unless you go above that, no, you don't get anything. And yet as E.P.s we would know that you
couldn’t possibly set those criteria, because children's needs are too complex... And.the actual, the words, the
definition of special needs is so woolly anyway

p13 this sort of notion of parents' rights and code etc, again, detracts from the positive work that you could be
doing as an E.P. That you just start from the baseline of, it is an imperfect world. You could thrown all the
money in the world at any particutar problem and it won't be solved .., what can we best do to help that child in

the Iittle ways that they could be helped to progress  p13 ..Warnock... the protection of a statement ... think

Qe do have to reconsider, again, all but for a very, very small number /
4 Clinical Psychologist

Interview 1 p8 I'm often asked if | will give permission for my report to be included in a statementing
procedure, and | always say yes. ... But | am often not very sure how much use it actually 1s, or how much it
actually contributes. :

p11 ... what I'd want to know was if this was sufficient for him... was 1t working.

Interview 2 p1 ..Sometimes | feel my role is accidental, ... that isn't necessarnly a bad thing, at one level.
Sometimes | do an assessment of a child... not just looking at their emotional state, ... cognitive status as well
...sometimes ... their reading ability, their spelling age, etc, etc...if 'm concerned about their profile on the
WISC, | might do further neuro-psychological testing ... [ have to admit, | don't pay very much attention to
it...an awful lot of paperwork, and everybody’s (p2) views involved...at the end of the day, sometimes the child
gets very little... it{statementing) helped the Uttle girl out...No, ¥m not aware of changes (in the statementing
process), ...l think most undoubtedly speeding it up (would improve it).

p3...the key people are obviously the educational psychologist, the school itself, the parents, perhaps the
child, If he or she is able to make some kind of statement. And the school medical officer. [ think they're the
key people. I'm not aware of anybody else who would be, sort of, mandatory...l really don't know...it would
be nice to know how that process i1s arnved at.

p8 ... Ideally ... an objective assessment, but | was reading a school report on a child this morning, and my
feeling was it was probably very subjective... some teachers find it very difficult to say anything positive about
a child at all... and you wonder where the evidence is... and there was only one lttle line which gave some
sort of recognition for the fact that maybe he had problems at home.

p9 ... Maybe (objectivity is..) some idea of why the child why may be behaving the way they do, at ten, and
that's asking for them to be something that they're not, isn't it... It's about formulating problems, in a way that
makes sense and is helpful, with the intent of trying to help the child. | think the school psychologists ... they
are usually providing examples of things that they are descnbing.....

p22 ... | don't think you can protect the needs of the child unless the assessment is objective. Because y

Named Person )
p18 | think she got all that she thougnt that she would get. | don't think that she was under any illusion that
she would get anything, | think she still feels that, he, 1 was saying before that | don't agree with labels, and I
think A (David's mother) deep down doesn't either, but | think she's still hoping for a label so that they can
look at that specific thing. If it was dyspraxia, for example, if he was labelled as having dyspraxia, then you
could focus on what you needed to sort of help him through that
...Well, then it would look at his behaviour, it would look at how to deal with the behaviour, rather than, in my
view, looking at the reasons for the behaviour, in terms of education. | think it would be easier if he had @
behavioural statement, to say well, it's his home life, it's the distress of di-de-di-de, rather than saying, well
this is his intelligence level, and this is what he needs, and this is what he isn't getting.
p19 In my view, in my opinion, 1 think the behavioural statement was kind of, bolting the stable door when the
horse had bolted, rather than thinking, right, let's look at the education, he's got difficulties with his education
whatever his behaviour is, so it could be that his behaviour is because of his educational difficulties
p23 Well, obviously it's supposed to be an assessment of the child's needs...The aims are (objective)...| think
it's set up to be that, but | think it's used for something completely different, or it can be
...it can be used to let a schoot off the hook, in terms of, if a child is too difficult for it to deal with, then they
are quite within their rights, because they have something written in writing

ou'l
Qot know what the needs are... J

p26...1 think it's a label, | think it's a stigma... even if that statement was there to provide him with the pest
@ucation, | think the fact that it's on his head, and it never leaves, right throughout their education

PLE L RO

“ASSESSMENT”

[ Head Teacher \

p4 | think it has upset A (David's mother) because she doesn't want this, she doesn’t want
this labei ‘statemented child’, or ‘behaviour problem chid'... but | mean, it's the only way we
could go really ... at Newby, in the good old days when you had classes of 18 and spare
people about, and there was always somebody who built up a relationship with these people
and 1t would never have got that far in a school like that. A lot of it is to do with resources
and peogple,
p8 (re stage3/4) Well, i think basically there 1s still too much paperwork. And the gathenng of
information, and not having gathered enough. | mean, 1 think it is very important, particularly
in behaviour problems as well, where you only have wntten evidence where teachers
... it can be objective, particularly when you are talking about hard evidence and academic
work and reading ages and that sort of thing. But at other times, particularly with behaviour,
it's very very difficult to be objective, isn't it, because what one person accepts, | mean, 1 think
all of us would agree you don't go around punching other children and things, but you see,
then ! look, and other people look as well, to why he punched another child, and you know,
children can wind him up and be very cruel, as well. It happens. You know, this, when you're
looking at both sides of the case, sometimes | wish | was more black and white, because it
would be easier, you know.
pg......It's good that it's bringing lots of people together, and | mean, | Like the fact that what
you're writing down has to be shared with parents, and they have to sort of share with you. |
think, you know,
I'm very sort of wary about people labelling children, and It's quite a good thing for teachers to
remember. But, no, | can't necessanly think of any bad things, apart from the amount of time
taken, | suppose. Quite often, which | suppose is a good thing, but the child is better, or
more manageable, and that's certainly the case in David's case, but at the same time where
we could have done with extreme help to move him on a little bit, it wasn't there.
...Of course, because that's very objective as well. -1 mean, David would not stick out
somewhere like Newby, you know, seriously, he wouldn't.
p12 (what we wanted from the assessment was) ... Just support, just extra help, basically
{and we got this)
p13 It has to be said that he has this statement, but | wish there was a little bit more flexibility,
some sort of central resourcing of auxiliary services. but suppose he was to riot again, and
this statement, this extra sort of time didn't work, | said, what happens next. And there isn't
really anything, again, Because I'm sure there are far, far worse children, as I've said before,
who need these places in other places. /

4 Educational Psychologist N\

p3 it's an unnecessanly legalistic procedure to get very small cutcomes, and in some
ways it deflects attention from actually settling down to do something with the resources
and the world that we live in. ... They begin to see the answers to problems in terms of
resources. Whereas | feel that answers to problems are in terms of attitudes.
.p3/4 Using the resources that are available to the best outcomes. Whereas, if it's all to
do with, here's a teacher, here's some hours, here's a computer, that'll sort it, it actually
* diminishes the role of parents. And it makes them feel that the answers are all with the
experts.
p4 And there is a feeling that they've got to go through all these stages to get the
answer, this statement, when in a way If there wasn't such a thing we'd all, perhaps
more profitably, get on with the here and now.
... | think the sorts of monitoring and assessment that come at the earlier stages and the
involvement of psychologists at stage 3 is often a mast useful for the child.
p5 | see signs of schools working ever harder to do the paperwork and to make better
cases, and to have more reviews.. it's just intensified bureaucratic push
p6 Which are, like, up to three hours of teacher time to support in a mainstream school,
sharing a unit support with mainstream school for behavioural difficulties, and then one
of the three or four special schools that are there. Not a lot of variety, after all that ...
p8 (Is an objective assessment possible?) That's an enormous question about what
anybody needs or what a child needs, and it all depends so much on circumstances,
and particular circumstances of a particular school, particular teacher. It's an
interactionist model which Is going to vary very much from school to school ... So it's not
actually the child's needs, it's, it's not the child, like a medical model, it's the situational
needs that alter... It's an assessment of the situation which can best bring about

learning
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([ Special Educational Needs Co-ordinator (SENCO) \

p5 | hope it might provide evidence which | think is necessary that'he is a very
intelligent child. That ...output. .unmatched abilities... frustration ... coming through
in the anger. '

..conflict... mother...difficult (for her to) . accept behaviour aspect
p13 everything depends on what you wnte down, on that blue form, that's all that
the panel knows about the child. So it's a tremendous responsibility
| don't know what you ever need to worry about, she said {(an ed psych), if they
look and see your name at the bottom of something they accept it, which was very
nice for me. So ! must have picked up whatever it is, or how to write
| think it's better now (statementing). It's faster now
(stage3/4 has) improved as well, because this new form to fill in, it only gets
extended for the Appendix D, you don't have to do it all out again
p14 When everything's been ready to go. I'm ready to ge. Why can't we get on
with 1t? | know the mother's approved of it, why should something take so long?
behaviour difficulties are far more difficult to tackle than learning difficulties...
because it's not something that you can just do for an hour, three hours a week ...
Why is he behaving like this when not every child who has his difficulties does
hehave as badly, or as, badly is perhaps a bit judgmental, but it is bad behaviour, it
is unacceptable behaviour.
(will the statement tackle his behaviour) Well, it's up to me to try and help it to do
so, because I'm going to do the statement work with him. We thought that was a
good idea. | mean, that was the idea, because he and | get on well

N | J/

4 Senior Clinical Medical Officer - ) \

p4 | think in the past they used to look at all the children and pick them out and review
them indiscriminately. And there were no stages followed, and the teachers always
had to continuously do the process of assessment and reporting on all the chudren
who had the slightest difficulty. But now they are picking out those 20% of children
who have got special educational needs, and they are also seeing to the needs of
those 18% who are not going to be statemented at the end of the day, and that is, |
think that is the crunch of it. Those 18% of children who have got special educational
needs but do not end up with a statement are aiso benefiting from the whole process
of assessment input, reassessment.

| think 1t has in the main, yes(achieve what is sets out to achieve) . Certainly in Newby.
p7 (re the panel) | thought that they'd have a look at the child's abilities, and they slot
the child into the system, whereby the child can manage to fulfil their utmost potential.
) never thought that they look at the social aspects of things, medical aspects of
things, altogether they take the parents’ comments very, very seriously, they have a lot
of respect for that. .
p10 | think it's a combination of everything. | think it is both an objective and a
subjective process, in that in any process that people and their judgment is involved, it
has to have some degree of subjectivity. And what [ see of it is that a group of
professionals, who have specialised in child care, whether it is educational or health or
otherwise, get together, have a look at the child as a whole, and within the context of
its environment, family and school, and decide on the difficulties that the child has, first
and foremost, it's very important to pinpoint what the difficulties are, and then it is up to
the panel, | think, to find the best way to meet the child's difficulties. And one thing |
have seen in Newby is that everybody concentrates on the child's needs, first and
foremost. They do not say, these are the resources we have, these are his needs.
They alway’ say, these are this child's needs, and these are the available resources.
Which one would best meet this child's needs, considering that the parent doesn't want
him on this or is happy about that.

...... it is so multidisciplinary and complex.

p10 They (EPs since the CODE) seem to be a lot more deeply involved with children
who are on the special needs register, with that 20%, a lot more involvement with that,
especially with that 18% who had special needs in the past, but were not actually
worked on.

..... Before, | think they had some involvement, but it was in an advisory sort of manner
and not an assessment, a full procedure.

..... Yes, that 18%, | can see that the new Education Act has actually highlighted those
18% and has attached great importance to those 18% and is concentrating a lot more

\.on them, whereas previously they weren't really

4 Occupational Therapist

@I"S . at body awareness . . . )

|
“ASSESSMENT”

4 Class Teacher )

p4 ... you need somebady almost straight away, and all of the paperwork and everything else that
you have to do, to get some support from outside, and all of the people that have to come and see
him and give their opinions, do help in the end, but it takes a long time to get there.
.. at the moment, really, he needs someone to help him with his academic work.
ps... It's taken a, well, it's taken a while for that to emerge, but, you see, imtally | think it was mainly
iooked upeon as a behaviour problem,

. He still does have a behaviour problem, you know. He still has a problem of, although he's a lot
belter, and he has certainly improved, both academically and behaviourally

p7 Well, the school ... | think they saw that he had an academic problem, but his behaviour was so
bad that it overshadowed evergthing else. And his behaviour has improved, and obviously as his
behaviour has improved S

p8... the academic problem comes more to the fore, because you've got more time to concentrate
on the things that you should be concentrating on.

p9... It's not to say that he stili doesn't need help, but it might have been more productive «f we'd
had the help a year ago instead of now. | mean, | always think that the sooner you see the
problem and do something about 1t, the quicker you can overcome it ... someone to be with hum for
part of the ime n the class.

p13 (stage 3/4) So you have to do all of this before you actuaily get the chance to say that you
need something extra ... it's half a year when they're stil struggling.

.. it15 @ very hit and miss thing... 1 think there's firm critena, but it just depends on, it's all to do with
finances at the moment, unfortunately, | think.

p14 Well, it would depend on all of the reports from all of the people, but | think at the time that
the, | don't know who actually looks at these things when it comes to the crunch

It's (the 3 hours statemented help) probably enough at the moment. But a year ago it wouldn't
Qave been enough ... It's frustrating, it is frustrating y /

interview 1 p9 ...we will have been involved with for quite a while . and from that we will be asked to
submit some written advice. Which is obviously from the medica! ... The only bit that we put on the bottom
is what the need is ... | tend to put a bog standard comment in there, | must admit. Something Lke, this
child requires ongoing occupational therapy assessment and review. And | don't put any more details in
.. my bosses always say ... you've got to be really sure that you're putting down what the need it, and
not what your service can provide.
p11 ... in an ideal set up what should happen is that for every child that we wnte in should get some sort
of OT... a regular six months, and followed by, you know, and be really precise.
. [ think it's (statementing) a really confusing area. As a health person .., reading what lands on my desk
and that sort of thing, V've picked the jargon up... God knows how @ parent must feel. | think it's very
difficult.
.. | understand 1t (statementing) to be a legal process that parents enter into to assess the needs of their
child from an educational point of view, so that the child will be provided with the sort of support and
education that they need to meet those individual needs, and that it is a legally binding arrangement.
And it consists of a number of different levels and stages, and it is a protracted period of assessment,
and it's a long term thing.
P12 ... the educational psychologist is the main manager, | think, of the whole procedure, and is sort of
ke a case manager, | suppose, in terms of initially assessing the child and working with school, lnltxally,
and then bringing in other agencies as deemed necessary... I'm awzre that there has been changes in
the Code of Practice in that it's not so much now the educational psychologist, but the onus is much more
on the school ..
p13 .. ultlmately the educatxonal psychologist has always got their fi nger on the pulse much better than
the school
p17 ... the educational psychologist's report, for me, is the lynch pin of the whole thing... 1 always implicitly
trust thelr opinion

. they put these EPRs together for children, IPRs. What are they called?... that's negotiated at the
meetmg you know... There has to be negot:atlon because, | mean, through negotlatuon then you have
responsibility then, because you've been part of the decision ... 1 suppose only through looking at all,
everybody's contribution .
p18 everybody being happy with what everybody else has said, and | think as a group, if you can agree
that this information is correct and appropriate and they haven't missed anything out, or whatever, then
that is as objective as you're going to get, isn't it? ...I don't really like standardised assessments. Do you?
Interview 2 p2 ... We have a set assessment that we do...(we) look at fine motor skills... at grass motor
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Acting PEP

would tend to do, is say, if there is

p18 .. He's bright, and there are behaviour
problems as well,.but he's also got motor
difficulties, specific learning problems... what we

difficulty, an academic learning difficulty, then the
first port of call would be to say, let's try and do
something about that and see whether helping with
Qat will ameliorate the behaviour problems j

\

a learning

/Educational Psychologist

p22 His main problems are peer
relations, with peers....... You do
have a very clever, clever boy, who
has steered away from things
where he isn't clever, which
involves fine coordination,
particularly in writing. .....p24/5
there's an imbalance between what
the head can do and what this
faulty little hand can do.

p26...feels that other children are
\treating him badly

-

SENCO

extremely aggressive completely
unprovoked..... winning p3 .. a
thoughtful boy... very retentive...He
reads quite well, with a lot of
expression and a lot of
understanding

p5 his needs are extreme, and
individual and unusual. .. so
manipulative... very intelligent child.
..... p10 it's not a straightforward

\@class clown

~

p2 very conscious of his writing... still

learning problem..he can just say no

Clinical Psychologist \
vely bright (int1 p5). WISC... full
scale score of 135 (p8)

odd looking.. organic component
separation anxiety

an interaction of physical,
psychological and environmental
factors p6 he'd blown up.... a
perfectly normal response to the
situation he was in...made to feel
| stupid (ie by school) p14 /

/ Mother
a gifted child with fine motor

around his writing and spelling
(p16 int 2)

| don't want him labelled a

problems who needs some heip

Summary Frame: DAVID

What all the participants of the
assessment had to say about David, and
the nature of his difficulties

/ Named Person \

p3 a very active kid p10 ..... I've
got no idea (for the reason for
David's difficulties), David is a
very bright child, and quick, very,
very quick....he's bored...... he's
done that, he wants to move on.
p11 He's a gorgeous kid, he's
very sociable. He's got the most
sensitive nature....his needs
have always come first

p12 He reasons with them, you
see...p17 ...... He needs to stop

\ David

thaviour problem (p26 int3) )hf's the victim as well.
[

int1 p4 ... | wasn't behaving well and | was kicking and
fighting with people and punching people... p3 excellent
reader. Int 2 p3 So writing is hard for me to do ..Maths [is
what I'm good at] ... ! feel ] Quite good [about getting this
help] pt4 ...Yes [I'm quite good at listening], quite good. p18
. You're not aliowed to write short ones (stories), you have
to write quite long ones, especially now that I'm in the third
last class. p20...Yes, [I'm] a wee bit happier [about things]

being so aggressive.. quite often

/
S

_J

Class Teacher

then for no reason he gees
berserk....not really a learning
difficulty...more of a coordination,

f Head Teacher
p1 | was told.. warned.. he had

incidents of him throwing chairs,
damaging other children, running
out

p3 its not necessarily learning
difficulties, its motor skills, its the
writing..very good orally..can
manipulate teachers

learning help p11 he's very
eccentric

behaviour problems.. very serious

p10 psychological help rather than

physical problem with his
writing...he's got a good general
knowledge

p3 it is very difficult to get him to
do anything...prefers anything
that's easy

35 quite manipulative

@nior Clinical MedicaI\

Officer

18 concentration..learning
difficulties.. and... motor
learning difficulties. But his,
the difficulties in the

J

behavioural and emotional
areas .... were related to his
\ Jeaming difficulties )

p2 a lot of the time he is fine, arD

/

/ or w
p3 fine motor skills...there
were definite problems
there.. main problem ..he
was extremely easily
defeated.

p4 confused about what
might be causing that
problem.... the mechanical
aspect of his writing was
there ... p5... these
behaviour problems are as

a result of frustration at not
being able to perform some
of these tasks, but his
response seems to be out

of proportion

p12 it's a mixture of things.
There are other things j

@ng on in his life....




2 Acting Principal Educational Psychologist \
p18 It was for learning support, wasn't it, | think, yes?

... He's bright, and there are behaviour problems as well, but he's also got motor difficulties, specific fearming
problems.

... in @ sense that's not really that complex, because it's not that unusual that you get a child with that
combination of difficulties coming up at a statement panel :
[.That's nght. So what we would tend to do, is say, if there is a learning difficulty, an academic learning

difficulty, then the first port of call would be to say, let's try and do something about that and see whether

—

f Clinical Psychologist X

interview 1 p4 ... an interaction between difficuities at school and difficulties at home... and from my point of
view it was a good psychology referral... .
pS ... a very brnght httle boy, from the assessment. _.school..making assumptions that perhaps he wasn't very
bright...an IQ in the high 120s. And it gave me great pleasure to tell mum that, and | think it gave mum great
pleasure when we told the school that.
p5 . she was worrned that he would be excluded. And she thought they wanted rid of him
... his family circumstances and his dad,.. he was no longer around, and David felt very let down and alone...
a very, very small extended family, and there was only him and mum and gran... there weren't many pegple In
the family to take the strain, and to diffuse it a bit... an active little boy... no male figure to whom he could
relate.... -
p6 ... a rather odd looking httle boy at times... a pixie face, sometimes, he would screw his eyes up, screw hiS
face up. Very distractible and fidgety. He talked about feeling very angry. He said he liked being at home
with his mum, and he agreed with me that his bad behaviour at school was partly to achieve this, to be at
home with his mum, because they sent him home when he behaved badly. ... | couldn't help feeling that
there was an organic component to it all...there were difficulties within David that just couldn't be explained,
either by what was happening in scheol or at home, or in his past, in his famuly. ... emotionally labile ... a soft
of hyperactive quality to hum at times, although he certainly wouldn't fit the hyperactive criteria, I'm sure. And
his 1Q certainly wouldn't be Consistent with that...
...0n the revised version of the WISC (an IQ test), he obtained a full scale score of 135, with a verbal score of
143 and a performance score of 118... there have been occasions when he has behaved badly in a situation
where his skills were shown to be wanting in comparison with the peer group..(p7) a real knock to his
confidence, which presumably been given a tit of a body blow by dad leaving. Emctionally | felt he
presented as a very sensitive Iittle boy, displayed signs of separation anxiety. His emotional attachment to his
mother shll very much at an Cedipal level... | do not think that all of David's difficulties are entirely
environmental, and | suspect they result from an interaction of physical, psychological and environmental
factars. Mrs Bell would like greater recognition to be taken of David's abilities as well as his deficits, and |
think he would benefit from a full statementing procedure for a number of reasons. ... a very vulnerable httle
boy, and could be helped to achieve his potential within the right environment, given that a high 1Q is seen as
a protective factor.
p13 ... I'd be suspicious that the scheol have just been waiting for David to explode. ... fulfilling the
prophecy. p14 ... you could understand why he'd blown up. It was a perfectly normal response to the
situation he was in. And sometimes he responded badly when he was made to feel poor about his work, of
/ - Named Person

ade to feel stupid
p3 a very active kid, both physicaily and mentally, he always has been, from a toddler
...he wouldn't settle, he was quite disruptive... could do with his eyes closed..But put a pen in his hand, and
instruct him in a specific way, like, wrnte your name, then this wall just came up and he rebelled
...And l've seen him do many, many things. He has a room that is just to the ceiling with toys, games,
book...And he can spend hours at one activity p7 | did point out that no-one had mentioned any of David's
positives. He's got miilions.
p10 ... I've got no idea (for the reason for David's difficulties), David is a very bright chid, and quick, very, very
quick. ...he's bored... he's done that, he wants to move on.
p11 He's a gorgeous kid, he's very sociable. He's got the most sensitive nature ...he's not spoiled at all...his
needs have always come first ‘ : '
p12 He reasons with them, you see... and 1 think the school, quite often are frightened of kids who they don't
come across every day... how are we geing to respond to this
p15 He liked the lessons, but he didn't like being singled out.
p17 before she did anything, she said to David, look Davie, I've read about this, what about if we try, and
David's always wanted to try everything {to improve things at school)
...He needs to stop being so aggressive... they praised him because he'd been in a situation with other kids, Of
other kids had bullied him, and he'd restrained himself from attacking them, and he was so proud of himself, he
really was... And he actually knew, he'd said to Andrea, | didn't, | wanted to do it, but | didn't.
...-he's always the perpetrator, and that's not true, because quite often he's the victim as well.

helping with that will ameliorate the behaviour problems

p22 | think exclusion for David wouldn't be a bad thing, from Davie's point of view. He'd love to be at home With

erea 24 hours a day 4—/

LL S

- “DAVID"

( Special Educational Needs Co-ordinator )

p1 constant source of aggravation, worry, and everything at playtmes. He'd been
running away ... hated writing ...  He's straight on to what you're about.

p2 Very, very angry if you asked him to do anything .
hus writing improved spectacularly...} was surprised, because | would have thought
that it was because of a motor contro! thing

p2 he was very pleased, and everyone was very pleased. And his behaviour made
great improvements )

Still not doing very much in the class... §

But he is still extremely aggressive completely unprovoked...This winning even in such
a trivial thing, seems to be so important to him. ,

p3 ..he's such a thoughtful boy...very retentive

He reads quite well, with a lot of expression and a lot of understanding

p5 his needs are extreme, and individual and unusual. So meeting his needs in @
class, in a group, even individually, is very difficult because he is so manipulative, very
manipulative.... using his intellectual and verbal skills to outwit anybody atany
possible stage. He just likes winning, he just likes controling. That's oversimplifying it,
and that isn't all of it

he is a very intelligent child. ... the output that we are getting from him is totally
unmatched to his abilities, totally, and (that) the frustration that he is feeling is coming
through in the anger. '

p6 slight autistic tendency... strong character... class idiot..class clown. .class villain

p8 extremely amusing and interesting to talk to. He knows an awful lot....a gentle boy
p10 it's not a straightforward learning problem, it's not a straightforward behaviour
problem .. he can just say no

p2 very very canscious of his wnting...

