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**  ABSTRACT

In the past most studies about Proverbs were concerned with the

original form and setting of the text. Very little interest has been
shown in the final form' and setting. This thesis is an attempt to

study the final form of the text as it stands in the Hebrew Bible.

The 1introductory chapter begins with a brief survey of the study of
Wisdom in the past, the aim of the this thesis, - the setting of the
canonical form of Proverbs, the structure of Proverbs and concludes,,.
with an explanation of the methodology used in' this thesis. In the
chapters ih;t follow the Hebrew terms for the participants, teaching

methods, style, content, outcome and value of education as portrayed in

Proverbs 1-9 are discussed.

By using the Semantic Field method the author seeks to establish the
meanings of those terms.which related to education in the final form of
‘Proverbs 1-9. The study shows that the meanings of most of them are
very different to their original meanings in the context of education.
They have lost their initial ethical-neutral characters, and are now
charged with religious implication. This study not only provides a new
understanding and appreciation to Proverbs as ‘it stands, it also

illuminates our understanding of education in the Second Temple period.
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1.1

_INTRODUCTION

WISDOM RESEARCH TODAY

*: L]

In the last sixty years OT Wisdom research has advanced greatly
in three major areas: the discovery of the connection between
Israelite Wisdom and Ancient Near Eastern Wisdom, Wisdom influence

on the rest of -0T Scriptures, and the relation between Wisdom

theology and OT theology.

The work of Adolph Erman in 1924 [1] has drawn the attention of
modern scholars to the close parallel between Israelite Wisdom::and,. -

Ancient Near Eastern- Wisdon. Since then a massive amount-of

extrabiblical Wisdom has been published and a wide 'range of its
connections with Qoheleth, Job and Proverbs has been uncovered [2].
Recently Shupak also proves from a linguistic point of wview that

there- is 'a great similarity in the vocabulary between Biblical and

Egyptian wisdom literature [3]. Today, the fact -that 1Israelite

Wisdom was part of the contemporary international Wisdom phenomenon

is well established [4].

a

In the past, Form-critics thought that Instruction Literature in

Proverbs (Pr.l1-9; 22:17-24:22;  31:1-9) was a late’ genre which

- ] -



evolved from Sentence Literature [S5]. However, scholars have now
established the fact that Instruction Literature is a "separate
genre whose syntactical structure can be described and which is not
constituted by an agglomeration of Wisdom sentences [6]."
Instruction Literature may be considered even as early as Sentence
Literature. In his study of the Instruction of Onchsheshonﬁy}
Gemser [7] shows that this relatively late Demotic text resembles
the putative early collections in that it wuses short, pithy
sayings. This suggests that Instruction Literature could even be
earlier than Sentence Literature. The style of Instruction.
Literature suggests that it is a product of formal education. In

Egypt, Instruction Literature was commonly used in royal court

education [8].

Another development in OT Wisdom research is in the area'oq,.-
Wisdom influence on the rest of ‘the biblical books. First, many
scholars claim that they have discoveredW{sdom influence in many
prophetic books [9]. This is followed by the suggestion of Wisdom
influence in narrative texts [10], primeval history [1l1],
Psalms [12] and Deuteronomy [13]. However, some scholars hesitate

to accept all these suggestions and call for sharper criteria in

assessing Wisdom influence [14].

-

Before the (first quarter of the twentieth century, OT research
paid very little attention to Wisdom literature. This was mainly

due to the anthropocentric and eudaemonistic orientation of Wisdom

- 2 -



1.2

literature. Wisdom literature is mainly concerned with man as an
individual rather than Israel as a chosen people. It deals with
practical morality, survival and success of life. Other than a few
late exceptions, it has nothing to do with covenant, promises,

salvation-history or religious rituals.

Today, scholars not only find that 'Wisdom influence' <can be
traced 1in practically every part of OT, they also realise that the

major themes and motifs in Wisdom literature are closely related to

many major OT themes and motifs.

Many scholars have discovered that Wisdom is closely related to
creation theology and order in creation [15], the Law and

revelation of God [16], the fear of YHWH [17], and life [18].

"

Now although some scholars still have difficulty in making room
for Wisdom in OT theology [19] most scholars see Wisdom as an

important part of OT Theology [20].

