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Appendix 1 : Chronological Account of Project Activities 

The different activities of the project are listed below in chronological order 
to give a sense of the way it evolved. 

Appendix 1 

September 
1994 

October 

November 

December 

January 
1995 

Initial project steering group meeting 
Initial and second meeting at Parent Federation 
Meeting with deputy head of local special school, whose MEd thesis looked at 
parental views of statementing 
Meeting with Pre-school panel 
Draft parent interview schedule 
Write to local and national voluntary organisations to request information for 
parents and to seek interest in named persons 

Meeting with PEP to discuss intended actions 
Finalise parent interview schedule 
Start parent interviews 
Meeting Parent Federation 
Start work on Folder 
Continue writing to local and national voluntary organisations to request 
information for parents and to seek interest in named persons 
EP staff meeting: discuss letters to parents re statementing 

Meeting Parent Federation 
Many parent interviews 
Initial meeting with regional parent partnership officers 
Second project steering group meeting 

Second meeting with regional parent partnership officers 
Continue parent interviews 
DFE Symposium 
Meeting with trainee EP re parent partnership 
Telephone some local and national voluntary organisations who responded to 
our request for information 

Meeting Parent Federation 
Continue parent interviews 
Investigate printing of folder 
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February 

March 

April 

May 

June 

2 day training session on parent partnership and the named person, hosted by 
Newcastle parent partnership scheme and delivered by the Advisory Centre for 
Education 
Continue parent interviews 
Third project steering group meeting 
Staff training on Code of Practice for LEA support service 
Staff meeting discussion about the role of the named person 
lnvestigate printing of folder 

LEA training on Code of Practice for teachers 
Third meeting with regional parent partnership officers 
Meeting with parents of children who are partially sighted and who have 
statements 
lnvestigate printing of folder at a different printer - first printer fails to deliver 
City Challenge awards funds to Parent Federation for a full time post for *? 
years for their own parent partnership project officer 

Continue parent interviews 
Attend international special needs conference in Birmingham 
Attend special needs training day at Ballumbria University 
Meet potential supplier of volunteer to be named person, a representative of 
the local council of churches 

Meeting Parent Federation 
lnvestigate printing of folder 
Meeting with parents of local school for children with severe learning difficulties 
Meeting with parents of children who are partially hearing and who have 
statements 
Start to plan training for named person 
Extra meeting with regional parent partnership officers from Newcastle to 
discuss potential for joint training of named persons 
Meet with two potential volunteers for named persons 
Meet with worker at LEA advocacy project 
Telephone local Scope rep, and CSV, to seek volunteers for named person 
course 
Meeting with Children Support East to discuss named persons 

Meeting Parent Federation, in particular to discus job specification for Parent 
Federation parent partnership officer 
Continue planning training for named person and carry out training, on two 
days, of 12 (?*) named persons 
Fourth meeting with regional parent partnership officers 
Twilight training session with teachers of local middle school on ways of 
working with parents 
Represent EPs at COSA monitoring group 



iii 

July 

August 
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Several meetings Parent Federation to appoint their own parent partnership 
project officer 
Fourth project steering group meeting 
Study day organised by the Association of Educational Psychologists into pupil 
perspective of the Code of Practice 
EP staff meeting: discussion about use of named persons 

Meeting with senior educational psychologist and Parent Federation worker 
about recent statutory panel, and other issues 
Meeting between parent partnership officers to exchange documents and 
decide on next project actions 



APPENDIX 2: Report on Interviews with 24 Parents written for 
Newby LEA 

Newby Parent Partnership Scheme 

Parent Interviews 

Purpose of parent interviews: 
1)  to help plan the parent partnership project tasks from the views and needs of the 
parents themselves 
2) to help find ways to evaluate the project 

Scope of Interviews 
Interviews were semi-structured, and asked parents about the following: 

Their initial reaction to an assessment 
Their views of the statementing process 
The extent to which they felt a partner in the process 
Ideas for improving the process, including views about having a named person 
Their views of the outcome of the process 

Summary of Results 
Most parents had known for a long time about their children's special educational 
needs 

Most said little about what happened during the assessment. Five parents had very 
little idea of the assessment 

A third felt the letters were OK 

About a half said they felt a partner in the process 

Most parents remembered giving their views of their child 

A quarter felt the level of information given about the assessment was unsatisfactory, 
and just under half would have liked more information 

Just under half the parents would have liked a named person, and a similar number 
would have attended a support group 

Two thirds were satisfied with the outcome of the provision, but over half of these 
still had major reservations about their child's educational provision 

Half the parents felt the assessment had come at the right time, but just less than half 
felt it should have happened sooner 

Half the parents felt the time taken by the assessment was unsatisfactory, and half felt 
time taken was satisfactory. Views about time taken bore little correlation to actual 
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time taken, and seemed to be a more general complaint about it taking a long time for 
someone to give their child help. 

A third of the parents (8) felt the reports were satisfactory 

Sample 
We wanted to select parents who had been through the formal assessment process, who 
could remember the process and talk about their views of what had happened. Therefore 
we wanted a period long enough to provide a sample that was as representative as 
possible of the total group of parents who have children with statements but short enough 
for the parents to remember the process. 

A random sample of parents whose child had received a statement during the previous 
eight months was arrived at by selecting every fifth child from a list of children in 
chronological order of statement, giving a sample size of 41 out of a possible 208 
statements for the year. In fact we interviewed 24 parents, 12%, since as the project 
gathered momentum, other tasks, such as visiting parent groups, assumed more 
importance, leaving little time for interviewing. After 20 parents had been interviewed, 
the results seemed to suggest that the full range of views had been elicited. The extent to 
which views were representative of the total would be impossible to state with accuracy 
whether we interviewed 24 or 40, and 24 seemed to provide us with enough information 
to inform discussion of project priorities. Due to time constraints, parents interviewed 
were those contactable by telephone, omitting those who either did not possess a 
telephone or those who were ex-directory. It is difficult to say the effect of this on the 
results. 

The children's ages ranged from 5 to 16 and they attended the following types of school: 
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The sample included the following types of assessments: 

The request to interview was made to the parent(s) with whom the child was living. 
Interviews took place with 20 mothers, 1 with a mother and grandmother, 1 with a father 
alone, and 2 with both parents. 

Assessment Type 
5 
9 
12 
Amendment 
Full reassessments 
Under 5s 

Initial Reaction 
No one interviewed said they disagreed with the assessment and only two said it had 
come as a surprise. Most (14) said they had known their child had special needs since 
they were very young, either a toddler or in first school or early primary. 

Number 
15 
4 
4 
1 
2 
2 

Involvement with the school prior to the assessment was talked about in terms of phone 
calls, letters, reading sent home and reviews. Most seemed very vague about school 
involvement. 

Who suggested the assessment? 

Views Of The Statementing Process 
Parents were asked a general open question about what happened during the assessment. 
Eight said that what had happened had been OK, and seven others mentioned specific 
visits to a doctor or the EP. They were not asked detailed questions about what they 
thought about what happened during the assessment because most seemed quite vague 
about what it had involved. Parents might remember going to a place, say Alport Road, 
but not who their child saw, or what happened. 

Were the letters OK, comprehensible? 

Parent 
5 

Head 
4 

EP 
2 
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Letters were OK 

8 

Teacher 
5 

D/K 
8 

Letters could have been 
improved 
4 

Don't know 

11 



Parents said they would give the following advice to a friend going through the 
assessment: 

Push for everything, don't give up 
Go to tlte scltool yoursel$ Don't let it go on too long. Try to get ltelp soon. 
Keep an eye on your child. Keep him close. 
Grit your teetlz and /tang on. It's not wort11 it - It ope you get more than we did 
Get an independent report and ask around 
Ring my psychologist. I'd tell her what I went to and I'd only give advice ifasked 
Not to worry - they know what they're doing. At the end of the day it's your decision 
To go along with it - it does It elp your clt ild 
In the early stages try to find out as much as you can. Insist on talking to the people 
involved. 
Not to worry but to go ahead. 
Be totally honest about what your child can do and what his needs are 
Be patient. Work with tlte professionals. Listen very carefully. Co-operate together. 
Find out more information about what assessment means 

The Extent Parents Felt a Partner in the Process 
We wanted to use the word partner in the question since it is used so often that we wanted 
to see how parent would respond. However, since partnership can mean so many 
different things, we asked some more specific questions to find out whether and to what 
extent they were involved. 

Parents were asked whether they were able to give their opinion of their child's needs. 18 
remembered being asked for their views, and all 18 referred to the form they had filled in, 
often with the help of the educational psychologist or a teacher. One parent said the EP 
had wrote everything down and they had been able to say all they wanted to. 

Question 
Did you feel a partner in the process? 

Could this (the extent to which you were a 
partner) have been better? 

11 said the educational psychologist had explained things to them, and 4 of these had also 
had the process explained by the teacher or head teacher. 10 parents said they had 
questions about the process, and 9 of these said the questions were answered. 5 said they 
had not had any questions. Due to the system used by Newby pupil support, it is likely 
that an EP had explained the process to all parents. Most parents could not give very 

What did you think of the level of information you were given? 
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Yes 
11 

Satisfactory 
6 

Yes 
4 

Not satisfactory 
4 

DK 
7 

No 
7 

No 
6 
Yes 
4 

No 
1 



detailed answers about ways the information could have been improved, and to obtain 
such detailed answers they would probably have needed to have been interviewed during 
the process of assessment, or soon after its completion. 

One parent felt very confident about the system since her husband is in education. She 
felt they had enough information, and that everything the LEA gave her was enough. 
The EP was very approachable, explained things and answered questions as it all 
happened. This parent felt very confident now about her views about her child and her 
ability to be more equal with the professional. She said that it would have been different 
if her son had been statemented at the age of three "when you feel everyone else knows 
more 'I. 

Ideas for improving the process, including views about having a named person 
Parents were asked to suggest improvements in the system. Just under half those 
interviewed (10) said they would like either more information, or ideas of questions to 
ask the various professionals. One parent said "you don't know what to ask haythe time - 
but EP told us everything - if it hadn't been for her I'd have know nothing - always getting 
letters ". 

Another parent said: 
''Parents should know before review meetings what decisions are in mind and the extent 
ofproblems so that it doesn't come as a shock. Worry was terrible. Reports before as 
well. There was not a copy for me to take home, no time to digest reports in the meeting. 
Came home feeling I should have said that." 

Named Person 
Parents were asked whether they would have liked someone independent from the LEA, 
such as another parent or someone from a voluntary group, to talk to during the 
assessment. In other words they were being asked if they would have liked, in retrospect, 

Who would you have liked to offer this support? 
I Another Parent I Voluntary group volunteer I Other, i.e. aunt, church1 

a named person: 
Yes 
10 

Of those who did not want a named person, 6 said they could talk to their psychologist 
(or teacher or educational welfare officer), one did not see any point in talking to 
someone who did not have any influence with the local authority and the remaining 
parents did not give further explanation of their views. One said a named person would 
be useful if the child had been more borderline, but there was no doubt that their child 
needed a school for children with severe learning difficulties. 

5 

Just under half the parents interviewed (1 1) would have gone to a support meeting of 
parents all starting assessments at the same time, but 4 of these had reservations about 

No 
11 
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Appendix 2 

DK 
3 

3 
member 
2 



attending such a meeting. Those who would not wish to go to such a meeting, and those 
who would but with reservations, gave reasons that were to do with maintaining privacy. 
One felt she would make a fool of herself at a meeting. 

Views of the outcome of the process 

Provision 
Parents were asked various questions to find their views of the outcome of the 
assessment. 

However, when questioned further, 9 of those who had said they were satisfied said they 
still had major reservations about their child's educational provision. Many of the 
reservations were to do with feeling they did not know how things were going, but others 
had more specific concerns. 

Were you satisfied with the outcome of the assessment? 

For example, one parent was pleased with their child getting up to 3 hours extra help, but 
felt hardly informed about progress, and was worried that their child was being sneered at 
by friends and was being given over simplified work. This parent was also unsure if he 
was actually getting the help and frightened that if she complain he would be moved to 
Rowan special school. 

Another parent said: 
I don't know how its going. Worried he'll get worse, the kids at the unit are rough 

DK 
3 

Yes 
16 

For a parent whose son has severe learning difficulties and had exceeded predictions 
about how long he would live, the outcome of the assessment was having what they felt 
about him and his condition written down on paper. He was already at his school so the 
assessment did not affect his placement. However, the parent did feel that the statement 
may have a bearing on what happens when he is 19 years and leaves school. 

No 
5 
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Timing of Assessment 
Half the parents (1 I), thought the assessment had come at the right time for their child, 
but 9 felt it should have happened sooner. Similarly, 10 parents thought the time taken 
by the assessment was satisfactory, but 11 though it took too long. One parent was 
pleased the assessment took a long time since she felt the young age of her child meant 
that a longer time was needed to assess the child's needs, to give the child time to respond 
to interventions and to develop. We looked at whether the parents who felt the 
assessment had taken too long were those whose assessments had taken longer than the 6 
months advised and now required by the code of practice. Distribution of the assessment 
lengths for this sample (excluding amendments) was as follows 

5 of the parents who said the assessment had taken too long had official completion times 
of 6 months or less. Their comments suggested that they were complaining about a 
general delay in something being done for their child, not simply in the official 
assessment time, and that they thought of the time from when their child was first 
identified as having special education needs as the start of the assessment. Indeed I 
would suggest that many parents had little idea of the official time their child's 
assessment took. One parent thought they had filled in the parent advice form 2 years 
ago, but the official completion time was given as 4 mths. 

Reports 
A third of the parents (8) felt the reports were satisfactory. Parents' comments about the 
reports were pertinent and interesting. One said that the report did not show their child in 
a bad enough light, but another said that it was very hard looking at bad things written 
about their child. Another found it hard in the words to find their child, not that the 
report was inaccurate, but that it did not seem to give a real picture of their child. 

Months 
Number 

Reviews 
Only 5 parents knew about the reviews, and 4 of these were parents whose children had 
statements for over a year, and were amendments. 

3 
1 

Concluding Comments 

1 

Many parents in the sample answered the questions relating more to the present, or to the 
whole time they had worried about their child, and had an unclear idea of the actual 
assessment period and what it entailed, but five parents seemed to have a particularly 
unclear understanding of the process. 

4 
2 

2 
1 

Five parents could answer either none or very few of the initial questions in the interview, 
so the questions were abandoned early on. All five knew that their child had extra help in 
school, and three could answer questions about their views about their child's education. 
However, none had any clear idea of the assessment process, and could not remember 
letters and reports or visits. One had a lot to say about how the school was caring for her 
child, who had severe learning difficulties, and felt the teachers and the doctor did not 
enough listen to her views - such as the way she should be fed, her need for a calliper, or 
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5 
6 

6 
2 

10 
2 

9 
2 

11 7 
1 

12 
1 

8 
3 



that she should use the computer more. Another remembered the EP, and had been 
pleased he had written her ideas down since she felt it was easier to say what she thought 
than to write. However, she did not know what a statement was, did not remember the 
letters or reports. Another could only remember the immediate present, and questions 
about letters, reports, etc. she related to the past week, not the statement period. 
However, she felt she had nagged the head teacher and education to get the help she 
wanted, was satisfied with the outcome, and to this extent did not seem powerless. 
Another parent had had so many visits from different professionals that she did not read 
any of the letters and she asked her daughter to deal with it all. A fifth child was living 
with a foster mother who did not know anything about the child's statement, just that he 
attended a special school. 

Liz Todd 
Jan 1996 
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Samples of Documentary Data from 
Newby Parent Partnership Scheme 

Page 

Brainstorming session between EP PPOs and Parent xiii 
Federation 

"Drop-in" session flyer xiv 

Notes taken during a meeting with a parent group xv 

Notes taken during a regional PPO meeting xvi 

Notes taken during a staff meeting xvii 

Form for participants to complete at the end of named xviii 
person training 

xii 
Appendix 3 



parents' Issues, Problems, or Worries around Statementing 

INFORMATION 
Amount 
Presentation 
Comprehensible 
Jargon free - glossary needed 
Information needed about 
right to appeal - but giving 
this information can lead to 
problems - scares parents 
Informatiotl needed about all 
professionals - names, how to 
contact them, what they do 
What does statementing 
mean? 
Help needed to understand 
child's development, needs 
and difficulties 
Should give parents a folder/ 
portfolio to keep statementing 
information 

t 
TIMING 
Why wasn't I told before? 
Why didn't they do something 
earlier? 

CtIOICES 
What choices do I have? 
How do I get the provision 
my child needs? 
What are the available schools 
/ provision? 
What choices do I have about 
seeing professionals 
Can I write letters - how? 
Who do I ring or see, and 
how? 

STATEMENTS 
all the same 
jargon 
relief - first time anything 
written down about my child 
Labelling - positive and 
negative 
Parents need to know 
statements are not fixed - 
reviewed annually 

EXAMINATION BOARDS 
What special provision can 
they make? 
Do the boards vary? 

PROFESSIONALS 
Who are they, their names, 
and how can I contact them? 
What do they do? 
What is the diwerence 
between a psycliologist and a 
psychiatrist 
The EP is see; as the key to 
open doors of'other 
provisions, ie speech therapy 
tie's not mad - why does he 
have to see the psychologist? 

EMOTIONAL side of the 
process 
Expectations of parents 
Some parents have a need to 
label child 
Grieving - for what? 
Conflict - up against the 
school - felling that the school 
is against the child 
"US and themu 

RESOURCES 
Resources vs child's needs 
I low can I get speech 
therapy/ occupational 
therapy 1 transport? 

FUTURE 
Exams 
College 
Provision post 16 
Careers advice . . 
What do special schools 
do for post 16? 
Work experience 
These issues more 
problematic for 
nlainstream children 

ASSESSMENT 
The word assessment is a 
problem 
What happens? 
What tests? 
The use of tests inlplies a 
possibility of fiilure 
hfedical model inlplied by 
assessn~ent? 
Parents don't realise they 
can be present 
Parents complain that 
child only seen in 1 to 1 
context 
Professionals need to 
explain that child is seen in 
a variety of contexts 

EQUAL WllO PAYS? 
OPPORTUNITIES Need infor~~~ation about 
lSSUES how SEN provision, 
Gender issues: more boys staternented and non- 
wit11 statements statementzd, is paid for 
Race issues What is tlie role of 
Class issues: more "lower governors? 
class" children with 
statements statements 

from a brainstorming session with A 

ie parent governors can 
press for SEN provision in 
mainstream 

l- and I-iz Todd 



PARENT PARTNERSHIP PROJECT 
Practical Guidance for Parents with Children with 

Special Educational Needs 

Drop in to Federation to talk to 
N Area Educational Psychologists. 

Urop in or telephone 257 6060 

F 
Liz Todd 

will be ar 
on: 

5 June 10 am - 12 noon 
3 July 10 am - 12 noon 

to hear any questions, concerns and anxieties from parents 
about children with special educational needs 

Possible topics for discussion: 
statementing process 
reading problems 
how can a parent help? 
integration 
friendships 
play 
homework 
support networks for parents 

We look forward to listening to your concerns 











NAMED PERSON 
All information is confidential, and is to be used in matching you with a suitable family. \ 

NAME ADDRESS TELEPHONE CONTACT 
I I ( Work: I 

Home: 

1. Are you happy for your name to go on The Register? 

now: I 1 Later I I 
2. What are you prepared to do as a Named Person? (tick those that apply). 

listen to parents' concerns find out information accompany to meetings 17 

help parents express their views act as an advocate 17 help write letters 0 

act as a befriender 17 promote partnership with professionals 17 

resolve conflicts share knowledge & experience of special educational needs 17 
(see 3 below) 

3. Is there an area of special educational needs that you know about? 

4. What do you feel able to offer in terms of time? Are there any constraints 
on your time or availability? 



5. Are you aware of the rights and responsibilities of Named Person? . 
any comments: * 

6. Do you agree with the aims? Yesa No Cl 
any comments: 

- ~ -  ~p~ 

7. What have you found useful in the Named Perscn Ccurse? 

8. What future training or support would you like? 

9. Anything else you would like to say? 
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Research Diary Samples 

Notes made after second interview with David 

Notes after talking with advisor 

Notes on process of analysis 
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What does the process look like to him'? Does he know A tries to keep it hidden'? 
What does he know about the tlssessment/statement? 
What does he feel about getting extra help'? 
What does he feel about different teachers 

school 
other pupils? 

What does he think A feels about all this. about his school? 
Is he different to other children? 
What would he most like to lappen at school? 
How does he feel abnout himself? 

Interview 9/1/96 
10/1/96 

I essentially wanted to know what D knew of the msess process and how he felt about 
it. or. what he know of hot t's w d  others were trying to help him, and what he thought 
+ felt of how he was being helpedwhat happened at school/how teachers responded to 
h ~ m  .... 

I was sceptical I'd get anywhere. Last time i t  had been so hard to talk to him and hc'd 
clammed up very soon. clearly finding the \thole thing so painful. This time I prepared 
well. m i n g  myself with several ides  of ways to try to help him to talk. Indircctly 
about other children. bought a children's book. story of a chlld at school. to use as ;I 
way in to talking about school. J suggested telling him how many questions I 
wanted to ask. and wnting them down on steps so he could see when \be were nearing 
the end. I thought of taking R . to break the ice. but would this be too 
manipulative. and would it be too hard for me. 1 thought I'd abandon the tape. In the 
event it  was much easier. I asked him about toys hc'd got for Christmas and we played 
a war station he had. as he explained all the gadgets. He was O.K. about me usins the 
tape. Seemed to quite like holding the mike. I could even ask very explicit questions. 
The only time he refused to talk and cven here he did not clam up. but told me he didn't 
wwt to talk about it (when I gave this as an option) - was about his last exclusion. But 
I was still able to ask questions about exclusion in general. 

The interview seemed to have 3 phases: 

I )  Generd chat - Christmas, playing with his war station. 

2) Getting into the interview: I'm here to ask you to help me with my book. to ask 
what you think about how we should help children in school. Asking him 
about what children feel about getting extra help. 

3) D then took the interview into a different phase, by making it all relate to 
him. by telling me he was one of the people who gets help. 

Interview - direct questions on help he gets, how he got it, and what he feels about it. 

C had little memory of all the people he'd seen. 
Little idea of the process. 
Little idea what it meant to his mum. 
Didn't know if people have meetings. 
Said most about the help he gets + about what T's hsould do with outbursts. 

-.. . 
.' ., .-  

Didn't want to go into his exclusion in detail. 
.... . . - 
. . 

I. .: .. .. .C .. . 
.: .-;,. , : 
C. . :.. ..- ..::' . -  . 

'.f ..: ... : - 
+.I. -. , .. ,:+. .G..'.. 8 

. .-. .. . . .*:3$;*Lr,. ...- T-_3-T -*,-. . . .. . ,:- - . - .- . .- .-. .- - -. . -- .- - - . . . . . . . . . . . - * - -,. .. , -. . - . . . . . . . - 
. Z .'* . ... ?; ;. . : .. . - .- _-.. x..;;;. 



Had had a visit from OT today - but a !i!& unclear 3s to her role. Some idea of her. 
Didn't ask L .that he feels his main probloems to be. 

Can I do this on the phone? 
Did ask what he's good at + not so good. 
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Few Issues to look i n t ~  

Deficit model of parenting 
Prof. as a scapegoat. balancer. in an lmposs~ble unjust system. 
Role of Vol. orgs. + power of LEAS. 
View of N.P - OK.. threat. what is her view of the role. 
Indep. of NP. Is this imp? Can EP's be NP if not indep. 
View of carers fed - what role would you want for them. Effects of their action. 
What is/should be the role of their par. par workers? Any diffs with role of F 
Haw new act achieved XLu' thing improvements - what? Problems? 
View of PP Scheme - what has it achieved. problems 
View of assess process. What is service trying to do re process + stat 
What have you ach. this yr (C 1 s t  yr - aim to reduce demand. 
Role of par adv. med. Clin P OT in a case. 
1993 act pan encour~ged by words. discount by structure. 
Could prut disempower parents? Will pan lead to more contlict with LEA? 
What does it mean to be in part ~ 1 0 t h  par - is it possible'? bmers?  
Are you In par with other advice g i~ers?  Whm problems do they give you'? 
What is the assess about? An obj view of Ch's nceds? .A negotiation of resources? 
What effect of Act (code on your \cork) 
Who has most power in the assess process'! What poicer do you have? 
Do you feel more or less potberful In  PEP role? 
Are there contlicts/amb~guitces In EP role'! LVho IS your client'! 

Diff for SEX as PEP'! - arc you 'contradiction managers' In a 
fundamentally tlaiced systcm (i.c. lim~ted resources. par. 
demand Increasing - govt hop~ng you b i l l  t'ind a \cay through. 

What is EP's role in assess. 
Does stat help meet ch's needs 
Tribunals -how many? more? why? What have they been 
about? Your role'? EP rolc? Contlicting interests? 
What do you cxprct an assess to provide in D's case. 
How did you reach a decision about D? 
(Why a stat of sch could provide '1: hr a day) 
Beh or learning diff? Sch + par disag - how do you see the 
problem'? Why did you provide for learning diff? 
Sch asks for interim help at stan of process due to beh prob - what do you say - is it available'? (+ help too late)- ever? 
Could help be given in a more natural less legal way? 

What are the stresses in the job - i.e. Mr: ' , F' stress. I 
esving - Need to ask other advice providers about stress. 
Is it a very stressful job? 



bterview with Dr !j 

Confidentiality. What research is for. Questions 13/8/96 

Does CMO perceive same contlicts re resources etc xi EP? 
Is plrtnersh~p an issue'? 
Is inter collats working with prof an issue? 
How does she view the assess process? 
How does she view parents'? 
What contact does she have with vol orgs. sch's. other prof? 
Is CMO a scapegoat. balancer in in impossible unjust system of contradiction 
managers? .................................. 
Have you sat on panel?!' 9 

What is your ole in stat assess of SEN? 
Who is your client in assess? 
Do you ever experience divided loyalties in health trust demands/child needslparent? 
Has it changed due to other changes? (How long has she been in post?) 
What do you think of the proccss? Is system fair'? 

Does it  achieve what IS needed. Does stat help meet ch's needs'? 
Could i t  bc bcttcr'! 
Who has most power'.' - probe for uhat is pousr of EP. panel. Clin. med. ztc. 

Is your role evcr amb~glous'.' 
What actually IS assess about'.' 1.z. objective llsscss or proflnccd negot~ation! 
Has EP senicc actions In assess changed - slnce code - olher t~mes'! 
How do )our vlew your OIL. + parents role in the wk. you do In prcpanng advice? 
Partnership ~ ~ t h  parents 1s a theme in education. LVhat do you th~nk partnership might 
mean in assess. 
Is it a theme in rned work'! Xre there bamers to partncrship \vith parents'! What? 
Are thcrc othcr thrmesltrends'? 
What do par feel about assess'? 
Does assess pose any diff for par or is the process unproblematic? 
Do you experience diff in assess process, contlicts. ambiguities in role'? 
What are the stresses of your job? in assessment. 
Are therc contlicts/ambiguitles in EP role? Do you have any exp of rolc in tribunals'? 
Describe pos + neg aspects of working with EP'sIteachers? Problems? 
Desc. diff issues in working with parents? 
Are vou aware of a new role in assess - named verson? Views of them? Recruitment, 
Training. 
Have any NPIhelpers been at meetings/opponunities with you? What has their role 
been? 
Do you know of vol. org. involved with SEN assess? What? Effect? 
Do you have my contact with vol org? What? Effect'? - Thre~t? To whom? To you? 
EPs ? 
What role might vol org have in SEN assess? 
Any knowled,ae or contact with carers fedllearning dis. adv. centre/A dl IC 
What? Role in assess? Pos/Neg? 
(Deficit model of parenting) 

B xkss 
What do you remember of D 's case? 
What was your assess? Who else were involved in his case? 
Were all advice writersfparties in agreement about his diff - and needs? 
Have views, your or others, changed over the period of assess? 
Beh or learning diff was a diff - can you. do you, advise on this. 
What outcome did you want for D from panel? 



What was the result'? 
Recent reffenl to OT - why? 
What has your role been at different times in the case? 
Seems like stat result emphsises learning - motor diff - what do you think? 
Do you have a continuing role'? What'? 
What is your view. if you. have one. of the reasons for r 's problems? 



What did the stat process look like to .\ - 11 3 helpec 
Confidentiality. What I'm trying to do. Case - general. Feelings/perspectives 
Also - her as m insider with A . + L' 

How would you descnbe the role you have played with h & L (in D 's 
education? - in his difficulties (do I mention my of these?)) - describe it as if 1 knew 
nothing of the system'? - in statementing. 
When did X first ask you? What was happening then? (How long his she 
known A. & D 1 
What was Andrea feelin- then? Who suggested your involvement? 
what was your nsponseD! .. 
What did she feel islwas the reason for D 's diff. at school? Has it changed over 
time - your view of the reason. 
What diff. things have you done to help'? 
(Listened. spoken to D. advised A. attended meetings, written letters) 

Describe meetings: 
What was your role 
What happened 
How did you fcel 
What did others saylfeel rc C 
What did you say at meetingto .A later 
Was there an outcome of the meeting - ~f so - what? 

Have you had an)th~ng to do with the cfiff. prof? Who arc thcy'? What'! What's their 
view? 
Did you have any inkling of what others felt abourlunderstood of your role? Was it 
amb~guous? Did they know what to do with you'? 
What do you und. happens in stsement~ng? 
Wha is your role In statcment~ng? - What 1s .A. ? - How much is she aware of 
staement~ng? 
What do you think of statementing? 

Does it achieve what's needed for ch? 
Could it be improved'? 

What is i t ?  Objectives vs "ncgotiationW*? 
Who has most power? How much pouer does .Andrea have? 

D 
You - What kind of power do 
Sch each have 
EP etc. 

What role do each play? 
Can be seen as an unjust system+ S.0 acting as contradiction manager. 
Do you feel fully involved? Side role? 
What effect have you had on D's cclse/ed/stat? 
Is contlict a necessary part of partnership? 
Have all involved been in agreement with D's needs? 
What outcome did you want from the panel? 
What did you think of the result? 
What was S's rel. with the other prof? - be more specific - could it be called a 
partnership? with any? 
Is partnership possible between parent + others in the system? 
Is conflict a necessary part of partnership? 
What did other prof feel re D ? Ask about each person? Did feelings change? 

I feel A had a no compromise view + a compromise view of what she was prepared to 
accept - no beh label. A D's advocate. D not knowledgeable. 
What does D know of all that's happening? What does A' . feel about this? 
Were there changes in diff profs views of D - what produced those changes? 



Did Al uy to intluence A. at diff times - how? 
Did they have diff. in view? (probe for 'you need to change school') 
How did An respond? 
How did Al. feel re An 's view of D's sit/school. 
What did Al feel of An 's attit to school. 

Labelling - should D have a label beh 
What does XI feel fted 
What is An 's view'? handwrittng 

emotional problems? 

What has A told you over th'k time re D at sch - how has he settled 
How do you experience D? Can you see how problems happen at sch - or is it all a 
puzzle? 

Would you have liked any training suppon as .UP? 
What knowledgelqualities did you needthave? 
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*Interview with i' -* . . p a n t  
*Date of interview - 20th August 1996 
*Interviewer - Liz Todd 

*X -4 
So the statement is through. I'll talk up. Is that any better? That's right? 
Sorry. Right, the statement is through, and I: - ':.as started to receive . . . three hours' a week suppon He has been referred to '- 22  .-, . who 

G p b  M W S  
is an occupational therapist, who has done an assessment on him; and 

R.n& SLL -@ere has been a couple of son of statement review meetings, not statement 
review meetings, but $ sort of the main things that have happened. 
*I 

*I 
When you say compromise. what do you mean'? 