4 Educational Psychologist

QZ?... And he had that attitude (to turn off) towards’aﬁyt_hing that he found difﬁculu

p6 1t wouldn't bother him to be out of step with everybody else.

- : _/
~

p21/22 He has, actually, responded incredibly well to initiatives really, from not
wanting to approach things that are hard for him, like wnting, he is willing to
practice, and he likes the idea that practice makes perfect, and he will do it in
school. He'll still, he'll still feel that he is above things, that he doesn't have to do
certain things, or if he is partnered with somebody else, on the computer, which we
thought was a good idea, he'll rubbish this person's ideas. -
p22 His main problems are peer relations, with peers... You do have a very clever,
clever boy, who has steered away from things where he isn't clever, which involves
fine coordination, particutarly in writing... And in some ways he's outgrown his
peers in terms of intellectual things, and yet he hasn't had normal, easy going peer
relations. He himself feels very aggrieved that he is perceived as needing help,
because really, he doesn't, in terms of intellect... )
p23 there was a tremendous fiare up. ... whatever happened, he ended up really
hurting that child. ... Physically. So really they had a case of a child badly hurt,
and a teacher badly hurt

p24/5 there's an imbalance between what the head can do and what this faulty
iittle hand can do.

p25 there is not apparently, any great difficulties in the family, because there is no
peers involved. And the two can be, mother and son can be actually quite
respectful equals...I'm sure there must be some pain there somewhere (about
David's father)

p26 He was very, very remorseful. Very, very, very upset about school. ... he
needs some way, escape clause. So by changing the subject and some
affirmation, he can, later on, he can think about it. He certainly does fee! hard
done by...He feels that other children are treating him badly, and doesn't seem to
perceive that he may have been doing something to them. ...He had a good s_pell
this year when he claimed, he named a person as a friend, and that allowed him to
have proper playtimes. But § think these flare ups this term that have happened...|
think it was to do with missing playtime.  -..=

-l



p1 If anything upset him, he used to run away
p2 And a lot of the time he is fine, and then for no reason at all he goes berserk.

..There's not really a learning difficulty, well, it's a, it's more of a coordination, physical
problem with his writing.
...No, he's got a good general knowledge. He's always able to think about things and
consider them, and give you carefully calculated answers...He is quite bnght, yes.
p3 It can be hard for teachers...Well, he can take whatever you say and twist it round
to suit him, almost on every occasion. He doesn't do it all of the time
...He's difficult to teach, because It's difficult to get him motivated. You know, he's fine
with practical activities, but obviously, when it comes to wnting, which he used to find a
great problem. It was very difficult to get him to do anything. Now that has improved,
because he's been having support. He comes in in the morming, we put him into a
group of children to come to the support teacher, Not that he needs any of the work
that they are doing, really. Just, almost,

..he prefers to do anything that's easy. He likes to be successful. ...I think he doesn't
hke to faill, yes. You know, he likes to be first at everything.
p5 | think that he finds 1t frustrating, and he gets very frustrated... | can't write, | won't
do that. But now at least he makes an attempt..... He's all nght |f he's got a Iume fnend,
or he's got something that he likes to do in the class, but other times, he can be very
irntating, you know, poking people. .

..k think he's quite manipulative, you know. ‘ k
p6 . the disappearance of his father, yes. And | thmk probably his mum has treat him
ina dlfferent
p7...way to what you would normally expect a child to. Thats just, | think his mum has
talked to him too much like an adult, and not enough like a child. Which has caused
problems here for him, because some of the things that you say to him, and some of

( ’ Occupational Therapist N\

Interview 2 p1 David was referred to me... Clinical Medical Officer...In February this year.
p2 naturally it was very difficult to get a lot of information, because David was sitting
there... it seemed to be that the fine motor aspects were sort of bubbling along
underneath this huge other problem. That's my perception of the sntuatlon

p2 ... Gross motor skills, | thought that his basic skills were OK...

p3 ... But them moving on to the fine motor skills, | remember thinking that, yes, there
were definite problems there, and that his main problem did seem to be that he was
extremely easily defeated. ...

P4 .. .. | wouldn't say that he was typical of a child who | might want to go on to say, is
thus child dyspraxic or not. | felt a bit confused about what might be causing that
problem.... | think the mechanical aspect of his wnting was there, | felt. In that there was
nothing grnip wise or posture wise, and control wise

.. But what often holds children back is speed and fluency, and that sort of thing. And
that would tie in with perhaps some difficulty with some of these gross skills, the

planning element.

P5... But { did recognise that there seemed to be two different things going on, and one
hypothesis, from my little field, might be that these behaviour problems are as a result of
frustration at not bemg able to perform some of these tasks, but his response seems to
be out of propertion, in my opinion, to what |'ve seen with other children of h|s age with
that level! of difficulty

p8 ... | wanted to know a little bit more about her perception of his problems. and the
frustration that he experiences. ... | think, that she mentioned that she had expernenced
some frustration in getting proper understanding for his needs with school

po ... if it was deemed that this boy has got a mechanical problem, then | can't believe
that somehow it hasn't-been better managed from the early point of identfying. He
must have had problems right from the start of school, in that instance. And it all seems,
| can't think of the right word, but it's, it's propelled itseif out of control

p10 ... | think what | saw was pretty much how he is.. And [ remember that she (David's
mother) said yes, that that seemed to be a fair reflection of him. And | think he had a
short, a quite short frustration level, concentration, all linked in. 1 don't remember seeing
any behaviour problem, or anything like that. And he played and kept himself busy for
ten minutes or so

pi12 .... And as soon as people start to mention behaviour, then that, it's got out of
hand, hasn't it, again. | just think it's quite sad if that's the case, actually, he's been let

extra help in school. That's really sad... My gut feeling is, it's @ mixture of things. There

; Class Teacher )

Qe things that you want him to do, he doesn't agree with because he can see further.y

down badly. That at the age of 7, nearly 8, he comes to OT, and at 8 he gets a tut of ..}... -

@z other things going on in his life....

| )

. “DAVID”

4 Head Teacher ' )

p1 | was told, or warned, that he had behaviour problems, and he wou'd take to running out of assembly,
running out of the school yard, running away, and that has gone on for quite a while,

. He has matured, and he's done very well with (his class teacher), | feal, who is quite laid back, sort of, in
Year 2. And we've had some very serious incidents of him throwing chairs, damaging other children,
funning out, the odd climbing over the wall onto Main Road, teacher falling when she was chasing him, but
it seems to have calmed down. We've tned some behavioural strategies. But, to be honest, not all staff
are able to do that.
p2 ...No, | don't share that (view of problems due to not being stretched enough) at all. And | don't think
any of his teachers do. | mean, he is bright, and there could be times when he is bored, because he is a
very practical boy, and has shown in practical situations or technology situations that he is not going to
behave badly. Wrting does frustrateum, | accept that. :

Just sort of where did this come from, and why is he so frustrated, so angry and such an upset little boy.
you khow,

| think it's something to do with home

p3 it's always been both (learning and behaviour). i{'s not necessanly Iearnlng difficulties, it's motor skills,
It's the wniting, it's that sort of thing. He's very good orally

p4 she's only three hours a week with him, in wnting, which may lmprove his seif esteem, which may
improve his behaviour, but it isn't actually tackhng behaviour. We have nobody sort of with imn P E. or in
the yard. We don't have him to stay at lunchtimes, you see, we're Just beginning to reintroduce that.

p9 I'm sometimes in hus classroom, but you know, he's usually quite good verbaily

p10 Because he's hit them, children have been fnghtened of um. | thirk he has a silent power over
children, he's quite manipulative, David, he can manipulate teachers,

p10 (what does he need?) | think psychological help, rather than sort of learning help. There are sull
problems as to how he will mature as.a teenager, which could possibly, if he can get nd of this anger and
frustration, could certainly be helped Counselling, | don't know what it 1it.

p11 1 think | can understand him a little bit better, sort of, as to where ha's coming from and where his
anger is coming from. | still don't know what causes 1it, | mean, he's very eccentric. He has to win, it has to
be about him, but | can see other people going in to that class, coming out and saying he's a very bright

boy, and really all this talk about David, but he's good in the classroom and things  Which | haven't
chssanly had from permanent staff, you see, who have grown up with him, /

4 Senior Clinical Medical Officer W

p18 David went through the {...) system (for the school to request a statutory assessment), and it was a,
he was identified as having special educational needs. Then he had difficulties with concentration, and
he had learning difficulties, basically. Concentration was part of it, and also some motor learning
difficulties. And he was referred to me because they felt that he needed extra support in school. Not
because the teachers felt that he had specific problems, as his mother thinks, actually, but because they
felt that his, he had learning difficulties. A lot less than a moderate sort of level, but nevertheless
established learning difficulties.

p19 1 found it very difficult, because mum is a teacher at XXX School, | found it very difficult to tell her that
the child's dyspraxic problems are only a httle part of his wider learning difficulties... | can refer him to
occupational therapy for his motor learning difficulties, but his concentrztion will not improve with this, and
there are other methods of helping improve concentration.. and that is by giving the child extra attention
and being there for the child. And she agreed with me towards the end of it, but | have a feeling that now
she is absolutely completely focussing on his motor learning difficulties.”

But his, the difficulties in the behavioural and emoticnal areas were not severe enough for me to think,
perhaps, of getting a child psychiatrist or psychologist involved. | felt that they were related to his learning
difficulties, and if we resolved his learnlng difficulties by giving him extrz help, he may calm down, and he
may be happier. The other thing is that all his difficulties are compounded by the fact that his dad left,
you see. That doesn't help either, and no magic wand from the educaton department is going to resolve
that problem, and child psychiatrists are not going to be able to resolve that difficulty either. There is a
process that he has to go through, and with his mum being so supportive and so knowledgeable, | felt
that, again, there was no need to get cutside agencies involved.

...He said that he thought that he couldn’t do his work, and he was gettlng fed up because of that. And |
asked him, what do you think might help you? And he said well, one of my teachers can help me a lot,
maybe that teacher can teach me a lot more during the day, more or less saying that | need extra help
one to one. And the other thing he said was that he forgets things, meaning that he can't concentrate for
very long, that's what he really meant.
p20 [ have become even more convinced that David certainly has got emotuonal difficulties, emotional
behavioural difficulties

He does realise that he has got some problems, but he isn't differentiating in which area.-He knows
that he can't write very well, and he forgets things... And that could be why he has got emotional and
behavioural difficulties to some extent. He's not happy about it.
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Int1 p4
understanding

Clinical Psychologist

cases within the team...p10 ... you do
composed of plumbers and hairdresse
Int 2 p10 .... I think two heads are be

valid. But beyond that, it becomes sill
informant

... easier to work with psychologists ....a sort of

p8 .... maybe we all needed to work harder to try and
find out that (reason) was...an obligation to discuss

who are addressing a building problem being

p16 .. me as not being part of the system

p19 ....I'd probably not use it (the word partner) ...very
difficult to work with parents as partners p22 ... teams
and why they don't often work, becadse they're set up

s equals whereas in fact they're not equals at all. )

~

that's wh

n't get builders p16 ... if

rs, you know,

tter than one, is

y. p18... the contamin

advice th

system...

( Educational Psychologist

p1 ....without involving the parents there
any way | believe you would get any
change....p2.....It's not a matter of equali
expertise, it's a matter of mutual respect.
about becoming invoived together, and
honouring what each other can give.

.. different contributions.. a fairly utopian

anybody. p4 getting in

the way of parent partnership.. to be

militant...p22 .. tried very hard to say,
as long as people polarise, we're not

\_going to help David
\

4 SENCO
p3/4 ..started.. a home to school
report to his mum. She doesn't want
any negative comments..p7 the EP..
we're on the same wavelength ..
about wanting to be positive about
him..
p9 | feel | have a partnership role...

ideal.. it's about one's whale response to

(

-

4 Acting PEP

partnership might involve
some healthy tensions at times....

working together to help the child.
has too clear a view in their mind
about what they think is right for the
child, and that then may

advice. p26 happier with parenta!

emotionally loaded
p27 professionals operate within the

\lights thing is a barrier to a genui

—~

at partnership should be,

an individual advice giver

ate how they give their

at is a little more

the idea of the parents'

e/

isn't

ty or

. t's

Mother

int3 having open and honest
communication and feeling
comfortable in communicating....
| felt more in partnership with the
psychologist p29

the way | think of David's
interests and the way school
think of him, there's like, an
ocean apart p30

@ doesn't exist

the other.. people just pay lip

acknowledged, discussed. We

@ght work a little bit better.

J

Named Person 1

p9 parents .. teaching staff .. they
should be, one is as important as

service to it.

p13 them and us p14 two steps
forward and five steps back.

p28 conflict needs to be part of
it people have different views,
and all views need to be

none of us hold the answers, and |
think a little bit of everybody's input

)

David

p12 we're in conflict here... talked
about what David's needs are...Now
how we do that is more open for

ot an

debate... an academic debate, n
motional debate

/ Head Teacher \
p2 mum doesn't particularly agree
with us. p3...Chris ...flexible
approach.. (David’'s mother)..
pleased with that. ... more
pleased with my handling of the
situation than my predecessors

p4 she brought a friend along ...
it was difficult.

Summary Frame:
PARTNERSHIP
What the participants of

Class Teacher
p7
mind slightly now p8 people have

seen that there have been two sides]

two the problem p9 he wouldn't
take it(the home report book)

home.....And the usual EPs ploy
...No confrontation p12 you feel

quite remote ..I think they do listen

"

to you,but .. it's already been
decided what is going to happe
before your input gets put in.

| think she's (mum) changed her]

the assessment had to
say about partnership
with parents and other
professionals

(ot )

p6 .. I'm viewed as being
a professional.. barriers
p14 .. education and

health don't really tatk to

p6 we wanted her (EP) to see
how bad it was at ane stage.
And 1 felt we were very much left
alone

p7...(mum) has sort of apologised
for that. .. is totally understanding
you've got to be very, very
(p8) tactful in what you say

p14 we need to spend some time
with (the EP) to sit round a table
and talk about approaches to
D

avid
\_

p
s

......

/Senior Clinical Medical Officer

3 tell them (parents) what | really,
incerely think about the child. p5

..parents are quite happy...I'm not quite
sure that | agree with the parents that are
complaining...p6 a multidisciplinary kind
of "needs".. | have a very important role..
work closest with the SENCOs, first of all.
Secondly the parent and child. p7 ... the
panel, it becomes a multidisciplinary sort
of decision making...p23 It (partners
‘kra‘qdwork against parents. It works for t
child.

each other very much
Interview 2 P5
obviously somebody more
expert, like a psychologist
p10 I'm totally isolated on
this. p19 ...it's very much
got to be a team
approach, the parents,
me and school working on
this together.. supporting
what I'm doing p21 .. I'm

\ the leader of the situation)

hip)

I'D




“PARTNERSHIP”

/ ¢ Class Teacher \

p4 Like, | don't know, | think the favounte line (from educational psychologists) is no confrontation, you
know. Which is very easy to say, but it's not very easy to do. But | don't know, | think perhaps | don't get
too worned about some of the things.that he does -

p7  Well his mum thinks 1it's, thought it was, | think she's changed her mind slightly now, thought it was a
purely academic problem with his handwrniting and his frustration through that, you know.

~. Butl stll think she believes that the main cause of the problem is frustration with his writing, really.

p8 | think it's (the perspectives of other professions) been helpful in this particular case, because it's
brought, not opposing ideas, but it's, the people have seen that there have been two sides two the
problem, an academic one and the behavioural problem. ’

p9 Taking, well, he used to have a book to take home, and if it said anything goed he would take it home,
and if it didn't say anything good, he wouldn't take it home. And 1 used to say, have you got your book, no,
I've left it at home. And his mum used to say, where's your book, I've left it at school. Because he knew
what you were putting down. So that didn't really help. But now that he is more able, | think he would be
quite happier to do that now, because a lot of the time it would say, and even though you're trying to be
positive, if he's beaten somebody up or something like that, you know, you've got to, you have to put some
of the negative things in, because you have got to let her know. So | don't think that really worked...And
the usual educational psychologist's ploy

...No confrontation, try to avoid confrontation, which is what they always say

pi2 | think you feel quite, apart from filing in forms, you feel quite remote.

....] think they do listen to you, but as with everything, people have preconceived ideas...| think that
Qometxmes it's already been decided what is going to happen, before your input gets put in.

4 Occupational Therapist )

Interview 1 p5 ... | really try and sell them the idea that it's a partnership thing, in that what they do with
their child 1s Just as important as what we do.. this isn't going to go away ... | really give them an awful lot of
ideas and wark sheets...parents who come who | know are finding it really difficult... | obviously just tiptoe
around a lot of things and just play it down ..., gently persuasive about, if you just do x, y and z once a
week, that will really help.

PG ... it's just astounding that they come and they really have no idea, but never ask either...(I'm) getting
used to the idea that I'm viewed as being a professional, and perhaps not easy to talk to sometimes,
because of thase barriers and things Sa | always try and be very, very casual ... | actually, what | actually
do is usually show them the actual letter of referral ...

p8 ... they {the physios) have really supported the need for OT there, because they are so fed up with
being pushed into corners to do what are not their things...

... most people are really, really grateful to get anything from OT because ...we've had a huge waiting list
P9 ... about two years ago ... somebody else had written in, this child needs OT for 30 minutes once a
week, and the school said, come on then, where are you.... We kicked up a huge stink, and it hasn't
happened since... I'm sure | read it in the actual statement. And it was amended, quite rightly...

p13 I'm thinking of one tricky case where ... the head teacher backed out...(the EP) better trained to do it,
and confident, and knew lfe outside that schoo! existed and was OK, and that there was good options for
that child, and could have been much more into discussing it on a wider issue

p14 .. | view it as being a very educational thing, but | do recognise that up here somewhere, education
and health don't really taik to each other very much, and wouldn't it be great if... funded by education...
And then we could all be hands on.,,

p16 ... nobody's asking me for any OT at the moment, but I'm getting all of this information through on this
child. Is it relevant to me to get that information?

Interview 2 p5 ... obviously somebody more expert, like a psychologist, get involved and then click in at @
later date... p6 | don't know whether at some point Dr.S (SCMO} will get back to me for another report...

p10 I'm totally isolated on this, and that | need to get a lot more information, which | will get, before
stepping back in.

pit... all 1 did was copy the report to a number of people, and the activity programme. So it went to Mrs B
(ngg’s énF?ther). the class teacher, the head teacher, the educational psychologist I've got down for him,
and the GP, ’

p19 ... | thinlg they have a really important role. Just as important a role as me, although they probably
wouldn't see it that way. You know, | think that parents who need help for their child, very much need to
put trust and faith in outside agencies... it's very much got to be a team approach, the parents, me and
school working on this together. ... | would see them as almost carrying out my advice, supporting my
advice and supporting what I'm doing. That's when they're here for their therapy, for a six week block
say...Yes, because I'm trusting them and giving them a lot of responsibility ... | would like to perceive the
situation as partnership p20 | wouldn't see them as a consumer, no, | don't like that.. supporter, partner

p21 ... I'm the leader of the situation, very much so. ..Well, the basic one (barrier to partnership) is

cooperating, isn't it, attending...Not establishing a good relationship by being haphazard in their approach..t
\MOK at it as an extra bonus If they actually manage to say they've done some things with their child...

4 N

Special Educational Needs Co-ordinator

p2 | suggested (to the class teacher) that he would come, just for say ten
minutes before school

And his mum said that he'd realised what he had commuitted himself to and didn't
want to do it.

p3/4 F've started to do a home to school report to his mum. She doesn't want
any negative comments...But | can't just wnte good things, because it's
devaluing praise. And | mean this week he has done absolutely nothing.

he's said, what are you writing, | haven't done anything. 1 said, well, that's what
I'm writing, you've done absolutely nothigg this week. | mean, it's in s tme, but
again, 1 said to him, we have decided that you need the practice, you decided
that you need the practice, and I'm only trying to help you. He said, weil, you
don't have to, he said, just stop helping me, get off, make my day.

p4 (no possibility of interim help, resources, from LEA)

p5 (mum wants) that all of his behaviour difficulties come from the fact that he is
frustrated and angry about that ... she didn't want behaviour even mentioned.
it's very much a criticism of him, and indirectly to her, which | think perhaps she
finds hard... But if it's something else that he's got, something that he's got,
then it's not her fault,

p7 talking to the ed. psych, as well, to S. , who is sort of, we're on the same
wavelength about helping him, about wanting to be positive about hum, which is
far more difficult, when all you're dealing with 1s this "won't’ business every day.
p2 | feel | have a partnership role..,

p12 Mrs B {David's mother) .. is articulate and she knows quite a lot...defends her
child...

talked about what David's needs are...Now how we do that is more open for

debate... an academic debate, not an emotional debate /

/ Educational Psychologist )

p1 ..without involving the parents there isn't any way | believe you would get any
change... Maybe sometimes too engaged.... Very few parents, in my experience,
have been cold, rejecting, type of parents with whom you couldn't really forge a
partnership in the interests of the child... If it's just information giving, or telling, or
teling what we're doing from the point of authority, then | don't see that it really
works very well.

p2... It's not a matter of equality or expertise, it's a matter of mutual respect. .You
know, | don't think we shou!ld pretend we are all on a level, that kind of
partnership. Or that we have equal parts to play. It's about becoming involved
together, and honouring what each other can give. And they'll be different
contributions ...Well, |, as a psychologist, | suppose that the knowledge that one
has of general child development, and the way things can work and change, and
the educative processes, things that enhance learning, things that get in its way
... The parents would obviously bring their bonds with their own children, their own
concerns. Their minute knowledge of how things work from morn till night, the
whole history of development, and going through a day with a parent you can
learn much, much more than a minute observation ... | think it's probably a fairly
utopian ideal, the word partnership, but | think it's about one's whole response to
anybody.

p4 So it's somewhat getting in the way of parent pannership if the parents are
being primed (by pressure groups) to be militant... to feel that they are being
treated with less than they deserve.

p7 |, yes... conflict with parents. Where | feel that they perhaps don't put first the
interests of the child, If their wanting particular things is really for their own
prestige.

p22 ... | tried very hard to say, as long as people polarise, we're not going to help
David, and as long as mother says, it's just a learning difficulty, and as long as

the school says, it's only a behavioural problem, then we can't, because there is a
definite interaction, - N

-/




4 ) Senior Clinical Medical Officer \
p3 (if par view differs from her view) | try my very best to talk to them about it and
consider their different view. And examine it, and then tell them what 1 really, sincerely
think about the child.

pS (any problems in the process?) Not from my point of view, no. It's so much better and
s0 much more efficient and focussed now, that | can't see a problem...| think the parents
are quite happy, they're very happy. Especially people who've had children through the
system before, and now have children going through the system now, they see the
difference... I'm not quite sure that | agree with the parents that are complaining,
actually...Quite a lot of them are people who do not believe that there is anything wrong
with the child, and that the child is imited, and this is what the child 1s going to achieve at
the end of the day, no matter what you do. There is a himit to how much a child can
achieve. A child's potential is limited, they don't agree with that.

p6 It is, it gets ambiguous and it gets very difficult, because sometimes the SENCO is
phoning me and saying, we have difficulty with this particular parent, | know you have a
good relationship with them, this is the situation, is it possible for you to explain this as
well, and make it slightly clearer... | feel that a child with special needs has got sort of a
multidisciplinary kind of "needs”, and unless you approach it in a multdisciplinary manner,
you will not be able to meet the child’s needs effectively... 1 feel, | have a very important
role, extremely important role. ..l work closest with the SENCOs, first of all. Secondly the
parent and child. | always involve the children as well, from the word go, all the
discussions, and | ask them to ask me if they can't understand anything, and they do,
and 1 explain everything thoroughly to them in a simple manner. Children have helped
me an awful lot by telling me what they think is wrong with them and what they want, you
know. That is so important | think, | always leave 20 minutes at the end for the child,
always... (do you feel a partner?) Very much so.

p7 ... Agam, this is a sort of a, interagency cooperation and collaboration, and also,
when | go to the panel, it becomes a multidisciplinary sort of dectsion making...Yes, and |
have learnt as well, about the whole process. | didn't know that it was so thoroughly
examined, and everybody's view was taken into account and given serous consideration.
p11...They have a lot of confidence (in doctors), that's nght. And that's where my role as
a counselling, sort of, person, comes into it also. That is why it's so important for me to
be very closely involved with the SENCOs, teachers, and ed. psychs, with my education
colleagues.

p23 It (partnership) can work against parents. It works for the child. It works for the
child, but against the parents, in fact. | think when they deal with so many different
professionals who are saying the same thing, anybody would have to think, you know,
they are made to think about the whole thing, and would perhaps doubt themselves...
\p24 Maybe against parental feelings, not against parents, but against parental feel:ngs)

( Named Person \

p4 Butit's a kind of, just talk about partnership with parents

p5 it was an informal meeting, but ... She was so stressed, so distressed,

... Andrea said she wanted to be sympathetic to the profession, she understood as a
teaching staff what they needed to do, but also she was, as a mother she was hornfied to
think that that was her child that they were talking about,

p7 this is the information, he's done this and he's done that and he's done the other, what
are we going to do about it? There was kind of, no acknowledgement, or no reassurance
that, they weren't blaming Angela, | mean, she needed to be told that, because she'd been
told previously that it probably was her fault. But then by the second meeting things had
changed, and they were supportive.

p8 I think it doesn't exist, to be honest

p9 Well, the parents know basically everything there is to know about a child's character
and personality, and teaching staff are trained to teach children, so therefore, to my mind,
they should be, one is as important as the other. .