A NEGLECTED AREA IN PROVERBS RESEARCH

Since the forties of this century many scholars have started to
feel the inadequacy of the historical-critical approach to the OT
study [21]. Some of them even doubt its legitimacy and seek for

substitutes [22]. The historical-critical approach prdvides us

-.3...



with an invaluable guide towards rediscovering the origin and
setting of different parts of the OT Scripture and the process of
redaction before the text received its final form. However, the
historical-critical approach 1is unable to help us to discover and
appreciate the unity of a book or of the whole canon, and the way
in which Scripture functions as a unified Canon in a believing
community. Clearly, Judaism and Christianity see the <Canon as a
unified revelation of God to guide their faiths. In the last
fifteen years many scholars have sought to understand how different
elements in Scripture were put together as a unified Canon [23],
and how the Canon as it stands functions 1in both Judaism and
Christianity. Childs has proposed to study the OT as the Scripture
of the Christian Church. He insists that the canonical context
should be the normative context in which the Scripture should be
understood [24]. Others think that there is no normative context,
in which the Scripture should be studied. As long as the canonical
form of the Scripture is respected, it is legitimate for one to
choose a particular point in Jewish tradition or Christian

tradition as the context in which Scripture is studied.

Many scholars have called attention to the study of the
canonical formation of the Pentateuch and its function in the
believing community [25]. For example, in his study, Sanders [26]
points out that the canonical shape of the Pentateuch shows us that
the centre of OT theology moved from 'the Land' to 'Torah' due to

the fall of Jerusalem, the destruction of the Temple and the

- 4 -



dissolution of the national entity. Israelites ceased to be people
of a nation; they became people of a book. Another example is the
study on the Pentateuch by Clines [27], who approaches the
Pentateuch in 1its canonical form and sees it as a literary whole.
He tries to discover the theme which binds the individual books
together and the way in which this theme/message functions in
historical context, namely the exile in Babylon. <C{lines goes even

further to explore 1its theological functions 1in contemporary

Christianity.

As for Historical literature, more scholars are paying attention
to the canonical shape of the text, rather than their origins,
sources, authenticity and editorial processes [28)]. Some of the
out-standing works are those of Gunn, Jobling, Culley and

Robinson [29]. Some of these fuse with the Narrative Analysis

approach [30].

Some work has also been done in investigating the final shape of
prophetic books [31]. 1In this area Clements [32] has demonstrated
how rewarding it can be to study the Prophetic Canon in its
canonical shape. It is clear that the prophetic materials as they
stand are far removed from their original settings and have lost
their original meanings. They are rearranged with distinctive
patterns "so that warn%ngs of doom and disaster are always followed
by promises of hope and restoration. All the prophets are

presented in the canonical testimony to their preaching as prophets

- 5§ -



of salvation [33]." This arrangement provides a model for
understanding the Prophetic Canon for the believing community when

the prophetic books received their canonical shapes.

For Wisdom literature, Polzin [34] and Loader [35] demonstrate
the way in which Job and Qohelet can be appreciated as unified
books. Sawyer [36] provides us with some insights into how the
canonical formation of Wisdom texts can be appreciated. Wisdom
texts as they stand are unified and well-structured books, and the
meaning and function of the cancnical text can be very different
from the original meaning and function of the text. From another
angle, Sheppard [37] has shown us this process of
reinterpretation. Working back from Apocryphal books, he shows
that in the intertestamental period, "Wisdom became a theological
category associated with an understanding of canon which formed a,

perspective from which to interpret Torah and prophetic

traditions [38]."

From surveys of OT Wisdom literature, one can easily see that in
the past research in Wisdom literature concentrated mainly on the
pre-exilic period of Wisdom tradition [39]. Much work has been
done to improve our understanding on the relationship between OT
Wisdom and Wisdom in Israel's contemporary neighbours. The forms
and original settings of Wisdom 1literature have also been
thoroughly debated. A considerable number of works have been

written on the relationship between the Wisdom tradition and other

- 6 -




1.3

traditions in Israel. Even the redactional process of canonical

books and the place of Wisdom in OT theology have generated much
debate. However, little attention has been paid to studying the
canonical form of Job and Qoheleth [40]), and a minimal amount of

work has been done in studying Proverbs in its canonical form in a

scholarly way. There is a great need for research in this

area [41].

THE AIM OF THIS THESIS

As the title indicates the aim of this thesis is to investigate

the use of the vocabulary of education in Pr.l1l-9.