So it has come out more towards more towards your $ 

what I mean? Or reflect his abiliw] But the 
. A  

In what way does it suggest, you know. the opposite to doing what the 
A / *J school think'? 

That some of time should be spent in, when it's actually been broken 
down from the original statement, that some of the child should be spent in 
$ him to follow adult direction, turn taking in games. and things like that $ 
behavioural. yes. yes. C 
What do you feel about that? 
*V . A 

$ I think as long as tho need is 
a u e .  the was a problem 

ckled as wellfhow that he 
but they would have been no 

isolation, until they had actually 
oes that make sense? 



1 
f 

I *I 
OK. Can you explain that a bit more though? I mean, I do understand it, 
.............. it's a very interesting way of looking at it. 

seen as a behaviour 
was no two ways about it, he did 

that wasonly being- 
It was behavioud 

Td&4d. And what did you feel about that? 

3 '. just that it wasn't working. and 
w s t e e m ,  it was just making 

w e g  I'm not saying I was, but I 
matters worse. 
*I 
Right. I remember you saying that you were ncking your brains for 
things that you could do and thinking, but I've done everything. 

something else. 
*I 
It was in isolation. as you said a couple of minutes ago. that thcse other 
things had to happen first. 
*X 
That's right. 
*I 
Before 
*X 
Yes. 
*I 
&e Lxhaviour 
*X 
That's right. yes. 
*I 

a very reasonable way of looking at it. 
actual, the actual dnft  statements made known to - 

f Sent. Did you know when the panel was meeting, and when to expect it, 
or not? It just kind of amved and you thought, oh gosh, it's happened 

I I 
think I knew that it was, you know. imminent. 

. , -  + . . 

&d what did you feel about the other reports? T b c c ~ f  the reports in 



*Interview with ! :. Clinical Psychologist 
*Dau of interview - 19th-khwt~y 1996 
*Interviewer - Liz Todd 'y--t- 

*Interviewer ........ just introduce yourself again please'! 
*X 
Yes. J Clinical Psychologist, 
*I 
OK. And I'm interviewing J mostly about her role. how she works 
with other profesSionds and how she sees her role in sutementing. and 
how she feels about sutcmenting. OK. If I ask you about issues about 
sutementing first. because I don't redly have any. you know. this will be 
new to me to know. is to what your views ............... and what 
perspective you have of it from the position that you occupy. So what role 
do you feel you havc in sucmcnting'? 
* X 
Sometimes I I'ccl my rol and I'm not sun: that isn't 
necessarily a had thinc. I do an assessment of a 
&lld which would include not just looking at their emotional $tau. but 
looking at their cognitive suws as well. ~ n d T G % l o o k h e i r  
rcading ahility.Tnclr .\pclrln: ~ r c  e~c .  etc. Somctimcs if I'm concerned 
e p m l i l c  ti-[ might do further neumps~cholopical 

making. ........ m d  v i s m m ~  
~ n e  that perhaps L-* done with 

the Educational Psy-DcTartmcnl. And t'rn not saying ITXaZF - 
nave LO I I J ~  up the thildrcn who an: having difficulty. 

and if the school psychologist doesn't know ahout them. he or she is not 
going to he J ~ I C  LO JSSC.~-- 

- 
So do you get children that the Ed. Psych might not havc .wen? 

Yes. an wor~yincly I wonder why they haven't x c n  the Ed. Psych. 
*x And examp G? c L IS morning of a child who is 12. who is a school cfuser. 
Then: an: lots of prohlcms at home, then: is n-bout that, hTi%ien 
I a c t u a l l m m ~ ~ ~ ~ d .  andgct. and got her to do_ a sto out of the 
new re~dinl! t mean. it was clear that at 12. 13, she's pro . a 

@ a \  xflodv. I can't And sac's not hwn picked* 

m4-J 
hlamc the school psychologist for that, I would blame 

th&lQQ!. 
*I 
SQ she's actually not part of the statementing process yet'? 
*X 
No. she's not. and I'm w m  she never will be, or if she is.*ll 

ken oicked up. 
lihd have led to psychological difficult& Like. for example. the child 
who was kfemd .  a young teenager who w 
attempted suicide and she was in a school. 
very poor recldi&. and unable to co e with all aspects of the 

' u um,a 1 d t 1  RT+ o at. n d l  found 
n't in tlus 3 1 1 : S a . s  in a completely d i f i n t  '&YxdG Itg:, I- 

What do you think of the sutementing process? 
*X 

admit, I don't p3y very much a t~n t ion  to i k I  probably should -- 
ems to 6 e  there s an awtul lot ot oa~erwork* and 

\ - 
. ,  - 

,.'h . . clj. -, 
. :L.'*.,. 



views inynhgd. I mem. I think that's fair enough. But sornaimos I see 
statements. ~varns and I T J ' ~  of paper. and at the m d  of the day. sometimes 

uah h e  ~commrndntions stated_ 

So do you think ............ something that ............. for the child? 
*X 
I think it should do. but. I can't think of any examples that would illustrate 
my concerns. I mean 
*I ......................... about. or what you didn't expect in your view that. 
you know, ...... \... 
*X 
Yes. I can. One very, very complex case. of a child who, she didn't have 

s a  leaning difticulties, if she did. they wen: probably not sen l t icu t .  Her 
m a ~ n  p r o w w a s  khaviouml and. and the focus of that seemed to be the -+ relationship between t h c : ~ i r l  and her mother. And mum was askine 

d or LL 'ucat~on. an in  w.. concern t6at h u m  wanfed rid of &e 
~ a r  at the end ot  the day . . v it  was lhc best ullncv her. % Gll:~: t ~ e c ~ c d  to l h c ~ ~ ; ~ e  h i . $ l p x .  wt. A n d a p t y y t i n g  I t'elt the $@k& p e u L 

was done on t 11s c 11 . an s e 1s now. fairly rcccnt y got some 
documentation through and al.r;lnsemcnts have hccn made for her to he 
within a ~vsidcntial scttinc. and that achiuvcd a lot. I think. for that little 
girl. who-nohr psychiatric unlt in the region. and had 
k e n  sent hack hclu. and I Iclt wlln vcry i~tllc cn~n{c. actually. h lot of 

Tocus on UIC ch~ld. no change with~n the family s~tuauirn. and ;L rcfcrni 
haclcto mvsclt' and t~.~CTTnibi psycnology. And I I-cally fclt ........ wha 

16 do hcrc. You knc- 
. *nd I felt a the end 0 1  that the W u c a u ! i  

I would set: it as 

7 4 

............. ............ 
Do you feel the procuss has changed much? I know that there was a recent 
Education Act ahout statcmcnting and Do you 
think, arc you aware of any changes. has it ............. to you? 
*X 

- *X 

Any changes in the way that the psychologists handle procedures. and 
......... process. that hasn't 

*X 
I'm not a w w .  Though that will probably say more ahout me than 
th-em. 
*I 

.......... Not necessarily. but that's a. it's helpful for me to. it's not a of 
you necessarily at all, it's just helpful for me to see how it's perceived by 
somebody outside, and that's; you know. instructive really. Are there 
ways that you think the process could actually be improved? 

1 *x 
Aihink most undouhtedlr r m w p .  

eb That's the main way? 
*X 
Yes. 



*Interview with E , Occupational Therapist 
*Date of interview - 21st ~ u g u s t  1996 
*Interviewer - Liz Todd 

*Interviewer 
I'm just having a second interview now with FA . I think it's the 21st 
of August. OK. There are some questions about L What has been 
your role in D 's case? 
*X 
D was referred to me, is it useful for me to go right from the 
beginning? '. 
*I 

r. Yes. 
*X 
Danny was referred to me - shall I use names? 
*I - 
Yes. that's fine. 

,& r 3 %ical Medical Officer. Dr. 
\ *I 

Yes, I've spoken to her. and I've had permission to, you know. speak to 
all the people concerned. 
*X 5 k-tt, Right. In February of this year bv letter. which is the usual way. 
refemng I= and then if y o m e  me to. I ' w t  the 
bare bones of the referral, shall I? 
*I 
Ycs. please do. 
*X 
I'd be most grateful for vour advice to Mrs L . and school about C 
who attends C P n m q  School. and is currently u{dcrgoing% 
assessment of his special educational needs. D . is experiencing - 
behaviour and learning difficulties in school. His main problem is with 
w e has veq poor tlnc motor and pencil control. He redises that f 

to write is rather limited. and he eets frustrated and anery. This 
has createa problems with his behaviour at school. I saw C for his 
medical a s s e s s 6  and-d him to have poor fine mitor co~%rol. He 
was refusing to cooperate at times, and it was clear that epives UP when 
he crlnnot perfom finemotor tasks. I would be most grateful for your 
e x k n  advice. Following the referral letter, D was on a waiting list 
for a short period of time, because I was working just by myself, and he 
was then asked to attend E; : E . Clinic on 13th June, so he did have 
quite a wait. 

was he referred? 
- 

*X 

-- 



And I do remember, naturally it was very difficult et a lot of 
informati , because r , was si ' so obvious y, you know, 

we have downstairs, there are quite a few toys, and there's a ball pool, 

~ u a l l y = i k  what I did%on w>assessment 
him, so that he got it out of the way, and then because of the big room that 

and @ went off and played and we managed to have a little bit of a more 
~(lllfidential c h a t v n ' t  ideal. But I did gather that the behav2ur 
was at the time, in June, the main concern, and it seemed to bffhnhc fine 

roblem. lhat's Ey perception of the situation. 1.11 talk a 
motor aspects were sort ohubbrlng aiong underneath this huge other -' 

~ ~ s s m e n t ,  shall I? 
*I 

....... Yes, how you .,. it 

to ao through that with C- - , even though it was mainly to loo a 
Right. We have a set assessmat that we do, and I felt it was a ropriate 

motor skills what I personill awavs a is look at&-otor s k i m  
w-talked about thal 
*I 
6esumably just in case. I mean. you know, somebody might have said, 
gross motor is fine, but. you know? 
*X 
Yes, just to double check. - 
They might have a different idea of what gross motor skills are to you. or & whatever? 

things do you test for that? 

.......... ............ 9 at 
*I 
I did know, but I can't remember. 
*X 

G It's just the ability to perceive where your body is in space, in an 
unconscious way. So a very simple way ot doing that in-n is to just 
'ask them to close their eyes and you would position their arms, and then 
bring their arms back down, and get them with their eyes open to say 
where they were. And a lot of children struggle with that. And I think it 
is a very difficult test to do anyway, especially with children that have 
some receptive problems, so a lot of children, I would never, ever even 
attempt to do it. But with r , I decided to do it, and I felt he was fine. 
He had no problems in that area. Gross motor skills, I thought that his 

skills were OK, and thd there were a few sliahtly difficult skills 
which were slightly, slightly on the poor s i r n u t  not enou-t 
any great concern. 
*I 
So, like? 
*X 
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Interview Summary Form 

Interview School 
Name k . Date Interviewer t0!5/96 L -i- 

3 4 -  
1. what were the 

h ( 3  iraf(rw4&mrkW f"-JIrn. 

".r--L4 

/ .  

. . . - 

. . 
. . ' ., 

. . _ ...... .. .. ~ . .. 
. . 
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Frequency count of responses by SENCO on nature 
of David's situation 

Table showing the number of turns in the interview containing 
a particular type of response about David by the SENCO 

xlix 

ResponseType 
hates writing 
does no writing 
minimal writing 
refuses to do anything, avoids 
improved (writing and behaviour) 
control 
class idiot/ clown/ villain 
anger 
aggressive to children 
running away 
must win 
feels frustration 
strong personality, will 

Appendix 8 

Frequency 
1 
2 
1 
5 
1 
2 
1 
6 
4 
2 
2 
1 
1 

intelligent 
knows a lot 
clever words1 on to what you're saying 
manipulative 
mismatch output/ ability 
reads well 
retentive 
thoughtful 
gentle 
amusing 
interesting to talk to 
conscious of comparisons 
ok to be out of step with everybody 
dad - sad, anger 
needs extreme, individual, unusual 
not motor problem 
slight autistic tendency 

2 
I 
2 
1 
2 
1 
1 
1 
1 
2 
1 
1 
1 
1 
1 
1 
1 
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7 

/ Acting PEP 
p2 ... bureaucratic and cumbersome 
p7 .... not helpful or supportive to the less able, the less articulate p8 
... it's an assessment process which may or may not lead to a 
statement at the end of it. 
......p sychologists .... bring greater objectivity.. as much evidence as you 
can together in one place at one time about the child, p12 ... children's 
needs are too complex ..... the definition of special needs is so woolly 
p13 parents' rights and code etc, again, detracts from the positive work 
that you could be doing as an E.P. p13 ..Warnock..the protection of a 

(statement ... for a very, very small number 

Summary Frame: 
ASSESSMENT 
What all the participants of 
the assessment had to say 
about statementing 

f Named Person 
~ 2 3  s u ~ ~ o s e d  to be an 
assessment of the child's 
needs .... aims are 
(objective) .. can be used 
to let a school off the 
hook.. their rights, 
because they have 
something written in writing 
p26 ...... 1 think it's a label, I 
think it's a stigma ..... even 
if that statement was there 
to provide him with the 
best education.. it's on his 
head, and it never leave 

clinical Psychologist \ 

gducational Psychologist 
p3 unnecessarily legalistic ... 
small outcomes ... deflects 
attention .... (answers seen as) 
resources ....( rather than) 
attitudes. p314 experts. 
p4 Stages''''p5 
ever harder to do the paperwork 
... intensified bureaucratic push 
p6 Not a lot of variety, after all 
that ... 
p8 interactionist..situational 

role.. accidental .... don't pay 
..much attention (to statementing) 
..lot of papenivork..child gets very 
little int2 p i  
key people ... EP ... school..parents.. 
perhaps the child p3 
objectivity ... some idea of why.. 
examples P9 

+ 

needs.. an assessment of the f Mother 
int 2 brought about more of a feeling of partnership because 

there has been other people involved (p18) int 3 a negotiation 
process (pl9) ... should be abandoned (p22) hate (meetings) p14, 

SENCO 
addening (time to get help) p32 

p5 evidence.. intelligent child ... Int 1 p6 What's an assessment?.. trying to find out what kind of 
output ..unmatched abilities help I need ... p7 ... I don't remember anything [she did] ..I 
..frustration .. anger. p13 think I quite liked it ...p 10 Yes, she [Jean] told me that I was.. A 
everything depends on what you hundred in brains..llm better than nearly everybody she's met.. 
write down ... tremendous p i 1  ... I thought I didn't do a lot of it right ... lnt2 p15 And .... had 
responsibility.. I must have picked d hair, the others had black hair. .. 
up whatever it is, or how to p i 9  They just decided I should have it, after the tests (no one 
write ... it's better now ... faster asked me] ... They should ask me 
p14 Why can't we get on with it? David 
... Well, it's up to me ..to do the 

tement work with him 
Class Teacher 

p4 .....y ou need somebody almost straight I 

\ away.. paperwork ... a long time to get 
Head Teacher 

p4 the only way we could go 
really 
p8 too much papework. ..... not 
having gathered enough 
(information).. it can be 
objective... ~ u t  .. particularly with 
behaviour, it's very very difficult to 
be objective 
p9 ...... It's good that it's bringing 
lots of people together ... what 
you're writing down has to be 
shared with parents, and they 
have to sort of share with you. 
..I'm wary about people labelling 
children, .... where we could have 
done with extreme help to move 
him on a little bit, it wasn't there. 
p l 3  ... what happens next? And 

w r e  isn't really anything 
Jbultidisciplinary and complex. 

,.b ." 

there. 
p9.-. if we'd had the a Year ago 
instead of now.pl3 .. a very hit and miss 
thing .... firm criteria, but all to do with 
finances at the moment 
p14 reports from all of the people ... (3 
hours) probably enough at the moRlent- 

advice ... bog standard 
comment .. need p l l  
..,confusing .. jargon up ..very 
difficult ... legally 
binding..levels and stages.. a 
protracted period of 
assessment.. a long term 

But a year ago it have been 
\enough ... it's frustrating. it is frustrating. J 
( SCMO 

p4 20% (SEN)..18%.. not going to be 
statemented p7 parents' comments 
(taken)very, very seriously p i 0  
objective and a subjective 
process ..j udgment ... a group of 
professionals ... specialised in child care 
... the child as a whole, and within the 
context ... difficulties that the child has.. 
needs.. not .. resources.. 

thing. p12 ... EP the main 
manager... initially assessing 
the child and working with 
school.. bringing in other 
agencies as deemed 
necessa ry... changes p i  7 ... 
through negotiation then you 
have 
responsibility..everybody's 
contribution ... p18 .. as 
objective as you're going to 
get - A  

p2 ... We have a set 



Acting Principal Educational Psychologist 1 
p2 ... the aSSeSSment process IS inevitably bureaucratic and cumbersome 
p7 ... it is not helpful or supportive to the less able, the less articulate, the more disadvantaged members of 
soc~e ty... I think the Act was ... an attempt almost at face saving, to say, oh yes, we are concerned about 
children wlth speclal needs in the government, here is the leg~slatron to prove it, riding on the back of the 1988 
Education Act which sald, schools are businesses, select your customers, chuck out the rejects 
p8 ... everybody does seem to have fallen into the way of describing it as the statementing process, which is 
not what it is, it's an assessment process which may or may not lead to a statement at the end of it 
... psychologists ... bring greater object~vity, and making sure that you've got as many, as much evidence as 
you can together in one place at one time about the child, it's certainly far superior to, well, you know, two 
professionals chewing the cud in the corner of a staffroom saying, well, I think perhaps we'll just send him off 
to special school, shall we ! 
p12 r.. And the only way we could control it would be if there were an LEA policy ... to say, this level of need 
... and unless you go above that, no, you don't get anything. And yet as E.P.s we would know that you 
couldn't possibly set those criteria, because children's needs are too complex ... Andthe actual. the words, the 
definition of speclal needs is so woolly anyway 
p13 this sort of notion of parents' rights and code etc, again, detracts from the positive work that you could be 
doing as an E.P. That you just start from the baseline of, it is an imperfect world. You could thrown all the 
money in the world at any particular problem and it won't be solved ... what can we best do to help that child in 
the little ways that they could be helped to progress p13 ... Warnock ... the protection of a statement ... think 
we do have to reconsider, again. all but for a very, very small number 

f Clinical Psychologist \ 
Interview 1 p8 I'm often asked if I will give permission for my report to be included in a statementing 
procedure, and I always say yes. ... But I am often not very sure how much use it actually is, or how much it 
actually contributes. 
p l l  ... what I'd want to know was if this was sufficient for him ... was it working. 
Interview 2 p l  ..Sometimes I feel my role is accidental, ... that isn't necessar~ly a bad thing, at one level. 
Sometimes I do an assessment of a child ... not just looking at their emotional state, ... cognitive status as well 
... sometimes ... their reading ability, their spelllng age, etc, etc ... if I'm concerned about their profile on the 
WISC, I might do further neuro-psycholog~cal testing ... I have to admit. I don't pay very much attention to 
it ... an awful lot of paperwork, and everybody's (p2) views involved ... at the end of the day, sometlmes the child 
gets very little ... it(statementing) helped the llttle girl out ... No, I'm not aware of changes (in the statementlng 
process). ... l think most undoubtedly speeding it up (would improve it). 
p3 ... the key people are obviously the educational psycholog~st, the school itself, the parents, perhaps the 
chlld, if he or she is able to make some kind of statement. And the school medical officer. I think they're the 
key people. I'm not aware of anybody else who would be, sort of, mandato ry... l really don't know ... it would 
be nice to know how that process is arrived at. 
p8 ... Ideally ... an objective assessment, but I was reading a school report on a child this morning, and my 
feeling was it was probably very subjective ... some teachers find it very d~fficult to say anything posltlve about 
a child at all ... and you wonder where the evidence is ... and there was only one llttle line which gave some 
sort of recognition for the fact that maybe he had problems at home. 
p9 ... Maybe (object~vity is..) some idea of why the chlld why may be behaving the way they do, at ten, and 
that's asking for them to be something that they're not. isn't it ... It's about formulating problems, in a way that 
makes sense and is helpful, wlth the intent of trying to help the chlld. I think the school psychologists ... they 
are usually providing examples of things that they are describing ..... 
p22 ... I don't think you can protect the needs of the child unless the assessment is objective. Because you'll 

\not know what the needs are... 

7- Named Person 
p18 I think she got all that she thought that she would get. I don't think that she was under any illusion that 
she would get anything, I think she still feels that, he, I was saying before that I don't agree with labels, and I 
think A (David's mother) deep down doesn't either, but I think she's still hoping for a label so that they can 
look at that specific thing. If it was dyspraxia, for example, if he was labelled as having dyspraxia, then you 
could focus on what you needed to sort of help him through that 
... Well, then it would look at his behaviour, it would look at how to deal with the behaviour, rather than, in mY 
view, looking at the reasons for the behaviour, in terms of education. I think it would be easier if he had a 
behavioural statement. to say well, it's his home life, it's the distress of di-de-dide, rather than saying, well, 
this is his intelligence level, and this is what he needs, and this is what he isn't getting. 
p19 In my view, in my opinion, I think the behavioural statement was kind of, bolting the stable door when the 
horse had bolted, rather than thinking, right, let's look at the education, he's got difficulties with his education, 
whatever his behaviour is, so it could be that his behaviour is because of his educational difficulties 
p23 Well, obviously it's supposed to be an assessment of the child's needs ... The aims are (objective) ... l think 
it's set up to be that, but I think it's used for something completely different, or it can be ' ... it can be used to let a school off the hook, in terms of, i f  a child is too d~fficult for it to deal with, then they 
are quite within their rights, because they have something written in writing 
p26 ... 1 think it's a label, I think it's a stigma ... even if that statement was there to provide him with the best 

[education. I think the fact that it's on his head, and it never leaves, right throughout their education 

"ASSESSMENT" 

f Head Teacher \ 
p4 I think it has upset A (David's mother) because she doesn't want this, she doesn't want 
this label 'statemented child', or 'behaviour problem chlld' ... but I mean, it's the only way we 
could go really ... at Newby, in the good old days when you had classes of 18 and spare 
people about, and there was always somebody who built Up a relationship with these people 
and lt would never have got that far in a school like that. A lot of it is to do with resources 
and people. 
p8 (re stage3/4) Well. I think basically there IS st111 too much paperwork. And the gather~ng of 
information. and not having gathered enough. I mean, 1 think it is very important, partrcularly 
in behaviour problems as well, where you only have wntten evidence where teachers 
... it can be objective, particularly wh& you are talking about hard evidence and academic 
work and reading ages and that sort of thing. But at other times, particularly with behaviour, 
it's very very difficult to be objective, isn't it, because what one person accepts, I mean, I think 
all of us would agree you don't go around punching other children and things, but you see. 
then I look, and other people look as well, to why he punched another child, and you know. 
children can wind him up and be very cruel, as well. It happens. You know, this, when you're 
looklng at both sides of the case, sometlmes I wish I was more black and white, because it 
would be easier, you know. 
p9 ...... It's good that it's bringing lots of people together, and I mean. I l~ke the fact that what 
you're writing down has to be shared wlth parents, and they have to sort of share with you. I 
thlnk, you know, 
I'm very sort of wary about people labelling children, and it's qulte a good thing for teachers to 
remember. But, no, I can't necessar~ly think of any bad things, apart from the amount of time 
taken. I suppose. Quite often, which I suppose is a good thing, but the child is better, or, 
more manageable, and that's certainly the case in David's case, but at the same time where 
we could have done with extreme help to move h ~ m  on a llttle bit, it wasn't there. 
... Of course, because that's very objective as well. - 1  mean. David would not stick out 
somewhere llke Newby, you know, seriously, he wouldn't. 
p12 (what we wanted from the assessment was) ... Just support, just extra help, basically 
(and we got this) 
p13 It has to be said that he has this statement, but I wish there was a little b ~ t  more flexibility, 
some sort of central resourcing of auxiliary services. but suppose he was to riot again, and 
this statement, thls extra sort of t~me didn't work, I said, what happens next. And there isn't 
really anything, again. Because I'm sure there are far, far worse children, as I've said before; 
who need these places in other places. 

f Educational Psychologist 
p3 it's an unnecessar~ly legalistic procedure to get very small outcomes, and in some 
ways it deflects attention from actually settling down to do something with the resources 
and the world that we live in. ... They begin to see the answers to problems in terms of 
resources. Whereas I feel that answers to problems are in terms of att~tudes. 
p314 Using the resources that are available to the best outcomes. Whereas, if it's all to 
do with, here's a teacher, here's some hours, here's a computer, that'll sort it, it actually 
diminishes the role of parents. And it makes them feel that the answers are all with the 
experts. 
p4 And there is a feeling that they've got to go through all these stages to get the 
answer, this statement, when in a way if there wasn't such a thing we'd all, perhaps 
more prof~tably, get on with the here and now. 
... I think the sorts of monitoring and assessment that come at the earlier stages and the 
involvement of psychologists at stage 3 is often a most useful for the child. 
p5 I see signs of schools worklng ever harder to do the paperwork and to make better 
cases, and to have more reviews.. it's just intens~fied bureaucratic push 
p6 Which are, like, up to three hours of teacher time to support in a mainstream school. 
sharing a unit support with mainstream school for behavioural d~fficulties, and then one 
of the three or four special schools that are there. Not a lot of variety, after all that ... 
p8 (Is an objective assessment poss~ble?) That's an enormous question about what 
anybody needs or what a child needs, and it all depends so much on circumstances. 
and particular circumstances of a particular school, particular teacher. It's an 
interactionist model which Is going to vary very much from school to school ... So it's not 
actually the child's needs, it's, it's not the child, like a medical model, it's the situational 

I needs that alter ... It's an assessment of the situation which can best bring about , learning 



Special Educational Needs CO-ordinator (SENCO) 
p5 I hope it might provide evidence which I think is necessary that'he is a very 
intelligent child. That ... output..unmatched abilities ... frustration ... comlng through 
in the anger. 
.. conflic t.. mother ... difficult (for her to) ... accept behaviour aspect 
p13 everything depends on what you write down, on that blue form, that's all that 
the panel knows about the child. So it's a tremendous responsibility 
I don't know what you ever need to worry about, she said (an ed psych). if they 
look and see your name at the bottom of something they accept it, whlch was very 
nice for me. So I must have picked up whatever it is, or how to write 
I think it's better now (statementlng). It's faster now 
(stage314 has) improved as well, because this new form to fill in, it only gets 
extended for the Appendix D, you don't have to do it all out again 
p14 When everything's been ready to go. I'm ready to go. Why can't we get on 
with it? I know the mothet's approved of it, why should something take so long? 
behaviour difficulties are far more difficult to tackle than learning difficulties ... 
because it's not something that you can just do for an hour, three hours a week ... 
Why is he behaving like this when not every child who has his difficulties does 
behave as badly, or as, badly is perhaps a bit judgmental, but it is bad behaviour. tt 
is unacceptable behaviour. 
(will the statement tackle his behaviour) Well, it's up to me to try and help it to do 
so, because I'm going to do the statement work with hlm. We thought that was a 
good idea. I mean. that was the idea, because he and I get on well ... 

F 
- 

Senior Clinical Medical Officer 
p4 I think in the past they used to look at all the chlldren and pick them out and review 
them indiscriminately. And there were no stages followed, and the teachers always 
had to contrnuously do the process of assessment and reporting on all the chtldren 
who had the slightest difficulty. But now they are picking out those 20% of children 
who have got special educatlonal needs, and they are also seeing to the needs of 
those 18% who are not going to be statemented at the end of the day, and that is. I 
think that is the crunch of it. Those 18% of children who have got special educational 
needs but do not end up with a statement are also benefltlng from the whole process 
of assessment input, reassessment. 
I think it has in the main, yes(achieve what is sets out to achieve) . Certainly in Newby. 
p7 (re the panel) I thought that they'd have a look at the child's abilities, 2nd they slot 
the child into the system, whereby the child can manage to fulfil their utmost potential. 
I never thought that they look at the social aspects of things, medical aspects of 
things, altogether they take the parents' comments verv, verv seriouslv, they have a lot .- . .. . 
of respect for that. 
p10 I think it's a combination of everything. I think it is both an objective a"d a 
subjective process. in that in any process that people and their judgment is involved, it 
has to have some degree of subjectrvlty. And what I see of it is that a group of 
professionals, who have specialised in child care, whether it is educational or health or 
otherwise, aet toaether. have a look at the child as a whole. and within the context of 
its environrient, hmdy and school, and decide on the difficulties that the child has, first 
and foremost it's very important to pinpoint what the difficulties are, and then it is up to 
the panel. I think, to find the best way to meet the child's difficulties. And one thing I 
have seen in Newby is that everybody concentrates on the child's needs, first and 
foremost. They do not say, these are the resources we have, these are his needs. 
They always say, these are this child's needs, and these are the available resources. 
Which one would best meet this child's needs, considering that the parent doesn't want 
him on this or is happy about that. 
...... it is so multidisciplinary and complex. 
p10 They (EPs since the CODE) seem to be a lot more deeply involved with children 
who are on the special needs register, with that 20%, a lot more involvement with that 
especially with that 18% who had special needs in the past, but were not actually 
worked on. ..... Before, I think they had some involvement, but it was in an advisory sort of manner 
and not an assessment, a full procedure. 
..... Yes, that 18%. I can see that the new Education Act has actually highlighted those 
18% and has attached great importance to those 18% and is concentrating a lot more 

,on them, whereas previously they weren't really - -  

- 

. Class Teacher ; \ 
p4 ... you need somebody almost stralght away, and all of the p'aperwork and everything else that 
you have to do, to get some support from outslde, and all of the people that have to come and see 
him and give their opinions, do help in the end, but it takes a long time to get there. 
... at the moment. really, he needs someone to help him wlth his academic work. 
p5 ... It's taken a, well. it's taken a while for that to emerge. but, you see, initially I think it was mainly 
looked upon as a behaviour problem. 
... He st111 does have a behaviour problem, you know. He still has a problem of, although he's a lot 
better, and he has certainly improved, both academically and behaviourally 
p7 Well, the school ... I think they saw that he had an academic problem, but his behaviour was so 
bad that it overshadowed everjthing else. And his behaviour has improved, and obviously as his 
behavlour has improved , 
p8 ... the academic problem comes more to the fore, because you've got more time to concentrate 
on the things that you should be concentrating on. 
p9 ... It's not to say that he still doesn't need help, but it might have been more productive if we'd 
had the help a year ago instead of now. I mean, I always think that the sooner you see the 
problem and do something about it, the quicker you can overcome it ... someone to be wlth him for 
part of the time in the class. 
p13 (stage 314) So you have to do all of this before you actually get the chance to say that you 
need something extra ... it's half a year when they're still struggling. 
... it is a very h ~ t  and miss thing ... I think there's firm critena, but it just depends on, it's all to do with 
finances at the moment. unfortunately. I think. 
p14 Well, it would depend on all of the reports from all of the people, but I think at the time that 
the. I don't know who actually looks at these things when it comes to the crunch 
It's (the 3 hours statemented help) probably enough at the moment. But a year ago it wouldn't 
have been enough ... It's frustrating, it is frustrating I ,  J 

/ Occupational Therapist 

Interview 1 p9 ... we will have been involved with for quite a whlle . and from that we will be asked to 
submit some written advice. Which is obviously from the medlcal ... The only bit that we put on the bottom 
is what the need is ... I tend to put a bog standard comment in there. I must admit. Something I~ke. this 
child requires ongoing occupational therapy assessment and review. And I don't put any more details in 
... my bosses always say ... you've got to be really sure that you're putting down what the need it, and 
not what your service can provide. 
p l  I ... in an ideal set up what should happen is that for every child that we write in should get some sort 
of OT ... a regular six months, and followed by, you know, and be really precise. 
... I th~nk it's (statementlng) a really confusing area. As a health person ... reading what lands on my desk 
and that sort of thing. I've picked the jargon up ... God knows how a parent must feel. I think it's very 
difficult. 
... I understand it (statementing) to be a legal process that parents enter into to assess the needs of their 
child from an educatlonal point of view, so that the child will be provided with the sort of support and 
education that they need to meet those individual needs, and that it is a legally binding arrangement. 
And it consists of a number of different levels and stages, and it is a protracted period of assessment, 
and it's a long term thing. 
p12 ... the educational psychologist is the main manager, I think, of the whole procedure, and is sort of 
like a case manager. I suppose, in terms of initially assessing the child and working with school, initially, 
and then bringing in other agencies as deemed necessa ry... I'm aw;re that there has been changes in 
the Code of Practice in that it's not so much now the educational psyc3ologist, but the onus is much more 
on the school ... 
PI3 ... ultimately the educatlonal psychologist has always got their finger on the pulse much better than 
the school. 
p17 ... the educational psychologist's report, for me, is the lynch pin of the whole thing ... I always implicttly 
trust their opinion 
... they put these EPRs together for children, IPRs. What are they called? ... that's negotiated at the 
meeting, you know ... There has to be negotiation because, I mean. through negotiation then you have 
responsibility then, because you've been part of the decision ... I suppose only through looking at all, . . 
everybody's~contribution ... - 
p18 everybody being happy with what everybody else has said, and I think as a group, if you can agree 
that this information is correct and appropriate and they haven't missed anything out, or whatever, then 
that is as objective as you're going to get, isn't it? ... I don't really llke standardised assessments. Do you? 
Interview 2 02 ... We have a set assessment that we do ... (we) look at fine motor skills ... at aross motor 

(skills ... at bidy awareness . . - 



Summaries of Utterances from Interview 
Transcripts: on the theme of "David" 

Appendix 9 



Acting PEP Summary Frame: DAVID 
p18 .. He's bright, and there are behaviour 
problems as well,but he's also got motor 

What all the participants of the 
difficulties, specific learning problems ... what we assessment had to say about David, and 
would tend to do. is sav. if there is a learning the nature of his difficulties 
difficulty, an academic \earning difficulty, then the - 
first port of call would be to say, let's try and do 
something about that and see whether helping with 
that will ameliorate the behaviour problems j 

Clinical Psychologist 
ve& bright (intl p5). WISC ... full 
scale score of 135 ( ~ 6 1  

/ Named Person 
p3 a very active kid p i 0  ..... I've 
got no idea (for the reason for 
David's difficulties), David is a 
very bright child, and quick, very, 

odd looking.. orgasc component 
(~ducational Psychologist anxiefy 

p22 His main problems are peer 
relations, with peers ....... You do 
have a very 
has steered away from things 

an interaction of physical, 
psychological and environmental 
factors ~6 he'd blown up ..,. a 
perfectly normal response to the 
situation he was in ... made to feel 

where he isn't clever, which 
involves fine coordination, 
particularly in writing. .....p 2415 
there's an imbalance between what 
the head can do and what this 
faulty little hand can do. 
p26 ... feels that other children are 

stupid (ie by school) p i 4  

Mother CgiRed child with fine motor 
problems who needs some help 
around his writing and spelling 

very quick .... he's bored ...... he's 
done that, he wants to move on. 
p i  1 He's a gorgeous kid, he's 
very sociable. He's got the most 
sensitive nature .... his needs 
have always come first 
p12 He reasons with them, you (p16 int 2) 

I don't want him labelled a 

see ...p I 7  ...... He needs to stop 
being so aggressive.. quite often 

behaviour problem (p26 int3) he's the victim as well. 