And 1 think where it is seen, or where it is, | think people just pay lip service to it. | really do.
p13 | felt as though it was a kind of them and us

p14 one of the positives | felt was that they were actually trying to move on, they weren't
saying all the meeting, well, he's done this, he's done this... They did that, and then the
game appeared. Sort of, kind of, two steps forward and five steps back,

p28 | think conflict needs to be part of it... people have different views, and all views need
to be acknowledged, discussed. We none of us hold the answers, and | think a little bit of

“PARTNERSHIP”

4 Acting Principal Educational Psychologist )
P4 | have a concern that there are some people who perhaps view..supporting the parents is to do with
fighting the local authonty, as opposed to something that we would see more akin to partnership

P9 ..the Code... does appear to give parents a [ot of nghts, only some parents will be articulate enough to
use those :

P10 One of the easiest things in the whole process is appealing. .

p15...partnership might involve some healthy tensions at times... you could have would be ways of working
that could genuinely help more parents to be more fully engaged and fully understanding about the
assessment process and helping their child.., And | think that's what partnership should be, working tegether
to help the child. '

p16 ... if an individual advice giver has too clear a view in their mind about what they think is right for the child,
and that then may contaminate how th&y give their advice. It may also again lead to comments being made
to parents, and also directly to the child or young person, which can be very unhelpful...

p21 ... if you've got a situation that is ambiguous ..going along with... giving in sort of way, but at least trying
to carry the parent with you in saying, well, OK we've tried this, loock we've still got these problems, now, let's
start and address those.

P26 fact sometimes the parental advice that worries me the most is the one that is wntten as if it's a
professional wrniting it  And | think, what's the real relationship like between this parent and child. It just feels,
I t:eel much happier with parental advice that is a Iittle more emotionally loaded, because | think yes, so it
should be. i T

P27 | think, | mean, one of the barriers will always be that the professionals operate within the system, know
it, understand it, and however good you think you are at explaining it, you are into the jargon before you've
drawn your second breath ... | think from the parental side, there 1s the barrier of not understanding ..
grappling with a system in which they were not very successful themselves ... the barrier that's created by

\everybody's input might work a little bit better. - /

expectations ... Yes, the idea of the parents’ rights thing I1s a barrier to a genuine (p28) parnership, starting
\frorn, you know, this 1s an imperfect world )

/ Head Teacher \

p2 His mum doesn't particularly agree with us. She sees him as an extremely bright boy, which he is orally,
there is no doubt about it, and at one time, | mean, | think she liked to think his problems were because he
is too intellkigent and wasn't stretched enough in the classroom ... ,

... No, | don't share that at all. And ! don't think any of his teachers do. .. But she has not always seen
that he has psychological problems, which he certainly has.

p3..... C.. does have a very flexible approach, and basically she has worked very well with him, and Mrs
B (David's mother) herself was very pleased with that. | think, to be honest, as well, Mrs B (David's mother)
is probably more pleased with my handling of the situation than my predecessors

P4 Yes, there was one particular review meeting where she brought a fnend along ... who brought out all
the issues like, he wasn't like this at home, and, you know, they couldn't really quite understand what was
geoing on, so yes, it was difficult.

pS ....She was very supportive to her. She obviously needed that.. p13 ... but they {(named persons) still
have a very valid point of view

p6 (impact of the EP) | must admit, she was in one day last week and David was having a scenario, and |
actually asked if she would go out and talk to him to sert of find out, he was very angry about something, it
had upset him, and she did, but that was basically, although she has spoken to him in the classroom and at
home and that, but that was the, she was grateful because it was the first time she'd seen a scene hke
that... I'm not saying she should sort out the problems, because she shouldn't, but we wanted her to see
how bad it was at one stage. And | felt we were very much left alone, you know, to depend on our own
resources. p9 (feel views listened to and works as partner with educational psychologist)

p7... at the same time, | mean, | know from times in Newby, we are being advised by educational
psycholegists not to restrain children. If you didn't restrain David, he would seriously hurt somebody on
some occasions.

... {David’s mother) she's coming and saying he doesn't have behaviour problems, and then something
happens and she realises he does, and sort of, you know, has sort of apologised for that, And [ think the
fact that she is a teacher and sort of works in a special school, | mean, she realises the implications of the
things. And she is totally understanding about the resources within cur own school and how it was very
difficult to support

.. you've got to be very, very (p8) tactful in what you say, but saying thzt a lot of it may arise from his writing
problems, which still could be the truth. He's got seif esteem problems.

p12 (differences resolved) ...Just through talking, just through the review meetings... and it hasn't
happened for a long time, and Mrs B (David's mother) coming in and talking to me,

p14 1 don't know, | think we need to spend some time with S. to sit round a table and talk about
approaches to David _ -

H.what does she want.for him, what are?... Can you just say whether she thinks things are improving wit!J
\_him? T e
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Acting PEP

p14 Definitely the child (is the client) p15 a quite heavy LEA officer role.. high
status. ....the ambiguity of the dual role.. What can | do to get a better deal
for this child out of it. p22 performance indicators ..allocating resources to as
cost effectively as possible... management side. ..... quality assessments, not
assessments that are driven by the statutory assessment process ..some
mechanism for ceasing statements.. to target a fairly scarce resource at the
children who need it p26....to try and provide an individual picture of the child
that won't be coloured in the way that if you're a parent...p28.. defensive
Qrking p29 an enormous staff to manage and budgetary responsibilities

~

Summary Frame:
ROLE

What all the
participants of the
assessment had to
the nature of their
role

rEducationaI Psychologist \

p1 my role..with parents is to use their
knowledge and expertise of the child,
with the child and to develop joint
initiatives so that we can operate in the)
interests of the child p3 .. bleaching
the arena from blame ....making a
fertile ground for change and for
movement... clearing up any of these
contaminating things. p7 conflicts of
role.. we are local LEA officials... p8 ..
the client, who has the problem, or
who sees the problem, first..very easy
to put the child in the centre. p22 ..
set up .. strategies to implement the
statement p23 pour oil on the
troubled waters and make people feel

that he wasn't a danger. p27
ediation /

SENCO
p3 when we get the statement..

to encourage him to read to find
information

p7 it's a pivotal role..you've got to
write it all down (for the
statement), you've got to ask
everybody how they see it

p8 (yes, an important role)
particularly with David, because
everyone (teachers) seemed to
be negative about him. p9 | feel |
have a partnership role... his
class teacher.. quite prepared to
go along with anything that might

@Ip.

/ Head Teacher

p2 more flexibility p3 considering
exclusion, to actually make them
act p5 telling her about serious
incidents.. | feel that my role has
been not quite a pleasant one all
the time.. Not (a) major (role in the
statementing process). ..| was the
one before the statement wrote to
XX (SEN Officer) p9 ... to see him
as part of a school p10 mine is a
whole school social issue .. And
the impact he's having on the
teachers as well..... or the other
children

J

s

probably the family

Clinical Psychologist
int1 a full assessment
p16 I didn't feel | was part of the
system p17 When the chips are
down, it's definitely the child....... |
would see the patient as the,

int 2 p1 accidental p7 it's not my
job to provide resources,
to provide an opinion p9 a

\

its my job

( Named Person
p2 Supportive, yet not totally

psychologist
/ Mother
interview 3

I've never used the word
statement with him p5
effort not to become
powerless

p8 persuading people there
was .. an educational
problem p13

David's advocate p18

involved........ a back seat and just
listened..p3 a different perspective
on DavidP6... in case anything was
said that she just missed p8 I'm not
that emotionally involved. 1 care
about David.. p20 | didn't feel not
welcome p21 .. | said that | worked
for Social Services, and things
changed then. p26 .. keeping her in
the real world... not advising her, but
just reminding her what her options

k Child

are. p27 an honest relationship ....
It's reciprocal. p28 prepared to
Kactually offer some input.

S

/~  Class Teacher

4.. 1 don't get too worried about
some of the things that he does...
best to just talk to him quietly. And
most of the time he accepts it, now
..we've actually tried to press for
something more to happen p11..
you can just influence him in small
ways..He doesn't, sort of, make very
much of coming to talk to you or

“\\ things like that

p

~

J

Occupational Therapist\

ﬂerview 1p2 (Myclientis)..
very much the child p3 a set
assessment that we do p4 OTs ..
looking at the whole child.
p8(with parents) an educating
role...as pigs in the middle Int2 p1
..don't really feel that | am expert
at all to deal with behaviour.
..strictly dealing with the fine

SCMO

—\

GThey all know me..every single
school... the SENCO knows me p2
The child. ......Always the child.
p3.... my role has changed .. | see
the 20% of children who have ..SEN
p7 ..I've been on the panel
p13..explaining everything to them
(SENCOs) simply..p19 ..a full medical
assessment.. from head to toe
basically, p22.. I've told them you
can directly contact me yourself.
(20 | did have to counsel mum qui
a bit.

motor problems p6 | haven't
actually been asked to contribute
to the statement p9 she looked
at the OT bit as.. confirming what
| think was her opinion..tiptoeing
around things ..I'l just provide
some advice, and backing off p17
I'm very much seen as ultimately a
professional person p22 (l) have
complete faith in what I'm doing
p23 I've always seen some
progress.. | have to sell them that

idca, that it's a joint thing. J

te)




4 Acting principal educational psychologist ) “ROLE”

p14 The child...Definitely the child (is the client)
p15 a quite heavy LEA officer role, but on the other hand, in terms of how we are regarded within the LEA,
we've got high status. ...the ambiguity of the dual role. But | think even If you take out the LEA officer role... f \
you would still as the E.P. be having to negotiate with parents and teachers... What can 1 do to get a better Class Teacher
deal for this child out of it. ’ p4.. | think perhaps | don't get too worned about some of the things that he does.
p22 performance indicators which are to do with how many assessments are completed within the prescribed ..Sometimes there are things that he does that you have to, you know, really go at him
time, the eighteen weeks. You know; somebody fires a gun, you're off... ..allocating resources to as cost about, but | find that if you do that, most of the time it just causes more problems, 50 it's
effectively as possible... management side. ... quality assessments, not assessments that are driven by the best to just talk to hum quietly. And most of the ime he accepts &, now.... -
statutory assessment process. But really it's just been this year that we've a_ctually tned to press for something more to
...we've got to find some mechanism for ceasing statements so that you can continue to target a fairly scarce happen. And the problem with the process is that it takes so long to go through.
resource at the children who need it p11..1 mean, there are occasions when he does, you know, he's a boy, and he gets into
p28...iIn advice writing, and as part of the assessment process, | think the E.P. is there to try and provide an trouble, and that's fine as long as he just gets into trouble, and it doesn't escalate any
individual picture of the child that won't be coloured in the way that if you're a parent, inevitably ...it should be more than that. And I think really, that's what |, overall, with his behaviour, that's what | try
coloured, because it's an emotional relationship - to do. -, . . .
.1 think there is a risk that we tend to play down our skills as psychologists and the insights that standardised ...l think, well, | wouldn't like to say he uses me as a, to somebody he sees in certain
p28 | think the, I think perhaps the biggest stress is again, the way that the whole system has been driven. s} situations, but | think if he sees you react in a certain way, then perhaps he'll react in that
not longer good enough to think, you do as a professional do your best. You have to think of worst case way as well, rather than, you know, let it become too big for him. .
scenarios, going to tribunals, litigation, so we're Into this awful business of, if you like, defensive working. What ... he's very independent in the way he thinks, and | think you can just influence him in
matters is that you reply to the letter on time... small ways, rather than have a big influence on him. He doesn't, sort of, make very much
p29 The whole thing about having such an enormous staff to manage and budgetary responsibiities, which 2 \ of coming to talk to you or things like that, you know. _J
traditional P.E.P. rcle never encompassed at all - [
...in this particutar authonty the P.E.P. is also the Manager of Pupil Support, that decision was dniven urely by ) . ; H

Qnancial expedience....... one of the stresses is that ym? have very Iltﬂg%me to be an E.P. P J/ Occupatlonal Therapist \

Interview 1 p1 ... cnitena for referral to this service 1s very tight, so it's children who are
[ Clinical Psychologist \ described as dyspraxic, or presenting with fine or gross maotor coordination problems in the

Interview 1 p5 ... My role, once } had seen, what | did with David was a full assessment of him absence of a neurological problem deficit , o

p11 ... what I'd want to know was if this was sufficient for him. In other words, was it working p2 (My clientis ) Any child ..any age up to 18, ...Itsv\{’ew"’ much the chiid... an individual
p14 .. David's mother and | met a few times after things had settled down with David assessment...p?.‘... afsetlassesiment tha% wef o e" et stan:jardxcsiedf h

p16 ... | didn't feel | was part of the system. | began to empathise with David's mother, | suppose. ar;c.se.ssment.l.l. a lot °ttfh‘ drﬁ" that are referre v}rhohreal y aré ?t mt?‘ mild end of t mgst...
p17 ... When the chips are down, it's definitely the child...l would see the patient as the, probably the t efy re Iusua y gone through one or two years of schooling .. few that are inappropnate
family, actually. | think (David's mother) needs a lot of support. (referrals)....

I : : ' - p4 ... OTs are much more into looking at the whole child. Physios would recognise that they
tmﬁglg\r ing‘lleiglr'net:mes I fe'el my role is accidental, and I'm not sure that isn't necessanly a bad are much more gross motor skills, and they wouldn't look at anything eise. .

Tits n iob to - - . . . p5...a once a week basis, for an hour, for the half term block... | always see them at school
p7 .. .dt's not my jo provide resources, it's my job to provide an opinicn. And then if the resources through term time, because then | know that I'm guaranteed of seeing them, and |

aren't there, that's the responsibility of the people who provide that, not me. Whereas if 1 write a ' i '
report that is slanted towards the lack of resources, or whatever, in social services, I'm not doing the f:g’%rgﬂ'ziggga‘i;aggegf what | do, often, because I'm, you know, like everybody else, I'm

child any favours at all. I'm actually colluding with the system. p7 ... because of the wide range of skills that OTs possibly have... then | could be daing

p9 ... And of course everybocy thinks they're a psychologist, don't they? ; :
p16 .. Ironically, | think the only thing the psychiatrist can do that | can't do is to provide a some very diverse things. From splinting hands to doing developmental work here... And |

seription | . ) suppose then that's a lot more ambiguous for people, isn'tit.
Qe ption if necessary, and have the authonity to make a diagnosis. j p8 ... there are a lot of very needing, mainly mothers.. I'm beginning to see now that | have

an educating role... a sort of supporting person. ... used as.. as pigs in the middle, in quite a

lot of tricky situations... a problem that might be dissatisfaction with another agency...

. Named Pei.'son , \ awkward position..,
p2 Supportive, yet not totally myolved...a back seat and just hstened...  I'm not a mother, | don't work for the Interview 2 p1 ... get a flavour, | suppose, of the whole range of problems... | don't really
education system, and | haven't had that experience, so feel that | am expert at all to deal with behaviour. I'm just strictly dealing with the fine motor
p3 a different perspective on David, initially problems .. '
p6...And she also wanted me there in case anyt.hmg was said that she just missed _ _ | p6 ... better to have a clean slate, isn't it, and not have any preconceived ideas...Now
p8 1 can take a couple of steps back, because I'm not that emotionally involved. 1 care about David... There another, | think, interesting issue is that | haven't actually been asked to contribute to the
is no support fpr {David’ mother) wx_thm the school environment. statement, I've just been asked to see him anyway.
P9 | kept passing these on to (David' mother) to say, loak, you're not the only person : p9 ... she looked at the OT bit as, kind of, in @ way, confirming what | think was her opinion,
p20 I'didn't feel not welcome, but it was a kind of, why does she need somebody here with her? was that he's got some problem causing this huge behaviour problem now, and it's all got
p21 ...(the head teacher) made a comment that | wasn't really, | wasn't qualified to actually differentiate out of hand... And | remember kind of just tiptoeing around things a little bit, thinking, there's
behvgen the statgments. the educational and the behavioural statement. ... | said that | worked for Social . a lot going on here, and at some point Il have access to the information, hopefully, through
Services, and things changed then. , , _ _ the psychologist involvement .../ll just provide some advice, and backing off..
p26 | think nothing directly for David, except, | mean, | never, | never disagree with (David' mother} in front of p10 ... I've never worked with a child that's been excluded from school, and that sort of
Dave . , , _ o thing...I've never been happy with the medical model of labelling behaviour, with a big B ... |
. keepmg_ her in the real world, because, because she's so distressed about it all, she can, her mind just, and think it's a negative word to use, because there's always a reason
she gets into this cloud cuckoo land of being a bad parent and all this crap, and | just sort of bring her back p17 it really, really brought it home, again, to me, that I'm very much seen as ultmately a
down to earth L , , professional person, and no matter how pleasant | try and be and helpfu! | try and be,
... not advising her, but just reminding her what her options are. ....she's very strong. ultimately there seems to be this barrier that, well you still belong to the health service

p22 But one of the big things... is to have complete faith in what I'm doing, and when | see

p27 But we have got an honest relationship ... It's reciprocal.
! something, some positive change, then I've got to really, really pull that out and make sure

p28 (NO training for named persons) no, | don't think so, because then it would kind of cloud my input, | think,

in some way... just a friend who knows him in his home environment and has known him for a lot of years. | that | tell that to the teachers... p23... | can honestly look at ail the children I've worked with
know his character, | don't know anything about his education. and, it might be small, but I've always seen some progress, and | always say that it's not

[ think also, you would have to be prepared to qct'ually offer some input. - ... because | did anything magic or wonderful, it's just that 1 was part of a new approach with
932... You're not the most 1mp0rtant here, David's the most Important, you know, we are not here to meet that Ch“d, because mum and dad were doing some stuff' the school were on boardl and

\Qur needs of 'woe is me'

Qat‘s why we saw change.... | have to‘sell them that idea, that it's a joint thing. /




4 Head Teacher | \ , “ROLE"

p2 And | try to bring a bit more flexibility
p3 At one stage | was on the point of considening exclusion, to actually make them
act, but fortunately it didn't come to that...This Chrnistmas. He slapped another child ‘
because he had won a prize that he'd wanted, or something. And 1 actually spoke ’
to David and spoke to his mother the night we broke up and said, you know, the 4 ] \
next time he did that he would be out Senior Clinical Medical Officer
n;ntg:'.rr"kg 3 ltjhe.c.a. gﬁﬂgtslgna?hgr? "r'"l'\(yogl\'ggescr:sosfgg) is probably more pleased with my p1 They all know me, they all do. ..Yes. Every year round about September time | go into every single schogl,
when the statement got near ...she seemed to be the ideal person to ask to speak to the special educational needs coordinator, and the SENCO knows me, and | tell them that | would
continue that, rather than get somebody new in o like to know about all the children who have got special needs from Stage 2 reviews onwards.
e realh E;mte S Gifacut one (role). hecanen .I've ulled ideas together, and | p2 Children-that | see are children who are, say, have been noticed to have something special about them
think f've mainly been the one who ha's. talked to (Dasl 4's mother) on occés: ons. I've which isn't nght, from Stage 2, or children who are coming up for (stage 3)... p2 | look at their concentration,
had the role, unfortunately, of telling her about serious incidents, and that usuail and also coordination. Coordination is yery important... if you do not test the child specifically for that,
has to be by' letter becaus'e she's working ' y sometimes mild forms of moter learning difficulty go amiss, until the child is about 13, 14, and that is late... The
I fee! that my role has been not quite a.pleasant one all the time child...Always the child. And children who are of a certain age, certainly from about six onwards, ] always talk
Id o try to be the carrier of good news as well when it's happened, but yes directly to them, and | always involve (p3) them in this process as well, so this parent professional partnership
Not (a) major (role in the statementing process). | mean, (the SENCO) r{as ut all extends to the child when | am concerned. And | have gained a lot by getting the children invelved directly,
.ti';e paperwork together, sort of, in discussion w;th‘me in di'scussmn with (the c'iass p3... my role has changed in that | see the 20% of children who have got special educational needs, not just
teacher). Just sort of c;verseel;wg what went out. | was the one before the 2% who are having the Section 5§ assessment, | get involved with the other 18, 17 - 18% as well. p4 .. But
statement wrote 1o (the SEN Officer) and have talked about him to various people I'm always there, yes, to provide information and to get feedback from the SENCOs
Special needs officer and the authonty...(the EP talks) quite a lot at the momenpt tf: p7 Well, in Newby we have started something very special, which is fairly new, it's about a year old, and that is,
{the SENCOQ), to be honest, because, you know, with my job, sort of other things we have a doctor representative at the panel. .. | contact every single doctor wha has been involved with the
keep pulling Qou (p6) away'and she r'eports ba c'k but | usual'ly do get involve dgin the child and who has done the statement, and who has wntten the medical advice, and | talk to them in depth
discussions. ' 5 alnd detai[ about the chtlgi...l've been on the panel for seven months now..p8 ... Since I'\{e been gn the panel,
p7... you've got to be very, Vﬁ.ﬂv’ (P8) tactful in what you say :; \é?ngxg:?med to every single parent what happens. | didn't before, becau§e I really didn't know what was
gcgm h;‘gc?;rmi;t;ve"' t:g': ehe;d Igaaﬁ;:tﬁlomfsa;r‘%hgz'nggc:ik(ep:hogttc:hwa?g;gglf; ;hee p13...(stresses of her job) Basically, not enough time to do the things the way | want to do them. 1 don't like
o o 50 mine is & whole Sehool cocial aae. rather than, and (the scratching over the surface. | think we work in, as individuals we work in isolation...l spend ten minutes, fifteen
educational psy:chologlst) s more to find out what is mai<ing him $o 'angry and upset minutes explaining everything to them (SENCOs) simply, from the neurolegical aspect of the thing to the
| feel P dqvelopmental one, and once they understand what the d:fﬁ_cuity 15, that is resolved .. And i's a two way
...Yes. And the impact he's havinghon the' teachers as well .. or the other children in ?;'lg%b22&%”;?@%2?{%?;‘” phone me and they say, | disagree with you... We have that sort of
;hneec;?:;é“’ha'gé ;z:emoer.rg rt:?t TPIZ'H:. i},ﬁg;’eﬁ E:\:régt:tgelgsri;:tﬁrgg 'o\:?"fr:: It was at p19 | asked mum about his full medical history, family history, social history, developmental history,
p10 So mine is a whole school sccial issue, rather than, and (the educational immunisations, everything. Then | asked David what he thought the difficulties were... ...Easy. With David, it
psychologist) is more to find out what is mak‘mg hum so a'ngry and upset | feel... | was easy. Of course, we talked about other things like football, and everything else inttially for about five
don't know whether (the class teacher) has talked about this, but basically he has minutes, and he got into gear, and he felt comfortable, and he relaxed. And then | asked mum what she
certainly noticed ... (the class teacher) has certainly talked about it thought about the child's difficulties, and how she felt that these difficulties could be met. And then when | did
p13 but suppose'ﬁe was to riot again, and this statement, this extra sort of time that, | said to her that I'll need to do a full medical assessment, and by that | looked at him from head to toe
@.t work, | said, what happens next. And there isn't really anything ) ngf:rl:{r'a?:g did some measurements of his hearing, vision, height and weight, growth, everything, and
p22...No, they can, anytime. They don't have to go through another agency either, I've told them you can
( . ) \ directly contact me yourself. p20 | did have to counsel mum quite a bit. About David's difficulties. Because
Special Educational Needs Co-ordinator she had a different opinion, yes. | understand why, she deals with profoundly handicapped children... it's
03 what I'm hoping to do when we get the statement is to encourage him ta read \ difficuit to be very objective when 1t, first of ail when it comes to your own child... . j
to find information |
p7 it's a pivotal role f
You have a better chance, maybe to see what's behind it, and maybe to have / - ) \
some ideas, you know of how to help. Partly because I've been around a long Educational Psychologist
time, and come across a lot of things...l have been teaching 30 years - P1 | think my role as a psychologist with parents is to use their knowledge and expertise of the child, with
you've got to write it all down, you've got to ask everybody how they see it, the the child and to develop joint initatives so that we can operate in the interests of the child
class teacher, the people who've had him, and you've got the access to everything p3 ... bleaching the arena from blame ...t's about making a fertile ground for change and for movement, for
that everybody has said. We don't seem to have any records of what happened the child, and nothing will change as long as people ho!d set views which are blaming ... clearing up any
to him previous to him coming here, there don't seem to be any wntten records of these contaminating things.
p8 (yes, an important role) particularly with David, because everything seemed to P7 | think in Newby there are conflicts of role, because we are local LEA officials...
be negative about him. | mean, even now, sometimes in the staff room, the things P8 ... In some respects that would determine who is the client, who has the problem, or who sees the
that people say, aren't strictly true about him. You know, they tend to say he's, problem, first. But personally, | have aiways found it very easy to put the child in the centre...
how do they say it, they , p22 ...everything 1 had set up with the support teacher, all kinds of strategies to implement the statement
I think they find it difficult to accept the fact that he's as clever as I'm sure that he 5 P23 (incident David hit child and SENCO) So my job then was to say, this is very rare, .. And try and pour ol
is. ‘ ) ) on the troubled waters and make people feel that he wasn't a danger.
p9 | feel | have a partnership role, and as it happens, this is the first sort of thing P24 So we, (David's mother) phoned me and said would | come with her to a meeting when he was to be
that we've done together, | mean, | only came in October... ; returned, ... So my job was really to try and renew their confidence and to continue to do what they were
...| think his class teacher has probably found it, probably looked on it a lttle bit ; doing... So my suggestion was to pacify people, in some ways, was to reinvolve (the clinical psychologist)
cynically, but quite prepared to go along with anything that might help. which mum much preferred, for whatever reason... .
...having very recently been a class teacher, perhaps that helps ... it certainly P24/25 I've gone in when he's just had a real outburst and the school have thought, | think, come on, let's
hasn't been a problem, being felt that | was coming in and batting my head Ty L see If you can, because {'d never seen him like that, and they said would you just talkk to David. -~ . -~
against a brick wall or anything like that. ‘ : "t p27 it's (the educational psychologist's role), obviously much more curtaiied than one could wish, by time
’ j @straints, but it has been in this mediation, really, between polarising views
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f Clinical Psychologist