Proverbs has long been recognized as an educational text used in
Wisdom tradition; most of its material (such as instruction
literature, sentence literature and numerical sayings) was derived
from family or formal education. The final/canonical form of
Proverbs was also ‘'composed' in a setting of education (see below).
Proverbs is not the product of a loose compilation or collection of
educational texts; it 1is a creative composition. The skilful
composition of Proverbs involved choice of words, arrangement of
texts, insertions and reinterpretation of key words, so that the
reader/audience receiged the maximum impact of the message that the

author wanted to bring across to them. For example, the meaning of

iaT  in Proverbs is far removed from its original meaning in

-7 -



ancient Wisdom tradition. In ancient Wisdom tradition 227 is very
close to knowledge, skill, perceptiveness and ability to plan.
However in Proverbs iTRJT 1is closely related to the fear of YHWH,
pietistic living. The author does not merely compile teachings
from the past. He uses the materials of the past and gives them a
new meaning, messagc and emphasis by arranging the texts according
to his purpose. It 1s evident that he even inserts words and
sentences at important points so that a new interpretation of the
text 1s given. For example, all scholars agree that Pr.l:7 is
strategically inserted after Pr.l:1-6, so that the Yahwistic
interpretation of Wisdom 1is given to the introduction, and this

Yahwistic introduction will control the interpretation of the rest

of the book.

All scholars also note that the style and content in Pr.9:7-9 is,
different from those in Pr.9:1-6,10-18. Many scholars have
difficulty in accepting Pr.9:7-9 as belng at the right place.
However, a close examination will show that Pr.9:7-9 is inserted to
provide a climax of Yahwistic interpretation for the conclusion of
Pr.1-9. A further example is Pr.31:10-31 which most scholars
classify as an appendix. Again a detailed study shows that it is
not an appendix, but an extended conclusion for the whole book (see
below). This passage is the final episode of the great love-story
of Wisdom and him who comes to her. The final section of Proverbs
gives readers the feeling that at the end Wisdom and he who comes

to her are 1living happily ever after as the curtain falls.
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Therefore, it is incorrect to talk about the ‘'editor(s)' of
Proverbs, it is more correct to talk about the ‘'author(s)' of
Proverbs [42]. He has written Proverbs as his text book, though he
has made use of much past teaching. Today what we have in Proverbs
1s the teachings of the present author, not the teachings of the
past. We do not deny that to a certain extent it may be possible
for one to trace some of the original settings, original meanings

and processes of redaction from the present form of Proverbs.

However, Proverbs as it stands provides us more with information
about education in the Second Temple period than education in the

pre-exilic period of Israel.

The aim of this thesis is to study the vocabulary of education
as 1t 1is presented in the canonical form of Proverbs, to describe
and analyse the meaning of related terms and 1look for subtle
distinctions between themn. For example, there are eleven terms
(iMman, ny1, np2, 230, N1213Mn, 131130, 7133, 07, ¥V, OI0. 7°010)
used for teaching content. What are the distinctions and the
relations between them? Why in a particular context does the
author use one term rather than another? The study will not only
provide a better understanding of how this vocabulary is understood
and used when Proverbs received its canonical form; it will also
help us to gain insight into the way in which Proverbs was written.
Through this we may able to discover the intention of the author
and how Proverbs was understood when it received it canonical form.

"Philosophers and Linguists are in general agreement that the
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1.4

vocabulary of the speakers of any language reflects their
soccio-cultural circumstances. It is assumed in other words, that a
people's langquage is the sum expression of their geographical

environment, their activities and their patterns of thought [43]."

Therefore, this study will shed light on education in the Second

‘.‘-

Temple period.

THE SETTING OF THE CANONICAL FORM OF PROVERBS

It is generally agreed that Proverbs received its canonical form

between the fourth and second centuries BC. Many reasons have
been given for placing the final form of Proverbs in this period;

among them are the developed conception of wisdom which is very

close to Ben Sira and Wisdom of Solomon. For example, the

Yahwistic interpretation of wisdom, Wisdom personification and the
close relationship between Wisdom and creation. The theme of
177 YR, the word 7708 (7:16), thought to be a Greek loan word
(Beévn), and the rhetorical style of Pr.1-9 which also betray the

Hellenistic influence. -+h—faet For example, Pr.2 actually

constitutes one single sentence [44].

Since this thesis will study how the wvocabulary of education is
understood in the period when Proverbs received its canonical form,

it 1s important for us to describe briefly the setting of this

period.
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l.4.1 Torah Scholarship

Since the return from exile under the leadership of Ezra and
Nehemiah there was strong emphasis on the study of Scripture. Some
scholars think that the interest in the study of Scripture can be
traced back to the time of Diaspora [45]. Ne.8-9 describes how the
people were gathered and instructed in the Law of God. The people
were taught that the Law of God provided them with binding rules

for 1living, they were commanded to learn the Law of God and to

practise it in their lives [46].