SENCO 
p2 very conscious of his writing ... still 
extremely aggressive completely 
unprovoked ..... winning p3 .. a 
thoughtful boy ... very retentive ... He 
reads quite well, with a lot of 
expression and a lot of 
understanding 

Int i  p4 ... I wasn't behaving well and I was kicking and 
fighting with people and punching people ... p3 excellent 
reader. Int 2 p3 So writing is hard for me to do ..Maths [is 
what I'm good at] ... [I feel ] Quite good [about getting this 
help] p14 ... Yes [I'm quite good at listening], quite good, p18 
... You're not allowed to write short ones (stories), you have 
to write quite long ones, especially now that I'm in the third 

p5 his needs are extreme, and 
individual and unusual. .. so 

last class. p20 ... Yes, [I'm] a wee bit happier [about things] 

manipulative ... very intelligent child. \ David 
.....p 10 it's not a straightforward 
learning problem..he can just say no 

class clown f Class Teacher 
Y 

OT 
p3 fine motor skills ... there 
were definite problems 
there.. main problem ..he 
was extremely easily 
defeated. ... 
p4 confused about what 
might be causing that 
problem .... the mechanical 

p2 a lot of the time he is fine, and 
then for no reason he goes 
berserk .... not really a learning 
difficul ty... more of a coordination, 
physical problem with his 

Head Teacher writing ... he's got a good general 

P1 I was warned.. he had 
behaviour problems.. very serious 
incidents of him throwing chairs, 

knowledge 
p3 it is very difficult to get him to 
do anything..,prefers anything 
that's easy 

aspect of his writing was 
there ... p5 ... these 
behaviour problems are as 
a result of frustration at not 
being able to perform some 
of these tasks, but his 
response seems to be out 
of proportion 
p12 it's a mixture of things. 
There are other things . 
going on in his life .... 

damaging other children. running 
out 
p3 its not necessarily learning 
difficulties, its motor skills, its the 
writing..very good orally..can 
manipulate teachers 
P I O  ~s~chological help rather than 
learning help p11 he's very 

A 

. . 

p5 quite manipulative 
\ 

6enior Clinical ~ e d i c a h  
Officer 
18 concentration..learning 
difficulties.. and ... motor 
learning difficulties. But his, 
the difficulties in the 
behavioural and emotional 
areas .... were related to his 



T 
Acting Principal Educational Psychologist 

p18 It was for learning support. wasn't it. I think, yes? 
... He's bright, and there are behaviour problems as well, but he's also got motor difficulties, specific learnrng 
problems. 
... in a sense that's not really that complex, because it's not that unusual that you get a child with that 
combination of difficulties coming up at a statement panel 
... That's right. So what we would tend to do, is say, if there is a learning difficulty, an academic learning 
dWculty, then the first port of call would be to say, let's try and do something about that and see whether 

b l p i n g  with that will ameliorate the behaviour problems . 
- 

1 
P \ 

f Clinical Psychologist 
Interview 1 p4 ... an interactron between difficulties at school and dtfficulties at home ... and from my point of 
view.it was a good psychology referral ... 
p5 ... a very bright little boy, from the assessment. ..school..mak~ng assumptions t h d  perhaps he wasn't very 
bnght ... an 10 in the high 120s. And it gave me great pleasure to tell mum that, and I think it gave mum great 
pleasure when we told the school that. 
p5 . she was worrled that he would be excluded. And she thought they wanted rid of him 
... his family circumstances and his dad. .. he was no longer around, and David felt very let down and alone.: 
a very, very small extended family, and there was only him and mum and gran ... there weren't many people in 
the famrly to take the strain, and to diffuse it a bit ... an active little boy ... no male figure to whom he could 
relate .... 
p6 ... a rather odd looking little boy at times ... a pixie face, sometimes, he would screw his eyes up, screw his 
face up. Very distractible and fidgety. He talked about feeling very angry. He said he liked being at home 
with his mum, and he agreed with me that his bad behaviour at school was partly to achieve this, to be at 
home with his mum, because they sent him home when he behaved badly. ... I couldn't help feeling that 
there was an organic component to it all ... there were dlfficultres within David that just couldn't be explained. 
either by what was happening in school or at home, or in his past, in his family. ... emotionally labile ... a sort 
of hyperactive quality to him at times, although he certalnly wouldn't fit the hyperactive criteria, I'm sure. And 
his IQ certalnly wouldn't be consistent with that ... 
... On the revised version of the WlSC (an IQ test), he obtained a full scale score of 135, with a verbal score of 
143 and a performance score of 1 18 ... there have been occasions when he has behaved badly in a situation 
where his skills were shown to be wantrng in compartson wtth the peer group..(p7) a real knock to hls 
confidence, which presumably been given a bit of a body blow by dad leavlng. Emotionally I felt he 
presented as a very sensitive little boy, displayed signs of separation anxiety. HIS emotional attachment to his 
mother st111 very much at an Oedipal level ... I do not think that all of David's difficulties are entirely 
environmental, and I suspect they result from an interaction of physical. psychological and environmental 
factors. Mrs Bell would like greater recognition to be taken of David's abilities as well as his deficits, and I 
think he would benefit from a full stalementing procedure for a number of reasons. ... a very vulnerable little 
boy, and could be helped to achieve his potential withln the right environment, given that a high IQ is seen as 
a protective factor. 
p13 ... I'd be suspicious that the school have just been waiting for David to explode. ... fulfilling the 
prophecy. p14 ... you could understand why he'd blown up. It was a perfectly normal response to the 
situation he was in. And sometimes he responded badly when he was made to feel poor about his work, or 

b a d e  to feel stuaid a 

T 

Named Person 
p3 a very active kid, both physically and mentally, he always has been. from a toddler 
... he wouldn't settle, he was quite disruptive ... could do with his eyes closed..But put a pen in his hand, and 
instruct him in a specific way, like, write your name, then this wall just came up and he rebelled 
... And I've seen hlm do many, many things. He has a room that is just to the ceiling wlth toys, games. 
book ... And he can spend hours at one activity p7 I did point out that no-one had mentioned any of David's 
positives. He's got millions. 
p10 ... I've got no idea (for the reason for David's difficulties), David is a very bright child, and quick, very, very 
quick. ... he's bored ... he's done that, he wants to move on. 
p i  1 He's a gorgeous kid, he's very sociable. He's got the most sensitive nature ... he's not spoiled at all ... his 
needs have always come first 
p12 He reasons with them, you see ... and I think the school, quite often are frightened of kids who they don't 
come across every day ... how are we going to respond to this 
p i 5  He liked the lessons. but he didn't like being singled out. 
p17 before she did anything. she said to David, look Davie, I've read about this, what about if we try, and 
David's always wanted to try everything (to improve things at school) 
... He needs to stop being so aggressive ... they praised him because he'd been in a situation with other kids, or 
other kids had bullied him, and he'd restrained himself from attacking them, and he was so proud of himself, he 
really was ... And he actually knew. he'd said to Andrea, I didn't I wanted to do it, but I didn't. 
...- he's always the perpetrator, and that's not true, because quite often he's the victim as well. 
p22 I think exclusion for David wouldn't be a bad thing, t o m  Davie's point of view. He'd love to be at home with 
Andrea 24 hours a day . , . . . 

/ 

"DAVID" 

/ 
. 

Special Educational Needs Co-ordinator 
p l  constant source of aggravation. worry, and everything at playt~mes. He'd been 
running away ... hated writing ... He's straight on to what you're about. 
p2 Very, very angry if you asked him to do anything 
his writing improved spectacularly ... I was surprised, because I would have thought 
that it was because of a motor control thing 
p2 he was very pleased, and everyone was very pleased. And his behaviour made 
great improvements 
Still not doing very much in the class ... i 
But he is still extremely aggressive completely unprovoked ... This winning even in sul 
a triv~al thing, seems to be so important to htm. 
p3 ..he's such a thoughtful boy ... very retentive 
He reads quite well, with a lot of expression and a lot of understanding 
p5 his needs are extreme, and individual and unusual. So meeting his needs in a 
class, in a group, even individually, is very difficult because he is so manipulatwe, ve 
manipulative .... using hls intellectual and verbal skills to outwit anybody at any 
possible stage. He just likes winning, he just likes controlling. That's oversimplifying 
and that isn't all of it 
he is a very intelligent child. ... the output that we are getting from him is totally 
unmatched to his abilities, totally, and (that) the frustration that he is feeling is comir 
through in the anger. 
p6 slight autrstic tendency ... strong character ... class idiot..class clown..class villain 
p8 extremely amusing and interest~ng to talk to. He knows an awful lot .... a gentle b 
p10 it's not a straightfotward learnlng problem, it's not a straightforward behaviour 
problem .. he can just say no 
p2 very very conscious of h ~ s  writing ... 

, p6 It wouldn't bother him to be out of step with everybody else. 

L 
Educational Psychologist 

p21122 He has, actually, responded incredibly well to initiatives really, from not 
wanting to approach thtngs that are hard for him, like writ~ng. he is wtlling to 
practice, and he likes the idea that practice makes perfect, and he will do it in 
school. He'll still, he'll still feel that he is above things, that he doesn't have to do 
certain things, or if he is partnered with somebody else, on the computer, which we 
thought was a good idea, he'll rubbish this person's ideas. 
p22 His main problems are peer relations, with peers ... You do have a very Clever. 
clever boy, who has steered away from things where he isn't clever, which involves 
fine coordination. particularly in writing ... And in some ways he's outgrown his 
peers in terms of intellectual things, and yet he hasn't had normal, easy going peer 
relations. He himself feels very aggrieved that he is perceived as needlng help, 
because really, he doesn't, in terms of intellect ... 
p23 there was a tremendous flare up. ... whatever happened, he ended up really ' 
hurting that child. ... Physically. So really they had a case of a child badly hurt, 
and a teacher badly hurt 
02415 there's an imbalance between what the head can do and what this faulty 
i~ttle hand can do. 
p25 there is not apparently, any great difficulties in the family, because there is no 
peers involved. And the two can be, mother and son can be actually quite 
respectful equals ... I'm sure there must be some pain there somewhere (about 
David's father) 
p28 He was very, very remorseful. Very, very, very upset about school. ... he 
needs some way, escape clause. So by changing the subject and some 
affirmation. he can, later on, he can think about it. He certainly does feel hard 
done by ... He feels that other children are treating him badly, and doesn't seem to 
perceive that he may have been doing something to them. ... He had a good spell 
this year when he claimed, he named a person as a friend, and that allowed him to 
have proper playtimes. But I think these flare ups this term that have happened ... 1. 
think it was to do with missing playtime. .. -7. ;- - < -  - 
p27 ... And he had that attitude (to turn off) towards anything that he found difficult 

I 
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1 ! "DAVID" 
T f Head Teacher 

p l  I was told, or warned, that he had behav~our problems, and he wou'd take to runnlng out of assembly, 
runnlng out of the school yard, running away, and that has gone on for qulte a whlle. 
... He has matured, and he's done very well w~th (his class teacher), I feel, who is qu~te la~d back. sort of, in 
Year 2. And we've had some very senous inc~dents of hlm throwlng chars, damaglng other ch~ldren. 
runnlng out, the odd climblng over the wall onto Maln Road, teacher falling when she was chaslng hlm, but 
it seems to have calmed down. We've tned some behav~oural strategies. But, to be honest, not all staff 
are able to do that. 
p2 ... No. I don't share that (view of problems due to not belng stretched enough) at all. And I don't thlnk 

' any of h ~ s  teachers do. I mean, he is bnght, and there could be times when he is bored, because he is a 
1 very practical boy, and has shown inpractlcal sltuat~ons or technology s~tuatlons that he is not going to 

behave badly. Wr~ting does frustratehlm, I accept that. I 

Just sort of where did this come from, and why is he so frustrated, so angry and such an upset llttle boy. 
you know. 

* 

' 

I think it's something to do w~th home 
p3 it's always been both (learning and behaviour). It's not necessar~ly learning d~fficult~es, it's motor skills, 
lt's the wr~tlng. ~t 's that sort of thlng. He's very good orally 
D4 she's onlv three hours a week w~th hlm. in wrltlnq, which may improv; hls self esteem, whlch may 

~p 

Class Teacher \ 
p l  If anythlng upset hlm, he used to run away 
p2 And a lot of the tlme he is fine, and then for no reason at all he goes berserk. 
... There's not really a learning d~fficulty, well, it's a, it's more of a coord~natlon. physical 
problem w~th h ~ s  wrltlng. 
... No, he's got a good general knowledge. He's always able to thlnk about th~ngs and 
consider them, and give you carefully calculated answers ... He is qulte bnght, yes. 
p3 It can be hard for teachers ... Well, he can take whatever you say and lwlst lt round 
to su~t hlm, almost on every occas~on. He doesn't do it all of the bme . 
... He's dlfficult to teach, because it's d~fficult to get h ~ m  motivated. YOU know, he's fine 
with practical actrvltles, but obviously, when it comes to wrltlng, whlch he used to find a 
great problem. It was very d~fficult to get him to do anything. Now that has improved. 
because he's been having support. He comes in in the momlng, we put him lnto a 
group of chlldren to come to the support teacher. Not that he_ needs any of the work 
that they are dolng, really. Just, almost. 
... he prefers to do anythlng that's easy. He likes to be successful. ... l think he doesn't 
like to fall, yes. You know. he l~kes to be first at everything. 
p5 I thlnk that he finds it fmstratlng, and he gets veiy frustrated ... I can't wnte, I won't 
do that. But now at least he makes an attempt ..... He's all nght if he's got a little friend, 
or he's got something that he l~kes to do in the class, but other times, he can be very 
irntatlng, you know, poking people. - _ . .  
... I th~nk he's qu~te manipulative, you know. 
p6 ... the disappearance of hls father, yes. And I think. probably hls mum has treat him 
in a d~fferent 
p7 ... way to what you would normally expect a chlld to. That's just, I thlnk his mum has 
talked to hlm too much l~ke an adult, and not enough like a chlld. Which has caused 
problems here for hlm, because some of the thlngs that you say to hlm. and some of 

thlngs that you want hlm to do, he doesn't agree w~th because he can see further .... 

improve his behav~our, but it isn't actually tackling Gehaviour. w e  have nobody sort of wlth hlm in P E. or in 
the yard. We don't have hlrn to stay at lunchtimes, you see, we're just beglnnlng to reintroduce that. 
p9 I'm sometimes in h ~ s  classroom, but you know, he's usually qulte good verbally 
p10 Because he's h ~ t  them, chlldren have been frightened of hlm. I th~r,k he has a sllent power over 
chlldren, he's qu~te manipulatlve. Davld, he can manipulate teachers, 
p10 (what does he need?) I think psycholog~cal help, rather than sort of learning help. There are st111 
problems as to how he will mature as.a teenager, whlch could poss~bly, if he can get nd of thls anger and 
frustrat~on, could certainly be helped Counsell~ng;l don't know what it it. 
p l l  I think I can understand hlm a l~ttle b ~ t  better, sort of, as to where ha's coming from and where hls 
anger is comlng from. I st111 don't know what causes it. I mean, he's veq  eccentnc. He has to wln, it has to 
be about him, but I can see other people going in to that class, coming out and saylng he's a very br~ght 
boy, and really all this talk about David, but he's good in the classroom and things Whlch I haven't 

y r ~ l y  had from permanent staff, you see, who have grown up w~th  hlm. 

f Senior Clinical Medical Officer 

PI8 Dav~d went through the (...) system (for the school to request a statutory assessment), and it was a. 
he was identified as having special educat~onal needs. Then he had d~fficult~es with concentratlon, and 
he had learning dlfficultles, basically. Concentration was part of it, and also some motor learning 
difficulties. And he was referred to me because they felt that he needed extra support in school. Not 
because the teachers felt that he had spec~fic problems, as his mother thinks, actually, but because they 
felt that hls, he had learning dlfficultles. A lot less than a moderate SOR of level, but nevertheless 
established learning d~fficult~es. 
p19 I found it very d~fficult, because mum is a teacher at XXX School, I found it very d~fficult to tell her that 
the child's dyspraxic problems are only a llttle part of his wider learning d~fficult~es ... I can refer him to 
Occupational therapy for his motor learning dlfficulties, but his concentrsbon will not improve with thls, and 
there are other methods of helping improve concentratlon.. and that is by giving the ch~ld extra attention 
and belng there for the child. And she agreed with me towards the end of it, but I have a feeling that now 
she is absolutely completely focussing on hls motor learning dlfficult~es.' 
But hls, the dlfficulties in the behavioural and emotional areas were not severe enough for me to think. 
perhaps, of gettlng a chlld psychiatrist or psychologist involved. I felt tt,at they were related to his learning 
difficult~es, and if we resolved his learning d~fficulties by giving him extra help, he may calm down, and he 
may be happier. The other thing is that all hls difficulties are compounded by the fact that his dad left. 
you see. That doesn't help either, and no magic wand from the educauon department is going to resolve 
that problem, and child psychiatrists are not going to be able to resolve that difficulty' either. There is a 
Process that he has to go through, and w~th his mum being so supportive and so knowledgeable, I felt 
that, again, there was no need to get outside agencies involved. 
... He said that he thought that he couldn't do his work, and he was getting fed up because of that And I 
asked him, what do you think might help YOU? And he said well, one of my teachers can help me a lot, 
maybe that teacher can teach me a lot more during the day, more or less saying that I need extra help 
one to one. And the other thing he said was that he forgets things, meaning that he can't concentrate for 
very long, that's what he really meant. 
p20 I have become even more convinced that David certainly has got emotional dlfficulties, emotional 
behavioural difficulties 

He does realise that he has got some problems, but he isn't differentiat~ng in which area2He knows 
that he can't write very well, and he forgets things ... And that could be why he has got emotional and 

difficult~es to some extent. He's not happy about it. 

f Occupational Therapist 
Interview 2 p l  Dav~d was referred to me ... Cllnlcal Medical Officer ... In February thls year. 
p2 naturally it was very dlfficult to get a lot of information, because David was slttlng 
there ... it seemed to be that the fine motor aspects were sort of bubbllng along 
underneath thls huge other problem. That's my perception of the sltuatlon. 
p2 ... Gross motor skills, I thought that his bas~c sk~lls were OK ... 
p3 ... But them movlng on to the fine motor sk~lls, I remember thinking that, yes, there 
were definite problems there, and that his main problem d ~ d  seem to be that he was 
extremely easlly defeated. ... 
P4 ... ... I wouldn't say that he was typical of a chlld who I m~ght want to go on to say, is 
thls chlld dyspraxic or not. I felt a b ~ t  confused about what m~ght be causlng that 
problem .... I thlnk the mechanical aspect of his wnbng was there, I felt. In that there was 
nothing grlp wlse or posture wise, and control wise ... But what often holds ch~ldren back is speed and fluency, and that sort of thing. And 
that would tie in with perhaps some d~fficulty wlth some of these gross skllls, the 
planning element. 
P5 ... But I did recognise that there seemed to be two different things going on, and one 
hypothesis, from my l~ttle field, might be that these behaviour problems are as a result of 
frustration at not belng able to perform some of these tasks, but his response seems to 
be out of proportion. in my opin~on, to what I've seen w~th other chlldren of hls age with 
that level of difficulty 
p8 ... I wanted to know a llttle b ~ t  more about her perception of his problems, and the 
frustration that he experiences. ... I think, that she mentioned that she had experienced 
some frustrat~on in getting proper understanding for his needs w~th school 
p9 ... if it was deemed that this boy has got a mechanical problem, then I can't believe 
that somehow it hasnSt,been better managed from the early point of identifying. He 
must have had problems right from the start of school, in that instance. And it all seems, 
I can't think of the right word, but it's, it's propelled itself out of control 
p10 ... I think what I saw was pretty much how he is.. And I remember that she (David's 
mother) said yes, that that seemed to be a fair reflection of hlm. And I think he had a 
short, a qu~te short frustration level, concentration, all linked in. I don't remember seeing 
any behaviour problem, or anythrng like that. And he played and kept himself busy for 
ten minutes or so 
p12 ... . And as soon as people start to mention behaviour, then that, it's got out of 
hand, hasn't it, again. I just think it's quite sad if thals the case, actually, he's been let 
down badly. That at the age of 7, nearly 8, he comes to OT, and at 8 he gets a b ~ t  of .... 
extra help in school. That's really sad ... My gut feeling is, it's a mixture of things. There ' 
are other things going on in his l~ fe  .... 
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Clinical Psychologist \ 
lntl  p4 ... easier to work with psychologists .... a sort of 
understanding 
p8 .... maybe we all needed to work harder to try and 
find out that (reason) was...an obligation to discuss 
cases within the team ...p 10 ... you don't get builders 
who are addressing a building problem being 
composed of plumbers and hairdressers, you know. 
p16 .. me as not being part of the system 
Int 2 p10 .... I think two heads are better than one, is 
valid. But beyond that, it becomes silly. p18 ... the 
informant 
p19 .... I'd probably not use it (the word partner) ... very 
difficult to work with parents as partners p22 ... teams 

d why they don't often work, becahe they're set up 

p9 I feel I have a partnership role ... David PARTNERSHIP 
p12 we're in conflict here ... talked 
about what David's needs are ... Now What the participants of 
how we do that is more open for Class Teacher the assessment had to 

bate . .  an academic debate. not an (7 I think she's (mum) changed 2 Say about partnership 

f Acting PEP 
p l 5  ......p artnership might involve 
some healthy tensions at times .... 
that's what partnership should be, 
working together to help the child. 
p16 ... if an individual advice giver 
has too clear a view in their mind 
about what they think is right for the 
child, and that then may 
contaminate how they give their 
advice. p26 happier with parental 
advice that is a little more 
emotionally loaded 
p27 professionals operate within the 

with parents and other 
professionals 

\ 
OT 

p6 .. I'm viewed as being 
a professional.. barriers 

) 
Head Teacher 

p2 mum doesn't particularly agree 
with us. p3 ... Chris ... flexible 
approach.. (David's mother).. 
pleased with that. ... more 
pleased with my handling of the 

system ... the idea of the parents' 
equals whereas in fact they're not equals at all. Qhts thing is a barrier to a genui 

f Educational Psychologist 

mind slightly now p8 people have 
seen that there have been two sides 
two the problem p9 he wouldn't 
take it(the rep0rt 
home ..... And the usual EPs ploy 
... No confrontation p12 you feel 
quite remote ..I think they do listen 
to you,but .. it's already been 
decided what is going to happen, 

p l  .... without involving the parents there isn't 
any way I believe you would get any 
change .... p2 ..... It's not a matter of equality or 
expertise, it's a matter of mutual respect ... It's 
about becoming involved together, and 
honouring what each other can give. 
..different contributions.. a fairly utopian 
ideal.. it's about' one's whole response to 

situation than my predecessors 
p4 she brought a friend along ... 
it was difficult. 
p6 we wanted her (EP) to see 
how bad it was at one stage. 
And I felt we were very rr~uch left 
alone 
p7....(mum) has sort of apologised 
for that. is totally understanding 
...... you've got to be very, very 
(p8) tactful in what you say 
p14 we need to spend some time 
with (the EP) to sit round a table 
and talk about approaches to 

/ Named Person 
p8 doesn't exist 
p9 parents .. teaching staff .. they 
should be, one is as important as 
the other.. people just pay lip 

fore your input gets put in. 

/senior Clinical Medical Officer ) 
p3 tell them (parents) what I really, 
sincerely think about the child. p5 
..parents are quite happy ... I'm not quite 
sure that I agree with the parents that are 
complaining ...p 6 a multidisciplinary kind 
of "needs".. I have a very important role.. 
work closest with the SENCOs, first of all. 
Secondly the parent and child. p7 ... the 
panel, it becomes a multidisciplinary sort 

p14 .. education and 
health don't really talk to 
each other very much 
Interview 2 ~5 ... ... 
obviously somebody more 
expert, like a psychologist 
p i 0  I'm totally isolated on 
this. p l 9  ...it's very much 
got to be a team 
approach, the parents, 
me and school working on 
this together.. supporting 
what I'm doing p21 .. I'm 

service to it. 
p i 3  them and us p14 two steps 
forward and five steps back. 
p28 conflict needs to be part of 
it ...... people have different views, 
and all views need to be 
acknowledged, discussed, We 
none of us hold the answers, and I 
think a little bit of everybody's input 

anybody. p4 getting in 
the way of parent partnership.. to be Mother 

of decision making ...p 23 It (partnership) leader of the 
can work against parents. It works for the 

militant ...p 22 I tried very hard to say. 
as long as people polarise, we're not 

ing to help David 

SENCO f 
11314 ..started.. a home to school 

int3 having open and honest 
communication and feeling 
comfortable in communicating .... 
I felt more in partnership with the 
psychologist p29 
the way I think of David's 

report to his mum. She doesn't want 
any negative comments..p7 the EP.. 

interests and the way school ight work a little bit better, 
think of him, there's like, an 

we're on the same wavelength .. 
about wanting to be positive about 

p a n  apart p30 

I him.. I 1 Summary Frame: 



"PARTNERSHIP" 

Class Teacher 
p4 Llke. I don't know. I think the favour~te line (from educatlonal psychologists) is no confrontat~on, you 
know. Which is very easy to say, but it's not very easy to do. But I don't know, I think perhaps I don't get 
too worned about some of the thlngs. that he does 
p7 Well hls mum thinks it's, thought it was, I thlnk she's changed her mind slightly now, thought it was a 
purely academlc problem wlth his handwrltlng and his frustration through that. you know. 
... But I sbll think she believes that the maln cause of the problem is frustration w~th his wntlng, really. 
p8. I think ~t 's (the perspectives of other professions) been helpful in this particular case, because it's 
brought, not opposing ideas, but it's, the people have seen that there have been two srdes two the 
problem, an academic one and the behavioural problem. 
p9 Taking, well, he used to have a book to take home, and if it said anythlng good he would take it home. 
and if it didn't say anything good, he wouldn't take it home. And I used to say, have you got your book, no. 
I've left it at home. And his mum used to say, where's your book, I've left it at school. Because he knew 
what you were putting down. So that didn't really help. But now that he is more able. I thlnk he would be 
qu~te happler to do that now. because a lot of the time it would say, and even though you're trylng to be 
poslt~ve, if he's beaten somebody up or somethlng like that, you know, you've got to, you have to put some 
of the negatlve thlngs in. because you have got to let her know. So I don't think that really worked ... And 
the usual educatlonal psychologist's ploy 
... No confrontation, try to avoid confrontation, whlch is what they always say 
p12 I thlnk you feel qu~te, apart from filling in forms, you feel qulte remote. 
.... I think they do lrsten to you. but as w~ th  everything, people have preconceived ideas ... l think that 
sometimes it's already been decided what is going to happen, before your input gets put in. 
\ J 

F I 

Occupational Therapist 
lntervlew 1 p5 ... I really try and sell them the idea that it's a partnersh~p thing, In that what they do with 
thelr chlld IS just as important as what we do.. thls isn't going to go away ... I really glve them an awful lot of 
ideas and work sheets ... parents who come who I know are finding it really d~fficult ... I obviously just tiptoe 
around a lot of thlngs and just play it down ..., gently persuasive about. if you just do x, y and z once a 
week, that will really help. 
p6 ... it's just astounding that they come and they really have no idea, but never ask elther ...( I'm) getting 
used to the idea that I'm viewed as belng a professional, and perhaps not easy to talk to sometimes, 
because of those barriers and th~ngs So I always try and be very, very casual ... I actually, what I actually 
do is usually show them the actual letter of referral ... 
p8 ... they (the physios) have really supported the need for OT there, because they are so fed up with 
being pushed into corners to do what are not their th~ngs ... 
... most people are really, really grateful to get anything from OT because ... we've had a huge waltlng 1st 
p9 ... about two years ago ... somebody else had wr~tten in, this child needs OT for 30 minutes once a 
week, and the school sa~d, come on then. where are you .... We kicked up a huge stlnk, and it hasn't 
happened since ... I'm sure I read it in the actual statement. And it was amended, qulte rightly ... 
p13 I'm thinking of one tricky case where ... the head teacher backed out ...( the EP) better tralned to do it, 
and confident, and knew llfe outside that school exlsted and was OK, and that there was good options for 
that chlld, and could have been much more into discussing it on a wider issue 
p14 .. I view it as being a very educatronal thing, but I do recognise that up here somewhere, education 
and health don't really talk to each other very much, and wouldn't it be great if ... funded by education ... 
And then we could all be hands on ... 
p16 ... nobody's asking me for any OT at the moment, but I'm getting all of this information through on this 
child. Is it relevant to me to get that information? 
Interview 2 pS ... obviously somebody more expert, like a psychologist, get involved and then click in at a 
later date ... p6 I don't know whether at some point Dr.S (SCMO) will get back to me for another rep0 rt... 
p10 I'm totally isolated on this, and that I need to get a lot more information, which I will get, before 
stepping back in. 
p l l  .... all I d ~ d  was copy the report to a number of people, and the activity programme. So it went to Mrs B 
(David's mother), the class teacher, the head teacher, the educatlonal psychologist I've got down for him, 
and the GP. 
p19 ... I think they have a really important role. Just as important a role as me, although they probably 
wouldn't see it that way. YOU know. I think that parents who need help for their child. very much need to 
put trust and faith in outside agenaes ... it's very much got to be a team approach, the parents, me and 
school working on this together. ... I would see them as almost carrying out my advice, supporting my 
advice and supporting what I'm doing. That's when they're here for their therapy, for a six week block 
say ... Yes, because I'm trusting them and giving them a lot of responsibility ... 1 would like to perceive the 
situation as partnership p20 I wouldn't see them as a consumer, no, I don't like that.. supporter, partner 
p21 ... I'm the leader of the situabon, very much so. ... Well, the basic one (barrier to partnership) is 
cooperating, isn't it, attending ... Not establishing a good relationship by being haphazard in their approach..l 
look at it as an extra bonus d they actually manage to say they've done some things with their child ... 