Int1 p4 ... easier to work with psychologists ....a sort of
understanding

p8 .... maybe we all needed to work harder to try and

find out that (reason) was...an obligation to discuss

cases within the team...p10 ... you don't get builders

who are addressing a building problem being

composed of plumbers and hairdressers, you know.
p16 .. me as not being part of the system

Int 2 p10 .... | think two heads are better than one, is

valid. But beyond that, it becomes silly. p18... the
informant

p19 ....I'd probably not use it (the word partner) ...very

difficult to work with parents as partners p22 ... teams
and why they don't often work, becadse they're set up

\@ equals whereas in fact they're not equals at all. J

/" Educational Psychologist \

p1 ....without involving the parents there isn't
any way | believe you would get any
change....p2.....It's not a matter of equality or
expertise, it's a matter of mutual respect... It's
about becoming involved together, and
honouring what each other can give.

.. different contributions.. a fairly utopian
ideal.. it's about one's whole response to

/~ Acting PEP

p15......partnership might involve
some healthy tensions at times....
that's what partnership should be,
working together to help the child.
p16 ... if an individual advice giver
has too clear a view in their mind
about what they think is right for the
child, and that then may
contaminate how they give their
advice. p26 happier with parental
advice that is a little more
emotionally loaded

p27 professionals operate within the
system... the idea of the parents'

rights thing is a barrier to a genuiry

\

( Named Person
p8 doesn' exist

service to it.

anybody. p4 getting in

the way of parent partnership.. to be (
militant...p22 ..l tried very hard to say,
as long as people polarise, we're not

Qoing to help David

4 SENCO (
p3/4 ..started.. a home to school
report to his mum. She doesn't want
any negative comments..p7 the EP..
we're on the same wavelength ..

Mother

psychologist p29
the way | think of David's

@an apart p30

int3 having open and honest

interests and the way school
think of him, there's like, an

forward and five steps back.

and all views need to be

Qight work a little bit better.

p9 parents .. teaching staff .. they
should be, one is as important as
the other.. people just pay lip

p13 them and us p14 two steps

p28 conflict needs to be part of

communication and feeling it...... people have different views,
comfortable in communicating....

| felt more in partnership with the acknowledged, discussed. We

none of us hold the answers, and |
think a little bit of everybody's input

_/

\

about wanting to be positive about
him..
p9 | feel | have a partnership role...

\ David

Summary Frame:
PARTNERSHIP

)

p12 we're in conflict here... talked
about what David's needs are...Now

how we do that is more open for
debate... an academic debate, not 9 p7

motional debate
Head Teacher \

(pz mum doesn't particularly agree
with us. p3...Chris ...flexible
approach.. (David’'s mother)..
pleased with that. ... more
pleased with my handling of the
situation than my predecessors

Class Teacher

| think she's (mum) changed her
mind slightly now p8 people have
seen that there have been two sides
two the problem p9 he wouldn't
take it(the home report book)
home.....And the usual EPs ploy
...No confrontation p12 you feel
quite remote ..I think they do listen
to you,but .. it's already been
decided what is going to happen

professionals

What the participants of
the assessment had to
say about partnership
with parents and other

(

ot

\

p6 .. I'm viewed as being
a professional.. barriers

p4 she brought a friend along ...
it was difficult.

p6 we wanted her (EP) to see
how bad it was at one stage.

And | felt we were very much left
alone

p7....(mum) has sort of apologised
for that. .. is totally understanding
...... you've got to be very, very
(p8) tactful in what you say

p14 we need to spend some time
with (the EP) to sit round a table

and talk about approaches to
David

before your input gets put in.

p14 .. education and

_J

health don't really talk to

p3 tell them (parents) what | really,
sincerely think about the child. p5
..parents are quite happy...I'm not
sure that | agree with the parents t
of "needs".. | have a very importan
Secondly the parent and child. p7

of decision making...p23 It (partner.

/Q:an work against parents. It works

child.

/Senior Clinical Medical Officer \

complaining...p6 a muttidisciplinary kind
work closest with the SENCOs, first of all.

panel, it becomes a multidisciplinary sort

each other very much
Interview 2 PS5 ... ...
obviously somebody more
expert, like a psychologist
p10 I'm totally isolated on
this. p19 ...it's very much
got to be a team
approach, the parents,
me and school working on
this together.. supporting
what I'm doing p21 .. I'm
Qe leader of the situati@

quite
hat are

t role..

... the

ship)

for thy




4 Educational Psychologist )

p1 So | really do believe in parent power, because they are more obviously engaged with their children
than any professional could be. :

p2 (power imbalances in partnership) has the effect of parents being over reverential, parents thinking
that they can't go against something you suggest, maybe. That's why it has to be a mutual plan

p5 | suppose the schools have the most power, because they're the ones who are pushing, generally.
Then, in those cases where the schools feel that everything is all nght, it would be the parents pushing.
So | suppose it would be the person who feels most strongly that there has got to be a statement. And
certainly in this authonty, parents who have pushed are generally quite accommodated..... So what
happens is the most powerful parent, the most articulate parents, end up with more resources.

p6 'm sure we have had traditionally the most power, but that, part of {stage 4) and everything has been
to take that power away..... That is, means that the E.P. is no longer the gatekeeper for resources. ...... a
school or a parent, couldn't put forward a request that didn't have a psychological report backing it. So
there's power there. -

It {not backing the schools request for an assessment) hasn't happened. It's happened the other way
round, for me, that cases that | have actually recommended strongly in my own reports have not gone
through. ‘ :

p6 | suppose the panel is not seen by anybody as having a face. | don't think people know quite who
the panel 1s. But clearly they have the ultmate power to decide. But their decisions are circumscribed by
dwindling resources, and we're down to a very few outcomes now.

p 21 in terms of the statementing process, he (David) did get a statement which was on the lines that
@ther wanted, which was for learmning support J

4 Special Educational Needs Co-ordinator (SENCO) , )

pS the Ed. Psych has... because they make the decision as to whether to go ahead with it, or they advise
you whether to do ahead with it .

p10 things like measurements that they make through their battenes of tests ....a concrete way of saying how
bad the child Is.

her {EP) expenence and her judgment so power's perhaps not...

it has backed up what | have thought, and hasn't always been the case in other cases with other Ed. Psychs
(our EP was very good)..about defusing it, not talking about learning and behaviour but talking about David
(David) he's got a great deal. Certainly, we're all having to bend over backwards to try and keep David going
with... he's got this power that he can just say no

p11{Mum) his work visibly improved a couple of weeks before parents night, when he knew | was going to see
her. 1 don't think it's a question of having rewards and things

(teaching staff) we're going to devise a thing and take him back...We're not quite sure how we're going to do
it, but that's how we're going to get round her knowing, particularly about the negatives.

(named person) a friend of hers who came to one of the review meetings to sort of back her up, ... and said, |
can't believe we're talking about the same child. She said, I've seen David, I've seen him at parties, I've seen
him playing with other children, | have never seen anything like this happen at all......} think that's only fair,
really, isn't it? (to bring a named persan} ....

p12 just one person against half a dczen, even though we didn't have it in for her

p7 (SENCO) pivotal role .

p13 | was told...if they look and see your name at the bottom of something they accept it .. if | think a child
needs help, they're going to get it, which is all you're after, isn't it? You're not after individual kudos.....}
haven't ever put in an Appendix D and had help refused.....I've had (one stage 4 report) turned back...| was

Qurprised ‘ J

4 Acting Principal Educational Psychologist N\

p3 She (a parent) doesn't want these bits of paper. They are, written material is intimidating in itself for her.
p12 Anecdotaily 'm sure that school's fee! that the E.P.s report carries a lot of weight, but from sitting on the
statement panel, equally the education advice, where it's a thorough and properly completed report, does
carry a lot of weight.

... | suppose | just don't see the whole thing as a system of power. You know, it, all right, the statement
panel makes the decision, but | actually think the statement panel has very little power.

... Because although we make the decisions, there are a limited range of options anyway that you can offer.
If a case has been made, we haven't got the power just to say, well, we don't feel like allocating any more
money this month because the budget's gone through the roof, because the regulations say that, if these
needs are identified, then something's got to be done about them.......because it's the needs led.

p15 if you were an LEA officer, special needs was one of the little lifeboats that you could climb on to,
because that wasn't going to be delegated

p21 at least trying to carry the parent with you in saying, well, OK we've tried this, look we've still got these
problems, now, let's start and address those e—

p26 there is a huge amount of information that a properly conducted series of standard assessments could

Qroduce

“POWER”

( Head Teacher \

P2 Yes, David needed the help, but we as a school needed the help and support,
and i did try G (LEA Special Needs Officer) before the statement for intenm support
when he was at his worst, but you know that wasn't possible.
p3 Because basically the case didn't either seem serious enough, or there wasn't
enough money. At one stage | was on the point of considering exclusion, to
actually make them act, but fortunately it didn't come to that...
... | actually spoke to David and spoke to tus mother the night we broke up and
said, you know, the next time he did that he would be out, because | was actually
scared .
p4 It may do (be enough), we've got here to see how It works. | mean, she's only
three hours a week with him, in wrniting, which may improve his self esteem, which
may improve his behaviour, but it isn't actually tackling behaviour, We have
nobedy sort of with him in P.E. or in the yard.
...at Newby, in the good old days when you had classes of 18 and spare people
about, and there was always somebody who built up a relationship with these
people and it would never have got that far in a school like that. A lot of it is to do
with resources and pecple.
I think Mrs B's (David's mother) resistance, | think (meant statement not dealing
with behaviour)
..... Yes, there was one particular review meeting where she brought a friend along
who had known David since he was a baby.. who brought out all the issues like, he
wasn't ke this at home, and, you know, they couldn't really quite understand what
was going on, sa yes, it was difficult.
p6 (who has the most power?) The panel, yes, they have agreed that we can have
this statement
No, not really, | think it (the statement content) was what we were going to
expect...Well, OK, | mean, it doesn't matter what the content is, it means David is
given more one to one, which, you know, | think he needs. And there have been
times when he has really settled down. Not so much this week. So it doesn't really
matter what that says. You know, he's getting a little bit extra time, and we'll just
see how that goes.
p10 which is a worry to me, that you're going to lose children...Because ha's hit
them children have been frightened of him. | think he has a silent power over
children, he's quite manipulative, David, he can manipulate teachers, actually.
p13 this time last year, my first term here, we had a teacher... off... so | was in
there, it was horrendous, my first term, sort of, and awful lot of the time, there was
nobody ... suppose he was to not again, and this statement, this extra sort of tme
didn't work, | said, what happens next. And there isn't really anything, agan.
Because 'm sure there are far, far worse children, as I've said before, who need
Qese places in other places

\

[ Senior Clinical Medical Officer

p8 ...(on the statementing panel) everybody, every professional's comments are
taken very seriously and respected very highly. | didn't realise that.

... Yes, | thought that there was only one person, who Is the most senior person,
who looked at the papers and tells other people what to do and what he thinks is
the best of the child, or she thinks is the best for the child.

p8/9 Since I've been on the panel, I've explained to every single parent

P9 I'm not sure, because they attach a lot of weight to everybody else's ideas and
assessment results. | don't think that the question of who is the most powerful one
comes to it at all, | can't see it that way. Because, also, it is a group decision. |
mean, if one person, for instance, the ed. psych who is heading the panel,
disagrees with everybody, the decision still is based on the majority.

...)t's not on, based on one person's feelings or decision.

..No, | thought that the head person on the panel has got the most power and
makes the final decision. And certainly people, parents that | had met in the past,
had said, named the person who has made that decision, and | always thought
that that was true, but it isn't so.

...A lot of, yes, a lot of weight is given to the parents' wishes. Appropriately. |
mean, they do not sacrifice a child’'s welfare for what the parents want, but if

parents want some sort of extra certain things, once the child’'s needs are met,
\they try their best to meet those as well. _ /




4 Clinical Psychologist N\

Interview 1 p3 ... And | have tned very hard to maintain my own referrals... and | will
go back to the BPS guidelines and talk about my responsibility as the referred persan,
as the patient, the person to whom I've been, who has been referred to,... | have to
have some control over that, ) .

p7 ... | would have hoped that the impact my involvement had would be to highlight the
extent of David's difficulties and the need for the education department to give David
the best that he could .

p15 . He can give me advice, which | can refuse to_ta}te. ...Because he's not my
boss...Well, he could (prescribe for him), only if David is referred to him,

Interview 2 P3 ...requests from school doctors ... asking permission for my report or my
views to be incorporated in theirs. ...l feel concemed ... I'm not sure what could be
taken out, out of context, | guess...! wouldn't be unhappy with the school psychologrst
incorporating bits of my report, | think ... -

p5...My view ... (EPs) would see themselves as the lynch pin of the whole thing, and the
most important there, as far as. | mean, they are, at the end of the day they are the
ones who have the authonty to sign the statement and to give it, credibity ... it's going
to be quicker, or | don't want the schoal to know, | will say, well, yes, | will test your child,
but if I can't let the school know, | can't help. And some parents think that | can do all
sorts of things. And 1 say, | can't, the educational psychologist is the person who will be
able to get them what they want, and not be. )

p7 ... Actually, § think who should have the most power is probably the educational
psychologist. | think who does have the most power is probably the Education
Department, who don't provide the resources. And | suspect, although 1 don't know,
that the educational psychologist sometimes finds hum ar herself very frustrated,
because they know what they would like to recommend, and the resources may not be
there... 1 think that the parent probably does have a lot of power, but I don't think
parents always realise they do... if the parentis unhappy with an outcome, he should
apply to the Secretary of State, is that nght?... only a very, very small percentage would
push it

p14 ...He said | want to order the little psychological test for everybody in the team to
use. And ! said, what test is that, and he said, it's the.one with the hittle boxes. it's a bit
like me saying I'd ke to a prescription for those little pink pills, | can't remember what
they're called... He said, but I'm only wanting 1t to give to the team members to help
them talk to children. And you can score them, (chinical psychologist). And | said, |
mean, it's a classic, isn'tit? A classic... | don‘twant to be sconng everything that's

' . “POWER”

4 Class Teacher ' W
p3 1 would think the local authority, in the end. , ‘
...Because they are the ones that ulbmately say whether you're going to get any help with him or not.

.| think there was a possibility that they might have said no, but even if they'd said yes, it's eighteen
months too late.

...That's the main problem. It's very difficuit to get somebody in when you reahse that there's a probiem
and it's a big problem. The problem was obvigusly larger then, a year ago.

p11 (who has the most influence on his situation?) obviously the most contact with him, so his mum.
...Well, his mum and his teacher. .

...And the support teacher who sees huyn every morning. ,

... | think you try to, what's the word, td'instil a sort of confidence in him, you know, so that he can accept
various situations in a better frame of mind than he used to be able to accept ... | wouldn't iike to say he
uses me as a, to somebody he sees in certain situations, but | think If he sees you react in a certain way,
then perhaps he'll react in that way as weil, rather than, you know, let it become toa big for him.

... 1 think you can just influence hum in small ways, rather than have a big influence on him. He doesn?,
sort of, make very much of coming to talk to you or things like that, you know.

p12 1think you feel quite, apart from filhing in forms, you feel quite remote.

...l think that sometimes it's already been decided what is going to happen, before your input gets put in.
...You know, | think sometimes you just feel as though you are going through the motions.

...| think you feel you have to do this anyway. .

...} think 1t's probably because It's such a long drawn qut process, and It's, the actual, the decision to even

\adrmmstered by anybody else.

J
r Named Person \

p5 i think she feels a stigma... because she's a single parent who has a child who is
having difficulty with his education

p6 we just went as a nght

p7 He made a comment .......that no seven year old child or no six year old child was
going to get the better of im ) .

p15 | think they were grasping at straws, and ] think, to be fair, the school tried to
use anything..... if another child 1s attacked, of course it has to be acknowledged,
and of course the problems have to be, you know, resalved.

e Well, personally 1 didn't think that the school trip should be used in that way, it
was a different thing. | thought they could have looked for something else. p17 |
don't think he (David) fully understands the implications of it (statementing)

p19 and if the child questions, and if the child, staff aren’t used to that and it's quite
scary. .

p22 | think he would have had a behavioural, definitely. Definitely. And then | think
that would have given the schoot a kind of lever to say, right, we're here to educate
him, we're not here to do his behaviour

..... I think it would have been proposed that a school that dealt with kids with
behavioural difficulties would have been approached

P23........ the head still has the last say at the end of the day. The power of
exclusion......rather than the statement

p24 the only power that (David's mother) would have, well, she wouldn't even have,
| wals going to say to keep Dave away from the school altogether, but then no, she
wouldn't. .

... | think people have relevant input, but if you're talking about actual power, and
this feeling of like, you knaw, no, | don't think so.....I don't think he (David) has any

power at all
. J

ask for somebody took a long time. ' /
[

e A

Heather Younger: occupational therapist

Interview 1
p10 A personal issue about that is that if my management was saying ather things, | would still always wnte
in what ! think the child should get. |

p13 You know, I've never really thought of it like that {in terms of power).

p14 ... think it's a really usefu!, a useful way to ook at it. Because, we would all hike to sit here and say that
the parents had, | mean, in terms of power, it's about decisions, isn't it? So, wouldn't it be ideal if the
parents, ultimately, were the ones presented with all the facts, and they made the decision. § mean, | know
i's an obvious, | mean, the most powerful person is obviously the Director of Education, isn't t? | mean,
that's where the decision is made? Am | nght? .. there are a lot of children around that | know where
parents have been given options, and ! do know that they've said, wherever you're happiest sending your
child, that's fine, and we'll accept that, and that's worked really well. So that's really encouraging, |
suppose, thinking about it. There are an awful lot of parents, perhaps mare, who get really angry and
frustrated and feel they know what their child wants and then they don't get what they need.

... they (children) come and get what they need anyway, whether they've got a statement or not. So, |
mean, so it (statementing) doesn't influence what we do at all. Or what we offer at all. .. It's (statementing)
not important. | don't look at it as being very important at all. But | wish it was,

P15 ... | can wnte in what the hell | like, but it won't make any difference, and nobody will really care that
much, because I'm just a heaith person... | wnite it up and | send it off. ... 'm not accountable to them at
all, and why should | be, I'm not.....So it's just a bit of a farce really, the health part of it, of statementing.. ,
if it was really important, then it would be written in to the legally binding bit....

Interview 2 .

p7 ...Because | have to rely on (the SCMO) to make the decision, and she will, | mean, they always do at

some point get back, if they know you're involved. But | think it's just interesting, that, the referral could

happen anyway : :

p8 ... | can't even remember the last time we talked about statementing...

.. .. We're contributing to something that has no power over us, and we are not accountable to 1t, so, your,

commitment to it, you .. education can't expect certain things from us, or what they want from us. You

know, we're just part of a different body, completely, aren't we, bureaucracy. And ultimately, if you, you

know, as health people, then | should be employed by education, shouldn't 1?7 ..........

p20 ...At different times, possibly, looking at it very carefully. [n the period of treatment, then | have more

power {in comparison with parents). | suppose, effectively, perhaps pawer is the wrong waord, but you know

what | mean. It's like, it's all happening, and there's a lot invested from my end. And hopefully from their

end a little bit as well. But then over, once the six week block is finished, and | set a review date, which

might be a term ahead, then I'm trusting that they will continue, and then they have the (power) not to do it,

or to do it. I e, : I
Q.while they're on my case load, as it were, I'm the leader of the situation, very much so. /




Appendix 9

Summaries of Utterances from Transcripts of
Interviews with David's Mother on all Themes

Appendix 9
[xxii



David’s Mother talking about David, her views of his needs and
difficulties and the effects of the statutory assessment process for him

f Interview 2 \

p1 He didn't settle particularly well at Nursery school but | wasn't ternibly concerned about that... if he was
having problems at school it was because of the break up of my marnage... as things became more settled
in our lives ... It just didn't seem to fit.. fairly quickly. Quite aggressive behaviour in the playground and
things like that.

p3 ...His own class teacher wasn't toc bad. The headmaster at that school was ternble. He said he
needed a short sharp shock and that he'd shown him this belt and it was well needed and he was
horrible... I'm not prepared to get any firmer with this iittle boy. He had a regular bed time, he had a
routine, he wasn't allowed to, | mean he didn't have an unstructured life... .