The study of the Law was not only seen as learning a proper
life-style; it was an act of worship, which brought a person closer
to God. "The study of the Torah was a holy duty, the fulfilment of
which became a religious experience [47]." At first, teaching of
the Law was provided only by priests. Later when the study of the
Law became more popular, there were non-priests who were also
knowledgeable in the Law. Because those who had learnt the Law
were encouraged to teach others (thSan.99a), eventually there was a
group of lay-teachers. In the beginning they were just helping in
teaching the Law; but gradually they became a distinct group of
'Torah scholars'. Sometimes they were called soferim (scribes), or
teachers of the Law, gnother order which stood side by side with
the priests. Due to their expertise in the Torah, as well as

teaching the Law, they also helped in "defining and perfecting the
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legal principles underlying or deriving from the Torah," and
administering "the Law as 1learned counsellors in the courts of

justice [48]."

Closely related to the development of 'Torah scholarship' was
the rise of the synagogal institution. Though scholars are
uncertain about the origin of the synagogue, there is no doubt
about the existence of synagogues in the third century BC [49]. 1In
the Second Temple period synagogues existed alongside the Temple.
Reading and interpre%ﬁon of the Scripture and prayer were conducted
1n synagogues, but no sacrifices were made. Other than the public
teaching of the Scriptures during the services in synagogue, there
were also Torah scholars who conducted classes in their houses,
perhaps even in students’ houses (mAb.l1:4). The first mention of
these classes is in Sir.51:23, "house of learning™ ( &772i1 n*3 ).
Later' in the first century AD and perhaps even earlier, the
majority of children received education at schools. The schools
. were divided into elementary school ( 7907 n?2 ) and higher school
(700N 72 or YT n°2): the elementary school for the Written Law and
the higher school for the Oral Law [50]. mAb.5:21 says:

At five years old (one is fit) for the Scripture,

at ten years for the Mishnah,

at thirteen for (the fulfilling of) the commandments,

at fifteen for the Talmud.

The classes were conducted in synagogques.
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l.4.2 PForeign Influence

Most of the Second Temple period coincides with the age of

Hellenism. The spread of Hellenistic civilization had left a
profound impact on human civilization. Though Hellenistic culture
did not consist only of Greek culture (it was made up of elements
from different human cultures such as Egyptian, Perso-babylonian
and Roman), nevertheless the Greek element provided the dominant
tone. Hellenistic Greek, was used as the common language (Koine)
and facilitated the speedy spread of Hellenistic culture.
Schools for Hellenistic education were established in all major
cities. Hellenistic education consisted of three major
areas: physical, musical and 1literary. At the height of
Hellenistic education in Palestine, a gymnasium was built in,
Jerusalem in 175 BC. 1 Macc.1l:11-15 tells us,

At that time there appeared in Israel a group of renegade

Jews, who incited the people. "Let us enter into a

covenant with the Gentiles round about,” they said,

"because disaster upon disaster has overtaken us since we

segregated ourselves from them.” The people thought this

is a good arqument, and some of them in their enthusiasm

went to the king and received to introduce non-Jewish 1laws

and customs. They built a sports-stadium (gynasium) in the
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gentile style in Jerusalem. They removed their marks of
circumcision and repudiated the holy covenant. They
intermarried with Gentiles, and abandoned themselves to
evil ways.
Even the Maccabaean revolt could not stop Hellenization completely.
In fact the Maccabaean revolt largely had to do with opposition -“to
pagan worship and not against Hellenism in general [51].
The character of the later Hasmonaean dynasty was 1tself
largely Hellenistic (they employed foreign mercenaries,
struck Greek coins, assumed Greek names, etc.), and that
some of them, such as Aristobulus I, directly patronized
Hellenism. When all this is considered, it can certainly
be assumed that, in spite of the Maccabaean uprising,
Hellenism penetrated Palestine to a not inconsiderable
extent already before the Roman period. Subsequently, its
further advance was promoted by the Romans and the

Herodians, and it then acquired the Latin element
particularly noticeable from the end of the f£first century

AD [52].