4 

f Special Educational Needs Coordinator 

p2 I suggested (to the class teacher) that <he would come. just for say ten 
mlnutes before school 
And hls mum sa~d that he'd realised what he had comm~tted himself to and didn't 
want to do it. 
p314 I've started to do a home to school report to h ~ s  mum. She doesn't want 
any negatlve comments ... But I can't just wr~te good thlngs, because it's 
devaluing praise. And I mean this week he has done absolutely nothlng. 
he's said, what are you wrlting, I haven't done anythlng. I sa~d, well. that's what 
I'm wnting, you've done absolutely nothieg this week. I mean, it's in hls time, but 
again, I sa~d to h~m, we have dec~ded that you need the practice, you decided 
that you need the practice, and I'm only trying to help you. He sa~d, well, you 
don't have to, he said, just stop helping me, get off. make my day. 
p4 (no possibrllty of interim help, resources, from LEA) 
p5 (mum wants) that all of hls behaviour d~fficult~es come from the fact that he is 
frustrated and angry about that ... she didn't want behav~our even mentroned. 
lt's very much a cr~trcism of hlm, and indirectly to her, which I thlnk perhaps she 
finds hard ... But ~f it's somethlng else that he's got, somethlng that he's got. 
then it's not her fault. 
p7 talking to the ed. psych, as well, to S. , who is sort of, we're on the same 
wavelength about helplng h~m, about wantlng to be posltlve about hlm, whlch is 
far more d~fficult, when all you're deallng with IS this "won't" buslness every day. 
p9 I feel I have a partnership role ... 
p12 Mrs B (David's mother) .. is articulate and she knows qulte a lot ... defends her 
chlld ... 
talked about what David's needs are ... Now how we do that is more open for 
debate ... an academic debate, not an emot~onal debate / 

Educational Psychologist 
p l  ... w~thout involving the parents there isn't any way I believe you would get any 
change ... Maybe somet~mes too engaged .... Very few parents, in my experience. 
have been cold. rejecting, type of parents w~ th  whom you couldn't really forge a 
partnersh~p in the interests of the child ... If it's just informat~on giving, or telling, or 
telling what we're doing from the point of authority, then I don't see that it really 
works very well. 
p2 ... It's not a matter of equality or expertise, it's a matter of mutual respect. .You 
know. I don't thlnk we should pretend we are all on a level, that kind of 
partnership. Or that we have equal parts to play. It's about becoming involved 
together. and honouring what each other can give. And they'll be different 
contrlbutlons ... Well. I, as a psychologist, I suppose that the knowledge that one 
has of general child development, and the way things can work and change, and 
the educative processes, things that enhance learning, things that get in its way 
... The parents would obviously bring their bonds with their own children, their own 
concerns. Their minute knowledge of how things work from morn till night, the 
whole history of development, and going through a day with a'parent you can 
learn much, much more than a minute observation ... I think it's probably a fairly 
utopian ideal, the word partnership, but I think it's about one's whole response to 
anybody. 
p4 So it's somewhat getting in the way of parent partnership if the parents are 
being primed (by pressure groups) to be militant ... to feel that they are being 
treated with less than they deserve. 
p7 I, yes ... conflict with parents. Where I feel that they perhaps don't put first the 
interests of the child. If their wanting particular things is really for their own 
prestige. 
p22 ... I tried very hard to say, as long as people polarise, we're not going to help 
David, and as long as mother says, it's just a learning difficulty, and as long as 
the school says, it's only a behavioural problem, then we can't. because there is a 
defin~te interaction,. . . .  . , . .  



f v 
- Senior Clinical Medical Officer 

p3 (if par view differs from her view) I try my very best to talk to them about it and 
consider the~r different view. And examine it, and then tell them what I really. sincerely 
think about the child. 
p5 (any problems in the process?) Not from my point of view, no. It's SO much better and 
so much more efficient and focussed now, that I can't see a problem ... l think the parents 
are qulte happy, they're very happy. Especially people who've had children through the 
system before, and now have ch~ldren going through the system now, 'they see the 
difference ... I'm not quite sure that I agree with the parents that are complaining, 
actually ... Quite a lot of them are people who do not believe that there is anything wrong 
with the child, and that the child is limited, and this is what the Child IS going to ach~eve at 
the end of the day, no matter what you do. There is a llmlt to how much a child can 
achieve. A chlld's potential is limited, they don't agree with that. 
p6 It is, it gets ambiguous and it gets very difficult, because sometimes the SENCO is 
phoning me and saying, we have d~fficulty with this particular parent. I know you have a 
good relationsh~p with them, this is the s~tuatlon, is it posslble for you to explaln this as 
well, and make it sl~ghtly clearer ... I feel that a child with special needs has got sort of a 
multidisciplinary kind of "needs", and unless you approach it in a mult~disciplinary manner, 
you will not be able to meet the child's needs effectively ... I feel, I have a very important 
role, extremely important role. ..I work closest with the SENCOs, first of all. Secondly the 
parent and child. I always involve the children as well, from the word go, all the 
discussions, and I ask them to ask me if they can't understand anything, and they do, 
and I explain everything thoroughly to them in a simple manner. Children have helped 
me an awful lot by telling me what they think is wrong w~th  them and what they want, you 
know. That is so important I thlnk. I always leave 20 mlnutes at the end for the child, 
always ... (do you feel a partner?) Very much so. 
p7 ... Agaln, this is a sort of a, interagency cooperatlon and collaboratron, and also, 
when I go to the panel, it becomes a multrdisc~plinary sort of declslon making ... Yes, and I 
have learnt as well, about the whole process. 1 d~dn't know that it was so thoroughly 
examined, and everybody's view was taken into account and given serlous consideration. 
p l l  ... They have a lot of confidence (in doctors), that's nght. And that's where my role as 
a counselling, sort of, person, comes into it also. That is why it's so important for me to 
be very closely involved with the SENCOs, teachers, and ed. psychs, with my education 
colleagues. 
p23 I t  (partnership) can work against parents. It works for the child. It works for the 
child, but against the parents, in fact. I thlnk when they deal wlth so many different 
professionals who are saying the same thing, anybody would have to think, you know, 
they are made to think about the whole thing, and would perhaps doubt themselves ... 
p24 Maybe against parental feelings, not agalnst parents, but against parental feel~ngs. 

Named Person 

p4 But it's a kind of, just talk about partnership with parents 
p5 it was an informal meetlng, but ... She was so stressed, so distressed, 
... Andrea said she wanted to be sympathetic to the profession, she understood as a 
teaching staff what they needed to do, but also she was, as a mother she was horrrfied to 
think that that was her child that they were talking about. 
p7 this is the information, he's done this and he's done that and he's done the other, what 
are we going to do about it? There was kind of, no acknowledgement, or no reassurance 
that, they weren't blaming Angela, I mean, she needed to be told that, because she'd been 
told previously that it probably was her fault. But then by the second meeting things had 
changed, and they were supportive. 
p8 I think it doesn't exist, to be honest 
p9 Well, the parents know basically everything there is to know about a child's character 
and personality, and teaching staff are trained to teach children, so therefore, to my mind, 
they should be, one is as important as the other. 
And I think where it is seen, or where it is, I think people just pa; lip service to it I really do. 
p i 3  I felt as though it was a kind of them and us 
p14 one of the positives I felt was that they were actually trying to move on, they weren't 
saying all the meeting, well, he's done this, he's done this ... They did that, and then the 
game appeared. Sort of, kind of, two steps forward and five steps back. 
p28 I think conflict needs to be part of it.. people have different views, and all views need 
to be acknowledged, discussed. We none of us hold the answers, and I think a little bit of 
everybody's input might work a little bit better. 

/ 

"PARTNERSHIP" 
f - 

Acting Principal Educational Psychologist \ 
P4 I have a concern that there are some people who perhaps view..support~ng the parents is to do with 
fightlng the local authonty, as opposed to something that we would see more akin to partnership 
P9 ..the Code ... does appear to give parents a lot of rights, only some parents will be articulate enough to 
use those 
PI0 One of the easiest thlngs in the whole process is appealing. 
PI5 ...p artnership m~ght involve some healthy tensions at t~mes ... you could have would be ways of working 
that could genuinely help more parents to be more fully engaged and fully understanding about the 
assessment process and helplng their child ... And I thlnk that's what partnership should be, working together 
to help the chlld. 
~ 1 6  ... if an ind~v~dual advice giver has tpo clear a view in their mlnd about what they think is right for the chlld. 
and that then may contaminate how they give their advice. It may also again lead to comments being made 
to parents, and also dlrectly to the ch~ld or young person, which can be very unhelpful ... 
P21 ... if you've got a situat~on that is ambiguous ..going along with ... glving in sort of way, but at least trying 
to carry the parent with you in saying, well. OK we've tried thls, look we've still got these problems, now, let's 
Start and address those. 
p26 fact sometimes the parental advice that worries me the most is the one that is wrltten as if it's a 
Professional wrltlng it And I think, what's the real relationsh~p like between thls parent and chlld. It just feels. 
I feel much happier with parental advice that is a little more emotionally loaded, because I think yes, so it 
Should be. 
p27 I think, I mean, one of the barr~ers will always be that the professionals operate w~thin the system, know 
it, understand it, and however good you thlnk you are at explaining it, you are into the jargon before you've 
drawn your second breath ... I think from the parental s~de, there is the barrier of not understanding .. 
grappling with a system in which they were not very successful themselves ... the barrier that's created by 
expectat~ons ... Yes, the idea of the parents' rights thing is a barrier to a genuine (p28) partnership, startlng 

@n, you know, thls is an imperfect world 

\ 
Head Teacher 

p2 His mum doesn't particularly agree wlth us. She sees him as an extremely bright boy, which he is orally. 
there is no doubt about it, and at one time, I mean. I think she liked to thlnk h ~ s  problems were because he 
is too intell~gent and wasn't stretched enough in the classroom ... 
... No. I don't share that at all. And I don't think any of his teachers do. .. But she has not always seen 
that he has psycholog~cal problems, which he certainly has. 
P3 ...... C ..... does have a very flexible approach, and basically she has worked very well wlth him, and Mrs 
B (David's mother) herself was very pleased w~th that. I think, to be honest, as well, Mrs B (David's mother) 
is probably more pleased with my handling of the situation than my predecessors 
p4 Yes, there was one particular review meeting where she brought a fr~end along ... who brought out all 
the issues like, he wasn't like thls at home, and, you know, they couldn't really quite understand what was 
going on, so yes, it was difficult. 
p5 .... She was very supportive to her. She obviously needed that ... p13 ... but they (named persons) still 
have a very valid point of view 
p6 (impact of the EP) I must admit, she was in one day last week and David was having a scenario, and I 
actually asked if she would go out and talk to him to sort of find out, he was very angry about something. it 
had upset hlm, and she did, but that was basically, although she has spoken to hlm in the classroom and at 
home and that, but that was the, she was grateful because it was the first time she'd seen a scene like 
that ... I'm not saying she should sort out the problems, because she shouldn't, but we wanted her to see 
how bad it was at one stage. And I felt we were very much left alone, you know, to depend on our own 
resources. p9 (feel views listened to and works as partner with educational psychologist) 
p7 ... at the same time, I mean, I know from times in Newby, we are being advised by educational 
psychologists not to restrain children. If you didn't restrain David, he would seriously hurt somebody on 
Some occasions. 
... (David's mother) she's coming and saying he doesn't have behaviour problems, and then something 
happens and she realises he does, and sort of, you know, has sort of apologised for that. And I think the 
fact that she is a teacher and sort of works in a special school, I mean, she realises the implications of the 
things. And she is totally understanding about the resources within cur own school and how it was very 
dimcult to support 
... you've got to be very, very (p8) tactful in what you say. but saying th i t  a lot of it may arise from his,writing 
problems, which still could be the truth. He's got self esteem problems. 
P I2  (differences resolved) ... Just through talking, just through the review meetings ... and it hasn't 
happened for a long trme, and Mrs B (David's mother) coming in and talking to me, 
p14 I don't know. I think we need to spend some time with S. to sit round a table and talk about 
approaches to David 
... what does she want:for him, what are? ... Can you just say whethe;she thinks things are improving with 
him? 

. . 
-. 
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Acting PEP 
1 p i 4  Definitely the child (is the client) p15 a quite heavy LEA officer role.. high , status. .... the ambiguity of the dual role.. What can I do to get a better deal 
for this child out of it. p22 performance indicators ..allocating resources to as 
cost effectively as possible ... management side. ..... quality assessments, not 
assessments that are driven by the statutory assessment process ..some 
mechanism for ceasing statements.. to target a fairly scarce resource at the 
children who need it p26 .... to try and provide an individual picture of the child 
that won't be coloured in the way that if you're a parent ...p 28.. defensive 

e k i n g  p29 an enormous staff to manage and budgetary responsibilities 
4 

f Educational Psychologist ' p i  my role..with parents is to use their 
knowledge and expertise of the child, 
with the child and to develop joint 
initiatives so that we can operate in th 
interests of the child p3 .. bleaching 

1 the arena from blame .... making a 
fertile ground for change and for 
movement ... clearing up any of these 

1 contaminating things. p7 conflicts of 
role.. we are local LEA officials ... p8 .. 
the client, who has the ~roblem, or 

Summary Frame: 
ROLE 
What all the 
participants of the 
assessment had to 
the nature of their 
role 

f Clinical Psychologist 
p5 int l  a full assessment 
p i 6  I didn't feel I was part of the 
system p i 7  When the chips are 
down, it's definitely the child ....... l 
would see the patient as the, 
probably the family 
int 2 p l  accidental p7 it's not my 
job to provide resources, its my job 
to provide an opinion p9 a 
psychologist Named Person 

who sees the problem, hrst..very easy p2 Supportive, yet not totally 
to put the child in the centre. p22 .. involved ........ a back seat and just 
set up .. strateg~es to implement the listened..p3 a different perspective 
statement p23 pour oil on the on DavidP6 ... in case anything was 
troubled waters and make people feel rd said that she just missed p8 I'm not 
that he wasn't a danger. p27 effort not to become 

that emotionally involved. I care 
bed ia t i on  about David.. p20 I didn't feel not 

welcome p21 .. I said that I worked 

f SENCO 
p8 persuading people there for Social Services, and things 

p3 when we get the statement.. changed then. p26 .. keeping her in 

to encourage him to read to find the real world ... not advising her, but 

information , just reminding her what her options 
p7 it's a pivotal role..you've got to are. p27 an honest relationship .... 
write it all down (for the It's reciprocal. p28 prepared to 

statement), you've got to ask child ctually offer some input. 
everybody how they see it 
p8 (yes, an important role) 
particularly with David, because Class Teacher 
everyone (teachers) seemed to 
be negative about him. p9 I feel I f occupational ~ h e r a p i s t 7  
have a partnership role ... his interview 1 ~2 (MY client is .. 
class teacher.. quite prepared to very much the child p3 a set 
go along with anything that might assessment that we do p4 OTs .. 

c l p .  something more to happen p l l . .  looking at the whole child. 
can just influence him in small ~8(wi th  parents) an educating 

ways..He doesn't, sort of, make very rOle-..as pigs in the middle lnt2 p l  
..don't really feel that I am expert 

Head Teacher 
at all to deal with behaviour. 
..strictly dealing with the fine 

p2 more flexibility p3 considering \ motor problems p6 I haven't 
exclusion, to actually make them actually been asked to contribute 

to the statement p9 she looked 
at the OT bit as.. confirming what 
I think was her opinion..tiptoeing 
around things ..I'll just provide 
some advice, and backing off p17 
I'm very much seen as ultimately a 
professional person p22 (1) have 
complete faith in what I'm doing 
p23 I've always seen some 
progress.. I have to sell them that 

act p5 telling her about serious 
incidents.. I feel that my role has 
been not quite a pleasant one all 
the time.. Not (a) major (role in the 
statementing process). ..I Was the 
one before the statement wrote to 
XX (SEN Officer) p9 ... to see him 
as part of a school p10 mine is a 
whole school social issue .. And 
the impact he's having On the 
teachers as well ..... or the other 

J p20 I did have to counsel mum quite \ idea, that it's a joint thing. 
\a bit. 

p1 me.+every sing1e 
the SENCO knows me ~2 

The child. ...... Always the child. 
~3.... my has changed .. I see 
the 20% have ..SEN 
~7 ..I've been on the panel 
p13..explaining everything to them 
(SENCOs) S ~ ~ P I Y . - P ~ ~  ..a full medical 
assessment.. from head to toe 

P ~ ~ ~ .  Itve them you 
can directly contact me yourself. 



F Acting principal educational psychologist 
p14 The ch~ld ... Defin~tely the ch~ld (IS the client) 
p15 a quite heavy LEA officer role, but on the other hand. in terms of how we are regarded w~thin the LEA. 
we've got high status. ... the amb~gulty of the dual role. But I think even if you take out the LEA officer role ... 
you would st111 as the E.P. be hav~ng to negotiate w~th parents and teachers ... What can I do to get a better 
deal for this chlld out of it. 
p22 performance indicators which ark to do wlth how many assessments are completed w~ th~n  the prescribed 
t~me, the eighteen weeks. You know; somebody fires a gun, you're off... ..allocating resources to as cost 
effectively as possible ... management s~de. ... qual~ty assessments, not assessments that are dr~ven by the 
statutory assessment process. 
... we've got to find some mechanism for ceaslng statements so that you can continue to target a fairly scarce 
resource at the ch~ldren who need it 
p26 ... in adv~ce writing, and as part of the assessment process. I thlnk the E.P. is there to try and prov~de an 
i n d ~ ~ ~ d u a l  picture of the chlld that won't be coloured in the way that if you're a parent, inevitably ..A should be 
coloured, because IYS an emotional relat~onsh~p - 
... I think there is a risk that we tend to play down our sk~lls as psycholog~sts and the insights that standardised 
p28 I think the. I think perhaps the biggest stress is again, the way that the whole system has been driven. It' 
not longer good enough to think, you do as a professional do your best. You have to th~nk of worst case 
scenarios, going to tr~bunals. Iltlgatlon, so we're lnto this awful bus~ness of, if you like, defens~ve work~ng. Wha 
matters is that you reply to the letter on bme ... 
p29 The whole thing about having such an enormous staff to manage and budgetary respons~blllt~es, which a 
tradit~onal P.E.P. role never encompassed at all 
... in this particular authority the P.E:P. is also the Manager of Pup11 Support, that decision was dr~ven nurely by 1 

bnancialexpedience ....... one of the stresses is that you have very l~ttle tlme to be an E.P. 1 
fl - 

Clinical Psychologist 
lnterv~ew 1 p5 ... My role, once I had seen, what I did w~th David was a full assessment of h ~ m  
p l l  ... what I'd want to know was if th~s was sufficient for h~m. In other words, was it working 
p14 .. David's mother and I met a few bmes afler thlngs had settled down w~th  David 
p16 ... I didn't feel I was part of the system. I began to empathise w~th David's mother, I suppose. 
p17 ... When the chips are down, it's defin~tely the child ... l would see the patient as the, probably th 
fam~ly, actually. I th~nk (Dav~d's mother) needs a lot of support. 
Interview 2 p l  Somet~mes I feel my role is accidental, and I'm not sure that isn't necessar~ly a bad 
thing, at one level. 
p7 .. .it's not my job to providb resources, it's my job to prov~de an oplnion. And then if the resource 
aren't there, that's the responsibll~ty of the people who provide that, not me. Whereas ~f I wrlte a 
report that is slanted towards the lack of resources, or whatever, in social services. I'm not doing the 
ch~ld any favours at all. I'm actually colluding w~th the system. 
p9 ... And of course everybody thlnks they're a psychologist, don't they? 
p16 ... Ironically, I th~nk the only thing the psychiatrist can do that I can't do is to prov~de a 

\prescription if necessary, and have the author~ty to make a diagnosis. 

I f Named Person 
p2 Support~ve, yet not totally involved ... a back seat and just l~stened ... I'm not a mother, I don't work for the 
education system, and I haven't had that experience, so 
p3 a d~fferent perspect~ve on David, in~tially 
p6 ... And she also wanted me there in case anything was said that she just missed 
p8 I can take a couple of steps back, because I'm not that emotionally involved. I care about David ... Therl 
is no support for (David' mother) w~thin the school environment. 
p9 I kept passing these on to (David' mother) to say, look, you're not the only person 
p20 I'didn't feel not welcome, but it was a kind of, why does she need somebody here with her? 
p21 ...( the head teacher) made a comment that I wasn't really, I wasn't qual~fied to actually differentlate 
between the statements, the educational and the behavioural statement ... I said that I worked for Social 
Services, and things changed then. 
p26 I think nothing directly for David, except, I mean, I never, I never disagree with (David' mother) in front of 
Dave .. keeping her in the real world, because, because she's so distressed about it all, she can, her mind just, an( 
she gets into this cloud cuckoo land of being a bad parent and all this crap. and I just sort of bring her back 
down to earth 
... not advising her, but just reminding her what her options are. .... she's very strong. 
p27 But we have got an honest relat~onship ... It's reciprocal. 
p28 (NO training for named persons) no, I don't think so, because then it would kind of cloud my input, I think 
in some way ... just a friend who knows him in his home environment and has known him for a lot of years. I 
know his character, I don't know anything about his education. 
I think also, you would have to be prepared to actually offer some input. . 
p32 ... You're not the most important here, David's the most important, you knoiv, we are not here to meet 

y u r  needs of 'woe is me' 
A . . ,, . . ,  . 

"ROLE" 
~. 

Class Teacher \ 
p4.. I think perhaps I don't get too worr~ed about some of the th~ngs that he does. 
... Somet~mes there are thlngs that he does that you have to, you know, really go at him 
about. but I find that if you do that, most of the bme it just causes more problems, so it's 
best to just talk to h ~ m  qu~etly. And most of the tlme he accepts it, now .... 
But really tt's just been this year that we've actually tned to press for something more to 
happen. And the problem w~th  the process is that it takes so long to go through. 
p l l  ... l mean, there are occasions when he does, you know, he's a boy, and he gets into 
trouble, and that's fine as long as he just gets into trouble, and it doesn't escalate any 
more than that. And I th~nk really, that's what I, overall, w~th his behawour, that's what I try 
to do. b . 
.. :...I think, well, I wouldn't like to say he uses me as a, to somebody he sees in certain 
s~tuatlons, but I think if he sees you react in a certain way. then perhaps he'll react in that 
way as well, rather than, you know, let it become too big for him. 
... he's very independent in the way he th~nks, and I th~nk you can just influence h ~ m  in 
small ways, rather than have a big influence on him. He doesn't, sort of, make very much 

Qf coming to talk to you or things l~ke  that, you know. J 
f Occupational Therapist \ 
Interview 1 p l  ... cr~ter~a for referral to this servlce IS very tight, so it's ch~ldren who are 
descr~bed as dyspraxic, or presenting w~th fine or gross motor coord~nat~on problems in the 
absence of a neurolog~cal problem deficlt 
p2 (My cl~ent is ) Any chlld ..any age up to 18. ... It's very much the ch~ld ... an ind~vidual 
assessment ...p 3 ... a set assessment that we do ... We do have a standardlsed 
assessment ... a lot of ch~ldren that are referred who really are at the mlld end of th~ngs ... 
they're usually gone through one or two years of school~ng .. few that are inappropriate 
(referrals) .... 
p4 ... OTs are much more into look~ng at the whole ch~ld. Phys~os would recognlse that they 
are much more gross motor skills, and they wouldn't look at anyth~ng else. ... 
p5 ... a once a week baas, for an hour, for the half term block ... I always see them at school 
through term tlme, because then I know that I'm guaranteed of seelng them, and I 
comnromlse the qual~ty of what I do, often, because I'm, you know. like eve~vbodv else. I'm ~ ~ . - 
in bioom cupboard ofien ... 
p7 ... because of the w~de range of sk~lls that OTs poss~bly have ... then I could be doing 
some very d~verse th~ngs. From splint~ng hands to doing developmental work here ... And I 
suppose then that's a lot more ambiguous for people, isn't it. 
p8 ... there are a lot of very need~ng, mainly mothers.. I'm beginning to see now that I have 
an educating role ... a sort of support~ng person. ... used as.. as pigs in the middle, in qu~te a 
lot of tr~ckv s~tuations ... a problem that mlght be d~ssat~sfact~on w~th another aaencv ... .. . - .  
awkward posit~on ... 
Intetview 2 p l  ... get a flavour, I suppose, of the whole range of problems ... I don't really 
feel that I am expert at all to deal with behaviour. I'm just strictly dealing with the fine motor 
problems ... 
p6 ... better to have a clean slate, isn't it, and not have any preconceived ideas ... Now 
another, I think, interesting issue is that I haven't actually been asked to contribute to the 
statement, I've just been asked to see hlm anyway. 
p9 ... she looked at the OT b ~ t  as, kind of, in a way, confirming what I think was her opinion. 
was that he's got some problem causing this huge behaviour problem now, and it's all got 
out of hand ... And I remember kind of just tiptoeing around things a little blt, thinking, there's 
a lot going on here, and at some point I'll have access to the informat~on, hopefully, through 
the psychologist involvement ... I'll just provide some advice, and backing off.. 
p i 0  ... I've never worked with a child that's been excluded from school, and that sort of 
thing ... l've never been happy with the medical model of labelling behaviour, with a big B ... I 
think it's a negative word to use, because there's always a reason 
p17 it really, really brought it home, again, to me, that I'm very much seen as ulbmately a 

1 professional person, and no matter how pleasant I try and be and helpful I try and be, 
ultimately there seems to be this barrier that, well you still belong to the health service 
p22 But one of the big things ... is to have complete faith in what I'm doing, and when I see 
something, some pos~tive change, then I've got to really, really pull that out and make sure 
that I tell that to the teachers ... p23 ... I can honestly look at all the children I've worked with 
and, it might be small, but I've always seen some progress, and I always say that it's not 
because I did anything magic or wonderful, it's just that I was part of a new approach with 
that child, because mum and dad were doing some stuff, the school were on board, and 
that's why we saw change .... I have . to . sell them that idea, that it's a joint thing. 

d 



Head Teacher \ 
p2 And I try to brlng a b ~ t  more flexlblllty 
p3 At one stage I was on the polnt of conslderlng exclus~on, to actually make them 
act, but fortunately it didn't come to that ... This Chnstmas. He slapped another chlld 
because he had won a prize that he'd wanted. or somethlng. And I actually spoke 
to Dav~d and spoke to hls mother the night we broke up and said, YOU know, the 
next tlme he d ~ d  that he would be Out 
... I thlnk, to be honest, as well, (Davld's mother) is probably more pleased w~th my 
handling of the sltuatlon than my predecessors ... 
when the statement got near ... she seemed to be the ideal person to ask to 
continue that, rather than get somebody new in. 
p5 It's really qu~te a difficult one (role), because I've pulled ideas together, and I 
think I've mainly been the one who has talked to (Dav~d's mother) On occasions. I've 
had the role, unfortunately, of telling her about serious iw~dents, and that usually 
has to be by letter because she's worklng. 
... I feel that my role has been not quite a pleasant one all the tlme 
I do try to be the carrler of good news as well when it's happened, but yes. 
... Not (a) major (role in the statementlng process). I mean. (the SENCO) has put all 
the papelwork together, sort of, in discussion w~th  me, in discusslon with (the class 
teacher). Just sort of overseeing what went out. I was the one before the 
statement wrote to (the SEN Officer) and have talked about him to varlous people. 
Special needs officer and the authority ...( the EP talks) quite a lot at the moment to 
(the SENCO), to be honest, because, you know, with my job, sort of other thlngs 
keep pulling you (p6) away and she reports back, but I usually do get involved in the 
discuss~ons. 
p7 ... you've got to be very, very (pa) tactful in what you say 
p9 My perspective ... to see hlm as part of a school and (p10) to worry about the 
non social thlngs. ... he's had real tantrums and things like that, that basically he 
can't cope wlth. So mine is a whole school social issue, rather than, and (the 
educational psychologist) Is more to find out what is making hlm SO angry and upset 
I feel. 
... Yes. And the impact he's having on the teachers as well .. or the other children in 
the class, whlch is a worry to me, that you're golng to lose chlldren, which it was at 
one stage. Because he's h ~ t  them, chlldren have been fr~ghtened of him. 
p10 So mlne is a whole school SOClal issue, rather than, and (the educat~onal 
psychologist) is more to find out what is maklng h ~ m  so angry and upset I feel ... I 
don't know whether (the class teacher) has talked about thls, but bas~cally he has 
certainly noticed ... (the class teacher) has certainly talked about it 
p13 but suppose he was to [lot again, and thls statement, thls extra sort of time 
d~dn't work, I said, what happens next. And there isn't really anythlng J 
f * 

Special Educational Needs Co-ordinator 
p3 what I'm hoplng to do when we get the statement is to encourage him to read 
to find informat~on 
p7 it's a pivotal role 
You have a better chance, maybe to see what's behind it, and maybe to have 
some ideas, you know of how to help. Partly because I've been around a long 
tlme, and come across a lot of things ...I have been teaching 30 years , 

you've got to write it all down, you've got to ask everybody how they see it, the 
class teacher, the people who've had hlm, and you've got the access to everything 
that everybody has said. We don't seem to have any records of what happened 
to him previous to him coming here, there don't seem to be any wrltten records 
p8 (yes, an important role) particularly wlth David, because everything seemed to 
be negat~ve about him. I mean, even now, Sometimes in the Staff room, the things 
that people say, aren't strictly true about him. You know, they tend to say he's, 
how do they say it, they 
I think they find it dlfficult to accept the fact that he's as clever as I'm sure that he 
is. 
p9 I feel I have a partnersh~p role, and as it happens, this is the first sort of thing 
that we've done together, I mean, I only came in October ... 
... I think his class teacher has probably found it, probably looked on it a llWe bit 
cynically, but quite prepared to go along with anything that might help. 
... having very recently been a class teacher, perhaps that helps ... it certainly 
hasn't been a problem, being felt that I was coming in and batting my head 
against a brick wall or anything like that 

, 

"ROLE" 

Senior Clinical Medical Officer 
p l  They all know me, they all do. ..Yes. Every year round about September tlme I go into every s~ngle school, 
speak to the special educabonal needs coordinator, and the SENCO knows me, and I tell them that I would 
like to know about all the ch~ldren who have got speclal needs from Stage 2 reviews onwards. 
p2 Ch~ldrendhat I see are chlldren who are, say, have been not~ced to have somethlng speclal about them 
whlch isn't r~ght, from Stage 2, or ch~ldren who are comlng up for (stage 3) ... p2 I look at the~r concentratlon. 
and also coordlnat~on. Coordinat~on is tery important ... if you do not test the child spec~fically for that, 
sometimes mlld forms of motor learning difficulty go amiss, unt~l the chlld is about 13. 14, and that is late ... The 
ch~ld ... Always the ch~ld. And chlldren who are of a certaln age, certa~nly from about SIX onwards, I always talk 
directly to them, and I always involve (p3) them in thls process as well. so this parent professional partnersh~p 
extends to the chlld when I am concerned. And I have gained a lot by getting the chlldren involved directly. 
p3 ... my role has changed in that I see the 20% of chlldren who have got special educat~onal needs, not just 
2% who are havlng the Sectlon 5 assessment. I get involved wlth the other 18. 17 - 18% as well. p4 .. But 
I'm always there, yes, to prov~de lnformatlon and to get feedback from the SENCOs 
p7 Well, in Newby we have started somethlng very spec~al, which is fa~rly new, it's about a year old, and that is 
we have a doctor representative at the panel. .. I contact every single doctor who has been involved wlth the 
ch~ld and who has done the statement, and who has wrlnen the medical advice, and I talk to them in depth 
and detail about the child ... I've been on the panel for seven months now.:.p8 ... Since I've been on the panel 
I've explained to every single parent what happens. I didn't before, because I really d~dn't know what was - .  . ~ 

going on 
p l 3  ...( stresses of her job) Basically, not enough time to do the things the way I want to do them. I don't like 
scratching over the surface. I think we work in, as individuals we work in isolat~on ... l spend ten mlnutes, fifteen 
minutes explaining everyth~ng to them (SENCOs) slmply, from the neurolog~cal aspect of the thing to the 
developmental one, and once they understand what the d~fficulty IS, that is resolved .. And IPS a two way 
thing, because sometimes they phone me and they say, I disagree wlth you ... We have that sort of 
relat~onship w~th each other. 
p19 I asked mum about his full medlcal hlstory, fam~ly history, social hlstory, developmental hlstory, 
immunisat~ons, everyth~ng. Then I asked Dav~d what he thought the difficulties were ... ... Easy. With David, it 
was easy. Of course, we talked about other thlngs l~ke football, and everyth~ng else in~t~ally for about five 
minutes, and he got into gear, and he felt comfortable, and he relaxed. And then I asked mum what she 
thought about the child's difficult~es, and how she felt that these d~fficult~es could be met. And then when I dlc 
that, I sa~d to her that I'll need to do a full medical assessment, and by that I looked at him from head to toe 
basically, and d ~ d  some measurements of hls hearing, vis~on, height and weight, growth, everything, and 
concentrated 
p22 ... No, they can, anytlme. They don't have to go through another agency e~ther. I've told them you can 
directly contact me yourself. p20 I d ~ d  have to counsel mum quite a b~t. About David's d~fficult~es. Because 
she had a different opinion, yes. I understand why, she deals w~th profoundly handicapped ch~ldren ... it's 
difficult to be very objective when it, first of all when it comes to your own child ... 