... The teacher ... she thought that he had a very, that his fine motor skills were a fot worse than the other
children in the class.

p4 They said ... he had the potential... a clever boy If he would work hard... some lovely sides to him, he
could be very loving.

..he was suspended from school...For a few days ...| think he kicked a teacher in the dinner queue...Totally
devastated...(l was) Angry about what had happened ...p5 ... a four and a half year old boy can be
suspended, it was like what is the paint of that. [t didn't mean anything to him and | didn't really want it to
mean that much to him...Right, yes and 1t just was horrendous for me. It was hke | could see the point of
suspending a child of a parent who needed to be made to realise

p6 | think there has been differences of opinion. | think it was seen very much from the, by the school as
purely a behavioural problem.

p7 ... People would say, he just won't work or he's an intelligent boy but ternible at writing, he won't write.
Initially ... a special educational needs teacher at the ime said no it's his behaviour that's affecting his
work. ... by this point in time he was hating school, absolutely hating school, ¢crying in the mornings not
wanting to go. ’ -

p8 a bad period, he was, we got into a ternible cycle of him behaving very badly in school. Having to send
him home and David being pleased to be home, really and me feeling that | had to start making home not
so pleasant for um and that was awful. It was all horrible and (clinical psychologist) helped to break that
cycle... Then we started a home/school book going back and forward and 1t was then that { started to
notice the connections between maybe writing and the behaviour problem. Not always, I'm not saying
always but quite often..

p9... | gradually and quite strongly was starting to believe no this does not make sense, because by this
time we were in a nice settied time. ... he would get so far into term and | could see the physical change in
him. He would be so stressed, he would be white, he would be ashen when he would come in from
school... once his 1Q was assessed ... (the clinical psychologist) started to say look this is a highly intelligent
child who is not achieving and he can see that other children in his class who aren’t as bright as him are
and he's angry about that... eventually she said this isn't an emotional problem or primarily a behavioural
problem or family problem it's, | feel it's educational and (the EP) should take it on. 1can't really remember
how it started that he actually started to get help. It was only when the new special educational needs
teacher came to the school.

p10 ... it's really just this year that there's been the big improvement.

_.Let's see so September, the beginning of September term things came to a head then. That's when |
was talking about when there was a conversation between me and his class teacher and it very much at
that point was people digging therr heels ...(the clinical psychologist) said there may be cross laterality. His
special educational teacher, the previous one had said there may be a slight fine motor problem there
although she had that that wasn't what was causing his major problem. It was all a bit confused
actually....they started to give him some help with his writing in the morning...! think they recognised that
he'd fallen behind drastically but I think the reason for that was still...

p11  Well if he's had the doctors report ... it was then identified at the medical that there was quite a
severe specific fine motor problem and she picked that up straight away with the tests that she did and has
referred him for occupational therapy. I've told the special educational needs teacher that so he can't think
that it doesn't exist now.

...The argument that | always heard was he can do it if he tries and 1 mean l've talked to (the EP) about
this as well and (the EP)} said yes he can do it if he tries but it's ke climbing a mountain for him and you
can climb a mountain once a week... And | hadn't seen any evidence, looking at his books over the years
that he, over a year that he could it. It wasn't a kid who was doing wonderful sheets of writing one day and
nothing the next. But | know what they mean by that, he can physically form the letters if he really tries, or
if the pressure is really on. And yes his attitude towards it all was bad by this tme because he wasn't doing
as well as he wanted to do...

p16 (from the assessment) I'm hoping for an acknowledgement that he is a gifted child with fine motor
problems who needs some help around his writing and spelling and things like that... no | would like
teacher time for him...{would not like ) a behavioural statement... In a way I'd be relieved (if they decided
not to give a statement) because, but in another way ... if the help stops when he is average he is still

Gerview 3 \

p2...Right, well, | think for a long time, David was seen as a behaviour problem. He
was, | mean, there was no two ways about it, he did present problems in the
classroom. But for a long time that was only being tackled from the point of view of his
behaviour. It was behavioural techniques with him, if you like... And that was very
destructive for hum, it was very destructive for him, and destructive for us, really. But
now that he has been given the, sort of, the tools, and the help to achieve, and there
has been an awful lot of work done by his class teacher on boosting his self esteem
as well, which has been fabulous, you know. 1 mean, | really appreciate that, and !
can, you know, David will come home &nd say that he was allowed to pick the teams
for PE, or something, you know, little things like that, but you can tell that they are
working on that side of things. And now that that is happening, the other things are
things that should be happening in any case. He should be learning to behave and
socialise and whatever, it was just, when the heavy hammer was coming down, and it
wasn't being, having any effect, because there was something else,

p4 ...1 don't know (whether he really does have emotional difficulties), | honestly don't
know, | really don't. ...} don't think it's helpful, in any case, to say that, 1 think it's just
ke what, what measures can be taken to help him best, really.

p5 (David's understanding was...) That he was going to get three hours a week extra
help with (the SENCO)? ... And that some of that would be alone with her, and some
of it would be in the classroom. He was particularly worned about it in the class, and
that this was what we'd been hoping for, and that it was good, you know. And it was
what he needed, and it would make a big difference... .

p6... | think he's really quite enjoyed it, and there has been a session where the
spectal educational needs teacher has been In the class. and he came in and he said,
you were nght mum, they just said, there is another teacher working in the class today,
but she worked mostly on our table and helped us mostly, so he knew what the score
was. But the rest of the class didn't. :

... No, I'm not, I'm still not comfortable with it(the behavioural contract), but I'll, I'm, |
know that his behaviour does have to be tackled, if you know what | mean .. Well,
what I'd hoped, and what has to a large extent proved to be the case, is as the
frustration lessens, that his behaviour will improve, and that has definitely happened.
But there are stll bits of him that's just bloody minded, and also, because | suppose
he's got into the habit now of solving his problems with blow ups, that that is still there,
there is stil the residue of that. ... I'm not sure how much his high ability is being
addressed. And | don't know that there is much that | can do about that.

p7 ...| don't think they understand what a problem it (high ability) can be. | think they
see it as a sort of a, as a symptom, almost another way to say he's naughty, because
he's clever but he's not working...

p16 Well, she started gwing him five minutes a morning, every morning. ... David's
changed, and atitudes towards him have changed. '

p35... | think it {the blow-up when the 3 hours started) could have been avoided. |
think if he hadn't been traipsed round signing this blooming contract, and then missed

going to be frustrated because he's not of average intellect. | suspect that problems might set off again

\then. ' - - J

his playtime, and then been told....Yes, | think if there'd been a teacher in the class, |
Qink it wouldn't have happened. 1 think it was an unfortunate set of circumstances. /




- |
David’s Mother Talking about ‘ David’s Mother on Partnership, part2 |

Pa r‘tnership, part 1 ' /p22 what | hear is, well we have to think about the other 99 children at the schaal.... the other 99 kids in the'\

school but not mine. Or the other 99 kids in the school until they have a problem. ... But no, that's not fair...
| do honestly think they genuinely care about him, and... have done an awful lot to help him... Yes, (the
ﬂnterwew 2 ) \ head 1s) Just very reascnable and helpful and, you know, you are always aware that she's thinking of her
p14 | think I've been involved. trI;ve b::gl Q;ceﬂ:etg because initially it was all sggoolle:jsda whol;(e. Whitr:]h is far enougr:j, it's her job. !
getting passed back to me by the sc 1 they were sending h p23 ...1 didnt ... know why there was a doctor...
and wg;wz‘:tever. So | was nvolved in that way, in a sort of negat:v% vJ?y,h ome p24 ... She was really nl{:e with him. ...| was a bit...suspicious... | suppose you always have it in the back
p17 God that's hard. | think it's been different at different times and think say of your head, oh, do these people think I'm looking after him properly, you know...
school for instance, they've tried to IE'IVOIVE me and have invoived me but it's p24 Well, | didn't really know what Joan would do. And { didn't really know what (the educational
been in, well a lot of the time 1t was invelving me in sort of behavioural } psychologist) would do. ...! didn't ike the bit clinical, .., medical, ill, something like that.. mentally ill..
programmes with him. p26 (do you feel a partner?) Recently yes, now | do. Now that it's sort of all over, | do...
Interview 3 ) ...he's getting-a new teacher next year_and it all has to be sort of renegotiated again...
p1 well, it (the statement) was sort o: :1 comprctamufe really p27 No, | don't think it, | don't think it's possible (partnership) from any side really. | mean, there is the
p3 ... class sizes the way they are at the minute, I'm expecting a lot power imbalance...
teacher to pick up on onye child ' 9 of a class p28 ... you don't have enough time together to build up partnership or to work in partnership, you know.
p10 ... And {the EP) says, you know, we're getting back into this black and ...I'd dearly love to just, the only contact | would have with the school would be at parents' night and selling
white, you know, yes it's just the behaviour prqblems. it's just a learning difficulty, the jam at the summer fair, that would be my ideal relationship with the school. ... as a parent you don't
zou know, let's hit the middle, you know, there's complicated factors involyed whapdt :o ge in this pOSltIOg ;? thle first place... You don't want to have a child who is, you don't want your
ere... child to be expenencing difficulties, [ g
...recently meetings we've been having, ... there's been conversations going on ....you overcome it, and you do your utmost to work alongside and with the school.... what | found was, | was
among all of us, rather than the school and me.....it's felt much more partnership doing that too much, and | had to step back from that and partner myself alongside David, realign myself
thing with David... | was too much partnerning the schaol, if you like... Supporting the school. Which 1s what you
... But she's {the SENCOQ) always spoken nicely about him. And his class think a good parent does .. ' |
teacher has been smashing... it started off a ternible relationship between me p29 ...t {partnership) should be possible, shouldn't it? It's got to do with, | think, as a parent you've got to
and him, have a lot of confidence and a lot of self esteem. ...I think you need support with that, either through your
... | said, well, you know, he has got a problem, and. (He said) no he hasn't got named person or the ed. psych, or whoever. ... Because otherwise you go 1n either too defensive or too
a problem, and I'm saying, he's not just being blocdy minded. Yes, he is just submissive And that's no good. But the bottom line is, especially with somebody like David, that there is
being bloody minded. And | thought, oh God, here we go agan, ... And now.. stil a power imbalance. At the end of the day, the schools can still say, right, we're no longer prepared to
they are recognising his needst- th d of their teth have your child here. ...You know, that 1sn’t true partnership, really. i's a limit, it puts a hritation on the
p12 ...they (the school) were at tneé en ir tether, to be fair, An i partnership. !
they wam)éé some sorz of package that would solve the problem @ I think ..Yes. | felt more in partnership with the psychologists. ...But now | feel more, | do, with Mrs,S. | did (the
(school wanted from clinical psychologist) ... A sort of name put on it, SENCO). Yes, | did, yes ... 1 think that's how I'm defining it (partnership), of having open and honest
p13 (effect of named person) Well, it's just made such a difference, reény Just communication and feeling comfortable in communicating. | think. ! :
to have somebody in there with you... p30 Different motivations (i1s one barrier to partnership)... If you're not werking towards the same goal.....
...she's really impressed with what s happening at the minute in school as they say we're all on the same side and it's only David's interests that we're thinking of, but the way 1 think of
w;an,,, as opposed to the first meeting, where she came out saying, get'him out David's ir}terests and the way school think of him, there's like, an ocean zpart, isn't there? .. | mean, the
of there... ) . way you feel about a child as a parent, you !
... think it's cpened the whole thing up a bit.... it's sort of become a, more of a ... | want what's night for him exclusively. They want what's right for fum in a context...Yes. | think that's a
dialogue barrier. And the power imbalance... And time. Time. And then personalties, sometimes... Attitudes.
p14 (did she and named person talk about what she would do in the meeting?) p35 ...l wish they'd all go away, really. You know? i
No ... you've almost got to be beyond the stage of saying, well, you say that ...} wish we could all just sort of settle back down to normality. [ suppose we'll be seeing (the chnical
but don't say that, you know...she’s a residential social worker,.., she's been 1o - psychologist) for a while. { don't know whether l'll see the ed. psych, or not.
quite a few meetings hke that. . ..Yes. The OTs going to be coming to school to see David.
... | think that (mee%ng) was before the statementing. It was still 2 case of of p36 .. He just seems to accept it.(the OT coming)... And of course, there's school, the teachers and
persuading people that there was a problem there, that there was an @hool. But | hope, really, within a year, hopefully, to get it back down to just, school, and us, again. Y,
gducational problem... And thtﬁ_re wafhsotmetf#ng us1a1d ?:out his 1Q, about him
eing very intelligent or something... the téacher then, the class teach id’ i ' ‘
said, well, | disagree with that t{\n:kteha; s \ggzgtl sa;d, well, really, it isﬁ'rt hlfg ot David’s Mother on the Emotional Impact of the Statutory Assessment Process
Sf;glebody s personal opinion, ! SL:! ot félt thajt he‘ydemes; thhqts tgeen done... 64 And | can't, I'm finding it difficult, | know this is ternble, | should have had this sort of organised in my \
p1 ... She {the named person) Je e that i 't na teth IS mind ... about him mind, but I'm finding it difficult to remember what happened first,
P16 she (the SENCO) says to me. Mind, Isn' just that that's the problem... p14 | hate them all (meetings). | think there's something, it's got something to do with schools and teachers,
that he's got attitudes that could do with changing  Which | don't disagree with and headmistresses, and even if you're a teacher yourself :
But certainly from sort of her input, things have changed. David's ch ¢ v at hi 4 - vy : - i
attitudes t Y g hanged changed, and p32 | really get angry at him when I'm put in those positions. | mean, | really resent it, | really resent having
o ?showar s him have cent meétmg) they were just . to sit there and, hke, be the naughty parent, type of thing, you know. But never mind. i mean, we didn't
\,:/ or (at the statement agrer?n; 2 strategy... what the JwerVeW_ positive, they dwell on that, we just went. And that was when she said, if it happened again, he'd have to be expelied...It
N e very organised, and ha oina to otk with hi¥n € going to do and what was fair. It's fair. Itis. | mean, not what | want, but there's no way you can argue against it. It is fair. If he
e ::eded and how they wer engn gu.ve iust aot to hand is going to attack people like that, it is fair. There's, it's not fair in the broader sense, it's not fair that he ever
"v;f'ant? tRerz e A plo i ‘gs yox feel tlj'lat m?hat is hZ" : ver and, you really got to this stage or, but, the black and white, you know, she's not really left with any other choice.
ineare s(is a;r:" y c:,:‘/ietz}:. hgs 9!'?1% o+ their job, they know whaptpthg;:n'?elz clar"nmstr?ESt ...He thwas;) netrvogs. |;-Ie wanted to change schools. Could | find him ancther school? Did | think that that
' 11300 ; ' ing, they was the best schoo '
kggw m.?.f about him educatl?: ?:lele);:hgiri‘nmg'}}a | ....But what's maddening is that it's taken this length of time to get him any help, and that it could all be lost.
fs - The question is, Wh:ts aen. sort of the% S otiati . 1 mean, | don't know what getting expelled... (p33) implies. 1don't know what happens then. But | mean,
betl:fpose' trllg ne[?otgatlon fa schooi and mékin sf:ggo? (l)On of the c_hﬁ'er_ence to somebody like me, your kid being expelled is like a nightmare, it really is. .
beene:nb'r?a . ing David OK for both sides reall g K for David... it's p33 (idea of him having to go to PRU etc) Well, over my dead body, because I'd pack in work and teach him _
\ it of give and take on y A / ' myself. You know, no way, no how, suppose we've got to live on the State and whatever, but no way would

that happen. There's no way.




David’s Mother on Assessment

fﬁterview 2 p18 1 think the assessment process has really to be fair brought abom
more of a feeling of partnership because there has been other people involved
p21 ...it should be a much more natural thing. It shouldn't be such a legally feeling
thing, it should ... something that is just there. Yes you may need to have a clinical
psychologist’s report and educational psychologist's report, whatever but it shouldn't
all have to be tied up and packaged and then this thing put on the child. You know'
this label put on a child, this child has a statement. 1t shouldn't be such, ! mean |
think just the fact that you know different times in your life you need help from
different people is enough for a c¢hild to understand and know.

... | don't know. No it's not totally objective, because | mean if it was totally objective
there would be some sort of, there would be something totally different available for
Davie, | mean there would be something available for all gifted kids wouldn't there
first of ail? And then there would be something within that for gifted kids with fine
motor problems and there's not and you know that and you accept that as fact
because we don't live in an ideal world and no his needs aren't going to be met in
the best possible way, | know that..

interview 3

p3 Actually, the report was changed, | think ...Actually it wasn't the report that went
for the statementing that upset me, it was the one that went for the referral... But, |
mean..., the educational psychologist's report, | thought was smashing....l think it
was balanced... it put equal emphasis, | suppose, but it put more emphasis than
had been put by the school and whatever on the educational things.

...When [ got it (the statement) | thought, oh, | remember sort of reading it and
thinking, nght, nght, oh, OK then. You know, sort of, all nght then, yes.

p7 | don't know, | honestly don't know (who is on the panel). | should, shouldn't |7
p19 He's central to us, but (... )we're hudden from him ... He'd understand it all, but
why should he, why should he have to, you know.

p18 Definitely a negotiation process... There is some objectivity within the
negotiation... what can possibly be (p20) objective about a child, you know?

p20... this situation that David is in 15 chicken and egg, really, isn't 1? | mean, | see
that, totally. That's been the argument, what came first, the chuicken or the egg, all
the way through...And | suppose the bottom line is, it doesn't really matter. The
question is, what is best going to help.

p22 1t (statementing) should be abandoned...(p23) if you had reasonable sized
classes and properly resourced schools and somebody on site to help, you wouldn't

@ed three extra hours and little Joey made to go out of the...

David’s Mother talking about Labels

(Interwew 2

p10 ... | also got a nice leaflet from the National Association of Gifted Children
about gifted chuldren with fine motor problems which I'd given to the teacher and
at this point his class teacher was saying he hasn't got a fine motor problem, he
can draw, there's nothing wrong, he's just being bloody minded and | was saying
no he is not you know there's more to it than that...

p15 Definitely, yes and that is not as a mother that's as a, you know inside
information. And | think that's a rocky road, well that's that but it's sort of
something that would escalate the problem and become, he would become a
behavioural problem. v

{nterview 3

p9...Labelling, children being labelled as behavicur problems, and being seen
only in terms of their behaviour, like being expected to be badly behaved. Having
their behaviour focussed on, rather than any other part of their education. And |
think often, inexpertly handled as well.

p25 ...I thought (educational psychologist) would be able to like pinpoint exactly,
you know, stick some name on and find out If he was dyspraxic or dyslexic or, and
she kept saying, parents want a diagnosis and want the label, and it's not really
important...Well, | knew exactly what she meant, and totally agreed with her, a bit
ke you, you know. As a professional, | totally agree with her, but as a parent,
yes, | did, | wanted a name, | wanted, you know. |

p25 | thought | needed it, for a start, to stop him getting another name, because
you say no labelling, but there is a label, there 15 going tc be a label on a chiid
who 15 causing problems, and it's just a case of what is the more comfortable label.
And if there is going to be label in any case, | wanted the right one, thanks, not
naughty, or wicked, or emotionally behawviourally disturbed, or, you know.

p26 No. No, | haven't. | mean, he's not dyslexic, | know he's not dyslexic now. |
still think he's dyspraxic. The occupational therapist used the word dyspraxic. |
think it's a possibiity that he may be muldly dyspraxic...No, if | was to choose a
label, I'd choose gifted...It's less important, but it's still important to guard against
one label being stuck on. | still feel as if I've got that job to do, to make sure that
it doesn't slip to being, David is a behaviour problem.

... | don't object to them saying that he misbehaves, but | don’t want him labelled
a behaviour problem. Do you know what § mean?...And it's not as important, it's
not as important to have the label, as long as, as long as he's getting the help.
You know, as long as he's getting the help that he's getting, that's fine. [t doesn't
matter.

p36 ...Well, | did have a contact, | did, yes, meet the woman from the Dyspraxia
Association (p37)...0h, about eighteen months ago, maybe...Yes. But | haven't
since then, ! think 1, § mean, | shy off labels as well, you know. | do, | mean, for
all 1 was saying before, yes, | want a, if there's going to be a label, | want it to be
the night one. I'm not really into associations. | mean, | think there's dangers, isn't
there, in becoming gifted or dyspraxic. | mean, | dabbled with them both, but he's
him, you know, he's not. ... 1 waver about going for like a full, getting a proper sort
of diagnosis, in that | think it could be ammunition, if you like...If he was expelled.
It could then, not to fight the expulsion, but to have him looked at in a different
light. Do you know what | mean?

...| mean, when | went and saw her, and she was the first person who had ever
said to me, well, look, this is what it sounds like ... | could see the attraction of, you
know, just, like,

... | think your education makes you aware of the fragility of labels of any
description in any case. 1 think you've got te be wary of sticking a label like {p38)
dyspraxic or dyslexic or whatever on a child, because then expectations go down,
and whatever, as well.

p38 ... | think what you've made me realise is that | haven't really got my head
together on it (labels) yet. | think what, | think if I'd thought that being involved
with them, with the Dyspraxic Association, would help or protect David, | would, but

| don't think it will. ‘
- /




David’s Mother talking about Power

nterview 2 hard t it
p13 ... on your own as a parent... It's very hard to argue it, it's very hard to

isn't naughty he has a prgblem... it's a very dangerous sticky chgi't and yozaf‘églov:x enid
isolated ... it's only when other professionals are Involved that can look at it objectively
perhaps. ... | could say he had a fine motor problém and it was causing his behaviour
problems, or some of them until | was blue in the face but unti the doctor had tested him
and said yes it is an actual thung, | was powerless really. ._It's the actyaf help with Mrs
(SENCO) first thing in the morning that | think's made the difference. | think the other
things (the actual formal assessment) have helped to change attitudes. .

p14 ... I'm a single parent and feel vulnerable and what are these People looking at, am |
a good enough mam. 4 then ! n

one of the forms had already gone off and then i was shown it and | wasn'

about that...A iot of things h;dg been included in that that | didn't think wer et :gé?é%:ffyppy
relevant and that were being picked up on because there had been a problem identified
..p15 Unnating in the yard, sticking his willy out, and it was all down there making him
look like some sort of strange child ... | think in @ way because of my background
because | have got some educational insight and | suppose years of being involved in
meetings about children and things like that | was quite, compared to some parents | was
more powerful, is that the right word but more able to put my point of view across. But
even then | felt very depowered and very, very, | found it very difficult. '

.- Yes, until the final meeting, the last meeting we had where | did take 3 friend along
and said you're not describing the boy that I've known, you know.
p15 Really the process snowballed. ... It started off with like we need to taik 1o you about
David and then all of a sudden he was on this conveyor belt, sart of rolling process and
jumped up the stages and scales before | realised we were heading towards statementing
| never wanted him to be statemented '
Interview 3 . that ( ho

p8 | could write a three thousand page €553y ©n that (on who has the mo

its difficult, isn't it, because the.-re‘sp a limit of decisions available, for a Starts.tigr?':vtet:t)e.rey?veu'
. | think the school has the most power... They are the people wha actually start the
process off, whether you hike it or not. And | think, I don't think | was powerless in the
situation, and | mean, | think, but there were times when | felt totally powerless and there
was, | think, | had to put an awful lot of effort in not to become powerless, '

...you're on the defensive, you're in the wrong. If you know what | mean, to start with

p9 (to not become powerless 1..) Gather(ed) information... Well, from (the clinical '
psychologrst), initially...Well, for a start she hked him, that was the first thing. Yes. She
said, what a lovely little boy. Because he, you're picking up that everybady thinks that
you've got this horrendous child, you know, that he's a hornible child. ... the 1Q test yes
that did give a bit of clout, it did ... the mismatch of his 1Q, that was the thing... there is a
reason, you know.

p10...since David's educational problem has been addressed and focussed on the
improvement has been phenomenal '

.. Well, for a start, she (the EP, empowers me by) sort of bangs our heads together every
now and again, me and the school... we're.get'tmg back into this black ang white, you
know, yes It's just the behaviour problems, it's just a leaming difficulty, you know, let's hit
the middle, you know, there's complicated factors involved here. ... '
..Oh yes. |'mean, his special educational needs teacher has always been lovely about
him. Not pulling any punches about him, which | can take. 1 do see his fauits. | only
deny them when they're all that's being presented of him. '
p11 1 don't think (the clinical psychologist) had a lot of power._ | don't think anybody
Iis}.leneddto her, to tell you the truth...No. | mean, | think {the EP) did, but t don't think the
school did.
p16 1 didn't fee!l as though | was in a position to be able to just take David o
and send him to anothergschool... it would all have to be done again, for oneu:h?ri; choe!
stability was the thing | was aiming for for him. That was of overwhelming importance
p24 ...At the end of the day, the schools can still say, right, we're no longer prepared to
have g\?hur child here (also quoted in Pa“ft':’f;“wé's also. well. it
p34 When he was suspended, you see, the » Well, It was, oh God,
dangerous point, becaupse thereywas all sorts of talk about getting a behaviourgl-rlae;malia
for him, and changing the statement... pushing towards behaviour and this that and the
other, and that's when (the EP) suggested (the clinical psychologist), at the same point
That was the bottom line. ... But | think it's not going to be a case of, like, going along"
there tomorrow and the answers will be there, you know, | think it's just a case of graduall
p36 ...| think | have worries about getting it lifted (ie the statement ceaseq). Y

L

ey — = =

David’s Mother on Role

dgtennew 2 p14 Oh yes, yes, yes because it got to the point where like
regardless if | was a bad mam and if it was all my fault | just wanted to know
to get it put nght really because it was just so you know things were difficult,
things were very difficult for Davie.. David was so distressed ... some input
and some help, give us it you know let's get it resolved.