From the second century BC onwards Greek loanwords started to
appear in Jewish 1literature [53]. This is evident in some
post-exilic biblical passages, such as 77?798 in Ct.3:9 and the
various musical instruments in Dn.3 [S4]. Schiirer has produced a
short-list of loanwords in the Mishnah to show us the areas in

which Hellenistic influence was clearly visible. These areas cover
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political constitution, military matters, state administration,
judicial affairs, clothing, household utensils, architecture,
commerce, entertainment and literature [55]. Even the literature
of the Qumran community (which had a very critical attitude towards
Hellenism) contains traces of loanwords [S6]. Adoption of Greek
names was not vncommon at that time [57]. Greek inscriptions -are
found in Jewish tombs, ossuaries and synagogues [58]. Most of the

educated people had a command of Greek [59]. From the second

century BC onwards Graeco-Jewish literature started to emerge in

Palestine, as attested by a great amount of extracanonical Jewish

literature [60].

New ideas such as eschatology, dualism and new conceptions of
cosmology also emerged in many Jewish literature. Greek rhetoric
was also used in many Jewish writings. Bickermann points out that
the chain of teachers in mAb.l1l:1ff which is traced right back to
Moses for the purpose of legitimation, has its parallel in the
chains of tradition of the heads of Greek philosophical schools and
Roman law schools [6l1]. The dialectical form of Rabbinic
instruction, with its sequence of question and answer, is also a
striking parallel to the 'Socratic' model of the Greek rhetorical
schools [62]. The exegesis of the Rabbis also resembles Homeric
exegesis of the Alexandrian grammarians. As Homer had tried to
remove stumbling blgcks and explain contradictions in the text,

rabbinic exegesis tried to do the same things to the Torah [63].
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l.4.3 Opposition to foreign influence

the

The more vwvigorous

Jewish culture, the more energetic was the resistance offered by

and persistent the pressure of Hellenism on

Jaws. In the days of Antiochus 1V, when Hellenization reached

its climax in Palestine, he launched a campaign tO0 wipe out the

Jewish religion. 1 Macc.l:41-57 tells us that in those days,

The king 1issued a decree throughout his empire: his
subjects were all to become one people and abandon their
own laws and religion. The nations everywhere complied
with the royal command, ancd many in Israel accepted the
foreign worship sacrificing to idols and profaning the
sabbath. Moreover, the king sent agents with written
orders to Jerusalem and the towns of Judaea. Ways and
customs foreign to the country were to be introduced.
Burnt~offerings, sacrifices, and libations in the temple
were  forbidden; sabbaths and feast-days were to be
profaned; the temple and its ministers to be defiled.
Altars, idols and sacred precincts were to be established:
swine and other unclean beasts to be offered in sacrifice.
They must leave their sons uncircumcised; they must make
themselves in every way abominable, unclean, and profane,
and so forget tge law and change all their statutes. The
penalty for disobedience was death .... Pagan altars were

built throughout the towns of Judaea; incense was offered
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at the doors of houses and in the streets. All scrolls of
the Law which were found were torn up and burnt. Anyone
discovered in possession of a Book of the Covenant, or
conforming to the Law, was put to death by king's sentence
(cf. also Dn.1l1l:30ff).
His decree resulted in many Jews being put to death
(1 Macc.1:59-64). Very soon his persecution was met with the
famous Maccabaean Revolt. This spirit which rejected Hellenistic
attempts to deprive Jews of their religion and their Torah

continued to inspire many military movements till the zealot

movement in the first century AD [64].

Another form of resistance was the development of Jewish
schools. Since the school-age for Greek elementary schools was
then 6-7 years of age, Jews started to organize their own schools;,
according to mAb.5:21, to which children were sent at the age of
five. The instruction in Jewish schools was primarily religious.
The textbook was the Scriptures; as they grew older they went on to

study the skill of interpreting Scriptures.

In jMeg.73d we are told that

There were 480 synagogues in Jerusalem, and each possessed
a Mo n’2 and a  Tmw»on n%a; a 7901 n?2 for biblical
instruction and a T12on N2 for instruction in the

Mishnah, and Vespasian took steps against all of them.
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Though the account is undoubtedly late and exaggerated, it 1is
certain that during the Second Temple period there was wide spread
Jewish religious education to counter the threat of alien
civilization [65]. This can be attested by
a rabbinic anecdote of the Cynic phiosopher Oenomaus of
Gadara, about the goyim (nations) who lamented that they~

could not cope with the Israelites: GO and observe their

synagogues and schools, as long as you find children there
who twitter with their voice --- i.e. who recite the Torah

aloud --- you cannot succeed,for their (heavenly) father

has promised them (Gen. Rabba 65:20) [66].
All adults were also challenged to learn the Law.