/ 

/ Educational Psychologist : \ 
p l  I think my role as a psychologist with parents is to use their knowledge and expertise of the child, with 
the child and to develop joint inibatlves so that we can operate in the interests of the ch~ld 
P3 ... bleaching the arena from blame ... ~t 's about making a fertlle ground for change and for movement, for 
the child, and nothing will change as long as people hold set views which are blamlng ... clearing up any 
Of these contaminating things. 
p7 I think in Newby there are conflicts of role, because we are local LEA officials ... 
P8 ... In some respects that would determine who is the client, who has the problem, or who sees the 
problem, first. But personally, I have always found it very easy to put the chlld in the centre ... 
p22 ... everything I had set up with the support teacher, all kinds of strategies to implement the statement 
p23 (incident David hit child and SENCO) So my job then was to say, this is very rare, .. And try and pour 011 
on the troubled waters and make people feel that he wasn't a danger. 
P24 So we, (David's mother) phoned me and said would I come with her to a meeting when he was to be 
returned, ... So my job was really to try and renew their confidence and to continue to do what they were 
doing ... So my suggestion was to pacify people, in some ways, was to reinvolve (the cllnical psychologist) 
Which mum much preferred, for whatever reason... 
P24125 I've gone in when he's just had a real outburst and the school have thought, I think, come on, let's 
see d you can, because I'd never seen him like that, and they said would you just talk to David. .. . .-. . . , 

p27 it's (the educational psychologist's role), obviously much more curtailed than one could wish; by bme 
. 

straints, but it has been in this mediation, really, between polarising views .- 
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F > 

Clinical Psychologist 
lnt l  p4 ... easier to work with psychologists .... a sort of 
understanding 
p8 .... maybe we all needed to work harder to try and 
find out that (reason) was ... an obligation to discuss 
cases within the team ...p 10 ... you don't get builders 
who are addressing a building problem being 
composed of plumbers and hairdressers, you know. 
p16 .. me as not being part of the system 
Int 2 p10 .... I think two heads are better than one, is 
valid. But beyond that, it becomes silly. p18 ... the 
informant 
p19 .... I'd probably not use it (the word partner) ... very 
difficult to work with parents as partners p22 ... teams 
and why they don't often work, becabe they're set up 
& equals whereas in fact they're not equals at all. 1 
/ 1 

/ Acting PEP 
p i  5......pknership might involve 
some healthy tensions at times .... 
that's what partnership should be, 
working together to help the child. 
p i 6  .., if an individual advice giver 
has too clear a view in their mind 
about what they think is right for the 
child, and that then may 
contaminate how they give their 
advice. p26 happier with parental 
advice that is a little more 
emotionally loaded 
p27 professionals operate within the 
svstem ... the idea of the parents' 

{rights thing is a barrier to'a genuine) 

/ I seen that there have been two side? prof~ssionals 
Head Teacher two the problem p9 he wouldn't 

f Educational Psychologist 1 
p i  .... without involving the parents there isn't 
any way I believe you would get any 
change .... p2 ..... It's not a matter of equality or 
expertise, it's a matter of mutual respect ... It's 
about becoming involved together, and 
honouring what each other can give. 
..different contributions.. a fairly utopian 
ideal.. it's about one's whole response to 

f Named Person 
p8 doesn't exist 
p9 parents .. teaching staff .. they 
should be, one is as important as 
the other.. people just pay lip 

p2 mum doesn't particularly agree 
with us. p3 ... Chris ... flexible 
approach.. (David's mother).. 
pleased with that. ... more 
pleased with my handling of the 
situation than my predecessors 
p4 she brought a friend along ... 
it was difficult. 
p6 we wanted her (EP) to see 
how bad it was at one stage. 
And I felt we were very much left 
alone 
p7....(mum) has sort of apologised 
for that. .. is totally understanding 
...... you've got be very 
(pa) tactful in what you say 
p i 4  we need Vend some time 
with (the EP) sit round a table 
and talk about approaches to 

take it(the home repon book) 
home ..... And the usual EPs ploy 
... No confrontation p i 2  you feel 
quite remote ..I think they do listen 
to you,but .. it's already been 
decided what is going to happen, 

service to it. 
p13 them and us p i 4  two steps 
forward and five steps back. 
p28 conflict needs to be part of 
it ...... people have d~fferent views, 
and all views need to be 

anybody. p4 getting in 
the way of parent partnership.. to be f Mother 

I 
OT 

p6 .. I'm viewed as being 
a professional.. barriers 

SENCO 71 I felt more in partnership with the acknowledged, discussed, we 
psychologist p29 

p314 ..started.. a home to school 
none of us hold the answers, and I 

the way I think of David's think a little bit of everybody's input report to his mum. She doesn't want interests and the way school ght work a little bit better. any negative comments..p7 the EP.. think of him, there's like, an 
we're on the same wavelength .. e a n  apart p30 
about wanting to be positive about 
him.. Summary Frame: 
p9 I feel I have a partnership role ... PARTNERSHIP 
p12 we're in conflict here ... talked 
about what David's needs are ... Now 

What the participants of 
the assessment had to 
Say about partnership 
with parents and other 

militant ...p 22 ..I tried very hard to say, 
as long as people polarise, we're not 

ing to help David 

int3 having open and honest 
communication and feeling 
comfortable in communicating .... 

fore your input gets put in. 

/senior Clinical Medical Officer \ 
p3 tell them (parents) what I really, 
sincerely think about the child. p5 
..parents are quite happy ... I'm not quite 
sure that I agree with the parents that are 
complaining ...p 6 a multidisciplinary kind 
of "needs".. 1 have a very important role.. 
work closest with the SENCOs, first of all. 
Secondly the parent and child. p7 ... the 
panel, it becomes a multidisciplinary sort 
of decision making ...p 23 It (partnership) 

p14 .. education and 
health don't really talk to 
each other very much 
Interview 2 P5 ... ... 
obviously somebody more 
expert, like a psychologist 
p10 I'm totally isolated on 
this. p i 9  ...it's very much 
got to be a team 
approach, the parents, 
me and school working on 
this together.. supporting 
what I'm doing p21 .. I'm 

leader of the situation 
can work against parents. It works for t A 



Educational Psychologist 
p l  So I really do believe in parent power, because they are more obviously engaged wlth their chlldren 
than any profess~onal could be. , 

p2 (power imbalances in partnership) has the effect of parents being over reverent~al, parents thlnking 
that they can't go against something you suggest, maybe. That's why it has to be a mutual plan 
p5 I suppose the schools have the most power, because they're the ones who are pushlng, generally. 
Then, in those cases where the schools feel that everything is all nght, it would be the parents pushing. 
So I suppose it would be the person who feels most strongly that there has got to be a statement. And 
certainly in this authority, parents who have pushed are generally qulte accommodated ..... So what 
happens is the most powerful parent, the most art~culate parents, end up wlth more resources. 
p6 I'm sure we have had trad~tlonally the most power, but that, part of (stage 4) and everything has been 
to take that power away ..... That is, means that the E.P. is no longer the gatekeeper for resources. ...... a 
school or a parent, couldn't put forward a request that dldn't have a psychological report backing it. So 
there's power there. 
It (not backing the schools request for an assessment) hasn't happened. It's happened the other way 
round, for me, that cases that I have actually recommended strongly in my own reports have not gone 
through. 
p6 I suppose the panel is not seen by anybody as havlng a face. I don't thlnk people know qulte who 
the panel IS. But clearly they have the ultlmate power to decide. But their decisions are circumscribed by 
dwlndllng resources, and we're down to a very few outcomes now. 
p 21 in terms of the statementing process, he (David) did get a statement whlch was on the llnes that 
mother wanted, whlch was for learnlng support 

f ~ ~ e c i a ' l  Educational Needs Co-ordinator (SENCO) 
p9 the Ed. Psych has ... because t h ~ y  make the declsion as to whether to go ahead with it. or they advise 
you whether to do ahead w~th  it , 

p l 0  thlngs like measurements that they make through their batter~es of tests .... a concrete way of saying how 
bad the chlld IS. 
her (EP) experience and her judgment so power's perhaps not ... 
it has backed up what I have thought, and hasn't always been the case in other cases with other Ed. Psychs 
(our EP was very good)..about defuslng it, not talking about learning and behaviour but talking about David 
(David) he's got a great deal. Certainly, we're all having to bend over backwards to try and keep David going 
with ... he's got thls power that he can just say no 
pll(Mum) hls work visibly improved a couple of weeks before parents night. when he knew I was going to see 
her. I don't think it's a quest~on of havlng rewards and thlngs 
(teaching staff) we're golng to devise a thing and take him back ... We're not quite sure how we're going to do 
it, but that's how we're golng to get round her knowing, particularly about the negatives. 
(named person) a friend of hers who came to one of the review meetings to sort of back her up, ... and said. I 
can't believe we're talking about the same chlld. She said, I've seen David, I've seen him at parties, I've seen 
him playing with other chlldren. I have never seen anything l~ke  this happen at all ...... l think that's only fair, 
really, isn't it? (to brlng a named persm) .... 
p12 just one person against half a dczen, even though we didn't have it in for her 
p7 (SENCO) pivotal role 
p13 I was told ... if they look and see'your name at the bottom of something they accept it .. if I think a child 
needs help, they're going to get it. which is all you're after, isn't it? You're not after individual kudos ..... l 
haven't ever put in an Append~x D and had help refused ..... I've had (one stage 4 report) turned back ... l was 

\surprised 

Acting Principal Educational Psychologist 
p3 She (a parent) doesn't want these bits of paper. They are. written material is intimidating in itself for her. 
p12 Anecdotally I'm sure that school's feel that the E.P.s report carries a lot of weight, but from sitting on the 
statement panel, equally the education advice, where it's a thorough and properly completed report, does 

' 

carry a lot of weight ... I suppose I just don't see the whole thing as a system of power. You know, it, all right, the statement 
panel makes the declsion, but I actually thlnk the statement panel has very little power. ... Because although we make the decisions, there are a limited range of options anyway that you can offer. 
If a case has been made, we haven't got the power just to say, well, we don't feel llke allocating any more 
money this month because the budget's gone through the roof, because the regulations say that, i f  these 
needs are identified, then something's got to be done about them ....... because it's the needs led. 
p15 if you were an LEA omcer, speclal needs was one of the little lifeboats that you could climb on to, 
because that wasn't going to be delegated 
p21 at least trying to carry the parent with you in saying, well, OK we've tried this, look we've still got these 
problems, now, let's start and address those . . 

p26 there is a huge amount of information that a properly conducted series of standard assessments could 
q r o d u c e  

"POWER" 
/ \ 

Head Teacher 
p2 Yes. David needed the help. but we as a school needed the help and support, 
and I did try G (LEA Speclal Needs Officer) before the statement for lntenm support 
when he was at his worst, but you know that wasn't poss~ble. 
p3 Because basically the case didn't ether seem serlous enough, or there wasn't 
enough money. At one stage I was on the point of consrderlng exclusion, to 
actually make them act. but fortunately it d~dn't come to Mat ... 
... I actually spoke to David and spoke to hls mother the night we broke up and 
sa~d, you know, the next time he d ~ d  that he would be out, because I was actually 
scared - 
p4 It may do (be enough), we've got here to see how it works. I mean, she's only 
three hours a week wlth hlm, in wr~tlng, which may improve hls self esteem. whlch 
may improve his behaviour. but i t isn't actually tackling behawour. We have 
nobody sort of wlth him in P.E. or in the yard. 
... at Newby, in the good old days when you had classes of 18 and spare people 
about, and there was always somebody who built up a relationship w~ th  these 
people and it would never have got that far in a school like that. A lot of it is to do 
w~th resources and people. 
I thlnk Mrs B's (David's mother) resistance, I think (meant statement not deallng 
with behaviour) 
.... Yes, there was one particular review meetlng where she brought a fr~end along 

had known David slnce he was a babv.. who brouoht out all the issues l ~ k e  he I 

I p8 ... (on the statementlng panel) everybody, every professional's comments are 

. 

taken very seriously and respected veryhighiy. I dldn't realise that. 
... Yes, I thought that there was only one person, who is the most senior person, 
who looked at the papers and tells other people what to do and what he thinks is 
the best of the child, or she thinks is the best for the child. 
pal9 Since I've been on the panel, I've explained to every single parent 
p9 I'm not sure, because they attach a lot of weight to everybody else's ideas and 
assessment results. I don't think that the quest~on of who is the most powerful one 
comes to it at all. I can't see it that way. Because, also, it is a group decision. I 
mean, if one person, for instance, the ed. psych who is heading the panel, 
disagrees with everybody, the decision still is based on the majority. 
... It's not on, based on one person's feelings or decision. ... No. I thought that the head person on the panel has got the most power and 
makes the final decision. And certainly people, parents that I had met in the past, 
had said, named the person who has made that decision, and I always though1 
that that was true, but it isn't so. 
... A lot of, yes, a lot of weight is given to the parents' wishes. Appropriately. I 
mean, they do not sacrifice a child's welfare for what the parents want, but il 
parents want some sort of extra certain things, once the child's needs are met, 

,they by their best to meet those as well. 

~~ ~ ~- ~ ~-~ - - .- - . .-. - ~ ..--- 
wasn't llke thls at home, and, you know, hey  couldn't really qu~te understand what 
was gong on, so yes, it was difficult. 
p6 (who has the most power?) The panel, yes, they have agreed that we can have 
thls statement 
No, not really. I thlnk it (the statement content) was what we were golng to 
expect ... Well. OK. I mean, it doesn't matter what the content is, it means David is 
glven more one to one, which, you know. I think he needs. And there have been 
tlmes when he has really settled down. Not so much this week. So it doesn't really 
matter what that says. You know, he's gett~ng a llttle b ~ t  extra tlme, and we'll just 
see how that goes. 
p10 which is a worry to me, that you're going to lose ch~ldren ... Because he's h ~ t  
them children have been fr~ghtened of hlm. I thlnk he has a sllent power over 
ch~ldren, he's qu~te manipulatlve, David, he can man~pulate teachers, actually. 
p13 this tlme last year, my first term here, we had a teacher ... off ... so I was in 
there, it was horrendous, my first term, sort of, and awful lot of the tlme, there was 
nobody ... suppose he was to rlot agaln, and this statement. thls extra sort of tlme 
didn't work, I said, what happens next. And there isn't really anything, agaln. 
Because I'm sure there are far, far worse children, as I've said before, who need 
these places in other places 

1 
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Senior Clinical Medical Officer 



Clinical ~sychologist : "POWER" 
lnterv~ew 1 p3 ... ~ n d  I have tr~ed very hard to malntaln my own referrals ... and I WIII 
go back to the BPS gu~delines and talk about my responslblllty as the referred person, 
as the patient, the person to whom I've been, who has been referred to, ... I have to 
have some control over that. 
p7 ... I would have hoped that the impact my had would be to h~ghlight the 
extent of Davld's difficult~es and the need for the education department to glve Dav~d 
the best that he could 
p15 . He can give me advice, which I can refuse to,ta$. ...Be cause he's not my 
boss ... Well. he could (prescribe for hrm), only If David 1s referred to h~m. 
Interview 2 P3 ... requests from school docton ... asking Pemlsslon for my report or n 
vlews to be incorporated in theirs. ... I feel concerned ... I'm not Sure what could be 
taken out, out of context, I guess ... l wouldn't be unhappy with the school Psycholoa~st . . 
incorporahng b~ts of my report. I thlnk ... - 
PS ... MY view ... (EPS) would see themselves as the lynch of the Whole thing, and the 
most important there, as far as. I mean, they are, at the end Of the day they are the 
ones who have the authority to sign the statement and to give it, cred~blllty ... i ts going 
to be quicker, or I don't want the school to knows I will say, well, Yes. I Wlll test your chlld, 
but if I can't let the school know, I can't help. And some Parents think that I can do all 
sorts of things. ~ n d  I say, I can't, the educational psychologist 1s the person who ~ 1 1 1  be 
able to get them what they want, and not be. 
p7 ... Actually, I thlnk who should have the most Power is Probably the educational 
psychologist. I thlnk who does have the most Power 1s Probably the Education 
Department, who don't provide the resources. And I suspect. although I don't know, 
that the educat~onal psychologist sometimes finds him or herself very frustrated, 
because they know what they would like to recommend, and the resources may not be 
there ... I thlnk that the parent probably does have a lot of Power, but I don't think 
parents always realise they do ... if the parent 1s unhappy with an outcome, he should 
apply to the Secretary of State, is that right?. only a very, very small percentaae would " 
push it. 
p14 ... He said I want to order the l~ttle p s ~ c h o l o g l ~ l  test for everybody in the team to 
use. And I said, what test is that. and he said. Its the,one with the little boxes. it's a bit 
like me saying I'd l~ke to a prescript~on for those little pink Pills, I can't remember what 
they're called ... He sa~d, but I'm only wanting to g!ve to the team members to help 
them talk to ch~ldren. And you can score them. (cllnlcal Psychologist). And I said, I 
mean, it's a classic, isn't it? A class~c ... I don't want to be scoring everything that's 

( administered by anybody else. 

Named Person 

I p5 I think she feels a stigma ... because she's a single Parent who has a ch~ld who is 
hav~ng difficulty with his educat~on I 

I p6 we just went as a r~ght 
p7 He made a comment ....... that no seven Year Old child Or six Year old child was I 
going to get the better of h ~ m  
p15 I think they were grasping at straws, and I think, to be fair, the school tried to 
use anyth~ng ..... if another child 1s attacked, of course it has to be acknowledged, 
and of course the problems have to be, You know, resolved. 
........ Well, personally I didn't think that the school t r l ~  should be used in that way, it 
was a d~fferent thing. I thought they could have, looked for,something else. I 
don't think he (David) fully understands the !mpllcatlons of it (statementing) 
p19 and if the child questions, and if the child, Staff aren't used to that and it's suite 
scary. 
p22 I think he would have had a behavioural, definitely. Definitely. And then I think 
that would have given the school a kind Of lever to Say. right, we're here to educate 
him, we're not here to do his behaviour 
..... I think it would have been proposed that a school that dealt with kids with 
behavioural difficulties would have been approached 
p23 ........ the head still has the last say at the end of the day. The power of 
exclusion ...... rather than the statement 
p24 the only power that (David's mother) would have, well, she wouldn't even have, 
I was going to say to keep Dave away from the School altogether, but then no, she 
wouldn't. ... I think people have relevant input, but if you're talking about actual power, and 
this feeling of like, you know, no, I don't think SO ..... l don't think he (David) has any 
power at all 

r 
Class Teacher 

p9 I would think the local authority, in the end. 
... Because they are the ones that ultimately say whether you're going to bet any help w~th  hlm or not. 
... I thlnk there was a poss~blllty that they m~ght have sa~d no, but even if they'd sa~d yes, it's eighteen 
months too late. 
... That's the maln problem. It's very d~fficult to get somebody in when you reallse that there's a problem 
and it's a big problem. The problem was obv~ously larger then, a year ago. 
p l l  (who has the most influence on h ~ s  situat~on?) obv~ously the most contact w~th  hlm, so hls mum. 
... Well, his mum and his teacher. 3 ... And the support teacher who sees hun every morning. 
... I think you try to, what's the word, tdinst~l a sort of confidence in hlm, you know, so that he can accept 
varlous s~tuations in a better frame of mind than he used to be able to accept ... I wouldn't l~ke to say he 
uses me as a, to somebody he sees in certaln situations, but I think if he sees you react in a certaln way. 
then perhaps he'll react in that way as well, rather than, you know, let it become too b ~ g  for him. 
... I thlnk you can just influence hlm in small ways, rather than have a big Influence on him. He doesn't, 
sort of, make very much of coming to talk to you or things l~ke that, you know. 
p12 I think you feel quite, apart from filling in forms, you feel qu~te remote. 

, ... I think that somet~mes it's already been decided what is going to happen, before your input gets put in. ... You know, I think sometimes you just feel as though you are going through the mot~ons. 
... I thlnk you feel you have to do thls anyway. 
..I think ~t 's probably because it's such a long drawn out process, and it's, the actual, the dec~sion to even 

ask for somebody took a long tlme. 1 ' 

F > 

Heather Younger: occupational therapist 
Interview 1 
p10 A personal issue about that is that if my management was saying other th~ngs. I would st111 always wnte 
in what I think the child should get. I 
p13 You know, I've never really thought of it l~ke  that (in terms of power). 
p14 ... think it's a really useful, a useful way to look at it. Because, we would all l ~ke  to s ~ t  here and say that 
the parents had, I mean, in terms of power, it's about decls~ons, isn't it? So, wouldn't it be ideal if the 
parents, ultimately, were the ones presented wlth all the facts, and they made the declsion. I mean. I know 
lt's an obv~ous, I mean, the most powerful person is obviously the Dlrector of Educat~on, isn't it? I mean, 
that's where the declsion is made? Am I r~ght? .. there are a lot of chlldren around that I know where 
parents have been given options, and I do know that they've said, wherever you're happiest sending your 
child, that's fine, and we'll accept that, and that's worked really well. So that's really encouraging, I 
suppose, thinklng about it. There are an awful lot of parents, perhaps more, who get really angry and 
frustrated and feel they know what their ch~ld wants and then they don't get what they need. 
... they (children) come and get what they need anyway, whether they've got a statement or not. SO, I 
mean. so it (statementlng) doesn't influence what we do at all. Or what we offer at all. .. It's (statementing) 
not important. I don't look at it as belng very important at all. But I wlsh it was. 
p15 ... I can wr~te in what the hell I like, but it won't make any d~fference,,and nobody will really care that 
much, because I'm just a health person ... I wrlte it up and I send it off. ... I'm not accountable to them at 
all, and why should I be, I'm not ..... So it's just a b ~ t  of a farce really, the health part of it, of statementing.. , 
if it was really important, then it would be written in to the legally blnding bit .... 
Interview 2 
p7 ... Because I have to rely on (the SCMO) to make the decision, and she will, I mean, they always do at 
some point get back, if they know you're involved. But I think it's just interesting, that, the referral could 
happen anyway ! 
p8 ... I can't even remember the last time we talked about statementing.:. 
.. .. we're contr~butlng to something that has no power over us, and we are not accountable to it, so, your, 
Commitment to it, you .. education can't expect certain things from us, or what they want from us. You 
know, we're just part of a different body, completely, aren't we, bureaucracy. And ultimately, if you, you 
know, as health people, then I should be employed by education, shouldn't I? .......... 
P20 ... At drfferent times, possibly, looking at it very carefully. In the period of treatment, then I have more 
power (in comparison with parents). I suppose, effectively, perhaps power is the wrong word, but you know 
what I mean. It's like, it's all happening, and there's a lot invested from my end. And hopefully from their 
end a little bit as well. But then over, once the six week block is finished, and I set a review date, which 
might be a term ahead. then I'm trustinq that they will continue, and then they have the (power) not to do it. - . . . .- 

ey're on my case load, as it were, I'm the leader of the situation, very much so.'..' 
4 
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David's Mother Talking about 
Partnership, part 1 

finterview 2 
Y 

p14 I thlnk I've been involved. I've been involved because l~ltlally it was all 
getting passed back to me by the school when were sending h ~ m  home 
and whatever. So I was involved In that way, in a sort of negatlve way. 
p17  GO^ that's hard. I think it's been different at different tlmes and I think say 
school for instance, they've tried to Involve me and have involved me but IPS 
been in, well a lot of the tlme it was lnvolvlng me In sort Of behav~oural 
Programmes wlth him. 
lnterv~ew 3 
p l  well, it (the statement) was sort Of a really 
p3 ... class sizes the way they are at the minute. I'm expecbng a lot of a class 
teacher to pick up on one child 
p10 ... And (the EP) says, you know, we're getting back into this black and 
whlte, you know, yes it's just the behavlour problems. iys just a learning difficulty, 
you know, let's h ~ t  the middle, YOU knows theres ComPllcated factors Involved 
here ..-.-... 
... recently meetings we've been having, ... there's been Conversations going on 
among all of us, rather than the school and me.....it's felt much more partnership 
thina 
... B i t  she's (the SENCO) always spoken nicely about him. And his class 
teacher has been smashing ... it started off a terrible relationship between me 
and him, 
... I said, well, you know, he has got. a problem, and. (He said) no he hasn't got 
a problem, and I'm saylng, he's not lust being minded. Yes, he is just 
being blood" minded. And I thought, here we go agaln. ... And now . . ~ .. . - . , - . . 
they-are reiognising h ~ s  needs. 
p12 ... they (the school) were at the end of their tether, to be far. ~~d I think 
thev wanted some sort of ~ackage that would solve the ~roblem 

~ - . . . - - - -. . . - - - . . - . 
(school wanted from clinical p~ychol?gikt) ... A sort of flame puion it., 
p13 (effect of named person) Well. Its lust made such a difference, really... just 
to have somebody in there with Yo!J.- 
... she's really impressed with what!s happening at the minute in school, as 
Well ... as opposed to the first meeting, where she came out Saying, get him out 
of there - - ...-.-... 
... I think it's opened the whole thing up a blt.... sort of become a, more of a 
dialogue 
p14 (did she and named person talk about what she would do in the meeting?) 
NO ... you've almost got to be be~pnd the stage of sa~lng, well, you say that, 
but don't say that, you know ...shes a residential social worker. .., she's been to 
qu~te a few meetings like that 
... I think that (meeting) was before the statementing. It was st111 a Case of, of 
persuading people that there Was a problem there, that there was an 
educational problem ... And there was something said about his IQ, about him 
being very intelligent or something. th: teacher then, the class teacher had 
said, well. I dls'agree with that. And thats when I said, well, really, it isn't, irs not 
Somebody's personal opinion, ~t's Ilkel an Oblectlve test that's been done... 
p16 ... she (the named person) lust felt... that he'd his mind ... about him 
p16 she (the SENCO) says to me, m l l d s  that lt.isn'tJust that that's the problem... 
that he's got attitudes that could wfth Which I don't disagree with. 
But certainly from sort of her input, have changed. David's changed, and 
attitudes towards hlm have changed. 
p17 (at the statement agreement meeting) they were just verY,positive, they 
were very organised, and had a s!rategy-. what were going to do and what 
he needed and how they were going yo v r k  with him. 
... And there comes a point when YOuve lust got to hand over and, you really 
Want to hand over. As long as you tee' that what is happening is in his best 
interests, and with his ... That's thelrlob~ they know what they're doing, they 
know more about him educationally than I do... 
p20 ... The question is, what is best going to help. .. 
I Suppose, the negotiation has been, Of, the negotiation Of the difference 
between making David OK for schooland maklnil school OK for David... i ts 
been a bit of give and take on both sides really - ,  *., - , 

\ 
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David's Mother on Partnershio. oart 2 ! 
h 2 2  what I hear is, well we have to think about the other 99 children at the school. ... the other 99 kids in the\ 

school but not mlne. Or the other 99 kids In the school until they have a problem. ... But no. that's not falr ... 
I do honestly thlnk they genuinely care about him, and ... have done an awful lot to help hlm ... Yes. (the 
head IS) just very reasonable and helpful and, you know, you are always aware that she's thinklng of her 
school as a whole. Which is falr enough, it's her job. I 

p23 ... I didn't ... know why there was a doctor ... i 
p24 ... She was really nlce w~th hlm. ... I was a b ~ t  ... susp~c~ous ... I suppose you always have it in the back 
of your head, oh, do these people thlnk I'm looking after him properly, you know ... 
p24 Well. I dldn't really know what Joan would do. And I didn't really know what (the educational 
psycholog~st) would do. ... I didn't l~ke  the bit clinical, ... medical, ill, something like that.. mentally ill.. 
p26 (do you feel a partneR) Recently yes, now I do. Now that it's sort of all over. I do ... 
... he's gett1ng.a new teacher next yearcand it all has to be sort of renegot~ated again ... 
p27 No. I don't think it. I don't thlnk it's possible (partnership) from any slde really. I mean, there is the 
power imbalance ... 1 .  
p28 ... you don't have enough time together to bulld up partnenh~p or to ~ o r k  in partnersh~p, you know. 
... I'd dearly love to just. the only contact I would have w~th the school would be at parents' night and selling 
the jam at the summer far, that would be my ideal relat~onship wlth the school. ... as a parent you don't 
want to be in this posit~on in the first place ... You don't want to have a chlld who is, you don't want your 
chlld to be expenencing difficulties, I 
....y ou overcome it, and you do your utmost to work alongside and with the school .... what I found was, I was 
dolng that too much, and I had to step back from that and partner myself alongside Dav~d, reallgn myself 
with David ... I was too much partnering the school. 11 you Ilke ... Supporting the school. Which IS what you 
think a good parent does .. 
p29 ,..it (partnersh~p) should be poss~ble. shouldn't it? It's got to do wlt;. I thmk. as a parent you've got to 
have a lot of confidence and a lot of self esteem. ... l think you need support with that, either through your 
named person or the ed. psych, or whoever. ... Because othelwlse you go in elther too defensive or too 
submissive And that's no good. But the bottom llne is, espec~ally wlth somebody like David. that there is 
still a power imbalance. At the end of the day, the schools can sbll say, right, we're no longer prepared to 
have your chlld here. ... You know, that isn't true partnersh~p, really. It's a limit, lt puts a limitation on the 
partnersh~p. I 
... Yes. I felt more in partnersh~p w~th the psychologists. ... But now I feel more. I do, w~th Mrs.S. I d ~ d  (the 
SENCO). Yes, I dld, yes ... I think that's how I'm defining it (partnersh~p), of having open and honest 
communicat~on and feellng comfortable in communicating. I thlnk. : 
p30 D~fferent motlvatlons (IS one barrier to partnership) ... If you're not wcrking towards the same goal ..... 
they say we're all on the same side and it's only David's interests that we're thlnking of, but the way I think of 
Davld's interests and the way school think of him, there's llke, an ocean zpart, isn't there? .. I mean, the 
way you feel about a chlld as a parent, you I 

... I want what's rlght for hlm exclusively. They want what's right for hlm in a context ... Yes. I think that's a 
barrier. And the power imbalance ... And bme. Time, And then personalities, sometimes ... Attitudes. 
p35 ... 1 wish they'd all go away, really. You know? I .  
... I wlsh we could all just sort of settle back down to normality. I supposewe'll be seelng (the cllnlcal 
psycholog~st) for a while. I don't know whether I'll see the ed. psych, or not. 
... Yes. The OTs golng to be comlng to school to see David. 
p36 ... He just seems to accept it.(the OT coming) ... And of course, there's school, the teachers and 

y h o o l .  But I hope, really, wlthln a year, hopefully, to get it back down to just. school, and us, again. J 
David's Mother on the Emotional Impact of the statutory ~ s e s s m e " t  Process 

fp4 And I can't. I'm findlng it d~fficult, I know this is terrible. I should have had this sort of organised in my 
mind, but I'm finding it difficult to remember what happened first. 
p14 I hate them all (meetings). I think there's something, it's got something to do with schools and teachers, 
and headmistresses, and even if you're a teacher yourself 
p32 I really get angry at him when I'm put in those positions. I mean, I really resent it. I really resent having 
to sit there and. like, be the naughty parent, type of thing, you know. But never mind. I mean, we didn't 
dwell on that, we just went. And that was when she said, if it happened again, he'd have to be expelled ... It 
was fair. It's fair. It is. I mean, not what I want, but there's no way you can argue against it It is fair. If he 
is going to attack people like that, it is fair. There's, it's not fair in the broader sense, it's not fair that he ever 
got to this stage or, but, the black and white, you know, she's not really left with any other choice. 
... He was nervous. He wanted to change schools. Could I find him another school? Did I think that that 
was the best school? .... But what's maddening is that it's taken this length of time to get him any help, and that it could all be lost. 
I mean. I don't know what getting expelled ... (p33) implies. I don't know what happens then. But I mean, 
to somebody l~ke  me, your kid being expelled is like a nightmare, it really is. 
p33 (idea of him having to go to PRU etc) Well, over my dead body, because l:d pack in work and leach him 
myself. You know, no way, no how, suppose we've got to live on the State and whatever, but no way would- 
that happen. There's no way. 