Interview 3. ‘

p5 I've never used the word statement with him, because { won't, | don't
think it's nght. | don't think 1it's nght for him.

p8 | had to put an awful lot of effort in not to become powerless.

" p9 ...l think just knowing that {...) the EBD road, is just so rocky and so, not

what | wanted for, definitely not what | wanted for David, and not what 1
thought would be a solution for him. f

p13 | think that was before the statementing. It was still a case of, of
persuading people that there was a problem... an educational problem.

p17 | make a point of not being too much of a teacher with him at home in
any case, and we do other things...But as a person, | understand him
better, | think. | hope. !

p18 | would say | was David's advocate in i, really. I've tried to be (in the
statementing process} ;

p21 | think that's what a parent is about. | think that's what you're doing,
what your major motivation is, if you like, to like, to ke get the most out of
that the system), to get the best out of that ... a fantasy would be, like,
having some specially designed currculum for a chiid ike David, for a child
who has this high ability, that's going to challenge him. He can use, learn to
use a word processor, to pot iIf he never learns to wnte or spell, and he can
be academically challenged and totally content and happy to be at school.
p24 ... what will David think when he grows up and he finds out I've taken
him to all these people. ... | didn't have any choice...

p25 ...l didn't ask for the clinical psychologist, what did | ask for? Just
somebody to, some psychological help, | suppose...Or counselling, or
something. 1 didn't know what he needed, you know. Because of what had
happened at school. | think school had written to my G.P. as well...

p26 | think 1t's a possibility that he may be mildly dyspraxic...No, iIf l was to
choose a label, I'd choose gifted...It's less important, but it's still important to
guard against one label being stuck on. 1 still feel as if i've got that job to
do, to make sure that it doesn't slip to being, David is a behaviour .
problem...I don't mind, | don't object to them saying that he misbehaves,
but | don't want him labelled a behaviour problem... as long as he's getting
the help that he's getting, that's fine. It doesn't matter.

p34 ...And | mean, again, i've just sort of mentioned it (to David), before we
went away to Disneyland, we're going to go and see (the chnical
psychologist), and this time we're going to talk about your anger, right? Do

ou want marmite on your toast? | tend to do that. /

N
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The Child, David R
Selected Quotes

Behaviour - what teachers do - what happened.., Part 1

p1 Shall ! tell you what my teachers called? ...Mr Linton p2... But, and | haven't got a problem anymore...
p4 ... | wasn't behaving well and | was kicking and fighting with people and punching people... It seemed to
go on and on for ever but it, but eventually it stopped. Don't know [what made it stop] it just seemed to
come to a hait sometima this term.-

Interview 2 ,

p1 They [teachers] boss them {children] around a bit and tell them what to do and stuff.

...Well, my old teacher used to go, do this, do that [and hand movements indicating teacher prodding him)
p6 ..[to help children whao really lose their temper every now and again?] | think just try to make them calm
down...No [teachers aren’t any good at coping with kids who lose their temper once or twice like that], they
make a big fuss of it.

...Well, afterwards, when they've [children] missed their playtime, they feel sad. ...When they're doing it,
they probably feel mad.

...Sometimes stop themselves, but once they've [children] started to do it, their brain gets locked into doing
it and it's like they have to do it. ...It's really hard to stop.

...There's a person in my class today, one was called Timothy Jones, and he told on a person called Bobby
for no reason, and Bobby got really upset about it and then my teacher asked for him to come outside and
have a chat with her, and Bobby throwed a pencil at the window and said, oh, | don't believe this, and
pushed a person called Alice out of his way, and then

..Well, he got a good telling off, and when he was outside you could hear him s¢ream... Someone had a
look through the door and saw him kicking the teacher...Our teacher.

p7 ..Well, then she told him to tell her what happened, and he did, then she brought Timothy in and he
told a totally different story that Bobby had been calling him names and stuff, so Thomas just complained,
and she didn't know who to believe...She didn't know, she didn't know who was telling who was teling the
truth, then someone stood up and said, Thomas has been teling on Bobby for no reason when they didn't
see, so she just took them both down to lose their playtimes, because, at the end, when she came back in
from helping another teacher, they were having a fight... Well, there's a lot of children in the school. It does
happen a lot.

... Yes [it has happened to me] A few times when | was in Year 2.

...No [it hasn't happened this year] This year hasn't been very long...t .[...] happened before Christmas.
...} would mind telling you about i... ’

...They could do things better. If they'd just tried to calm me down instead of drag you about and drag you
to the head teacher and stuff hike that...

p8 ..Yes. And afterwards, when | lost, well, when they're not so angry, you can just tell them that they've
missed a break, or something hike that. Instead of being dragged about the place.

...Yes. And sometimes when you do it more than that, and sometimes when you've done it a lot of times
they send you out of school for a while. ...No [its not a strategy that works] ...It just, because, you just lose
time when you should be being taught. I'd rather be caned than be expelled.

- ‘ J

What is easy, what is hard...

Interview 1 : \

Gterview 1 p3 No I'm an excellent reader.
Interview 2 p5 ...Well, | enjoy some things, find some things interesting, think some things are boring.

of like stories and stuff.
...It would be a bit better [to wnte it on a computer]...But, it would take me a long time to find out where the

not in alphabetical order... | just scan the board and find out where the keys are.
p12 ..Well, Andrew's good at Maths and I'm good at Maths. ...Well, he's a wee bit better than me.
p13 ... Well, he's good at, he's pretty good at running, actually.

writing...Especially English. ‘

in our school...Yes, most people just don't like it. ..
p14 ...Yes [I'm quite good at listening], quite good. When i'm listening, when | want to listen to

...50rt of like, writing English and stuff like that [is boring]. Any time that | write ...English 1 find it boring. ...Sort

keys are and stuff...I'm not used to any [computer]. | mean, | do use the computer a lot, but you see, they're

..Well, in the playground, I'm good at a game called Bntish Bulldog...Yes, and they've got to try ta stop you,
and if you're, and if they grab you ... But | like being on as well, | catch nearly everyone out. ...No, | don't like

...Well, he [my friend] doesn't really like any, he doesn't really like work...Not very many people like work in this,

anple...Sometimes I'm lke, falling asleep, not listening to anything. J

(.Because when you're expelled for a period, your mums play hell with you...They \

Behaviour - what teachers do - what happened... Part 2

{your mums] just think, oh we can teach him a thing or two... Yes. Some kids would
rather be at home than at school. ...So if you're expelled, even for a few days, then
you're giving them what they want, which is they're not going to school.
...No [being excluded so 1 can't go to school is not what | want]. It does apply to one
kid in Year 5/6 who skived off school once...Yes, they expelled him for a little while.
...l always think they're going to, they're always really strict, and | just, prefer ...
...They'll expel you permanently, actually [that's the worst they can do).
..Yes. Because, | mean, your mum would have to stay home and look after you, not
doing her job.
p10 ..Oh, she's [my new teacher] quite a nice person.
...Well, she's just strict if you're naughty, and nice if you're nice. But my old one
seems {o be strict all round. '
...Yes, and sometimes, you know, that prodding thing, she usually does that before
she talks to you. Once, when someone wasn't listening and paying no attention to
her at all, she picked up this book and slapped it in front of him and really scared bum
and said, do you see, that could have been a bolt from heaven and everyone could
have run away apart from you and you would have been dead.
..It was a pity | was sitting next to him, it hurt my eardrums as well as his ...Yes. At
least it wasn’t nght in front of me ...Yes, [she was stnict] with all of them,
...Pretty happy [that{ don't have her this term]. Apart from one thing, she was a
good art teacher.
pi1 .. .Well, {, the teacher before Miss Littler, took everything for a taugh, he was a
really funny one.[year before last] ...Yes. He just made school a laugh,
...He was quite a funny teacher. Shall | tell you one thing about Lfe at school?
As soon as you're starting to get used to a new teacher, to your teacher, you have to
change your teacher.
...[| prefer ]The second one [SEN teacher].
...And guess what? Before the teacher | had now, she's called Mrs Philpot, guess
who the head teacher was called? Mr Linley.
..No. Mum, isn't everyone called, have Lin in their name in our school?
p19 ..Well, when it gets to the very worst, | think they could exclude children.
.| don't know what the very worst is, actually. | mean, when they've been really,
really, really bad.
...Yes, 1 don't think 1 should have been excluded for the things that I've done.
p20 ... Yes [there are times when I've kind of wanted to lose my temper but I've
actually been able to control it]
...Yes, [I'm] a wee bit happier [about things] ...Well, it's got to be more towards the
happy end [how [ feel now about school]

..Yes [when I saw you before] | was exactly at the end of the unhappy end ...Yes, |
had only started to get help then.

21 ... Much better to be a funny teacher. /
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People you see about getting help at schooi, F’flrt 1 : People you see about getting help at school, Part 2

( . \ /p16 She told me that one of her fnends, for a joke, calis her helicopter. \
L“ste""v'\?‘h‘:t,l an assessment? She didn't tell me anything about what | could do and what | couldn't do, she just timed me and -
there it was. ‘
~..Yes, she [i.e. the EP] gave me quite a lot of help... She's trying to find out what kind | i ith 1t. :
of help | need... She's tryig to find out what kind of help I neeg... ' {.She's tying] To get my hand movemant 3 b | .

' Yes i think [ i
p7 ... | dan't remember anything {she did] quite Iiked it... Yes [she came to ' '
schoal and | came out of the class)... She borrowed some school equipme!nt,.. Like \Tlt.lﬂ héHdN ?"n[c?:fn?eg?.t @ ieacher], She's @ oilie a physioherapit, but ‘mt i, Bl notwih f‘:peecf\,

g er a hit... Reading. . o
bol\?gs[é :\ ?dslganrfttmr?a:: raefgg;”&m all kinds of ﬂlgs and things in i ...Well, she works in loads of schools. And she aiso works in some hospitals and stuff like that.
that was a person who was before, what was she called again mummy? ...:se 5!0:1; ?slgigpgo?srnr"tecg&:c;? ?}le classroom.

i ' d of a doctor wh . :
p8 ... ga to hospitals for Jean She's kin which finds out things... | don't, | ...I don't know if I've seen one [an ediicational psychologist]. | don't know what they are. | mught have
don't know [why ) saw her].. They ([the puzzles] were simpte... A kind of, | can seen one before, but | don't kn[ow what they ar’;.y 9 Z yEe e

remember little bits of i a'}g "V: tt,?;ﬁ ly Svua;hi::earﬁvb'ts.l didn't remember. p17 ..l don't really know [what its been like for my mum me getting extra help).
P10 ..Yes, she [Jean] 1008 o i about. | giy 0und about  when was it round ..Yes, Id rather | got it than not got it '
about mummy?... A hundres i A8t et a2 hundred of those tests right... ..J don't know [if she had anything to do with me having extra help]. |
That ..I'm better than nearly everyooey st.Il felt] Quite proug.. ...| don't know [if she asked for me to have it). ;

11 .1 felt f | wasn't doing enough of it... ‘
P The Work that they gave me... | thought | didn't do  fot of right. p18 ... | think it [getting extra help] does help them. !

i ...Sort of, like, easier work and stuff like that [would make school better].
[Researcher: | can see howflt lpuztz Ie;rg: t;'t; kn%W the test that she meant and there .| mean, just, it's a bit on the difficult side fof' me at the minute? ]
designed so that everybody fails at $ ge but the fact is that yoy probably got The writing bit :
further than any chid your age would be expected to get,) g o \

: ...Yes. So you don't have to write so long stonies, and sort of !
.Why are they designed so that everybody fails them ‘at some tme? . : ; .
...Shg sad | hg d got into a different ages group. ... You're not allowed to write shart ones, you have to wnte quite long o:‘res. espectally now that I'm in

the third last class. -
p19 .. They just decided | should have it, after the tests [no one asked me].

...They should ask me. '

...Yes [it would be a good idea to ask chidren). |

...I'd rather they [people | see] told me a bit more about what they do...

-..They've told me, and it was a bit confusing, and I've forgot...It's more likely to be that than they never
@ld me In the first place. 3 -

'
i

Interview 2 Well, | did get test;d a‘btt by

3[To get the help] ... Well, | QIC » OY @ person called Jean.
24[ ..?Well. somg] people did give me extra help, not at schogl, san. Quie a lot
[Not able to recount any other meetings with any other professionals)
...Lots of people [give me help] [or is this 3 "don't ask me' comment?)
p14 ..No [no one apart from Joan gave me tests] They always just gave me extra
help. ,
p15 ..Well, Joan was the only one who had red hair. And ... had biongd harr, the
others had black hair.

s

..Well, sometimes | went to see them, sometimes they came to see me Getting extra help at school...

...| just remember her {Joan] giving me all these tests, )

.[Going to her was] Pretty good- Especially when | have to go to the place | see her in nterview 1 i \
school fime...  And I'm not on the sick, then I'm not, and I'm net skiving off schaol, they p5 ...Well there was a person called Mrs Sadier and there was me. We did some work in the mornings
just let me, I'm not late for schaol, they just let me pop out, ' with me... It's because I've missed quite a bit of work at school... Quite 2 bit of wniting... } didn't enjoy 1t
..['ve also seen] One of the biack haired ones. . fwriting] when | was naughty but | do enjoy it now ,

..Oh, today there was someone called Heather with black hair. g’

_.Well. she comes to practice work with my fingers, (ike fiting beads on things and stuff. interview 2 i ’

..Yes And guess what? ) N p2 ..Well, they do ke that happening [going out to get extra help), because it's much easier than

\ ) normal school work...it's supposed to be easier than what they usually do...Well, sometimes [its help]

with wniting, sometimes practising skills of moving your hands about, sometimes of listening and .
sometimes of reading. Well {it happens], about, quite a lot, actually...Not every day, but quite a few
tmes a week. Well, {they miss out on] some things in the classroom. .... No, it doesn't [get
embarrassing, missing things)...No, 1 don't mind {leaving the class to work with the special teacher].
p3 ... Yes, it is [a good thing to have extra help]. By the way, | have extra heip as well.., Sort of like
practising skills with my fingers, 'm ... Holding a penci! is quite hard for me to do, a bif, as well. So
wnting is hard for me to do...Yes [its the hardest thing | have to do).

..Maths [is what i'm good at] No-one can be perfect at everything.

N ... [l feel ] Quite good {about getting this help] ’

p4 ..Yes, it [getting extra help has] made me feel a bit better about it {[school].

..Well, it [school] used to be [a really difficult place for me]...I'm much tetter at schoo! now....1 think it
was because of that special help | have been getting.

p5 ...It's all right [getting extra help)] ..No, it doesn't [make me feel different].

p13 ..[I'l have this extra help form a teacher for] Quite a long time. Not when I'm an adult though, not
forever. I'd would like it to stop sometime....Yes [| would want it for the rest of the year]....No [l don't
| mind gaing out of the classroom)] ) :

...No, | wouldn't [prefer it if that teacher came into the classroom to work with me)

pi14 ... | wouldn't, | don't like doing a different work to everybody eise in the class.
...Making me feel a bit like the odd one out, stuff like that.
" R «.Well, there's one called Coren [who also gets extra help] ........... , and his is with reading. And

Lo @re's one called Suzanne, and she's not very good at, believe it or not, listening. "
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Questionnaire to Interviewees: Case study
of David
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Participation in Case Study Research on Statementing

1. Please write your views on my interpretations of the case, as discussed in the paper,
“ Powerlessness in Professional and Parent Partnerships” by Todd and Higgins
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2. What are your views of the problems in confidentiality in this kind of research. case study research?
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3. Do you have any other comments?

seesene eone R T Yy T P PP T YT PR YT T LT T P YT PRppuy sosrreses .

eeescascssraveessonee esase
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Please return to Liz Todd, Department of Education, Joseph Cowen House,
University of Newcastle, Newcastle upon Tyne, NE1 7RU
Thank You.
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Appendix 11

Selected notes on Educational Psychology Service staff
meetings and items from minutes, relevant to Parent
Partnership Scheme

5th COSA discussed, likely to stay in its present form, PEP and SE
September | Adviser consider forms from schools and EPs making a case for
a child to be formally assessed

19th New standard letters which are needed under the new education
September | act, 1993, were considered and a few amendments agreed.

"Discussion identified problems in interpreting the Code of
Practice where it describes parents rights of appeal if the LEA
decides not to carry out a statutory assessment. The Code
appears unclear whether parents who have "formally requested”
an assessment have different rights to those who have made no
such formal request”.

"Much discussion around the issue of the opportunity provided for
parents to express a preference for their child to attend a
particular school., This occurs at the stage of the proposed
statement. Worries were expressed about how parents would
interpret the require blank Part 4 of a proposed statement. How
far can the LEA go in "suggesting" possible schools or "guiding"
parents towards a preference?

Further discussion within the team and within the LEA will be
necessary. This issue highlights the tension between EPs roles
as caseworker arld officer of the LEA"
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3rd October | My notes following a discussion on the service level agreements,
saying that service to schools is to the child not the school. It is
not predictable but is demand led. Therefore it is not possible to
say for any schoo! how much EP time is needed

PEP "has checked with the legal department, who confirm that,
as written, paragraph 3.96 of the Code of Practice seems to give
rights of appeal to parents who have "formally requested" an
assessment, presumably not giving those rights to parents who
have agreed to an assessment in the normal development of
casework.

It was agreed PEP would pursue this issue via the DFE and
IPSEA.

It was also agreed that () practice would "deem" any parent who
agrees to an assessment to have asked for one, thus ensuring a
right of appeal if the LEA decides not to assess. Some
modification of the COSA form may help to clarify this.

There was also a lengthy debate about the role of caseworker
EPs in appeals about assessments which provided a sharp
manifestation of the tension between EP as caseworker and as
officer of the LEA: professional duty to provide objective advice
which we judge to be in the child's best interests, EPs
employment position in LEAs, our qualified aim to promote the
policies of the Council. (more in meeting notes)

17th October | PPOs outlines the work carried out so far with the parent
partnership scheme: "this has included a constructive series of
meetings with Parent Federation members, discussion of a user
friendly folder for parents to use during an assessment, the
devising of an interview schedule for a random group of 40
parents who have been involved in statutory assessment and
contact with various voluntary groups.

October 31st | A training for teachers day plParent Federation Directord for 22nd
Nov on the Code of Practice would have "Working with Parents"
as one of its themes, the others being, "Collection and feedback
of early responses to the Code of Practice documentation”, and
"Setting Targets"
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November A large part of the meeting was given to a discussion of the
28th impact of the Education Act 1993 and the Code of Practice (and
the associated COSA and changes in assessment procedures).
Many EPs were finding that the assessment system had changed
in a way that made casework frustrating. For me, most of my
casework involved collecting or helping schools to collect
information for COSAs, and often the COSA led to a refusal to
assess. We were to see this as part of a larger picture, to make
criteria for assessment more equitable across the LEA, to
encourage schools to think more about the way they catered for
children with SEN, and ultimately to enable EPs to have more
scope in their work for an interventionalist, child centred role,
rather than assessment processes. There were other stresses on
EP work, such as the requirement to have service level
agreements with each school, and changes in EP patches.

January 16th { Discussed and agreed a format for statement agreement
meetings, a meeting that happens between the proposed and
final statement as a way of dealing with the new statutory duty to
consult with school about statements.

30th January | PPOs discussed with other EPs the idea for a folder. Discussed
folder cover and agreed that we would devise a draft version for
presentation to the team before any bulk order was made. We
were looking at spending £170 on 200 folders.

13th Discussion about COSA, the underlying reasons for this system
February (budget crisis, Code of Practice - clear guidance about
consistency of practice in LEA judgements). Discussed features
of a good COSA (one which might be accepted) and a bad COSA
(one which would not lead to a formal assessment). This mostly
involved the relationship between ourselves and schools, for
example, the need to make sure schools include our report in a
COSA, and for us to indicate whether or not we agree with a
recommendation for a formal assessment. Agreed that COSA
would determine and record the necessary "reason to proceed" in
statutory assessments, so the casework EP no longer need to do
this.

Discussed Code of Practice Training Days for teachers,
SENCOs, in March. This day would have as one of its aims to
"explore issues surrounding parental participation in the COSA
system. What expectations should parents be given? How can
documentation best be presented to them?" In my experience it
was extremely difficult to explain the COSA stage to an
assessment, an assessment to decide whether to carry out an
assessment.

Ixxxiv
Appendix 11



27th - PPOs presented a paper, written by me, briefly setting out issues
February based on our accumulate knowledge from the project so far,
about the named person (APPENDIX?), and a list of project
activities so far. There was a useful discussion of project
activities and of role of named person. In the minutes the
following was written about this discussion:

"At this stage it seems unlikely to be appropriate to recruit and
train large numbers of "independent” Named Persons.
Experience so far with the new assessment system has indicated
no requests for "independent Named Persons. However, it was
agreed that parents could be asked about their wishes in this
respect without stating that the casework EP will fulfil this role by
default. Contacts with other LEAs suggested that Newby's
system was currently as successful as any in promoting
partnership with parents."

(ISSUES: NAMED PERSONS ARE NO MORE INDEPENDENT
THAN LEA OFFICERS? RETICENCE TO PROMOTE NON LEA
NAMED PERSONS?)

27th March | PPOs discussed with the team their plans to run training sessions
in June for 12-15 potential named persons or potential contacts
with named persons. It was noted in the minutes that it would
then be necessary to clarify how any such trained persons are
then involved in the assessments of individual pupils.

Discussion of leaflets describing EP role and assessment
activities

Decided not to make any changes in leaflets but to find ways to
encourage their use by teachers and parents.

Further discussion of the COSA, prompted by a perception in
some schools that COSA provided a bureaucratic barrier to the
assessment process and a plea that efforts be made to
amalgamate the school COSA report with their advice for a formal
assessment. The PEP agreed to consider possible rationalisation
but warned against moves which seemed to pre-judge the LEAs
decision, to further confuse the process for parents or to
encourage an expansion of unsuitable demand by schools.
There was, as there had been in earlier meetings, agreement that
the LEA should pursue effective criteria to help schools judge
what level of SEN they are expected to meet from their own
resources.

The administration of COSA within the service was discussed

24th April TES March 31st was distributed showing the LEA had one of the
highest % in the country (and the highest by far in the region) of
statements completed in 6 months.
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1st May Discussion of the drop in, about the need for careful handling of
any issues raised, and that PPOs would encourage parents to
contact their casework EP. Drop in sessions would not be
advertised in schools as this may cause confusion with the usual
referral routes. Outlets in various voluntary agencies would be
used.

Outline plans for the named persons training days would be
distributed to EPs

Difficulties in finding a reliable graphic artist and printer for the
folder were noted.