- . .. -- 



David's Mother talking about Labels 

David's Mother on Assessment 

Gterview 2 p18 I think the assessment process has really to be fair brought abo> 
more of a feeling of partnership because there has been other people involved 
p21- ... it should be a much more natural thing. It shouldn't be such a legally feeling 
thlng. it should ... something that is just there. Yes you may need to have a clinical 
psychologist's report and educational psycholog~st's report, whatever but it shouldn't 
all have to be tied up and packaged and then this thing put on the child. You knoM 
this label put on a child, this child has a statement. It shouldn't be such, I mean I 
think just the fact that you know different times in your life you need help from 
different people is enough for a chid to understand and know. 
... I don't know. No it's not totally objective, because I mean if it was totally objective 
there would be some sort of, there would be something totally different available for 
Davie. I mean there would be something available for all gifted kids wouldn't there 
first of all? And then there would be something within that for glfted kids with fine 
motor problems and there's not and you know that and you accept that as fact 
because we don't live in an ideal world and no h ~ s  needs aren't going to be met in 
the best possible way, I know that.. 
Interview 3 
p3 Actually, the report was changed. I think ... Actually it wasn't the report that went 
for the statementing that upset me. it was the one that went for the referral ... But. I 
mean ..., the educational psychologist's report. I thought was smashing .... l think it 
was balanced ... it put equal emphasis, I suppose, but it put more emphasis than 
had been put by the school and whatever on the educatlonal things. 
... When I got it (the statement) I thought. oh, I remember sort of readlng it and 
thinking, nght, r~ght, oh. OK then. You know, sort of, all right then, yes. 
p7 I don't know. I honestly don't know (who is on the panel). I should, shouldn't I? 
p19 He's central to us, but (... )we're hldden from him ... He'd understand it all, but 
why should he, why should he have to, you know. 
p19 Definitely a negotiation process ... There is some objectivity within the 
negotiation ... what can possibly be (p20) objective about a child, you know? 
p20 ... this situation that Davld is in is chicken and egg, really, isn't it? I mean. I see 
that, totally. That's been the argument, what came first, the chicken or the egg, all 
the way through ... And I suppose the bottom line is, it doesn't really matter. The 
question is, what is best going to help. 
p22 I t  (statementing) should be abandoned ...(p 23) if you had reasonable sized 
classes and properly resourced schools and somebody on site to help, you wouldn't 

,need three extra hours and little Joey made to go out of the ... 

r , 
Interview 2 
p10 ... I also got a nlce leaflet from the Natlonal Association of Gifted Children 
about glfted children wlth fine motor problems whlch I'd given to the teacher and 
at this point his class teacher was saying he hasn't got a fine motor problem, he 
can draw, there's nothing wrong, he's just being bloody minded and I was saying 
no he is not you know there's more to it than that ... 
p15 Definitely, yes and that is not as a mother that's as a, you know inslde 
information, And I thlnk that's a rocky road, well that's that but it's sort of 
something that would escalate the problem and become, he would become a 
behavioural problem. a 

Interview 3 
p9 ... Labelling, children being labelled as behaviour problems, and being seen 
only in terms of their behaviour. like being expected to be badly behaved. Having 
thew behaviour focussed on, rather than any other part of their education. And I 
think often, inexpertly handled as well. 
p25 ... I thought (educatlonal psychologist) would be able to like pinpoint exactly, 
you know, stick some name on and find out if he was dyspraxic or dyslexic or, and 
she kept saying, parents want a diagnosis and want the label, and it's not really 
important ... Well. I knew exactly what she meant, and totally agreed with her, a bit 
like you, you know. As a professional, I totally agree with her, but as a parent. 
yes. I did. I wanted a name, I wanted, you know. I 
p25 I thought I needed it, for a start, to stop him getting another name, because 
you say no labelling, but there is a label, there is golng to be a label on a ch~ld 
who is causing problems, and irs just a case of what is the more comfortable label. 
And if there is going to be label in any case. I wanted the right one, thanks, not 
naughty, or wicked, or emotionally behaviourally disturbed, or, you know. 
p26 No. No, I haven't. I mean, he's not dyslexic. I know he's not dyslexic now. I 
still think he's dyspraxic. The occupational therapist used the word dyspraxic. I 
think it's a possibility that he may be mildly dyspraxic ... No, if I was to choose a 
label. I'd choose gifted ... It's less important, but it's still important to guard against 
one label being stuck on. I st111 feel as if I've got that job to do, to make sure that 
it doesn't slip to being, David is a behaviour problem. 
... I don't object to them saying that he misbehaves, but I don't want him labelled 
a behaviour problem. Do you know what I mean? ... And it's not as important, it's 
not as important to have the label, as long as, as long as he's getting the help. 
You know, as long as he's getting the help that he's gettlng, that's fine. I t  doesn't 
matter. 
p36 ... Well. I d ~ d  have a contact. I did, yes, meet the woman from the Dyspraxia 
Association (p37) ... Oh, about eighteen months ago, maybe ... Yes. But I haven't 
since then. I think I. I mean, I shy off labels as well, you know. I do. I mean, for 
all I was saying before, yes, I want a, if there's going to be a label, I want it to be 
the r~ght one. I'm not really into associations. I mean, I think there's dangers, isn't 
there, in becoming gifted or dyspraxic. I mean, I dabbled with them both, but he's 
him, you know, he's not. ... I waver about going for like a full, getting a proper sort 
of diagnosis, in that I think it could be ammunition, if you like ... If he was expelled. 
It could then, not to fight the expulsion, but to have him looked at in a different 
light. Do you know what I mean? 
... I mean, when I went and saw her, and she was the first person who had ever 
said to me, well, look, this is what it sounds like ... I could see the attraction of, you 
know, just. like, 
... I think your education makes you aware of the fragility of labels of any 
description in any case. I think you've got to be wary of sticking a label like (p38) 
dyspraxic or dyslexic or whatever on a child, because then expectations go down, 
and whatever, as well. 
p38 ... I think what you've made me realise is that I haven't really got my head 
together on it (labels) yet. I think what. I think if I'd thought that being involved 
with them, with the Dyspraxic Association, would help or protect David, I would, but 

, I don't think it will. 



David's Mother talking about Power 

6erv1ew 2 T 

p13 ... on your own as a parent ... It's very hard argue it it's very hard to say no my child 
isn't naughty he has a problem ... it's a very dangerous st lck~ wicket and you feel very 
isolated ... it's only when other p r~ fe~~ iOna ls  are Involved that can look at it objectively 
perhaps. ... I could say he had a fine motor problem and It was causing his behavlour 
problems, or some of them untll I was blue In the face but the doctor had tested him 
and sa~d yes it is an actual thlng, I was ... It's the actual help with Mrs 
(SENCO) first thlng in the mornlng that I thinks made the difference. I think the other 
things (the actual formal assessment) have helped change amtudes ... 
p14 ... I'm a single parent and feel vulnerable and what are these People looking af am I 
a good enough mam. 
one of the forms had already gone off and the? I was it a d  I wasn't awfully happy 
about that ... A lot of things had been included In that that I didn't think were particularly 
relevant and that were being picked UP on, because there had been a problem idenhfied 
...p 15 Urlnatlng In the yard, stickrng his wllly put, and It was all down there making him 
look l~ke  some sort of strange child ... I think In a way of my background, 
because I have got some educational insight and I Years of being involved in 
meetlngs about chrldren and thlngs lrke that I was quite, compared to some parents I was 
more powerful, is that the rrght word but more able to put Point of view across. B U ~  
even then I felt very &powered and very, very, I found very dlfticult. 
... Yes, untll the final meetlng, the last meetlTg we had where I did take a friend along ... 
and sa~d you're not descrlblng the boy that 1 ve known, You know. 
p15 Really the process snowballed. ... It started Off with like we need to talk to you about 
Dav~d and then all of a sudden he was on this,cOnveyOr belt- sort Of rolling process and 
jumped up the stages and scales before I reahsed we were heading towards statementing. 
I never wanted him to be statemented 
Interview 3 
p8 I could wrrte a three thousand page essay On that (On who has the most power). Well, 
it's drfticu~t, isn't it, because there's a lrmlt of declslons available, for a start, isn't there? 
... I thrnk the school has the most power ... They are the people who actually start the 
process off, whether you l~ke it or not. And I t?lnkn I think I was Powerless in the 
situation, and I mean, I think, but there were t!mes when I felt totally Powerless, and there 
was, I think. I had to put an awful lot of effort In not be~ome Powerless. 
...y ou're on the defensive, you're in the wrong. If you what I mean, to start with. 
p9 (to not become powerless I..) ~ather(ed) 1nformatlon...wel from (the clinical 
psycholog~st), initially ... Well, for a start she liked hl?, that was the first thlng ... Yes. She 
said, what a lovely l~ttle boy. Because he, you re p,'cking up that everybody thinks that 
you've got this horrendous child, you know, that hes a horrible child. ... the IQ test, yes, 
that d ~ d  glve a b ~ t  of clout, it d ~ d  ... the mismatch Of hls IQ. that was the thing ... there is a 
reason, you know. 
p l0  ... s~nce David's educational problem has been addressed and focussed o n  the  - . , .. . - 
mprovement has been phenomenal 
... Well, for a start, she (the EP, empowers me by) O! bangs our heads together every 
now and again, me and the school ... we'reget!lng back Into this black and white, you 
know, yes it's just the behaviour problems, lrs Just? learning dlfticulty, You know, let's hit 
the middle, you know. there's complicated factors involved here. ... .~ - - -  ~ 

..Oh yes. imean, his'special edicatlonal needs teacher has been lovely about 
lim. Not pulling any punches about him, which I can take. I do see his faults. 1'11 only 
jeny them when they're all that's belng presented Of hlm. 
111 1 don't think (the clinical psychologist) had a lot Of power. I don't think anybody 
istened to her, to tell you the truth ... NO. I mean. I think (the EP) did, but I don't think the 
school did. 
116 1 didn't feel as though I was in a position be able just take David out of school 
and send him to another school ... it would all have be done again, for one thing,.. 
stabil~ty was the thing I was aiming for for him. That was of overwhelming importance, 
124 ... At the end of the day, the schools can s!lll right, we're no longer prepared to 
lave your child here (also quoted in partnership)- 
134 When he was suspended, you See, there was well, it was, Oh God. That was a 
jangerous point, because there was all sorts Of talk getting a behavioural team in 
'or him, and changing the statement ... push1" behavlou~ and this that and the 
Ither, and that's when (the EP) suggested (the clln!cal psychologist), at the same point,. 
rhat was the bottom ilne. ... But I think it's not going to be a case of, like, going along 
here tomorrow and the answers will be there, youknow, I think it's just a case of gradually 
136 ... 1 think I have worries about getting it lifted (le the statement Ceased) ... 
\ / 

David's Mother on Role 

herv lew  2 p14 Oh yes, yes, yes because it got to the polnt where l~ke  
regardless if I was a bad mam and if it was all my fault I just wanted to know 
to get it put rrght really because it was just so you know thrngs were d~fticult. 
things were very d~fticult for Davie.. Dav~d was so distressed ... some input 
and some help, give us it you kno* let's get it resolved. 
Interview 3. 
p5 I've never used the word statement with him, because I won't. I don't 
thlnk it's right. I don't thlnk it's r~ght for him. 
p8 I had to put an awful lot of effort in not to become powerless. 
p9 ... I think just knowlng that (...) the EBD road, is just so rocky andso. not 
what I wanted for, defin~tely not what I wanted for David, and not what I 
thought would be a solut~on for him. 
p13 I think that was before the statementlng. It was st111 a case of, of 
persuading people that there was a problem ... an educational problem. 
p17 I make a point of not berng too much of a teacher w~th him at home in 
any case, and we do other th~ngs ... But as a person; I understand him 
better, I think. I hope. 
p18 I would say I was David's advocate in it, really. I've tried to be (in the 
statementlng process) 
p21 I think that's what a parent is about. I think that's what you're'dolng. 
what your major motrvatlon is, if you l~ke, to l~ke, to l~ke get the most out of 
that the system), to get the best out of that ... a fantasy would be. I~ke. 
having some specially des~gned curriculum for a chlld l~ke  Dav~d, for a chlld 
who has thls h~gh ability, that's going to challenge him. He can use, learn to 
use a word processor, to pot if he never learns to wrlte or spell, and he can 
be academically challenged and totally content and happy to be at school. 
p24 ... what will David thlnk when he grows up and he finds out I've taken 
h ~ m  to all these people. ... I d~dn't have any choice ... 
p25 ... I didn't ask for the clinlcal psycholog~st, what d ~ d  I ask for? Just 
somebody to, some psychological help. I suppose ... Or counselling, or 
something. I didn't know what he needed, you know. Because of what had 
happened at school. I thrnk school had wrrtten to my G.P. as well ... 
p26 I think it's a possibrllty that he may be m~ldly dyspraxic ... No. IF I was to 
choose a label, I'd choose g~fted ... It's less important, but it's st111 important to 
guard agalnst one label being stuck on. I st111 feel as if I've got that job to 
do, to make sure that it doesn't slip to being. David is a behaviour 
problem ... l don't mind. I don't object to them saying that he misbehaves, 
but I don't want him labelled a behaviour problem ... as long as he's gettlng 
the help that he's getting, that's fine. It doesn't matter. 
p34 ... And I mean, again, I've just sort of mentioned it (to David), before we 
went away to Disneyland, we're going to go and see (the clinical 
psychologist), and this time we're going to talk about your anger, right? Do 

,you want marmlte on your toast? I tend to do that. I 
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he Child, David 
Selected Quotes 

Behaviour - what teachers do -what happened ... Part 1 

Gterview I 
Y 

p l  Shall I tell you what my teaches called? ... Mr Linton p2 ... But, and I haven't got a problem anymore ... 
p4 ... I wasn't behaving well and I was kicklng and fighbng w~th  people and punchlng people ... It seemed to 
go on and on for ever but it, but eventually it stopped. Don't know [what made it stop] it just seemed to 
come to a halt somet~me thls term., 

Interview 2 
p l  They [teachers] boss them [ch~ldren] around a b ~ t  and tell them what to do and stuff. 
... Well, my old teacher used to go,do thls, do that [and hand movements indicating teacher prodding him] 
p6 ..[to help chlldren who really lose thew temper every now and again?] I thlnk just try to make them calm 
down ... No [teachers aren't any good at coping with kids who lose their temper once or twlce l~ke  that], they 
make a big fuss of it. 
... Well, afterwards, when they've [ch~ldren] missed their playtime. they feel sad. ... When they're doing it. 
they probably feel mad. 
... Sometimes stop themselves, but once they've [children] started to do it, their brain gets locked into dolng 
it and it's like they have to do it. ... It's really hard to stop. 
... There's a person in my class today, one was called Timothy Jones, and he told on a person called Bobby 
for no reason, and Bobby got really upset about it and then my teacher asked for hlm to come outside and 
have a chat with her, and Bobby throwed a pencll at the window and said, oh, I don't believe this, and 
pushed a person called Alice out of his way, and then 
... Well, he got a good telling off, and when he was outside you could hear him scream ... Someone had a 
look through the door and saw him klcklng the teacher ... Our teacher. 
p7 ... Well, then she told h m  to tell her what happened, and he did, then she brought Timothy in and he 
told a totally d~fferent story that Bobby had been call~ng hlm names and stuff, so Thomas just complained. 
and she didn't know who to belleve ... She didn't know, she d~dn't know who was telling who was telhng the 
truth, then someone stood up and sa~d. Thomas has been telling on Bobby for no reason when they d~dn't 
see, so she just took them both down to lose the~r playtimes, because, at the end, when she came back in 
from helplng another teacher, they were having a fight ... Well, there's a lot of chlldren in the school. It does 
happen a lot. 
... Yes [it has happened to me] A few times when I was in Year 2. 
... No [it hasn't happened this year] This year hasn't been very long ..A ..[...I happened before Christmas. 
... I would mind tell~ng you about it ... 
... They could do things better. If they'd just tried to calm me down instead of drag you about and drag you 
to the head teacher and stuff l~ke that ... 
p8 ... Yes. And afterwards, when I lost, well, when they're not so angry, you can just tell them that they've 
missed a break, or something l~ke that Instead of being dragged about the place. 
... Yes. And sometlmes when you do it more than that, and sometlmes when you've done it a lot of bmes 
they send you out of school for a wh~le. ... No [lts not a strategy that works] ... It just, because, you just lose 
time when you should be being taught. I'd rather be caned than be expelled. 

What is easy, what is hard ... 
F > 
Interview 1 p3 No I'm an excellent reader. 
Interview 2 p5 ... Well. I enjoy some things, find some things interesting, think some things are boring. 
... Sort of like, writlng English and s t ~ f f  l~ke that [IS boring]. Any time that I write ... English I find it bonng. ... Sort 
of l~ke  stories and stuff. 
... It would be a b ~ t  better [to wrlte it on a computer] ... But, it would take me a long bme to find out where the 
keys are and stu ff... I'm not used to any [computer]. I mean, I do use the computer a lot, but you see, they're 
not in alphabetical order ... I just scan the board and find out where the keys are. 
p12 ... Well, Andrew's good at Maths and I'm good at Maths. ... Well, he's a wee bit better than me. 
p13 ... Well, he's good at, he's pretty good at running, actually. ... Well, in the playground, I'm good at a game called Bntish Bulldog ... Yes, and they've got to try to stop you, 
and if you're, and if they grab you ... But I l~ke being on as well. I catch nearly everyone out. ... No, I don't like 
writing ... Especially English. 
... Well, he [my friend] doesn't really like any, he doesn't really like work..Not very many people like work in this. 
in our school ... Yes, most people just don't l~ke it - .. -. -. 
p i 4  ... Yes [I'm quite good at listening], quite good. When I'm listening, when I want to listen to 

tpeople...Sometimes I'm I~ke, falling asleep, not listening to anything. 

Behaviour - what teachers do -what happened ... Part 2 

[Because when you're expelled for a period, your mums play hell w~th you ... They \ 
[your mums] just thlnk, oh we can teach hlm a thing or two... Yes. Some kids would 
rather be at home than at school. ... So if you're expelled, even for a few days, then 
you're glvlng them what they want, which is they're not going to school. 
... No [belng excluded so I can't go to school is not what I want]. It does apply to one 
k ~ d  in Year 516 who skived off school once ... Yes, they expelled h ~ m  for a little while. 
... I always thlnk they're golng to, they're always really stnct, and I just. prefer ... 
... They'll expel you permanently, actually [that's the wont they can do]. 
... Yes. Because. I mean, your mum would have to stay home and look after you, not 
doing her job. 
p10 ... Oh, she's [my new teacher] qu~te a nice person. ... Well. she's just stnct if you're naughty, and nlce if you're nice. But my old one 
seems to be strlct all round. 
... Yes, and sometimes, you know, that prodding thlng, she usually does that before 
she talks to you. Once, when someone wasn't llstenlng and paying no attention to 
her at all, she picked up this book and slapped it in front of him and really scared hlm 
and said. do you see. that could have been a bolt from heaven and everyone could 
have run away apart from you and you would have been dead. 
... It was a p~ty I was slnlng next to him. ~t hurt my eardrums as well as hls ... Yes. At 
least it wasn't r~ght in front of me ... Yes, [she was strict] wlth all of them. 
... Pretty happy [that I don't have her this term]. Apart from one thlng, she was a 
good art teacher. 
p l l  ... Well. I, the teacher before MISS L~ttler, took everything for a laugh. he was a 
really funny one.[year before last] ... Yes. He just made school a laugh. 
... He was qu~te a funny teacher. Shall I tell you one thlng about l~ fe at school? 
As soon as you're starting to get used to a new teacher, to your teacher, you have to 
change your teacher. 
...[ I prefer ]The second one [SEN teacher]. 
... And guess what? Before the teacher I had now, she's called Mrs Phllpot, guess 
who the head teacher was called? Mr Linley. 
... No. Mum, isn't everyone called, have Lin in their name in our school? 
p19 ... Well. when it gets to the very worst. I think they could exclude ch~ldren. 
... I don't know what the very worst is, actually. I mean, when they've been really, 
really, really bad. 
... Yes. I don't think I should have been excluded for the thlngs that I've done. 
p20 ... Yes [there are times when I've klnd of wanted to lose my temper but I've 
actually been able to control it] 
... Yes, [I'm] a wee b ~ t  happier [about things] ... Well, it's got to be more towards the 
happy end [how I feel now about school] 
... Yes [when I saw you before] I was exactly at the end of the unhappy end ... Yes. I 

d only started to get help then. 
1 :.. Much better to be a funny teacher. J 



People you see about getting help at school, Pan 1 

\ 
Interview 1 .~.-.~ ~ ~. 

p6 ... What's an assessment? 
... Yes, she [i.e. the EPI gave me quite a lot Of help... She's trying to find out what kind 
of help I need ... She's trying to find out what kind of help I need... 
p7 ... I don't remember anythl" gshe Yes I 1 quite llked it... Yes [she came tc 
school and I came out of the class]... She some school equipment.,. ~ i k ~  
books, I'm starting to remember a bit... Reading. 
 NO [she d,d,-,'t have a box with all kinds of files and thinps in it, .... .- .-..- - ~ - - ~ ... 
that was a person who was before. yhat was she called again ';;lummy? 
p8 ,,.I go to hospitals for Jean-. Shes kind of a doctor which finds out things... I don't, 
don't know [why I saw her1 ... They [the p u ~ l e s l  were simple ... A kind of, I can 
remember little bits of it and I've told you there are bits I dldn't remember. 
p10 ... Yes, she [Jean] told me I when was it round about; when was it rounc 
about mummy? ... A hundred in brains... I'm about* I did a hundred of those tests right.. 
That ... sm better than nearly everybody she's met.-[! felt] Quite proud.,, 
n l i  . I  felt as I wasn't doing enough of It... . . . . . . . - . . - - . . . 
 he work that they gave me... I thought I didn't do a lot of it right, 
[Researcher: I can see how it puzzles you, I know the test that she meant and there 
designed so that everybody falls at stage but the fact is that you probably got 
further than any child your age would be expected to get.] 
... Why are they designed So that them at some time? 
... She said I had got into a different ages group. 

. . 
Interview 2 
p3[To get the help] ... Well, I did get tested a bit, by a person called Jean, Quite a lot, 
p4 ... Well, some people did give me extra help, not at school. 
[Not able to recount any other meetings with an!, other Profess~onal~] 
... ~ o t s  of people [give me help1 [or 1s this a dent ask me' comment?] 
p14 ... No [no one apart from gave me 

always just gave me extra 
help. 
p15 ... Well, Joan was the only One had red hair. And ... had blond hair, the 
others had black hair. 
... Well, sometimes I went to see,them, sometimes they came to see me, 
... I just remember her [Joan] glvlng me all these tests. 
...[ Go~ng to her was] Pretty 9 ood. EsPeclallY when I have to go to the place see her i, 
school tlme ... And I'm not on the I'm and I'm not Skiving school, the) 
just let me, I'm not late for school, they Just let me POP Out. 
...I vve also seen] One of the black haired ones. 
... Oh, today there was someone called Heather with black hair. 
... Well, she comes to practice with my fingers, like fitting beads on things and s t u ~  

,...Yes And guess what? 

People you see about getting help at school, part 2 

~ 7 
(p16 She told me that one of her friends, for a joke, calls her helicopter. 

She didn't tell me anything about what I could do and what I couldn't do, she just timed me and - 
there it was. 
... I had the impression I was doing all r~ght with it. 
[...She's trying] To get my hand movement a bit. ... ! 
p17 ... No [she's not a teacher]. She's a bit l~ke  a physiotherapist, but not with, but not with speech, 
with hand movement. 
... Well, she works in loads of schools. And she also works in some hospitals and stuff like that. 
... Yes. I am [happy for her to come]. 
... as long as she doesn't come in the.classroom. 
... I don't know if I've seen one [an edlrcational psycholog~st]. I don't know what they are. I might have 
seen one before, but I don't know what they are. 
p17 ... I don't really know [what its been like for my mum me getting'extre help]. 
... Yes, I'd rather I got it than not got it. 
... I don't know [if she had anything to do w~th  me having extra help]. I ... I don't know [ ~ f  she asked for me to have it]. I 
p18 ... I think it [gettlng extra help] does help them. I 
... Sort of, like, easler work and stuff like that [would make school better].' 
... I mean, just, it's a b ~ t  on the difficult side for me at the minute? 1 
... The writlng b~t. 
... Yes. So you don't have to wrltd so long stones, and sort of 1 
... You're not allowed to wrlte short ones, you have to wrlte qulte long ones, especially now that I'm in 
the third last class. I 
p19 ... They just decided I should have it, after the tests [no one asked me]. 
... They should ask me. 
... Yes [it would be a good idea to ask children]. I ... I'd rather they [people I see] told me a bit more about what they do...', 
... They've told me, and it was a bit confusing, and I've forgot ... lt's more l~kely to be that than they nevei 

( told me in the first place. 

Getting extra help at school ... 
- - - - - -  

fiterview 1 
> 

p5 ... Well there was a person called Mrs Sadler and there was me. We did some work in the mornings 
with me ... It's because h e  missed quite a bit of work at school ... Quite a bit of writing ... I didn't enjoy it 
[writlng] when I was naughty but I do enloy it now 

Interview 2 
p2 ... Well, they do l~ke  that happening [going out to get extra help], because it's much easier than 
normal school work ... lt's supposed to be easier than what they usually do ... Well, sometimes [its help] 
with writlng, sometimes pract~sing skills of moving your hands about, sometimes of listening and 
sometimes of readlng. Well [it happens], about, quite a lot, actually ... Not every day, but quite a few 
bmes a week. Well, [they miss out on] some things in the classroom. ... No, it doesn't [get 
embarrassing, misslng things] ... No, I don't mind [leaving the class to work with the special teacher]. 
p3 ... Yes, it is [a good thing to have extra help]. By the way, I have extra help as well ... Sort of like 
practising skills with my fingers, I'm ... Holding a pencil is quite hard for me to do, a b~t, as well. So 
writing is hard for me to do ... Yes [its the hardest thing I have to do]. 
... Maths [is what I'm good at] No-one can be perfect at everything. 
... [I feel ] Quite good [about gettlng this help] ' 

p4 ... Yes, it [getting extra help has] made me feel a bit better about it [school]. 
... Well, it [school] used to be [a really difficult place for me] ... I'm much better at school now .... l think it 
was because of that special help I have been gettlng. 
p5 ... lt's all right [getting extra help] ..No, it doesn't [make me feel different]. 
p13 ...[ I'll have this extra help form a teacher for] Quite a long time. Not when I'm an adult though, not 
forever. I'd would like it to stop sometime .... Yes [I would want it for the rest of the year] .... No [I don't 
mind going out of the classroom] 

, ... No. I wouldn't [prefer it if that teacher came into the classroom to work with me] 
p14 ... I wouldn't, I don't like doing a different work to everybody else in the class. 

I ... Making me feel a bit like the odd one out, stuff like that. 
I ... Well, there's one called Coren [who also gets extra help] ..........., and his is with reading. And 
\there's one called Suzanne, and she's not very good at, believe it or not, listening. '(. 
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participation in Case Study Resead on Stutementing 
A 

1. Please write your views on my interprebtions of the case, as discussed in the paper, 
" Powerlessness in Professional and Parent Partnerships" by Todd and Higgins 

2, \Plat are your views of the problems in confidentiality in this kind of research. case study resc.xcho? 

3. Do you have any other comments? 

Please return to Liz Todd Department of Education, Joseph Cowen House, 
University of Newcastle, Newcastle upon Tyne, NEI 7RU 

,:' . 
'. ! Thank You. 

. .  n 
;, : 

. .:. .r . V ,  

. J. 
. , ....... ;<*, .-7.--...z.- .............?-...- --- ......... . .  '..--.C --_--.-. . . . . . . . . . . . . . . . _ . .  _. 

. . .- . 
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5th 
September 

19th 
September 

. 

Appendix 11 

COSA discussed, likely to stay in its present form, PEP and SE 
Adviser consider forms from schools and EPs making a case for 
a child to be formally assessed 
New standard letters which are needed under the new education 
act, 1993, were considered and a few amendments agreed. 

"Discussion identified problems in interpreting the Code of 
Practice where it describes parents rights of appeal if the LEA 
decides not to carry out a statutory assessment. The Code 
appears unclear whether parents who have "formally requested" 
an assessment have different rights to those who have made no 
such formal request". 
"Much discussion around the issue of the opportunity provided for 
parents to express a preference for their child to attend a 
particular school.. This occurs at the stage of the proposed 
statement. Worries were expressed about how parents would 
interpret the require blank Part 4 of a proposed statement. How 
far can the LEA go in "suggesting" possible schools or "guiding" 
parents towards a preference? 

Further discussion within the team and within the LEA will be 
necessary. This issue highlights the tension between EPs roles 
as caseworker and officer of the LEA" - 
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3rd October 

17th October 

October 31 st 

Appendix 11 

My notes following a discussion on the service level agreements, 
saying that service to schools is to the child not the school. It is 
not predictable but is demand led. Therefore it is not possible to 
say for any school how much EP time is needed 

PEP "has checked with the legal department, who confirm that, 
as written, paragraph 3.96 of the Code of Practice seems to give 
rights of appeal to parents who have "formally requested" an 
assessment, presumably not giving those rights to parents who 
have agreed to an assessment in the normal development of 
casework. 

It was agreed PEP would pursue this issue via the DFE and 
IPSEA. 

It was also agreed that ( ) practice would "deem" any parent who 
agrees to an assessment to have asked for one, thus ensuring a 
right of appeal if the LEA decides not to assess. Some 
modification of the COSA form may help to clarify this. 

There was also a lengthy debate about the role of caseworker 
EPs in appeals about assessments which provided a sharp 
manifestation of the tension between EP as caseworker and as 
officer of the LEA: professional duty to provide objective advice 
which we judge to be in the child's best interests, EPs 
employment position in LEAS, our qualified aim to promote the 
policies of the Council. (more in meeting notes) 
PPOs outlines the work carried out so far with the parent 
partnership scheme: "this has included a constructive series of 
meetings with Parent Federation members, discussion of a user 
friendly folder for parents to use during an assessment, the 
devising of an interview schedule for a random group of 40 
parents who have been involved in statutory assessment and 
contact with various voluntary groups. 
A training for teachers day plParent Federation Directord for 22nd 
Nov on the Code of Practice would have "Working with Parents" 
as one of its themes, the others being, "Collection and feedback 
of early responses to the Code of Practice documentation", and 
"Setting Targets" 



lxxxiv 

November 
28th 

January 16th 

30th January 

13th 
February 

Appendix 11 

A large part of the meeting was given to a discussion of the 
impact of the Education Act 1993 and the Code of Practice (and 
the associated COSA and changes in assessment procedures). 
Many EPs were finding that the assessment system had changed 
in a way that made casework frustrating. For me, most of my 
casework involved collecting or helping schools to collect 
information for COSAs, and often the COSA led to a refusal to 
assess. We were to see this as part of a larger picture, to make 
criteria for assessment more equitable across the LEA, to 
encourage schools to think more about the way they catered for 
children with SEN, and ultimately to enable EPs to have more 
scope in their work for an interventionalist, child centred role, 
rather than assessment processes. There were other stresses on 
EP work, such as the requirement to have service level 
agreements with each school, and changes in EP patches. 
Discussed and agreed a format for statement agreement 
meetings, a meeting that happens between the proposed and 
final statement as a way of dealing with the new statutory duty to 
consult with school about statements. 
PPOs discussed with other EPs the idea for a folder. Discussed 
folder cover and agreed that we would devise a draft version for 
presentation to the team before any bulk order was made. We 
were looking at spending f 170 on 200 folders. 
Discussion about COSA, the underlying reasons for this system 
(budget crisis, Code of Practice - clear guidance about 
consistency of practice in LEA judgements). Discussed features 
of a good COSA (one which might be accepted) and a bad COSA 
(one which would not lead to a formal assessment). This mostly 
involved the relationship between ourselves and schools, for 
example, the need to make sure schools include our report in a 
COSA, and for us to indicate whether or not we agree with a 
recommendation for a formal assessment. Agreed that COSA 
would determine and record the necessary "reason to proceed" in 
statutory assessments, so the casework EP no longer need to do 
this. 

Discussed Code of Practice Training Days for teachers, 
SENCOs, in March. This day would have as one of its aims to 
"explore issues surrounding parental participation in the COSA 
system. What expectations should parents be given? How can 
documentation best be presented to them?" In my experience it 
was extremely difficult to explain the COSA stage to an 
assessment, an assessment to decide whether to carry out an 
assessment. 
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PPOs presented a paper, written by me, briefly setting out issues 
based on our accumulate knowledge from the project so far, 
about the named person (APPENDIX?), and a list of project 
activities so far. There was a useful discussion of project 
activities and of role of named person. In the minutes the 
following was written about this discussion: 

"At this stage it seems unlikely to be appropriate to recruit and 
train large numbers of "independent" Named Persons. 
Experience so far with the new assessment system has indicated 
no requests for "independent Named Persons. However, it was 
agreed that parents could be asked about their wishes in this 
respect without stating that the casework EP will fulfil this role by 
default. Contacts with other LEAs suggested that Newby's 
system was currently as successful as any in promoting 
partnership with parents." 

(ISSUES: NAMED PERSONS ARE NO MORE INDEPENDENT 
THAN LEA OFFICERS? RETICENCE TO PROMOTE NON LEA 
NAMED PERSONS?) 
PPOs discussed with the team their plans to run training sessions 
in June for 12-15 potential named persons or potential contacts 
with named persons. It was noted in the minutes that it would 
then be necessary to clarify how any such trained persons are 
then involved in the assessments of individual pupils. 

Discussion of leaflets describing EP role and assessment 
activities 
Decided not to make any changes in leaflets but to find ways to 
encourage their use by teachers and parents. 

Further discussion of the COSA, prompted by a perception in 
some schools that COSA provided a bureaucratic barrier to the 
assessment process and a plea that efforts be made to 
amalgamate the school COSA report with their advice for a formal 
assessment. The PEP agreed to consider possible rationalisation 
but warned against moves which seemed to pre-judge the LEAs 
decision, to further confuse the process for parents or to 
encourage an expansion of unsuitable demand by schools. 
There was, as there had been in earlier meetings, agreement that 
the LEA should pursue effective criteria to help schools judge 
what level of SEN they are expected to meet from their own 
resources. 

The administration of COSA within the service was discussed 
TES March 31st was distributed showing the LEA had one of the 
highest % in the country (and the highest by far in the region) of 
statements completed in 6 months. 
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Discussion of the drop in, about the need for careful handling of 
any issues raised, and that PPOs would encourage parents to 
contact their casework EP. Drop in sessions would not be 
advertised in schools as this may cause confusion with the usual 
referral routes. Outlets in various voluntary agencies would be 
used. 
Outline plans for the named persons training days would be 
distributed to EPs 
Difficulties in finding a reliable graphic artist and printer for the 
folder were noted. 

Further discussion took place about the COSA, such as whether 
parents should give their report at this stage and how to 
administer COSA for a child who already had a statement, and 
how to rationalise report forms for schools (continuing debate in a 
previous meeting). The complexities of the letters and report 
forms for parents was discussed. There seemed to be a view 
that the letters and forms enable the law to be fulfilled, and these 
were made accessible by being delivered by EPs who would 
spend time discussing what they meant with parents, The issue 
of parent advice for COSA was deferred to a future meeting. 
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PPOs described the format and content of the plParent 
Federation Directord training for the Named Person. 
"There ill be activities relevant to attitudes towards the role, 
"professional" and "objective" advice, the skills required in the role 

etc. There could be a theme running through designed to allow 
individuals to decide whether the role is appropriate for them. 

The contrast between potential roles as "befriender" or "advocate" 
will be central, with the aim of helping individuals towards 
understanding the distinction. The role of promoting "partnership" 
will be underlined." 

EPs were encouraged to suggest names of interested parents to 
the PPOs. It was flagged that the new City Challenge funded 
post attached to the Carers Federation may be a relevant source 
of future involvement. 

"The team agreed that the approach seemed very positive." It 
was agreed that the issue of personal liability insurance be 
checked with the LEA solicitor. 

"It was agreed that copies of reports should not be sent to named 
persons unless parents requested it. Communication should be 
through the parents." 

Contact with Family Link was discussed and their leaflets 
distributed. 

It was agreed that COSA for children who already had statements 
would not be necessary unless parties amongst parents, school, 
EP, health etc disagreed about whether a re-assessment was 
required. 

The PEP greed to consider ways the COSA form for schools and 
the school advice form could be re-drafted to minimise 
duplication. 
Discussion took place of the teams initial experience of one 
tribunal. Issues about procedures were raised. It was agreed the 
caseworker EP would not act as LEA representative due to their 
potential role as a witness. 
Concern was expressed about the "President's direction" 
declaring the Tribunal role to be that of determining the current 
needs of the child rather than testing the reasonableness of the 
original assessment. 
(see notes on MINUTES) 
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The new 1995 parents booklet on Tribunals was discussed. 
Concern was expressed about the different rules for presentation 
of evidence by parents and by the LEA. It was suggested that the 
likelihood of a child's needs changing between initial assessment 
and the hearing should always be made clear in the LEAS case. 
It was agreed that the team would support measures to raise the 
various issues in a multi LEAIDFE context, ie AMA and NCED 

Discussion about the link between SEN classification of children 
at stages 1 to 4, and allocated school budget, concerned with EP 
involvement in LMSS Enumeration exercise. EPs were seen to 
be in a difficult position as advocates for the child and as people 
for the school to discuss provision - compromise in role. 
However, since we do know about children's needs we were in a 
position to be able to verify for the education office whether a 
child is at, say, stage 3. "appropriate moderation of () required a 
degree of case knowledge which other LEA personnel may not 
have" 

The Parent Partnership project would continue next year, but with 
reduced EP time, one PPO working one extra day a week (as 
opposed to 2 and a half days a week) 
Discussion took place about the recent Named Person training, 
features of volunteers trained, and strategies for their involvement 
in assessments. 

Issues discussed included the aims, rights and responsibilities of 
the named persons. Future training needs were identified such 
as role playing situations they might be in as named persons and 
more information about formal assessment procedures. 
Discussion centred on "how named persons were to be matched 
with parents, the degree of responsibility incurred by EPs in this 
process and its relationship to EPs professional roles. 

It was agreed that ideally EPs should be at some distance from 
the involvement of a named person with a particular family, but 
that the GEST Parent Partnership Scheme provides a legitimate 
role for training, support and monitoring of named persons. 

It was agreed that at the time of the final statement, there may 
well be a limited role for the named person. Earlier involvement 
could be positive. 

It was agreed that the (Parent Federation) partnership officer, 
soon to be appointed, could have a role as a contact point for 
named persons. 

Until the matter is clarified, EPs should not always change current 
practice in relation to the named person." (I think minutes 
incorrect, delete always) 
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Powerlessness in Professional and Pamlt Part~ters?~$s 

ELIZABETH S.  TODD S: STEVEN H I G G I K S ,  l I~/~art t t~r~rt  OJ l~lrrmliot~, ,\;~tu'a.vtlt 
Uniz~erst3, 

ADSTRICT Pou'er is both inlplicit and e.rplicil in relatiotzsl~il,~ Irhiwr /)arrtrts an(/ pr~fis.sintm1 
~ducators, men in sit~rations ujlzere both Partits lrazr a conrmon goal itr sslr/tpurlitrg Ilre tdrcatiotr ofa clrilrl 
or clrildrcn. 11% fie1 drat in much prmious rcwrk the trotion OJ k o u w  lrns rillrcr bren crtsrtrt or 
~~drrI/rrot&ed. It1 tlrk paptr, Z ~ Y !  dkc tm sotne of /Ire ways it1 which drc stt.trc111titg of Iron~rsclrool 
rclatiotts arotutd ~ O U M  Irads to particular dflrulljPs attd rott$l~.vitirs. Furtlrcr, uv s r g ~ r ~ f  scrttrt 
itnplicatwns (and limi&atiotrs)for dre nolwtt ofpnrtnrrshil, its$ Il'e look at d ~ e  trotion of/~ouv~rlrsstrrss 
as a u y  ofunderstanding mudl ofajllal Irapprt~s brlie~ren sclrool and paret~ts. In /)arlicf~lar, zcv c11alk~t1,qr 
dte eag dicltototny ofinrents as kozcerless and )r&siotmk' a: /mumrl.  I l 'c S I I ~ ~ V S  tfiat utr(Irrstan~/ittg 
both the protninetlce of dte diclrotott!~ and dre rflcts on Irott~esclrool relations can help to e.rbIain the 

failure of m a y  a th l , t s  to i$rot+e parental ittr.oIVrttrrt~t itr schools. IIIJ'IIICI~M ofollrrr hirratcl~irs, SNI-II 
as LErls and goi*mlrt~rt~tal r fun t~s  of tdr~cation, hs lrnd ittr/~licatiotrsJi,r llrr /)urrrr and /~urcurIesst~r.r.r 
of b o ~  parcnts and t~achrrs. 

Introduction 

I 
This paper draws ee\ideilce fronl two diffeirnt research projects. One tvas an evaluarion 
of a school improwment projcct, the Educational Achievement Strategy (IIAS), tllc otl~cr 
a case study of a child whose special edncational ncecls tverc Ixing asscsscd. 

The EAS \\.as designed to be 'an esciting and inno~ative prcicct of strategic 
importance to the eco~lomic recovery' of an area in the Nortll-East of Eiigliulcl (Ikiscn 
et al., 1996). The specific inner-city arca sulrers from a variety of social and cconon~ic 
difficulties which are seen as contributing to and reinforcing educational untlcrachic\r- 
ment. The EAS involved 21 primary and nursery schools and onc scconclary school. It 
was launched in October 1994, to run for 3 years. One of the main themes of the projcrt 
\\.as to develop parental involvement as a means to impro~ing pupil attainment. Teachcrs 
and parents were inteniewed, as part of the evaluation, for their perceptions al~olit 
parent partnership. 

The case study involwd inteniewvs of all those involved in the forillal asscssn1cilt, 
leading to a statement of one child's special educatiollal ncccb. Dinid is a 7-pear-old boy 
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attending a local primary school. The inteniews tried to finel out how eacll p;irticipant 
had esperienced the assessment process and, in particular, ho\v they liaci experienced 
partnership and whcre in the assessment they had sccn powvcr to be located. I'articipants 
disagree \\idely about how to define David's diflicultics. His hcad tcaclicr and cl:iss 
teacher see him as a beha\iour problem, probably \\it11 emotional dificultics, but Iris 
mother, hirs. Green, sees his problems primarily as a learning dificulty, particu1;uly 
problems with writing, and frustration duc to being a l>articularly able chilcl. 

E\idence from parental in\alvement in sucll diverse educatiotlal contcxts has enabled 
us to explore power issues in greater complexity than has pre\iously bccn possible. \Vc 
have witten elsewhere (Todd el aL, 1998) about tlic conlplesity of thc iclcas contained 
in partnership as a means to school improvement. E\iclcnce fron~ tlie L I S  lias allowccl 
esplorations ofa  \vide range of \vays parents and scl~ools intcract in a situation in s\hicll 
parents 'cultural capital' (Larcau, 1997) might be considered proI)Ic~natic. TIIC case sti~dy 
is of a diKerent nature since the contest for parent-scliool communication now co~ncs 
under statutory guise, and thc focus is on a particular chilcl and within a 'proldcn~' 
discourse. Until there is a 'problcnl', many parents liavc little direct contact with 
teachers. Esamining how eveqone pcrcei\~cs contact during such situations can be il 

barometer of the attitudes of parents and teachers to cach other. Spccial nerd:, 
assessments can therefore provide a lcns througli \vhicli to csami~~c parent-school 
relations (Emns 8 Vincent, 1997). 

Equality? 

hIuch current discussion of partnersllip has assumcd that some clcgrce of cquality slioulcl 
be in\~olved in partnership. The roles of each parcnt in the partncrsliip are often rcfcrrccl 
to using a 'different but equal' discourse (Gascoipe S: \Volfcntlalc, 1995). Tliis has t l~c 
effect of obscuring other notions that partnership: in its other uscs outsiclc education, fix 
example, does not imply equality, mcrcly joint endcavour. It is meaningful to talk about 
the senior partner in a firm of solicitors or of a doctor in general p~*acticc. It is also 
possible to talk about a more espcrienced partner in sport, at tcnnis or golf, for instance. 
The notion of equality might be a connotation or implicatiotl of the term 'partncrsl~ip', 
but it is clearly not a requirement. 

\Ve suggest that the partnership behveen parcnts and professionals involved in tlic 
education of the parents' child or children can nctrr be an equal o ~ i c  (D;llc, 109G). r\ 
discourse of equality in a partnership obscurcs such power relations by talking as if thcy 
do not esists. 

Parent versus Professional 

Parents and professionals occupy diITercnt positions in relation to cliilclrcn. 'l'lie parent 
has a much greater stake in the partnership than the profcssional. Tllcy Iiave a lo~igrr 
tenn commitment to the child than the professional, wl~o in tlie casc of a cl;iss tcaclicr, 
is in loco parentis for less than a third of the child's waking life over the course of just 1 
year. Parents have a much greater aIrective involvement in tlleir low and aspirations for 
their children. The profcssional has a 'professional' role to play. It is claimcd tlint they 
will usually have a greater volume of lalowledge about children in similar (profcssional) 
contests, or a kno~vledge that is different in kind (Afittlcr, 1979; kIortll)y. 1989i. 
However, if you try to define thc b~o\vledge of parcnts and that ofpr~~fcssionnls, r l i  list 
\\ill contain very similar items, making statemcnts about b~o\vlcclgc dilTercncc prol)lcni- 



atic. Claims can perhaps more reliably be made about diGrenccs in thc numl~cr of 
children parents and professionals have responsibility for rather than the naturc of 
knowledge or skills. 

Howewrcr, it is the positioning of parcnts and professionals in the systems in which 
children are involved that renders their pcrspectiw~es very different, and thc pcrspcctivcs 
of professionals very different from each othcr. The dilferencc in this respcct bctwcc~l 
parents and professionals is encapsulated by the followving quote from the parcnt in our 
special needs case study7 

they say we're all on tile same side and it's only Dawid's interests that wvc'rc 
tllinking of, but the way I think of Dawid's interests and the way school tllink 
of llim, there's like, an ocean apart, isn't there? ... I want what's right for him 
esclusiwly. They want what's right for him in a contest. 

Furthermore, despite greater conlmitme~lt claimed for parcnts, the social constructio~~ of 
the parents' role renders them wvith less power in thcir dcalings \cith tcachers (Dawid et 
aL, 1993; Vincent, 1996): 

It is partly because caregiwing acticitics themselves are I>oundlcss and bccausc 
the work of caregiwing is situated in tllcsc coml>les personal relationships, that 
the dimensions of the labour of caregiving can rcnlai~l unseen. (Rutman, 1996, 
p. 92) 

The trappings of the professional are, by definition, to prowide power, llowvcvcr philan- 
tliropically framed (Hugman, 199 I). 

Deficit and Powerlessness 

The discourse underlying most constructions ol; prcnt-scl~ool relations in the currcnt 
literature is one of powverlessness of parcnts (AXacPllerson, 1993; Vinccnt, 199G). There 
are hvo main w a ) s  in which this po\vcrlcssness is esprcssccl. One is in scring l ~ o n ~ r  
school relations primarily fronl the school pcrspcctivc, a one-way wicwv of parental 
involw~ement. The other goes a step further and imputes pathology, or, at the wry least, 
some kind of deficit, on the part of the parcnt. 

In this section, the 'one wmy', and 'deficit' perspectiw-cs arc identificcl in I,oth tile LIS 
project and the case study, with unsatisfactory conscquenccs for home-school rclations. 
\\re do not attempt any comprehensive discussion of the warious conceptions of po\vcr. 
Our argument focuses on developing the concept of partnership further by cllallcnging 
the discourse of parent/po\verless and professional/po\vcrfi~l. I\% consider, with rcfcr- 
ence to the case study, implications ofthe finding that professionals and parcnts arc both 
powerful and powerless in different wvays. 

Educational Achievement Strategy: a school view of home-school relations 

'Deficit' \+as explicit in the EAS project as an adult/cllild cycle of educational dcp~i- 
vation encapsulated in the model underlying the project (Fig. 1). 

It is, perhaps, not surprising, if parcnts are constructed bit11 less power in home-school 
relations, that teachers are found to wicw such relationships al~nost cntircly fi-0111 thcir 
o\sn and the schools' point of wicw, with little unclcrstanding that this is the casc, or that 
there is anything problematic in such a situation. Such one-sidcdness is rdcctcd in the 
literature on home-school relations (France el aL, 1993; Sandowv, 1994), \\it11 most 
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devoted to looking at ways parents can assist tcacllers in the teachers' role as pcrccivcd 
by teachers themselves, as notcd by Border 8: RIcrttens (1993). 

Lareau (1989, 1997) draws attention to Bourdieu's concept of cultural capital, the 
cultural resources of the home: 

This perspecti\.e empllasizes the inlportance of the stluctilrc of tile scl~ool arlcl 
of family life and the dispositions of incli\iduals (~vllat Bourdieu call "lial~itus") 
in understanding the different lewls of parent participation in scliooliug. Tlic 
standards of the scllool are riot neutral; tlieir 'rcqucsts for parc~it involvcn~c~it 
may be laden with the cultural csperiences of i~ltcllcctual ancl cconon~ir clitcs. 
(Lareau, 1989, p. 8) 

The EAS project took place in an area of ccononlic deprivation wllerc tlicrc tvcrc almost 
certainly many discontinuities in the cultural capital of teaclicrs and parents. 

Intenietvs revealed many instances in which parental in\.ol\.c.mcnt \\ns ronceptualiscd 
from the point of kiew of the tearhcr. For esample, parental involvcn~cnt was sccn 
mostly in tenns of parents helping \tit11 fund-raising, as cxtra hclpc~s in Kcy Stage I 
classrooms, in supporting a home-reading programme ancl in hclping lo sul)l,ort the 
teacher when there were discipline problems. At the estrenle, tcachcrs c~ucstionccl thc 
\due of invoking parents at all. For example, in one scl~ool a Year 6 tcaclicr liclcl tlic 
follot\ing \ie\v: 

Parental in\.ol\rcment is impossible, children need to get 011 \+it11 it, cliildren 
don't necd parents there. Parents come up especially when tliere arc clitcstions 
about the nest school. 

Aspects of power were also implicit in statements front teachers ahout how tlicy 
perceived the relationship. In particular, that tile relatiorlsliip is one-way (teacher to 
parent) and teachers ackno\vledge tvliat tliey \\is11 to get fioni the partncrsliip. Tliis 
colilment from a teacher was particularly pertinent: 

Nost parents feel confident about fund-raising ... lcss conficlent about gi\-i~~g to 
the curriculum, we need to find out tt41at tliey want Fn terms of courses] ... 



so they ha\-e an idea how we work. They can be so useful if traincd, call allow 
teachers to give others quality learning. 

Teachers, of course, have a complex job. The additional responsibility or dcvcloping 
partnership \vith parents ~ i t h  a class of over 30 children is unrealistic and lcacls to coping 
strategies which reinforce the chide. Even if there is some idca that parents might 
corltribute tllcir own ideas, teachers are not sure llotv to achicve this: 

Rly priorities are my class. The role is one of co-ordination, it's not nlc. \l'c 
want the fund-raising to comc from them not me. 

\\'e \\.ere told the idcas [for parent courses] nlrlst comc fium tllc parents 
themselves ... You need to get 'the parents togctllcr who want to gct together 
and then find out what they want to do. But it's dificult to gct tllcnl toptlier 
for no reason in order to find out what courses hey midit want. Tlicy nccd 
to know there's a reason to come in. 

Its very difIicult in this area, parents don't feel comfortable about scl1cn)l. 
Parents \\ant to meet during scllool time, but the thrce of us all havc clllsscs. 

Interesting insights into kiews of parents by EAS schools \\-ere found in tlie use of space 
t+ithin schools by parents. There ha\v always bccn anecdotal tales aLout tcachcrs' vic\vs 
on parents using the staff room. In this project tllcre \vcre cotaidcral)lc dintrcnccs of 
opinion about effective \\ays to use the parents' room. It was either not uscd at all or was 
used considerably, but in ways that had, at best, only a tenuous relaGo~~sliil> to the issue 
of parental support for children's leanling-for example, as a TV roo111 or by an old 
people's group. In one school, a teacher commented that they uscd to Iiavc a pnrcnts' 
room but it \\.as 'used u~ongly' (the parents smokcd in it), and no onc wantccl to go in 
it. This respondent went on to comment: 

\Ye don't \cant to get back to that. \\That we want is a happy medium so that 
it's not just a room that they go in, its got to have a purpose, it must bc 
structured. 

A conlmon theme amongst both parents and teachers was thc dilliculty of crossi~lg dlc 
threshold. Teachers ob\iously find it difficult to initiate contact \\it11 parents. As one 
parent said: 

It's al\\.ays the same faces on the trips, they know you so they ask you. 

One head teacher commented 

It's alrigllt once you can get rhcm [parents] coming in. Once you gct d1cn1 
through the door. 

This was in contrast to a discussion whicll \\.as almost incidental to one of thc intenicws 
in \vlich three of the parents had bccn imolvcd in working wit11 a numl)cr or agc~icics 
to plan and raise funds for the redcvclopmcnt of thc sclirml grouncls. In this project, 
many of the ideas and nlucll of the .initiati\v 11ac1 scemcd to come from the pnrcnts 
themselves \\.orking directly \+itll the childrcn and liaising stnK They hacl bccn 
involmd in making presentations to businesses, radio and TV intcniews uld writing a 
final report. This projcct scemed to haw involvcd them in a genuine part~~crship \+it11 
pupils, tcachers, local busincs.cs and voluntary organisations. The cntl~usiasn~ nit11 \vhicll 
the parents related their experience was in contrast with the positive I)ut tc~itativc 
experiences of supporting children's learning. Indeed, it could be a rpcd  that thcir 
tentativeness in this area supported the tcachers' hcgcmony and that their heha\iour w;w 
implicit collusion \+it11 the tcachcr's use of p o ~ r r .  For the trachers, it was 'safe' to allo\v 
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parents control of an area outside school, but not to influence any of the main conccrns 
of teaching. 

As the project progressed, some EAS personnel esprcsscd frustration, ant1 the parcnt 
project worker left the project, due to schools' lack of understanding of the problcn~s 
caused by seeing parental support for children's learning solely from thcir okn pcrsprc- 
tive. Indeed, research had earlier been commissioned into colilmunity \ icw on barricrs 
to educational attainment for children living in the local area. Tlicre was littlc ctidcilcc 
that this report, based on the views of 160 parents, had informed M S  practice in 
scllools. Such a one-sided view was seen to pre\rent any eflcctivc parental support for 
children's learning. Teachers need to make meaningful links tvitli cllildren's expcricnccs 
at home so this experience can be used in dcvcloping pupils' h~o\vlcdgc and unclcrstand- 
ing in the contest of school learning. 

The issue for acl-rievenlent is that there may be no rcal continuity bct\trcc~l 
children's familiarity with reading, writing or number in these c\.rr).day, 
functional contexts and the way in which they are introduced to thcsc Icarning 
as an "educational task". The challenge is to develop ways in whicli both 
teachers and parents can see that they have complimentary but contributi\v 
roles in the process of building this "learning community". (&sen ut ol., 199G, 
P- 101 

It would not be true to say that EAS parents were devoid of power in their scllool 
involvement, but it could be said that their power received no recognition due to their 
lack of appropriate cultural capital. Parcnts were indeed interested in eclucation, views 
had been expressed to researchers about their aspirations, they had even said somctlling 
about the kind of involvement wanted (for some, a room to meet wllcre they were also 
able to smoke), but this was rendered in~isible and unacccptahlc since it was culturally 
inconsistent with teachers' understandings of parontinvolvement and constructions of tllc 
parents as powerless. Howevcr, teachers' conlments about parental involvement show 
different perspccti\~es on power, for esample in the recognition that parcnts sl~ould llavc 
a voice of some kind, even if it was only in the choice of courscs. 

A Case Study in Special Needs: a multiplicity of power relations 

In the special needs case study, roles, aims and power vary to sucl~ an extent as to rcnder 
facile any easy mutuality in rclationsl~ips hettveen participynts in the asscssment proccss, 
particularly those of the parent and the educational professionals. Analysis of intcnie\vs 
in this research for participants' perceptions of influence and responsibility sllow that 
power is not unitary: it is not the case that parents, or evcn Daid,  are in any simple way 
'the powerless'. All participants esperienced power and potrrerlessncss in different ways. 

hlrs. Green perceived her role primarily as advocate for David, and rclati\~ly 
powerless. She sought, if there was a label for David, for it to be the 'right one' and for 
him not to be seen as a beha~iour problem. For Alrs. Grecn, the scllool hcld the nlost 
powcr since school staff had set the assessment process in motion. They held the ultimate 
veto, the power to esclude David from school. David had alrcady bccn excluded once 
and llad been told that the nest incident would mean pertnancnt exclusion. hlrs. Crcen 
felt a lack of status in meetings and relied heavily on hcr fiiend and named person, 
Diane, to increase her power. However, this situation was not in any siniplc way ollc of 
powerlessness: 

I don't think I was powerless in the situation, and I mean, I think, but there 
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were times when I felt totally powerless, and there was, I think, I hat1 to put 
an a\\ful lot of effort in not to bccome powerless. 

One of the acti\ities that gave her more power \$.as in gathering infonnntion outsidc the 
school, initially from the clinical psychologist and then from the cducationnl psychologist. 
The major aspect of their involvement ~vliich empowered her wils not, as might be 
assumed in the objective discourse of the assessment, test results clcmot~stratir~g liigll 
ability, but in the fact that they like Datid: 

For a start she liked him, that \$.as the first thing ... 
Mrs. Green \+?as herself an educatio~ul professional but dicl not feel tliis rave her nlucl~ 
power since she felt so powerless. Ho\\.ever, she \vent to great lengths to maintain ;I 

relationship wit11 the school, to be even handed, ancl to negotiate the I;~l)cl slle insistccl 
upon. The fact that the label she insisted on was the one which ~~revi~ilcd, mitl alq)cart.ri 
in Da\id's statement, nlay be in some part due to power accorcled llcr due to hcr 
perceived cultural capital. 

The statementing panel \\as seen by the head teacl~er as l~olding tlle most power sincc 
'they' decide \&ether or not to award the statement. She felt her power (of esclusion) \t7iLs 
inappropriate, but she felt driven to considcr tllc few options open to hcr. Gi\ing rcasolls 
wlly the LEA could not pro\ide estra resources in scliool prior to a formal asscssnlcnt 
on David she said: 

Because basically the case didn't either seem serious rnougl~, or tlicre wasn't 
enough money. Xt one stage I was on thc point of consitlcring csclusion, to 
actually make them act, but fortunntely it didn't come to that. 

Tlle class teacher felt very remote from the statementing process, po\verlcss tvithin it, ant1 
felt the awarding of resources was hit ancl miss, dcpcnding on a\ailal)le pro\ision \vl~cn 
a case is considcrcd. He saw the LEA as ha\ing 'mbst po\\.cr, again clue to tllcir ability 
to decide \vhether or not to giw any help. Like the I~cild tcacl~er, Ilc too &It fr~~stratccl, 
powrless, due to the time it had taken to sccure ally liclp for D;l\icI. 

The special needs teacher felt she had a pi\~otal role in the assessnlcnt process, clue to 
lier long experience as a teacher and due to the high regard \vitli \vllich shc kncw lier 
ad\ice was held by the stntcmenting panel. She also fclt in a rrlati\7cly po\vcrfi~l 1)osition 
due to her location outside the classroom: 

E\rr)wle has their own perspective, don't they, on a cllild \\it11 a clilficulty, antl 
if you're the class teacher and you've got this all clay, every day, antl, you 
know, it just becomes a huge obstacle in the \tray, and if you're coming at it, 
sort of, side\va)s ... You have a better chance, maybc to see \vllat's I)el~incl it, 
and maybe to l~a\r: some ideas, you know of how to 11clp. 