Further discussion took place about the COSA, such as whether
parents should give their report at this stage and how to
administer COSA for a child who already had a statement, and
how to rationalise report forms for schools (continuing debate in a
previous meeting). The complexities of the letters and report
forms for parents was discussed. There seemed to be a view
that the letters and forms enable the law to be fulfilled, and these
were made accessible by being delivered by EPs who would
spend time discussing what they meant with parents. The issue
of parent advice for COSA was deferred to a future meeting.
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15th May PPOs described the format and content of the plParent
Federation Directord training for the Named Person.

"There ill be activities relevant to attitudes towards the role,
"professional" and "objective" advice, the skills required in the role
, etc. There could be a theme running through designed to allow
individuals to decide whether the role is appropriate for them.

The contrast between potential roles as "befriender" or "advocate"
will be central, with the aim of helping individuals towards
understanding the distinction. The role of promoting "partnership"
will be underlined."

EPs were encouraged to suggest names of interested parents to
the PPOs. It was flagged that the new City Challenge funded
post attached to the Carers Federation may be a relevant source
of future involvement.

"The team agreed that the approach seemed very positive." It
was agreed that the issue of personal liability insurance be
checked with the LEA solicitor.

"It was agreed that copies of reports should not be sent to named
persons unless parents requested it. Communication should be
through the parents.”

Contact with Family Link was discussed and their leaflets
distributed.

It was agreed that COSA for children who already had statements
would not be necessary unless parties amongst parents, school,
EP, health etc disagreed about whether a re-assessment was
required.

The PEP greed to consider ways the COSA form for schools and
the school advice form could be re-drafted to minimise
duplication.

5th June Discussion took place of the teams initial experience of one
tribunal. Issues about procedures were raised. It was agreed the
caseworker EP would not act as LEA representative due to their
potential role as a witness.

Concern was expressed about the "President's direction”
declaring the Tribunal role to be that of determining the current
needs of the child rather than testing the reasonableness of the
original assessment.

(see notes on MINUTES)
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19th June The new 1995 parents booklet on Tribunals was discussed.
Concern was expressed about the different rules for presentation
of evidence by parents and by the LEA. It was suggested that the
likelihood of a child's needs changing between initial assessment
and the hearing should always be made clear in the LEAs case.
It was agreed that the team would support measures to raise the
various issues in a multi LEA/DFE context, ie AMA and NCED

Discussion about the link between SEN classification of children
at stages 1 to 4, and allocated school budget, concerned with EP
involvement in LMSS Enumeration exercise. EPs were seen to
be in a difficult position as advocates for the child and as people
for the school to discuss provision - compromise in role.
However, since we do know about children's needs we were in a
position to be able to verify for the education office whether a
child is at, say, stage 3. "appropriate moderation of () required a
degree of case knowledge which other LEA personnel may not
have"

3rd July The Parent Partnership project would continue next year, but with
reduced EP time, one PPO working one extra day a week (as
opposed to 2 and a half days a week)

17th July Discussion took place about the recent Named Person training,
features of volunteers trained, and strategies for their involvement
in assessments.

Issues discussed included the aims, rights and responsibilities of
the named persons. Future training needs were identified such
as role playing situations they might be in as named persons and
more information about formal assessment procedures.
Discussion centred on "how named persons were to be matched
with parents, the degree of responsibility incurred by EPs in this
process and its relationship to EPs professional roles.

It was agreed that ideally EPs should be at some distance from
the involvement of a named person with a particular family, but
that the GEST Parent Partnership Scheme provides a legitimate
role for training, support and monitoring of named persons.

It was agreed that at the time of the final statement, there may
well be a limited role for the named person. Earlier involvement
could be positive.

It was agreed that the (Parent Federation) partnership officer,
soon to be appointed, could have a role as a contact point for
named persons.

Until the matter is clarified, EPs should not always change current
practice in relation to the named person." (I think minutes
incorrect, delete always)
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Published Articles

Todd, E. S., & Higgins, S. (1998) Power in Professional and Parent
Partnerships. British Joumal of Sociology of Education, 192, 227-236.

Todd, L. (2000) Letting the voice of the child challenge the narrative of
professional practice. Dulwich Centre Journal, 1 & 2, 73-79.
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Powerlessness in Professional and Parent Partnerships

ELIZABETH S. TODD & STEVEN HIGGINS, Department of Education, Nexecastle

Untversity

ABSTRACT  Power is both implicit and explicit in relationships between parents and professional
educalors, even in situations where both parties have a common goal in supporting the education of a child
or clildren. We feel that in much previous work the notion of power has either been absent or
undertheorised. In this paper, we discuss some of the ways in which the structuring of home~school
relations around power leads to particular difficulties and complextties. Further, we suggest some
implications (and limitations) for the notion of partnership itself. 1We look at the notion of powerlessness
as a way of understanding much of what happens between school and parents. In particular, we challenge
the easy dichotomy of parents as powerless and professionals as powerful. We suggest that understanding
both the prominence of the dichotomy and the ¢ffects on home—school relations can help to explain the
Jailure of many attempts to improve parental involvement in schools. Influence of other Merarchies, such
as LEAs and governmental reforms of education, has had implications for the poicer and powcerlessness
of both parents and teachers.

Introduction

This paper draws evidence from two different research projects. One was an evaluation
of a school improvement project, the Educational Achicvement Strategy (EAS), the other
a case study of a child whose special educational needs were being assessed.

The EAS was designed to be ‘an exciting and innovative project of strategic
importance to the economic recovery’ of an area in the North-East of England (Easen
et al., 1996). The specific inner-city arca suffers from a varicty of social and economic
difficulties which are seen as contributing to and reinforcing educational underachicve-
ment. The EAS involved 21 primary and nursery schools and one secondary school. It
was launched in October 1994, to run for 3 years. One of the main themes of the project
was to develop parental involvement as a means to improving pupil attainment. Teachers
and parents were interviewed, as part of the evaluation, for their perceptions about
parent partnership.

The case study involved interviews of all those involved in the formal assessment,
leading to a statement of one child’s special educational needs. David is a 7-year-old boy
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attending a local primary school. The interviews tried to find out how each participant
had experienced the assessment process and, in particular, how they had experienced
partnership and where in the assessment they had scen power to be located. Participants
disagree widely about how to define David’s difficulties. His head teacher and class
teacher see him as a behaviour problem, probably with emotional difficultics, but his
mother, Mrs. Green, sees his problems primarily as a learning difficulty, particularly
problems with writing, and frustration duc to being a particularly able child.

Evidence from parental involvement in such diverse educational contexts has enabled
us to explore power issues in greater complexity than has previously been possible. We
have written elsewhere (Todd et al, 1998) about the complexity of the ideas contained
in partnership as a means to school improvement. Evidence from the EAS has allowed
explorations of a wide range of ways parents and schools interact in a situation in which
parents ‘cultural capital’ (Lareau, 1997) might be considered problematic. The case study
is of a diflerent nature since the context for parent-school communication now comes
under statutory guise, and the focus is on a particular child and within a ‘problem’
discourse. Undl there is a ‘problem’, many parents have little direct contact with
teachers. Examining how everyone perceives contact during such situations can be a
barometer of the attitudes of parents and teachers to each other. Special nceds
assessments can therefore provide a lens through which to examine parent-school
relations (Evans & Vincent, 1997).

Equality?

Much current discussion of partnership has assumed that some degree of equality should
be involved in partnership. The roles of each parent in the partnership are often referred
to using a ‘different but equal’ discourse (Gascoigne & Wollendale, 1995). This has the
effect of obscuring other notions that partnership, in its other uscs outside education, for
example, does not imply equality, merely joint endcavour. It is meaningful to talk about
the senior partner in a firm of solicitors or of a doctor in gencral practice. It is also
possible to talk about a more experienced partner in sport, at tennis or golf, for instance.
The notion of equality might be a connotation or implication of the term ‘partuership’,
but it is clearly not a requirement.

We suggest that the partnership between parents and professionals involved in the
education of the parents’ child or children can never be an equal one (Dale, 1996). A
discourse of equality in a partnership obscures such power relations by talking as if they
do not exists.

Parent versus Professional

Parents and professionals occupy different positions in relation to children. The parent
has a much greater stake in the partnership than the professional. They have a longer
term commitment to the child than the professional, who in the case of a class teacher,
is in loco parentis for less than a third of the child’s waking life over the course of just 1
year. Parents have a much greater affective involvement in their love and aspirations for
their children. The professional has a ‘professional’ role to play. It is claimed that they
will usually have a greater volume of knowledge about children in similar (professional)
contexts, or a knowledge that is different in kind (Miuder, 1979; Hornby. 1989
However, if you try to define the knowledge of parents and that of professionals, the list
will contain very similar items, making statements about knowledge difference problem-
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atic. Claims can perhaps more reliably be made about differences in the number of
children parents and professionals have responsibility for rather than the nature of
knowledge or skills.

However, it is the positioning of parents and professionals in the systems in which
children are involved that renders their perspectives very different, and the perspectives
of professionals very different from each other. The difference in this respect between
parents and professionals is encapsulated by the following quote from the parent in our
special needs case study:

they say we’re all on the same side and it’s only David’s interests that we're
thinking of, but the way I think of David’s intercsts and the way school think
of him, there’s like, an ocean apart, isn’t there? ... I want what's right for him
exclusively. They want what’s right for him in a context.

Furthermore, despite greater commitment claimed for parents, the social construction of
the parents’ role renders them with less power in their dealings with teachers (David e
al., 1993; Vincent, 1996):

It is partly because caregiving activities themselves are boundless and because
the work of caregiving is situated in these complex personal relationships, that
the dimensions of the labour of caregiving can remain unseen. (Rutman, 1996,
p.-92)

The trappings of the professional are, by definition, to provide power, however philan-
thropically framed (Hugman, 1991).

Deficit and Powerlessness

The discourse underlying most constructions of: parent-school rclations in the current
literature is one of powerlessness of parents (MacPherson, 1993; Vincent, 1996). There
are two main ways in which this powerlessness is expressed. One is in sceing home—
school relations primarily from the school perspective, a onc-way view of parental
involvement. The other goes a step further and imputes pathology, or, at the very least,
some kind of deficit, on the part of the parent.

In this section, the ‘one way’, and ‘deficit’ perspectives are identified in both the EAS
project and the case study, with unsatisfactory consequences for home-school relations.
We do not attempt any comprehensive discussion of the various conceptions of power.
Our argument focuses on developing the concept of partnership further by challenging
the discourse of parent/powerless and professional/powerful. We consider, with refer-
ence to the case study, implications of the finding that professionals and parents are both
powerful and powerless in different ways.

Educational Achievement Strategy: a school view of home-school relations

‘Deficit’ was explicit in the EAS project as an adult/child cycle of educational depri-
vation encapsulated in the model underlying the project (Fig. 1).

It is, perhaps, not surprising, if parents are constructed with less power in home-school
relations, that teachers are found to view such relationships almost entirely from their
own and the schools’ point of view, with little understanding that this is the case, or that
there is anything problematic in such a situation. Such one-sidedness is reflected in the
literature on home—school relations (France e al, 1993; Sandow, 1994), with most
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— T —
ADULT CHILD
Little contact with school Poor literacy and
or involvement in children's numeracy skills
leaming
Limited parenting skills Poor attendance and
punctuality

Unemployment Behaviour problems

Low participation in No commonly understood

vocational training and measure of achievement

higher education\_/

Fig. 1. The ‘cycle of underachievement’ model from the EAS.

devoted to looking at ways parents can assist teachers in the teachers’ role as perceived
by teachers themselves, as noted by Border & Merttens (1993).

Lareau (1989, 1997) draws attention to Bourdieu’s concept of cultural capital, the
cultural resources of the home:

This perspective emphasizes the importance of the structure of the school and
of family life and the dispositions of individuals (what Bourdicu call “habitus®)
in understanding the different levels of parent participation in schooling. The
standards of the school are not neutral; their requests for parent involvement
may be laden with the cultural experiences of intcllectual and cconomic clites.
(Lareau, 1989, p. 8)

The EAS project took place in an area of cconomic deprivation where there were almost
certainly many discontinuities in the cultural capital of teachers and parents.

Interviews revealed many instances in which parental involvement was conceptualised
from the point of view of the teacher. For example, parental involvement was seen
mostly in terms of parents helping with fund-raising, as extra helpers in Key Stage |
classrooms, in supporting a home-reading programme and in helping to support the
teacher when there were discipline problems. At the extreme, teachers questioned the
value of involving parents at all. For example, in one school a Year 6 tcacher held the
following view:

Parental involvement is impossible, children need to get on with it, children
don’t necd parents there. Parents come up especially when there are questions
about the next school.

Aspects of power were also implicit in statements from teachers about how they
perceived the relationship. In particular, that the relationship is one-way (teacher to
parent) and teachers acknowledge what they wish to get from the partnership. This
comment from a teacher was particularly pertinent:

Most parents feel confident about fund-raising ... less confident about giving to
the curriculum, we need to find out what they want [in terms of courscs] ...
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so they have an idea how we work. They can be so useful if trained, can allow
teachers to give others quality leaming.

Teachers, of course, have a complex job. The additional responsibility of developing
partnership with parents with a class of over 30 children is unrealistic and Ieads to coping
strategies which reinforce the divide. Even if there is some idea that parents might
contribute their own ideas, teachers are not sure how to achieve this:

My priorities are my class. The role is one of co-ordination, it's not me. We
want the fund-raising to come from them not me.

We were told the idcas [for parent courses] must come from the parents
themselves ... You need to get the parents together who want to get together
and then find out what they want to do. But it’s difficult to get them together
for no reason in order to find out what courses they might want. They need
to know there’s a reason to come in,

Its very diflicult in this area, parents don’t feel comfortable about school.
Parents want to meet during school time, but the three of us all have classes.

Interesting insights into views of parents by EAS schools were found in the use of space
within schools by parents. There have always been anecdotal tales about teachers’ views
on parents using the staff room. In this project there were considerable differences of
opinion about effective ways to use the parents’ room. It was cither not used at all or was
used considerably, but in ways that had, at best, only a tenuous relationship to the issuc
of parental support for children’s learning—for example, as a TV room or by an old
people’s group. In one school, a teacher commented that they used to have a parents’
room but it was ‘used wrongly’ (the parents smoked in it), and no onc wanted to go in
it. This respondent went on to comment:

We don’t want to get back to that. What we want is a happy medium so that
it’s not just a room that they go in, its got to have a purpose, it must be
structured.

A common theme amongst both parents and teachers was the difficulty of crossing the
threshold. Teachers obviously find it difficult to initiate contact with parents. As one
parent said:

It’s always the same faces on the trips, they know you so they ask you.
One head teacher commented

It’s alright once you can get them [parents] coming in. Once you get them
through the door.

This was in contrast to a discussion which was almost incidental to one of the intervicws
in which three of the parents had been involved in working with a number of agencics
to plan and raisc funds for the redevelopment of the school grounds. In this project,
many of the ideas and much of the jnitiative had scemed to come from the parents
themselves working directly with the children and liaising with stafl. They had been
involved in making presentations to businesses, radio and TV interviews and writing a
final report. This project scemed to have involved them in a genuine partnership with
pupils, teachers, local businesses and voluntary organisations. The enthusiasm with which
the parents related their cxperience was in contrast with the positive but tentative
experiences of supporting children’s learning. Indeed, it could be argued that their
tentativeness in this area supported the teachers’ hegemony and that their behaviour was
implicit collusion with the tcacher’s use of power. For the teachers, it was ‘safe’ to allow
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parents control of an area outside school, but not to influence any of the main concerns
of teaching.

As the project progressed, some EAS personnel expressed frustration, and the parent
project worker left the project, due to schools’ lack of understanding of the problems
caused by seeing parental support for children’s lcarning solely from their own perspec-
tive. Indeed, research had earlier been commissioned into community views on barricrs
to educational attainment for children living in the local area. There was litde evidence
that this report, based on the views of 160 parents, had informed EAS practice in
schools. Such a one-sided view was seen to prevent any effective parental support for
children’s learning. Teachers need to make meaningful links with children’s experiences
at home so this experience can be used in developing pupils’ knowledge and understand-
ing in the context of school learning.

The issue for achievement is that there may be no real continuity between
children’s familiarity with reading, writing or number in these cveryday,
functional contexts and the way in which they are introduced to these Icarning
as an “educational task”. The challenge is to develop ways in which both
teachers and parents can see that they have complimentary but contributive
roles in the process of building this “learning community”. (Easen et al., 1996,

p. 10)

It would not be true to say that EAS parents were devoid of power in their school
involvement, but it could be said that their power received no recognition due to their
lack of appropriate cultural capital. Parents were indeed interested in cducation, views
had been expressed to researchers about their aspirations, they had even said something
about the kind of involvement wanted (for some, a room to meet where they were also
able to smoke), but this was rendered invisible and unacceptable since it was culturally
inconsistent with teachers’ understandings of parentinvolvement and constructions of the
parents as powerless. However, teachers’ comments about parental involvement show
different perspectives on power, for example in the recognition that parents should have
a voice of some kind, even il it was only in the choice of courscs.

A Case Study in Special Needs: a multiplicity of power relations

In the special needs case study, roles, aims and power vary to such an extent as to render
facile any easy mutuality in relationships between participants in the assessment process,
particularly those of the parent and the educational professionals. Analysis of interviews
in this research for participants’ perceptions of influence and responsibility show that
power is not unitary: it is not the case that parents, or even David, are in any simple way
‘the powerless’. All participants experienced power and powerlessness in different ways.

Mrs. Green perceived her role primarily as advocate for David, and relatively
powerless. She sought, if there was a label for David, for it to be the ‘right one’ and for
him not to be seen as a behaviour problem. For Mrs. Green, the school held the most
power since school staff had set the assessment process in motion. They held the ultimate
veto, the power to exclude David from school. David had already been excluded once
and had been told that the next incident would mean permanent exclusion. Mrs. Green
felt a lack of status in meetings and relied heavily on her friend and named person,
Diane, to increase her power. However, this situation was not in any simple way one of
powerlessness:

I don’t think I was powerless in the situation, and I mean, I think, but there
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were times when I felt totally powerless, and there was, I think, I had to put
an awful lot of effort in not to become powerless.

One of the activities that gave her more power was in gathering information outside the
school, initially from the clinical psychologist and then from the educational psychologist.
The major aspect of their involvement which empowered her was not, as might be
assumed in the objective discourse of the assessment, test results demonstrating high
ability, but in the fact that they like David:

For a start she liked him, that was the first thing ...

Mrs. Green was herself an educational professional but did not feel this gave her much
power since she felt so powerless. However, she went to great lengths to maintain a
relationship with the school, to be even handed, and to negotate the label she insisted
upon. The fact that the label she insisted on was the one which prevailed, and appeared
in David’s statement, may be in some part due to power accorded her duc 0 her
perceived cultural capital.

The statementing panel was seen by the head teacher as holding the most power since
‘they’ decide whether or not to award the statement. She felt her power (of exclusion) was
inappropriate, but she felt driven to consider the few options open to her. Giving reasons
why the LEA could not provide extra resources in school prior to a formal assessment
on David she said:

Because basically the case didn’t either scem serious enough, or there wasn't
enough money. At one stage I was on the point of considering exclusion, to
actually make them act, but fortunately it didn’t come to that.

The class teacher felt very remote from the statemcming process, powerless within it, and
felt the awarding of resources was hit and miss, depending on available provision when
a case is considered. He saw the LEA as having ‘most power, again due to their ability
to decide whether or not to give any help. Like the head teacher, he too felt frustrated,
powerless, duc to the time it had taken to secure any help for David.

The special needs teacher felt she had a pivotal role in the assessment process, due to
her long experience as a teacher and due to the high regard with which she knew her
advice was held by the statementing pancl. She also felt in a relatively powerful position
due to her location outside the classroom:

Everyone has their own perspective, don’t they, on a child with a difficulty, and
if you're the class teacher and you’ve got this all day, every day, and, you
know, it just becomes a huge obstacle in the way, and if you’re coming at it,
sort of, sideways ... You have a better chance, maybe to sce what’s hehind it,
and maybe to have some ideas, you know of how to help.

The LEA’s psychology service was seen by the special needs teacher as having most
power. She cited their power to decide whether a statutory assessment went ahead and
their use of their non-subjective assessment.

The educational psychologist (EP) saw her role in terms of facilitating intervention
which would work positively for the child, as ‘clearing up contaminating things’, i.c. sct
views, defensiveness and blame, in order to make a ‘fertile ground for change’. She felt
power resided with whoever had pushed hardest for an assessment to go ahead, in this
case the school. She could see that people might think the EP had the most power, since
they were often secn as the gatekeeper of resources, but new procedures following the
Education Act 1993 meant EPs no longer decided even whether to start an assessment.
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However, the fact that no decision to assess could be made without an EP's report
meant, she reflected, that EP must have some power.

The acting principal EP did not feel she had power. She thought the regulations and
the assessment process itself took priority. All she did was apply the regulations to
consider, with her panel (which included head teachers and a medical officer), whether
there was a case for resource provision.

I just don’t see the whole thing as a system of power. You know, it, all right,
the statement panel makes the decision, but I actually think the statement has
very little power ... Because although we make the decisions, there are a
limited range of options anyway that you can ofler. If a case has been made,
we haven’t got the power just to say, well, we don't feel like allocating any
more money this month because the budget’s gone through the roof, because
the regulations say that, if thesc needs are identified, then something’s got to
be done about them.

An analysis of the perceptions of power of the participants in David’s special needs
statementing process challenges any ecasy dichotomy of parents as powerless and
professionals as powerful. The head teacher felt forced to threaten exclusion due to the
lack of support she feels from the local education authority. She felt powerless and alone.
However, Mrs. Green perceived the head’s actions as denoting the most power in the
system, since she could exclude her child. The Head’s and the class teacher's insistence
on a behavioural label and refusal to accept a learning difficulty or to relate his difficultics
to his ‘ability’, can be seen as an attempt to maintain their professional identity
(Armstrong et al, 1993, p. 400). Teachers can maintain their sense of themselves as
skilled professionals if they are able to have challenging pupils legitimately identified as
the responsibility of others and if they can ‘redefine their role in terms of the skills
associated with teaching “normal” children’ (op. e¢it.). Legitimate rcjection of the child
can happen if David ‘has behavioural difficulties’, but is far harder to sustain if he ‘is a
bright child with learning difficulties’. Similarly, there was talk by internviewees of the
blame Mrs. Green must feel if her son is classed as emotionally disturbed. However, a
gifted child with writing difficultics is quite clearly the school’s responsibility. Concern to
maintain one’s own personal or professional sense of one-sclf; self-csteemn, and to avoid
blame can account for many of one’s ‘powerful’ actions: in essence, to avoid fecling
ineffective or powerless.

Power, Powerlessness and Blame

When power is included in theorising about home-school, relations, the major focus has
been on a single hierarchy, with the teacher, as the professional, taking the dominant
position. The perceptions on the power of the professionals and of David’s mother in the
SEN case study, can be understood by the operation of a complex system of hierarchies
which has the possibility of altering the balance in favour of those usually scen as being
in a less powerful position. The different hierarchies which may operate in this way
include the state, in the form of the marketisation of education, rendering schools more
accountable to parents and in altering the process of statementing. An example on the
onc side is the head teacher’s concerns about the views of other parents about David's
behaviour, and the effect on school; on the other side, the acting-principal EP saw the
process itself as powerful. It may be that teachers strive to reduce what they fecl as their
powerlessness as a consequence of recent legislative changes. Such marketisation can also
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explain conflicting strands in the EAS study such as the teacher versus parent. The
example of one teacher complaining of parents smoking in the parents’ room and
another teacher looking for ideas to come from the parents is a clear contradiction. In
the SEN case study, the positive comments of the psychologists about David helped Mus.
Green to feel less powerless. The cultural capital of the parents is also likely to help to
determine whether they are able to rise above their usually less powerful position, All the
various positions remain complex, and are unlikely to lead to any easily predictable
change. Indeed, marketisation may even render some groups of parents, such as those
lacking cultural capital, more powerless (Reay & Ball, 1997). However, such complex
hierarchies can help to explain shifts in power and feelings of powerlessness in those
usually considered powerful. :

Conclusion

Power positions may have served professionals well in the past and may cven have served
their clients. The multiple hierarchies of the 1990s have the effect of challenging
traditional power positions, which is painful for all concerned. Schools can be scen as
‘arenas in which the tension and conflicts of social division are of central importance’
(Wilson & Wyn, 1993, p. 6) where embattled teachers must defend their professionalism
and sometimes do so by erecting barriers between themselves and parents (Hannon,
1995). Others have reviewed the changing nature of home-school relations (for example,
Bastiani, 1987; MacPherson, 1993), the mismatch of rhetoric, idcology and practice (for
example, Vincent & Tomlinson, 1997) and put forward arguments that partnership is a
tool to maintain professional control in the face of powerlessness and frustration
(Cowburn, 1986; Vincent & Tomlinson, 1997). However, there is now mounting
evidence that ‘clients’ are not being served. Defensive power seeking, to reduce blame,
to reduce powerlessness and maintain one’s sense of sclf, may account for both the
dominance of the deficit view of home-school relations, and the failure of parental
involvement to have a major impact on schools.