The LEA'S psycl~ology senice w a s  seen I)y the special ncccls teacllcr as ha\ing most 
power. She cited their power to decide \~hetller a statlltory asscssment ahead ancl 
their use of their non-subjective assessment. 

The educational psychologist (EP) saw her role in ternls of facilitating intcn.ention 
\vhich would work positively for the child, as 'clearing up contaminating tl~inp', i.c. set 
\iews, defensiveness and blame, in order to rnnke a 'fertile ground for cllnngc'. Sltc fclt 
power resided ttith \vhoever had pusllcd hardest for an asscssmcnt to go nl~cncl, in this 
case the school. She could see that people might think the El' llact thc most potver, since 
they \ e r e  often seen as the gatekeeper of rcsourccs, but ~lcw proceclurrs follo\\ing the 
Education Act 1993 meant EPs no longer dcciclecl ewn wl~eiher to start an assessment. 
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Howewr, tlle fact that no decision to assess could 1x made \\itliout an E:l''s rrport 
meant, she reflected, that EP must have some power. 

The acting principal EP did not feel she liad power. Slie thouglit the regulations and 
the assessment process itself took priority. rZll slie did was apply the regulations to 
consider, with her panel (which included liead teachers and a medical ofliccr), \vIietllcr 
there \\..as a case for resource provision. 

I just don't see the \\.hole tlling as a systenl of power. YOU knotv, it, all riglit, 
the statement panel makes the clecision, but I actually tllink the statctnent has 
very little power ... Because although \\.c nlake tlie decisions, tlicrc arc a 
limited range of options anyway that you can offer. If a casc lias bcrli nl;~tlc, 
we ha\.en3t got the po\ver just to say, well, \ve don't feel like allocating ally 
more money this month because the budget's gone tlirougli 111c roof; because 
the regulations say that, if tllesc needs are identifieel, then somctliiilg's got to 
be done about them. 

i\n analysis of the perceptions of power of the participants in Daiid's special llectls 
statementing process cl~allenges any easy diclioto~ny of p:irrn(s as pn\vcrlcss ant1 
professionals as ~owerful. The head teacher felt forced to threaten csclusion duc to the 
lack of support she feels from the local education authority. Slie fclt powwrlcss and iilonc. 
IIotvevcr, Airs. Green perceived the head's actions as denoting tlie most I,o\ver in tlic 
system, since she could exclude her child. Tlle Head's and tlle class tracher's illsistcllcc 
on a beha~ioural label and refusal to accept a learning diliiculty or to relate Iiis clifliciiltics 
to his 'ability', can be seen as an attempt to maintain their professional iclentity 
(Armstrong el a!., 1993, p. 400). Teachers can maintain tlieir sensc of tliemsrl\~es its 
skilled professioilals if they are able to have challenging pupils legitimately idcntifiecl ;IS 

the responsibility of others and if tliey can 'redefine tlicir role in ternis of tllc skills 
associated \cith teaching "~lormal" children' (op. cit.). Iagititnnte rcjcctioli of tlle cliilcl 
can happen if Daxid 'has beha\ioural clifficultics', but is far hr~rtlcr to sustain if Ilc 'is ;I 

bright child \\it11 learning difficulties'. Similarly, there was talk by intenic\vec.s of the 
blame hlrs. Green must feel if her son is classed as enlotioirally dist~~rl)cd. FIo\\.cvcr, i l  
gifted child \\it11 writing difficulties is quite clearly the school's rcsl>onsibility. Concern to 
maintain one's o ~ - n  personal or profcssional sense of one-sclc self+stecm, and to avoid 
blame can account for many of one's 'po~verful' actions: in essence, to avoid Tccli~ig 
inefTecti1.e or powerless. 

Power, Powerlessness and Blame 

\\'hen power is included in theorising about home-scliool, relations, tlle nlajor focus Itas 
been on a single hierarchy, \+it11 the teacher, as the professional, taking tlie dominant 
position, The perceptions on the power of the professionals and of I)a\id's mother in the 
SEN case study, can be understood by the operation of a complex system of hierarchies 
tzhich has the possibility of altering the balance in favour of  hose usually sceli as being 
in a less po~rerful position. The different IJerarchies whicl~ may operate in this way 
include the state, in the fornl of the marketisation of cduca(ion, rcndcring scliools more 
accountable to parents and in altering the process of statemcnting. An esample on tllc 
one side is the head teacher's concerns almut the views of other parents about IIa\itl's 
beha\iour, and the effect on school; on tlie other side, the acting-principal EI' saw rlic 
process itself as powerful. It may be that teachers strive to rcduce wvliat they feel as tlicir 
po\verlessness as a consequence of recent legislative changes. Such mnrkctis:~tion can also 



explain conflicting strands in the &G study sucll as the teacher versus parent. Tlic 
example of one teacher conlplaining of parents smoking in the paretlts' roonl ant1 
another teacher looking for ideas to come from the parcnts is a clcar contradiction, In 
the SEPT case study, the positive comments of the psychologists about D a d  1iellx.d Alrs. 
Green to feel less powerless. The cultural capital of the parents is also likely to hclp to 
determine whether they are able to rise above their usually less po~rerful position. N1 tlic 
~arious positions remain complex, and are unlikely to leacl to any easily plrdictablc 
change. Indeed, marketisation may even render some groups of parents, such as those 
lacking cultural capital, more powerless (Reay & Ball, 1997). Ho~vever, such complcx 
hierarchies can help to explain shifts in power and feelings of powcrless~~ess in diosc 
usually considered powerful. 

Conclusion 

Poiver positions may have servcd professionals well in the past and may even liave sc~vctl 
their clients. The multiple hierarchies of the 1990s llave the clrcct of challenging 
traditional power positions, which is painful for all concerned. S~hools can be sccri as 
'arenas in which the tension and conflicts of social dikision are of central importance' 
(TVilson & \Lr~m, 1993, p. 6) where embattled teachers must defend their proTessio~ldisni 
and sometimes do so by erecting barriers between themselves and parents (Hannon, 
1995). Others have reviewed the changing nature of l~omeschool relations (for cxamplc, 
Bastiani, 1987; hIacPherson, 1993), the mismatcll of rhetoric, iclcology and practice (for 
example, Vincent 8; Tomlinson, 1997) and put fonvard arguments that partncrsliip is a 
tool to maintain professional control in the face of powerless~lcss and frustration 
(Cowburn, 1986; Vincent & Tomlinson, 1997). However, there is now mounting 
evidence that 'clients' are not being served. Defe?s\ve power seeking, to recluce bl;imc, 
to reduce powerlessness and maintain one's sense of self, may account for botll the 
dominance of the deficit view of l~ome-scl~ool relations, and tllc failure of parctltal 
involvement to have a major impact on schools. 

A history of research (for example, \\'oodhead, 1976; Topping & \tTolfendalc, 1985; 
Pugh, 1991) has suggested that unilateral attempts at parent training can either a 1' ~cnatc 
parents who feel patronised or permanently damage their confidence. Dnticl rt a/., (1993) 
warn specifically of 

direct l i l k  with nineteenth century pllilanthropy, when middle cLus women 
went in to working class homes to shotv the right way of being and doing. 
(p. 150). 

A long owrdue shift in the culture of blame, either of teacllers or of parcnts, and a 
recognition of the complexities in any human situation, could go a long way to make 
home-school relations less defensive and more effective. Professionals also neccl the 
opportunity to develop a less fised tiew of themselves and their role to allow n flcxiblc 
mutuality between parents and teachers. Partnership ~ i thou t  flexibility wi l l  simply reflect 
the hierarchical power structures that currently pretail and prevent the devclopmcnt of 
more equitable hon~eschool relationships. 

Corres,horrdo~ca: ES. Todd, Department of Education, Newcastle University, St. Thomas 
Street, Ne\vcastle upon Tl-ne NEI 7RU, UK. 
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Let me introduce you to David, who 
was seven years old and artended a 
mainstream primary school when I was 
involved with his situation. He had 
literacy difficulties and the school 
found his behaviour difficult to handle. 
The school had asked for him to be 
assessed by the local education 
authority. They wanted some help 
from the authorities outside the school 
in order to cope with David, and they 
had been told that this was the only 
way to do i t  It involved what is termed 
in the UK the statementing process: 
when several people assess David and 
write reports on him. It is a statutory 
process. and required reports from 
David's school, the educational ' 

psychologist, the senior clinical 
medical officer, and his mother. I 
carried out some research in order to 
find out what was really going on in 
this formal assessment - I wanted to 
find out how all those involved saw 
David, what they felt about the . 
assessment, where they saw power 
residing, and how involved they felt in 
the'process. I interviewed all those 

who were required to write 3 report on 
David, and I also interviewed David 
himself. and other people who were 
involved in the assessment. David had 
been referred to others: the clinical 
psychologist (due to concerns over his 
anger and behvibur) and the 
occupational therapist (due to concerns 
about his writing difficulties). His 
mother bought along a friend to take 
the role of designated 'named person' 
(parent supporter) in meetings. 

A .major feature of David's. 
assessment was that the participants 
seemed to hold widely differing views 
of David's situation. As an example of 
this, David's head teacher and class 
teacher saw him as a behaviour 
problem, probably with emotional 
difficulties, but his mother saw his 
problem primarily as a learning 
dacuIty, particularly in relation to 
writing, and the frustration he felt 
about this. 

As I carried out the research, I 
became aware of the absence in 
research, which was essentially on 
perspectives, of the perspectives of two 

crucial players: David: and me, the 
researcher. I addressed my own 
perspectives in a number of ways. to be 
reported elsewhere, for example, by 
having someone interview me about 
my own reasons for doing the research. 
But David's absence was of greater 
concern. Why, in a process which was 
about some fairly crucial aspects of a 
child's life, did the child appear to be 
absent? Of course, in many ways the 
child was not absent. David. and his 
situation at school was the reason for 
the assessment, and a11 assessment 
events either involved professionals 
working with him, writlng about him 
or talking about him. David was the 
focus: the research questions asked 
participants about David and he was 
interviewed on two occasions for 
research. However, he had no agency 
in the assessment, no part to play in 
consciously shaping the decision- 
making process. 

Other research tells a similar 
story (Armstrong & Galloway 1992; 
Armstrong, Galloway et 51. 1993; 
Armstrong 1995). Amtrong  et al. 



(1995) found that even when a child 
remembered being asked for their 
views about their own education, they 
did not say anydung: 'They asked me 
but I didn't say owt b e c a w  Ididn't 
know what to say'. Armstrong 
comments that not knowing what to 
say is not the same as not having 
anything to say. Children were 
interviewed by Demck Armstrong. 
David Galloway and Sally Todinson 
as part of a study of 47 children 
described as having behavioural and 
emotional dificulties who were subject 
to a statutory assessment of their . 

special educational needs. They found 
that: 

children had a general perception 
of powerlessness in relation to their 
ability to influence decision- 
making in statemenring; 

many were unaware how decisions 
had been reached; 

many had views of the reasons for 
assessment that had little to do with 
their own needs and more to do 
with the needs of their teachers and 
parents; and 

many had a view of the provision 
based on negative images of 
themselves (i.e. not wanting to 
cause further problems for their 
mother). 

(Armstrong 1995) 

Very few children, in both 
residential and mainstream, had been 
consulted about their views. and most 
had major misunderstanding about 
their own needs, their placement, and 
the role of professionals. The 
misunderstandings were Wrely to have 
a major negative impact on their 

understanding of themselves as 
learners. Dyson. Lin & Millward 
(1998) also recognised a recurrent 
theme in the literature of the voices of 
service-users being overwhelmed by 
the . . voices of service-providers. The 
' c h i '  also seemed to be absent from 
the UK government-fimded research 
looking at parent partnership schemes 
since children's views were not sought 
on ways to involve parents in the 
statutory assessment of their special 
educational needs (Wolfendale & Cook 
1997). 

However, professionals 
working in the area of special 
educational needs often state their 
main client to be the child (i.e. 
educational psychologists: Lucas 1989. 
p.272). and assert the importance of 
ascertaining the child's views (Gersch 
& Nolan 1994). In recent years there 
has also been a move in LX legislation 
(1989 Children Act), in quasi- 
legislation (1989 UN Convention of 
the Rights of the Child, UK Code of 
Practice on Special Educational Needs 
in 1994 [DFEE 1997; DFEE 19981). 
and in research (Rudduck, Chaplain & 
Wallace 1996; Blatchford 1996; Allen 
1999) to focus on the importance of the 
child's perspective. 

Why, if professionals see the 
child as their prime focus, and if there 
is more of a discourse today of 
bringing the child's voice to the fore, is 
there still such evidence of a failure to 
include children in decision-making? 
The reason David seemed to be the 
concealed person in the assessment, at 
the centre of concerns and yet hidden, 
had to do with professional systems 
operating in complex ways within the 
institutions in which professionals 
function. In this paper I look at these 

systems in terns of the narratives of 
professional practice. 

The namtive of professional 
practice is, in this paper, defined as the 
story about the professional role, one 
located in the complex history of each 
particular profession and person. which 
defines how the person in that role 
constructs their own role. 

In David's assessment, ten 
different professionals were all 
involved in working with him in some 
way. Several professionals were 
required by statute to write a particular 
report, termed 'educational advice', to 
conrnbute to the local education 
authority's task of assessing his special 
educational needs, and finding whether 
there was a case to make exaa 
provision in school for him. This 
included school staff (the head teacher, 
the special educational needs co- 
ordinator, and the class teacher), the 
educational psychologist, the senior 
clinical medical officer and the parents. 
David had been referred to others: the 
clinical psychologist (due to concerns 
over his anger and behaviour) and the 
occupational therapist (due to concerns 
about his writing difficulties). His 
mother bought along a friend to take 
the role of designated 'named person' 
(parent supporter) in meetings. All 
involved in David's situation had a 
different narrative about their role. 
These narratives were arrived at by 
looking at what each participant 
involved in David's assessment said 
about David and about the process of 
assessment. 



Evexyone involved in David's 
situation seemed to have quite different 
role expectations, or narratives, that 
appeared to be imposed upon them by 
the cultural history of the different 
professions, and by the complex 
processes operating in institutions such 
as schools. 

Professionals, particularly those 
external to the school such as 
educational psychologists, clinical 
psychologists, and senior clinical 
medical officers, have the role of 
applying their rational objectivity. in 
the form of tests and other tools. to 
define and label the chlld. The 
narratives are suggested to include 
being decisive, acting as the expert, 
and working in a rational. objective 
framework to define, label and reduce 
the child to certam terms and 
descriptors (Allen, Brown et al. 1995). 

The consrmction of the child 
which occurs through such a model 
leads professionals to locate the 
problem within the child The child is 
assessed and the answer becomes the 
provenance of the professional. 

h e r  narrative op;rates in 
the asserment of a child's special 
educational needs, one of bur;aucracy 
and control (Fulcher 1989). Recent 
procedures in the UK aiming to 
improve outcomes for children and 
increase parental involvement have 
essentially introduced bureaucratic 
processes, detailing who should write 
reports, and how long each stage in the 
assessment should take. This has led to 
d emphasis on managerial solutions 
aimed to speed up procedures rather 
than human solutions to increase 
advocacy. 

These narratives, of some fairly 
fixed role expectations, were 
confinned both by research and by the 
responses of participants in David's 
assessment. Research indicates that 
tckhers initiate assessments with a 
fairly clear idea of the outcome they 
expect (Armstrong 1995. p.3 1) and 
participants of assessments have 
expected roles in case conferences 
(Marks 1993; *Marks 1995). 
Professionals are expected to be the 
ones assessing and labelling: parents 
are expected to add descriptive 
accounts and accept the label. 

The responses of David's 
mother in her interview indicated that 
she recognised such discourses. For 
example, she was expected to wr~te a 
subjective report, different from that of 
the psychologist. She was expected to 
partner the school, and to go along 
with their notions of David's problems: 

As a parent, you do your utmost to 
work alongside and with the 
school. But what Ifound was that 
I was doing that too much. I hail to 
step backfiom that and partner 
myselfalongside David. I had to 
realign myselfwith David. I was 
too much partnering the school, if 
you like, supporting the school ... 
which is what you think a good 
parent ought to do.' 
(David's Mother, Interview 3, p.28) 

The way I think of David f interests, 
and the way the school thinks of him 
- they're an ocean apart. 
(David's Mother, Interview 3, p.30) 

. David's mother felt unable to 
cross, un-aided, into certain aspects of 
the professional role. So, while she 
could label David as having a problem, 

she needed the other professionals to 
support her view and to define the 
learning problem in more detail. She 
chose to co-opt with professionals 
outside the school professional 
viewpoint, to adopt their repom for 
herself, to strengthen her own position. 
In particular she looked towards the 
NO psych01ogists, the senior clinical 
medical officer and the special 
educational needs co-ordinator (who. 
despite being a member of school staff, 
also held o professional viewpoint 
outside that of the school). 

LVlten you 're on your own as a 
parent, it 's vety ltarll to argrre. It 's 
v m ~  hurt1 to sa.v no tny clrilrl ktr 'I 
nurcgltry, he has u problem. It's a 
very clungerous. sticky wicket anrl 
you c u n f i d  very ~solated. It wvus 
only when other professionals were 
involved rvko coultilook or it 
objectively (that anything 
changed). I coulti say he had afina 
motor problem and it rvas coltsing 
his behaviolrr problems, or some of 
rhem, untll I was blue in the face, 
but until the doctor had tested him 
and said yes it is an actual physical 
problem. I was powerless. I t  f the 
actual help with ,CIrs Bradleyfirst 
thing in the morning that I think 
has made the d~rcrence. I think the 
other things (the uctual formu1 
assessment) have helped to change 
attitudes ,.. 
(David's Mother, Interview 2, p.13) 

The implications of the 
professional narrative for the child is a 
person objectified, presented in parts, 
silenced and disempowered. 
Professionals are only able to see 
certain aspects of o child if they 
employ certain reductionist tools. 



Other research has shown that parents 
lack the power needed to state their 
own views, and are likely therefore to 
be disempowered by professionals 
attempting to bring them into 
partnership (Armstrong 1995). In other 
words, pmership might simply make 
it more likely that parents go along 
with the professional's view of the 
situation. If this is m e  for parents, then 
it is likely to be even more the case 
with children. 

Whllst the narratives above 
were in clear evidence in David's 
~ i t u ~ t l ~ n ,  there were many other 
narratives. a11 operating within the 
system in a very complex way. In this 
way, one could make a distinction 
between 'thin' and 'thick' descriptions 
of the narratives of professionals. Thin 
descnptions could be seen as 
professional narratives such as 
objectivity,, rationality, reductionist. 
scientific. non-affirming of the 
affective, expert, non-problematic, 
bureaucratic and control. However, 
research into the narratives of 
professionals working to contribute to 
David's situation revealed a broader 
picture than this, which is what I 
describe as thick (or at least, thicker) 
description. The main narratives are 

. presented in the following table. This 
shows the role as perceived by each of 
the participants in David's situation. 
This has been devised from interviews 
with each person as David's 
assessment was being carried out. As 
you can see from the diagram, the 
narrative varied from advocate 

(mother). to assessing and providing an 
opinion (clinical psychologist. 
occupational therapist and senior 
clinical medical officer), and primarily 
supporting David's mother with David 
himself a secondary concern (the 
named person). 

David's mother d e d  to hide the 
assessment from her son in order to 
protect him. She believed that this 
would reduce the effect that the 
assessment would have on his view of 
himself. She believed that there was no 
need for him to be aware of the label 
that had been given to him, that of 
being a special needs child who 
requires a statement. 

I've never used the word statement 
with him, because I won 't, I don 't 
think it's right. I don't think it's 
right for him. 

He 's central to us, but ... we're 
hidden from him. He'd understand 

it all, but why should Ire? Why 
should Ire have to, you know? 
(David's mother, interview 3) 

Although David was silenced in 
the assessment. in his situation a case 
can be made that he was not 
completely disempowered. His mother 
transgressed her role to such m extent 
that she was able to maintain her 
refusal to accept the label of 
'behaviour problems', and insi'st on a 
recognition of his writing diftlculties. 
And, amazingly, she 'won'! The 
outcome of the assessment was support 
in school from a teacher to help David 
with writing difficulties, rather than 
transfer to a unit for children with 
behavioural problems. Once David's 
mother had been able to maintain her 
refrain for a recognition of David's 
learning difficulties, the acting 
principal educational psychologist 
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favoured going along with the parent 
penpecnve. David's voice is therefore 
a repmented voice, and the actions of 
his mother well understood 

What all narratives discussed 
obscure, both 'thick' and 'thin' 
narratives. is the major role of the 
professional as exerting power within 
the system David was hidden because 
he lacked the power to take part in th; 
assessment process as an event rather 
than as an information-gathering 
exercise (Amstrong 1995). He lacked 
m y  active role that gave him agency in 
the process: he was a passive recipient 
of statementing. Giving David a voice 
was not a key f e a m  of any of the 
narratives of professionals working 
with him. 

Research into decision-making 
in educational psychologist's 
interviews suggests interviews are not 
simple information-gathering 
processes, and the role of the 
educational psychologist is not a 
smightforward gathering of such 
information from passive parents and 
teachers. Rather 

The inremiew is inadequately 
conceptualised ar an infprmarion 
gathering process. The particular 
way in which information is 
consmuted by parricipants arises 
out of a context of social 
interaction which includes the 
intem'ew itrevand perceptions 

' about iU p q m e  and the roles of . 

thbse takingpart. The intm'ewer, 

or transmitted Profssional 
objectivily may mean no more than 
an awareness of a wider context 
within which decision-making is 
set In the interview. participants 
&gotiate oufcomes on the basis of 
shared meanings developed within 
the interview. Although this 
negotiation does not imply any 
.neccssaq agreement over 
substanrive issues it may 
nonetheless have implications for 
the way these outcomes are arrived 
at and percnved. Finally, the 
relative power of the parties 
involved in an intemierv and the 
perception hat  those parties have 
of the inequality or equality of 
power is important in influencing 
the outcome of decision-making. 
(Armstrong, Galloway & 
Tomlinson. 1991 p.36) 

This view is confmed by 
Marks, Burman. Burman & Parker 
(1995) who analysed ten case 
conferences - educational reviews. 
They found that voices carried unequal 
weight the ways a child was described 
in the meeting functioned to present a 
particular view of the child, and 
meetings relied upon rirualised 
practices to manage the dilemmas 

by the child's situation and 
the school's response to the child. 

How an power be addressed in 
a way that gives children agency in 
decision-making? In the f m l  part of 
this paper I look at what we can hear 
tmm the narrative of the child, and at 
ways we can challenge professional 
naxratives in order to hear the voice of 
the child. 

The narrative of the child is, 
like that of the professibnal, complex 
and contradictory. It is spontaneous. 
individual. challenging, personal, 
involves feelings. is sensible, rational. 
and immediate. Other research has also 
demonstrated that the narrative of the 
child challenges professional dualisms, 
such as able-bodied vs disabled. Allen 
(1999) found that children who were 
included into mamstrearn schools and 
interviewed about their expenences. 
varied in the extent to which they 
adopted the persona of disabled or 
different. 

When David was asked about 
what had happened to him he was able 
to give a very clear picrure of his sense 
of powerlessness. He articulated his 
views of how teachers reacted to his 
behaviour and how he felt they should 
have reacted. He also had a positive 
view of the extra help he was getting 
for his writing. It is really important to 
give his voice a place in this paper. 
David had a very disnncnve, articulate 
voice, but he did not speak with the 
same narrative as the professionals: 

David's awareness of himself and his 
actions: 

I wasn 't behaving well. I was 
kicking and fighting with people 
andpunchingpeople ... I'm an 
excellent reader. but writing is hard 
for me to do. Maths [is what I'm 
good at] ... I feel quite good [about 
getting this help] ... Yes [I'm quite 
good at listening]. quite good. 
... Yes. [I'm] a wee brt happier 
[about things] now. 

as participant, is not ncvaat either 
in the way information is received 



David was left with misleading 
impressions of the assessment 
process: 

What's an assessment? ... [I think 
it's about] trying tofind out what 
kind of help I need ... I don 't 
remember anything [the assessor, 
dill] ... I think I quite liked it ... 
~es.'she'[the assessor] told me that 
I was ... a hundred in brains ... I'm 
better tlran nearly e ve~bodv  she 's 
met. 

David had some idea of a sense of 
power: 

Event~ral!~ ... it (the be11ar.lour 
problem) just seemed to come to a 
Iralt sometime this rerm ... I ifon 't 
tlrirrk I slrould have been ercluded 
for tlre rhlngs that I've done. 

David had some sood ideas of how 
teachers should respond to behaviour 
problems: 

They [teaclrrrs] boss rhrm 
[chil~lren] around a bir and tell 
them rvlrat to do and stuff ... Well. 
my old teacher used to go, do tlris. 
do that [hand movements 
indicating teacher prodding him]. 
[IVlren kids lose their temper] I 
think they shouldjust try to make 
them calm down ... [but instead] 
they make a big fuss of it. They 
could do things better. lfthey 'd just 
tried to calm me down instead of 
dragging me about. dragging me to 
the ltead teacher and stuff like that 
... Afenvards. when they've 
[children] missed their playtime, 
theyfeelsad ..: When they're doing 

. it. they probably feel mad ... 
Sometimes thqy [children] stop 
themselves. but once they've started 
to do it. their brain gets locked into 

doing it and it 's like they have to do 
it ... It's really hard to stop. 

David was very positive about the 
extra help he was getting for writing: 

... Well there was a person called 
; Mrs Sadler and there was me. We 

did some work in the mornings 
together ... It's because I've missed 
quite a bit of work at school ... 
Quite a bit of writing ... I didn't 
enjo-v writing rvhen'l was naughty 
but Ido enjoy it now. ... It b a good 
thing. By the way. I hove extra Irelp 
as well ... Sort of 11ke practising 
skills rvtth my fingers ... Holding a 
pencil is quite lrard for me to do. So 
writing is hard for me to do ... I'lI 
have this r.rrra help for quire a long 
time. "Jot when I'm an adult 
though. not forever. I'd uoulil Iike 
it to stop sometifne. 

When children are asked 
questions by a professional ~nvolved in 
the assessment process. they are often 
not able to give such answers as David 
gave as pan of the research, precisely 
because the questions are part of the 
assessment. The child's narrative in 
such situations is minimal. Given that 
behaviour is communication. in 
David's situation at school, his main 
narrative was one of challenge together 
with verbal silence. Excluding David 
from the statementing process seems 
entirely consistent with a view to protect 
him, but does not engage with what 
might need to happen in assessment in 
to order give him a voice in the 
assessment event 

Children do not have the power 
to create the opportunities to make 
their voice heard in order to address 
their needs. How can educational 

psychologists and other professionals 
enable this to come about?r\ dismction 
can be made between technical 
solutions, such as ones involving extn 
tools or resources, and political ones 
that involve changes in power.sharing 
within systems. Technical solutions are 
ones which try to add to the procedures 
of professionals, such as adding a form 
to be completed by'a child on their 
own views. But without actually 
addressing power issues between 
children and professionals, 'technical' 
solutions are insufficient, Some 
technical solutions, however. 
especially some designed to consult 
with children, are likely to entall 3 

change in power if they are 
implemented with scrious intent. 

By analysing the ways in which 
educat~onal psycholoyists work with i 

children, many oppomnities for 
consulting with children are revealed. 
There are a nnge of considerations to 
take into account in relation to our 
consultations with children, inciuding: 

How we introduce ourselves. 

How we give the child a choice 
over whether or not to see us. 

How we involve the child in our 
decisions about the direction of our 
work with them. 

How we include the child's voice 

in our work. 

How we communicate to the child 
our views. 

How we explain professional 
actions. 
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I 
How we use different mediums, 
such as conversation. video, leners 
and other therapeutic documents, in 
our consultations. 

Throughout the process of any 
professional work with a child there 
will be many different points at which 
the child could and should be 
consulted. Do we tell them about the 
techniques we are going to use before 
using them? How much choice do they 
have to be there - or do we justify lack 
of choice through our belief in the 
effectiveness in our approaches - i.e. 
this WILL be good for them. their life 
w~l l  be better ... How do we include 
the child's view of themselves in a way 
that fully involves them, that 
communicates what the ch~ld wants to 
say in a process she understands:' What 
do we do when the child says 'no' to 
the involvement of their perspective in 
our report? IVhat do we do if the 
parent wishes the child to know as linle 
as possible about what we are doing, in 
order to avoid any labelling the child 
may experience? 

At the end of the assessment 
process. most of us have to write 
reports on children, usually for other 
professionals, often for the parents: If 
we wrote the repon knowing that the 
child would read it, perhaps this would 
be the most valid form of report. 
Maybe the things we would be able to 
put in such a report are the only valid 
things to write. Maybe the ways we 
would need to interact with and change 
the systems we are part of in order to 
be able to present such child-centred 

reports would mean more child- 
friendly systems. 

Some opportunities raise major 
questions about the extent to which it 
is possible to consult the child. There 
will be,situations where the school sees 
itself 2 the educational psychologist's 
main client. For instance, the school 
might see the educational psychologist 
role as to help remove a problematic 
child to a different provision. Would 
the educational psychologist's 
consultation with a chlld involve 
openness about how the school views 
their role: 'I'm here to get you to 
change schools'? What other options 
would be available to a psychologist in 
these situations? 

Many professionals have 
devised creative ways for consulting 
with children. Iwine Gersch (1994) has 
provided educational psychologists 
with important tools to use to ascenain 
the child's perspective. and he has 
reminded us of a professional rat~onale 
for doing so. At Newcastle University, 
UK, educational psychologists in 
training have been using research as 3 

vehicle, both as a therapeutic and 
educational intervention. and to allow 
chilhren's perspectives to question 
assumptions of educational institutions. 
Carol Watterson (1999) worked with a 
small group of children anending a 
special school (fo; physical and 
medical difficulties) on a project to put 
together a video of chiidren's 
perceptions of being integrated into a 
high school. The process allowed their 
voices to be heard in a way that had 
not been possible before, and 
suggested major questions about the 
experience of integration. Others have 
explored different forms of verbal and 
wrincn questions to enable children's 

v 
views to be included in assessment 
processes. Therapeutic letters have 
been devised in creative ways, and 
repons have been written for the 
children themselves. 

As professionals, we can divcn 
our narrative from that of berng the 
expen in 'label definition' toward 
developing expertise in unfreezing the, 
image and enabling other voices to be 
heard. We can channel skills into 
technical and political solutions for 
doing this. into ways to consult, and 
into ways to challenge other 
professional narratives. We can stan 10 

uncover the personal. subjective. and 
affective. In the process, we may find 
ourselves challenging our own 
'Professional Thought D~sorder' 
(PTD): 

a cornp~rlsion to n n a [ ~ ~ a  and 
categorise the c.rpertenca of 
orlrcrs. clisortiered cognlrron - 
rigid[\, held beliefi, tlrbslons of 
sratttlelrr, nogcrtivc rrunrfcrenct 
and projection in \uhich 
sufircrs cannot clistinyrtish 
therr own wishes ant1 impulsus 
from those of the peoplu t h y  
wish to be helping. (Defined by 
Allen 1999, p. 1 19, quoting 
Lowson 1994.) 

The system, in England and 
Wales, of assessing a child, of formally 
defining and providing for a child's 
special educational needs, is likely to 
be given a major challenge if 
consulting with children is fully 
embraced. Children's solutions are 
likely to be more varied than those 
offered by professionals. a id greater 
demands arc likely to be placed on 
time and resources. It h also likely to 
impact on other areas of schooling and 
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