A history of research (for example, Woodhead, 1976; Topping & Wolfendale, 1985;
Pugh, 1994) has suggested that unilateral attempts at parent training can either alicnate
parents who feel patronised or permanently damage their confidence. David et al., (1993)
warn specifically of :

direct links with nineteenth century philanthropy, when middle class women
went in to working class homes to show the right way of being and doing.

(. 150).

A long overdue shift in the culture of blame, either of teachers or of parents, and a
recognition of the complexities in any human situation, could go a long way to make
home—school relations less defensive and more effective. Professionals also need the
opportunity to develop a less fixed view of themselves and their role to allow a flexible
mutuality between parents and teachers. Partnership without flexibility will simply reflect
the hierarchical power structures that currently prevail and prevent the development of
more equitable home-school relationships.

Correspondence: E.S. Todd, Department of Education, Newcastle University, St. Thomas
Street, Newcastle upon Tyne NEI 7RU, UK.
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Let me introduce you to David, who
was seven years old and artended a
mainstream primary school when [ was
involved with his situation. He had
literacy difficulties and the school
found his behaviour difficult to handle.
The school had asked for him to be
assessed by the local education
authority. They wanted some help
from the authorities outside the school
in order to cope with David, and they
had been told that this was the only
way to do it. It involved what is termed
in the UK the statementing process:
when several people assess David and
write reports on him. It is a statutory
process, and required reports from
David’s school, the educational -
psychologist, the senior clinical
medical officer, and his mother. I
carried out some research in order to
find out what was really going on in
this formal assessment — I wanted to
find out how all those involved saw
David, what they felt about the -
assessment, where they saw power
residing, and how involved they felt in
the process. I interviewed all those
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who were required to write a report on
David, and I also interviewed David
himself, and other people who were
involved in the assessment. David had
been referred to others: the clinical
psychologist {due to concerns over his
anger and behav{our) and the
occupational therapist (due to concerns
about his writing difficulties). His
mother bought along a friend to take
the role of designated ‘named person’
(parent supporter) in meetings.

A major feature of David's.
assessment was that the participants
seemed to hold widely differing views
of David’s situation. As an example of
this, David's head teacher and class
teacher saw him as a behaviour
problem, probably with emotional
difficulties, but his mother saw his
problem primarily as a learning
difficulty, particularly in relation to
writing, and the frustration he felt
about this.

As I carried out the research, I
became aware of the absence in
research, which was essentially on
perspectives, of the perspectives of two

crucial players: David; and me, the
researcher. [ addressed my own
perspectives in a number of ways. to be
reported elsewhere, for example, by
having someone interview me about
my own reasons for doing the research.
But David's absence was of greater
concern. Why, in a process which was
about some fairly crucial aspects of a
child’s life, did the child appear to be
absent? Of course, in many ways the
child was not absent. David, and his
situation at school was the reason for
the assessment, and all assessment
events cither involved professionals
working with him, writing about him
or talking about him. David was the
focus: the research questions asked
participants about David and he was
interviewed on two occasions for
research. However, he had no agency
in the assessment, no part to play in
consciously shaping the decision-
making process.

Other research tells a similar
story (Armstrong & Galloway 1992;
Armstrong, Galloway et al. 1993;
Armstrong 1995). Armstrong et al.
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(1995) found that even when a child
remembered being asked for their
views about their own education, they
did not say anything: ‘They asked me
but I didn’t say owt because I didn’t
know what to say’. Armstrong
comments that not knowing what to
say is not the same as not having
anything to say. Children were
interviewed by Derrick Armstrong,
David Galloway and Sally Tomlinson
as part of a study of 47 children
described as having behavioural and
emotional difficulties who were subjeét
to a statutory assessment of their
special educational needs. They found
that:

o children had a general perception
of powerlessness in relation to their
ability to influence decision-
making in statementing;

e many were unaware how decisions
had been reached;

e many had views of the reasons for
assessment thart had little to do with
their own needs and more to do
with the needs of their teachers and
parents; and

e many had a view of the provision
based on negative images of
_themselves (i.e. not wanting to
cause further problems for their
mother).

(Armstrong 1995)

Very few children, in both
residential and mainstream, had been
consulted about their views, and most
had major misunderstanding about
their own needs, their placement, and
the role of professionals. The
misunderstandings were likely to have
a major negative impact on their

understanding of themselves as
learners. Dyson, Lin & Millward
(1998) also recognised a recurrent
theme in the literature of the voices of
service-users being overwhelmed by
the voices of service-providers. The
*child’ also seemed to be absent from
the UK government-funded research
looking at parent partnership schemes
since children’s views were not sought
on ways to involve parents in the
statutory assessment of their special
educational needs (Wolfendale & Cook
1997).

However, professionals
working in the area of special
educational needs often state their
main client to be the child (i.e.
educational psychologists: Lucas 1989,
p-272), and assert the importance of
ascertaining the child's views (Gersch
& Nolan 1994). In recent years there
has also been a move in UK legislation
(1989 Children Act), in quasi-
legislation (1989 UN Convention of
the Rights of the Child, UK Code of
Practice on Special Educational Needs
in 1994 [DFEE 1997; DFEE 1998)),
and in research (Rudduck, Chaplain &
Wallace 1996; Blatchford 1996; Allen
1999) to focus on the importance of the
child’s perspective.

Why, if professionals see the
child as their prime focus, and if there
is more of a discourse today of
bringing the child's voice to the fore, is
there still such evidence of a failure to
include children in decision-making?
The reason David seemed to be the
concealed person in the assessment, at
the centre of concerns and yet hidden,
had to do with professional systems
operating in complex ways within the
institutions in which professionals
function. In this paper I look at these

systems in terms of the narratives of
professional pracuce,

2dhal is the naccabive of
professional prachce?

The narrative of professional
practice is, in this paper, defined as the
story about the professional role, one
located in the complex history of each
particular profession and person, which
defines how the person in that role
constructs their own role.

In David's assessment, ten
different professionals were all
involved in working with him in some
way. Several professionals were
required by statute to write a particular
report, termed *educational advice’, to
contribute to the local education
authority's task of assessing his special
educational needs, and finding whether
there was a case to make extra
provision in school for him. This
included school staff (the head teacher,
the special educational needs co-
ordinator, and the class teacher), the
educational psychologist, the senior
clinical medical officer and the parents.
David had been referred to others: the
clinical psychologtst (due to concerns
over his anger and behaviour) and the
occupational therapist (due to concerns
about his writing difficulties). His
mother bought along a friend to take
the role of designated ‘named person’
(parent supporter) in meetings. All
involved in David's situation had a
different narrative about their role.
These narratives were arrived at by
looking at what each participant
involved in David's assessment said
about David and about the process of
assessment,
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Everyone involved in David’s
situation seemed to have quite different
role expectations, or narratives, that
appeared to be imposed upon them by
the cultural history of the different
professions, and by the complex
processes operating in institutions such
as schools.

Professionals, particularly those
external to the school such as
educational psychologists, clinical
psychologists, and senior clinical
medical officers, have the role of
applying their rational objectivity, in
the form of tests and other tools, to
define and label the child. The
narratives are suggested to include
being decisive, acting as the expert,
and working in a rational, objective
framework to define, label and reduce
the child to certain terms and
descriptors (Allen, Brown et al. 1995).

The construction of the child
which occurs through such a model
leads professionals to locate the
problem within the child. The child is
assessed and the answer becomes the
provenance of the professional.

Jrther narrative op::ratcs in
the assessment of a child’s special
educational needs, one of buréaucracy
and control (Fulcher 1989). Recent
procedures in the UK aiming to
improve outcomes for children and
increase parental involvement have
essentially introduced bureaucratic
processes, detailing who should write
reports, and how long each stage in the
assessment should take. This has led to
an emphasis on managerial solutions
aimed to speed up procedures rather
than human solutions to increase
advocacy.

These narratives, of some fairly
fixed role expectations, were
confirmed both by research and by the
responses of participants in David's
assessment. Research indicates that
teathers initiate assessments with a
fairly clear idea of the outcome they
expect (Armstrong 1995, p.31) and
participants of assessments have
expected roles in case conferences
(Marks 1993; Marks 1995).
Professionals are expected to be the
ones assessing and labelling: parents
are expected to add descriptive
accounts and accept the label.

The responses of David's
mother in her interview indicated that
she recognised such discourses. For
example, she was expected to write a
subjective report, different from that of
the psychologist. She was expected to
parmer the school, and to go along
with their notions of David’s problems:

As a parent, you do your utmost to
work alongside and with the
school. But what I found was that
I was doing that too much. [ had to
step back from that and partner
myself alongside David. [ had to
realign myself with David. [ was
too much partnering the school, if
you like, supporting the school ...
which is what you think a good
parent ought to do.'

(David’s Mother, Interview 3, p.28)

The way [ think of David's interests,

and the way the school thinks of him
~ they 're an ocean gpart.

(David’s Mother, Interview 3, p.30)

- David's mother felt unable to
cross, un-aided, into certain aspects of
the professional role. So, while she
could label David as having a problem,

she needed the other professionals to
support her view and to define the
learning problem in more detail. She
chose to co-opt with professionals
outside the school professional
viewpoint, to adopt their reports for
herself, to strengthen her own position.
In particular she looked towards the
two psychologists, the senior clinical
medical officer and the special
educational needs co-ordinator (who,
despite being a member of school staff,
also held a professional viewpoint
outside that of the school).
When you're on your own as a
parent, it's very hard 10 argue. [t's
very hard to say no my child isn't
naughty, he has a problem. It'’s a
very dungerous, sticky wicket and
you cun feel very 1solated. It was
only when other professionals were
involved who vould look at it
objectively (that anything
changed). I could say he had a fine
motor problem and it was causing
his behaviour problems, or some of
them, unul [ was blue in the face,
but until the doctor had tested him
and said yes it is an actual physical
problem, I was powerless. It's the
actual help with Mrs Bradley first
thing in the morning that I think
has made the difference. [ think the
other things (the actual formal
assessment) have helped to change
attitudes ...
{David's Mother, Interview 2, p.13)

The implications of the
professional narrative for the child is a
person objectified, presented in parts,
silenced and disempowered.
Professionals are only able to see
certain aspects of a child if they
employ certain reductionist tools.
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Other research has shown that parents
lack the power needed to state their
own views, and are likely therefore to
be disempowered by professionals
attempting to bring them into
partership (Armstrong 1995). In other
words, partnership might simply make
it more likely that parents go along
with the professional’s view of the
situation. If this is true for parents, then
it is likely to be even more the case
with children.

Professicnal uarrahive:

Huw and Huck desc rlphou,‘

Whilst the narratives above
were in clear evidence in David’s
situation, there were many other
narratives, all operating within the
system in a very complex way. In this
way, one could make a distinction
between ‘thin’ and *thick’ descriptions
of the narratives of professionals. Thin
descriptions could be seen as
professional narratives such as
objectivity, rationality, reductionist,
scientific, non-affirming of the
affective, expert, non-problematic,
bureaucratic and control. However,
research into the narratives of
professionals working to contribute to
David’s situation revealed a broader
picture than this, which is what [
describe as thick (or at least, thicker)
description. The main narratives are

. presented in the following table. This
shows the role as perceived by each of
the participants in David's sitation.
This has been devised from interviews
with each person as David’s
assessment was being carried out. As
you can see from the diagram, the
narrative varied from advocate

Participant in David's Situation Personal Narran:ve e
David's mother Acting as David’s advocate
Head teacher Managing the school - the other 99 children ...
Ciss teacher Working with David, teaching him
Special educational needs teacher (SENCO) Changing staff artudes, suggesting strategies,
working with David

Educational psychologist Mediator, *bleaching the situation of blame®
Clinical psychologist Providing an objectve opinion
Senior clinical medical otficer Assessing David *from head to toe’

' Occupational therapist Doing a set assessment, providing advice
Named person Supporting David's mother

Acting principal educational psychologst

Providing quality assessments, resource,
management and applying the regulations

(mother), to assessing and providing an
opinion (clinical psychologist,
occupational therapist and senior
clinical medical officer), and primarily
supporting David's mother with David
himself a secondary concern (the
named person),

David's mother tried to hide the
assessment from her son in order to
protect him, She believed that this
would reduce the effect that the
assessment would have on his view of
himself. She believed that there was no
need for him to be aware of the label
that had been given to him, that of
being a special needs child who
requires a statement.

I've never used the word statement
with him, because [ won't, I don't
think it's right. I don 't think it's
right for him.

He's central to us, but ... we 're

hidden from him. He 'd understand

it all, but why should he? Why
should he have 1o, you know?
(David's mother, interview 3)

Although David was silenced in
the assessment, in his situation a case
can be made that he was not '
completely disempowered. His mother
transgressed her role to such an extent
that she was able to maintain her
refusal to accept the label of
‘behaviour problems’, and insist on a
recognition of his writing difficulties.
And, amazingly, she ‘won’! The
outcome of the assessment was support
in school from a teacher to help David
with writing difficulties, rather than
transfer to a unit for children with
behavioural problems. Once David’s
mother had been able to maintain her
refrain for a recognition of David's
learning difficulties, the acting
principal educational psychologist
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favoured going along with the parent
perspectve. David’s voice is therefore
a represented voice, and the actions of
his mother well understood.

The tmportance of

rccogm;mg power

What all narratives discussed
obscure, both ‘thick’ and *thin’
narratives, is the major role of the
professional as exerting power within
the system. David was hidden because
he lacked the power to take partin the
assessment process as an event rather
than as an information-gathering
exercise (Armstrong 1995). He lacked
any active role that gave him agency in
the process: he was a passive recipient
of statementing. Giving David a voice
was not a key feature of any of the
narratives of professionals working
with him.

Research into decision-making
in educational psychologist’s
interviews suggests interviews are not
simple information-gathering
processes, and the role of the
educational psychologist is not a
straightforward gathering of such
information from passive parents and
teachers. Rather:

The interview is inadequately
conceptualised as an information
gathering process. The particular
way in which information is
constructed by participants arises
out of a context of social
interaction which includes the
interview itself and perceptions
about its purpose and the roles of -
those taking part. The interviewer,
as participant, is not neutral, either
in the way information is received

or transmitted. Professional
objectivity may mean no more than
an awareness of a wider context
within which decision-making is
set. In the interview, participants
Negotiate outcomes on the basis of
shared meanings developed within
the interview. Although this
negotiation does not imply any
_necessary agreement over
substanrive issues it may
nonetheless have implications for
the way these outcomes are arrived
at and percewved. Finally, the
relative power of the parties
involved in an interview and the
perception that those parties have
of the inequality or equality of
power is important in influencing
the outcome of decision-making.
(Armstrong, Galloway &
Tomlinson, 1991 p.86)

This view is confirmed by
Marks, Burman, Burman & Parker
(1995) who analysed ten case
conferences - educational reviews.
They found that voices carried unequal
weight, the ways a child was described
in the meeting functioned to present a
particular view of the child, and
meetings relied upon ritualised
practices to manage the dilemmas
presented by the child’s situation and
the school’s response to the child.

How can power be addressed in
a way that gives children agency in
decision-making? In the final part of
this paper [ look at what we can hear
from the narrative of the child, and at
ways we can challenge professional
narratives in order to hear the voice of
the child.

The narralive of¥he cild

The narrative of the child is,
like that of the profcssfonal, complex
and contradictory. It is spontaneous,
individual, challenging, personal,
involves feelings, is sensible, rational,
and immediate. Other research has also
demonstrated that the narrative of the
child challenges professional dualisms,
such as able-bodied vs disabled. Allen
(1999) found that children who were
included into mainstream schools and
interviewed about their expenences,
varied in the extent to which they
adopted the persona of disabled or
different.

When David was asked about
what had happened to him he was able
to give a very clear picture of his sense
of powerlessness. He articulated his
views of how teachers reacted to his
behaviour and how he felt they should
have reacted. He also had a positive
view of the extra help he was getting
for his writing. It is really important to
give his voice a place in this paper.
David had a very distnctive, articulate
voice, but he did not speak with the
same narrative as the professionals:

David's awareness of himself and his
actions:
I wasn’t behaving well. I was
kicking and fighting with people
and punching people ... I'm an
excellent reader, but writing is hard
Jor me to do. Maths [is what I'm
good at] ... I feel quite good [about
getting this help] ... Yes [I'm quite
good at listening], quite good.
.. Yes, {I'm] a wee but happier
[about things] now.
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David was left with misleading

impressions of the assessment

pracess:
What's an assessment? ... (I think
it'’s about] trying to find out what
kind of help [ need ... [ don't
remember anything [the assessor
did] ... Ithink I quite liked it ...
Yes. she [the assessor] told me that
Iwas ... a hundred in brains ... ['m
better than nearly everybody she’s
met. )

David had some idea of a sense of
power:
Eventually ... it (the behaviour
problem) just seemed to come to a
halt sometime this term ... I don't
think | should have been excluded
Sfor the things that ['ve done.

David had some good ideas of how

teachers should respond to behaviour

problems:
They [teachers] boss them
[children] around a bit and tell
them what to do and stuff ... Well,
my old teacher used to go, do this,
do that [hand movements
indicating teacher prodding him].
[When kids lose their temper] [
think they should just try to make
them calm down ... [but instead]
they make a big fuss of it. They
could do things better. If they'd just
tried to calm me down instead of
dragging me about, dragging me to
the head teacher and stuff like that
... Afterwards, when they 've
[children] missed their playtime,
they feel sad ... When they ‘re doing
it, they probably feel mad ...
Sometimes they [children] stop
themselves, but once they ‘ve started
to do it, their brain gets locked into

doing it and it's like they have to do
it... It’s really hard to stop.

David was very positive about the
extra help he was getting for writing:

.. Well there was a person called

s Mrs Sadler and there was me. We

1
did some work in the mornings

- together ... It's because ['ve missed
quite a bit of work at school ...
Quite a bit of writing ... I didnt
enjoy writing when I was naughty
but I do enjoy it now. ... It's a good
thing. By the way, I have extra help
as well ... Sort of like practising
skills with my fingers ... Holding a
pencil is quite hard for me to do. So
writing is hard for me to do ... I'll
have this extra help for quite a long
time. Not when I'm an adult
though. not forever. I'd would like
it to stop sometime.

When children are asked
questions by a professional involved in
the assessment process, they are often
not able to give such answers as David
gave as part of the research, precisely
because the questions are part of the
assessment. The child’s narrative in
such situations is minimal. Given that
behaviour is communication, in
David’s situation at school, his main
narrative was one of challenge together
with verbal silence. Excluding David
from the statementing process seems
entirely consistent with a view to protect
him, but does not engage with what
might need to happen in assessment in
to order give him a voice in the
assessment event.

Children do not have the power
to create the opportunities to make
their voice heard in order to address
their needs. How can educational

psychologists and other professionals
enable this to come about?+ distinction
can be made between technical
solutions, such as ones involving extra
tools or resources, and political ones
that involve changes in power-sharing
within systems. Technical solutions are
ones which try to add to the procedures
of professionals, such as adding a form
to be completed by a child on their
own views. But without actually
addressing power issues between
children and professionals, ‘technical’
solutions are insufficient. Some
technical solutions, however,
especially some designed to consult
with children, are likely to entail 2
change in power if they are
implemented with serious intent.

Cpporhunibies der consullin
wlflfchlldr:: ' 5

By analysing the ways in which
educational psychologists work with
children, many opportunities for
consulting with children are revealed.
There are a range of considerations to
take into account in relation to our
consultations with children, inciuding:

¢ How we inroduce ourselves.

* How we give the child a choice
over whether or not to see us.

¢ How we involve the child in our
decisions about the direction of our
work with them.

o How we include the child's voice
in our work.

o How we communicate to the child
our views.

¢ How we explain professional
actions.
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¢ How we us,c different mediums,
such as conversation, video, letters
and other therapeutic documents, in
our consultations.

Complexthizs and lmpllcahou;

ot consulhiug with clildreu

Throughout the process of any
professional work with a child there
will be many different points at which
the child could and should be
consulted. Do we tell them about the
techniques we are going to use before
using them? How much choice do they
have to be there - or do we justify lack
of choice through our belief in the
effectiveness in our approaches - i.e.
this WILL be good for them, their life
will be better ... How do we include
the child’s view of themselves in a way
that fully involves them, that
communicates what the child wants to
say in a process she understands? What
do we do when the child says ‘no’ to
the involvement of their perspective in
our report? What do we do if the
parent wishes the child to know as little
as possible about what we are doing, in
order to avoid any labelling the child
may experience?

At the end of the assessment
process, most of us have to write
reports on children, usually for other
professionals, often for the parents. If
we wrote the report knowing that the
child would read it, perhaps this would
be the most valid form of report.
Maybe the things we would be able to
put in such a report are the only valid
things to write. Maybe the ways we
would need to interact with and change
the systems we are part of in order to
be able to present such child-centred

reports would mean more child-
friendly systems.

Some opportunities raise major
questions about the extent to which it
is possible to consult the child. There
will be situations where the school sees
itself a¥ the educational psychologist’s
main client. For instance, the school
might see the educational psychologist
role as to help remove a problematic
child to a different provision. Would
the educational psychologist’s
consultation with a child involve
openness about how the school views
their role: *I'm here to get you to
change schools’? What other options
would be available to a psychologist in
these situations?

Many profcssicfnals have
devised creative ways for consulting
with children. [rvine Gersch (1994) has
provided educational psychologists
with important tools to use to ascertain
the child’s perspective, and he has
reminded us of a professional rationale
for doing so. At Newcastle University,
UK, educational psychologists in
training have been using research as a
vehicle, both as a therapeutic and
educationa! intervention, and to allow
children's perspectives to question
assumptions of educational institutions.
Carol Watterson (1999) worked with a
small group of children attending a
special school (for physical and
medical difficulties) on a project to put
together a video of children’s
perceptions of being integrated into a
high school. The process allowed their
voices to be heard in a way that had
not been possible before, and
suggested major questions about the
experience of integration. Others have
explored different forms of verbal and
written questions to enable children's

NN IRy IS Ry
e AT T I

views to be included a‘n;sscssmenz
processes. Therapeutic letters have
been devised in creative ways, and
reports have been wrinten for the
children themselves,

As professionals, we can divert
our narrative from that of being the
expert in *label definition’ toward
developing expertise in unfreezing the,
image and enabling other voices to be
heard. We can channel skills into
technical and political solutions for
doing this, into ways to consult, and
into ways to challenge other
professional narratives. Ve can start to
uncover the personal, subjective, and
affective. In the process, we may find
ourselves challenging our own
*Protessional Thought Disorder’
(PTD):

a compulsion to analyse and
categorise the experience of
others. disordered cognition =
rigidly held beliefs, delusions of
grandeur, negative fransference
and projection in which
sufferers cannot distinguish
therr own wishes and impulses
Jrom those of the people they
wish t0 be helping. (Defined by
Allen 1999, p.119, quoting
Lowson 1994,)

The system, in England and
Wales, of assessing a child, of formally
defining and providing for a child's
special educational needs, is likely to
be given a major challenge if
consulting with children is fully
embraced. Children’s solutions are
likely to be more varied than those
offered by professionals, and greater
demands are likely to be placed on
time and resources. It is also likely to
impact on other areas of schooling and
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to challenge power relations in a wider
sense. But whatever happens to the
systems that children are a part of,
consultation with children is likely to
place them as authors of their own
solutions. And that has to be a good
thing!
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