Come to me, you who need instruction,

and lodge in my house of learning.
Sir.51:23.

Let thy house be a meeting-house for the sages and sit amid
the dust of their feet and drink in their words with

thirst.
mAb.l:4.

They were encouraged to discuss the Law whenever they got together.
If two sit together and no words of the Law (are spoken)
between them, there is the seat of the scornful.

But if two sit together and words of the Law (are spoken)
between them, the Divine Presence rests between them.

If three have eaten at one table and have not spoken over
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it words of the Law, it 1is as though they had eaten of the
sacrifices of the dead.

But if three have eaten at one table and have spoken over
it words of the Law, it is as if they had eaten from the
table of God.

If ten men sit together and occupy themselves in the Law,

the Divine Presence rests among them.

mAb.3:2,3,6.

They are warned not to go after foreign philosophy.
Do not pry into things too hard for you
or examine what is beyond your reach.
Meditate on the commandments you have been given;
what the Lord keeps secret is no concern of yours.
Do not busy yourself with matters that are beyond you;
even what has been shown you is above man's grasp.
Many have been led astray by their speculations,

and false conjectures have impaired their judgement

Wisdom was redefined by the Scribe to discourage Jews from
discovering wisdom in alien civilization. Wisdom is Nnow
interpreted as a gift of YHWH. One can receive it only through
revering him and living a pietistic 1life (Ps.111:10; Jb.28:28;

Pr.l1:7; 9:10; Sir.1l:1,14). Ben Sira even qoes further and states
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that Wisdom is the exclusive gift of God to Israel (Sir.24:8-12).
Wisdom is identified with the Law (Sir.24:23). Wisdom can be
gained only be Kkeeping the Law (Sir.l:26; 15:1; 19:20; 21:11:
34:8). The story of Daniel was written to illustrate this truth.
In Ben Sira (24:3-6)
Wisdom no longer appears, as in Pr.8:30, as the darling of "~
God, but as a power which pervades the whole world, naéure
and humanity (and not only the Jews). Ben Sira was
probably no longer aware of the original mythological
features in his Wisdom hymn in Ch.24, and regarded Wisdom
more as a kind of 'world reason' emanating from God, which
filled and permeated the whole creation and finds the
culmination of its task in making man a rational being
(1:9f£, 19; cf. 17:7) [67].
In mAb.1:2 the Law is also given ‘'cosmic'’ significance:
By three things is the world sustained:
by the Law, by the (Temple-) service,
and by deeds of loving-kindness.
Hengel points out that this development of Jewish Wisdom
speculation was generated by the struggle against Hellenism and its

0'0}-'35“ (Wisdom). Its purpose was to discourage all attempts to

discover wisdom among alien cultures [68].

Since Torah was idgntified with Wisdom, it is the timeless truth
and revelation of God. It was not only a gquidebook for formal

worship in the temple, it was also seen as a gquidebook for
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righteous 1living. The emphasis on Torah-education and this new
perspective of Torah created an urgent need for interpreting the
Torah 1in the contemporary context. The Oral tradition which

provided the interpretation and application of the Torah started to

flourish. Later this tradition was regarded as of equal authority

with the Torah (written tradition) 1itself.

Another counter movement to Hellenism was the Jewish Apocalyptic
movement. Most probably this movement had a 1long historg, going
back to the exilic period of the Persian Kingdom [69]. It started
to blossom from the middle of the third century BC when Jewish

tradition was threatened by Hellenism. A large part of the
priestly upper class and the lay nobility fell victim more and more

to Hellenistic assimilation. The Jewish Apocalyptic movement

reached its full bloom in the days of Antiochus IV. .

There is no agreed list of Jewish Apocalyptic literature [70].
The earliest writing is the book of Daniel. The main message 1in
Apocalyptic 1literature 1is that world history is not a circular
movement, as in Greek thought, but a linear movement. The centre
of history is the chosen people of God --- Jews, and according to
the plan of God the world is hastening towards a speedy end. Now
is the Last Days, for the last time human hybris and apostasy are
reaching their climax#[71]. The people of God is called to repent
from their apostasy and hold on to their faith, even if they have

to be martyrs for the Lord. Resurrection and immortality are

¢
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promised to those who are faithful until the end. The evil will be

judged at the eschaton and they will be punished after their

death [72].

In Apocalyptic tradition,

Wisdom was marked off from other forms of wisdom by the~

fact that it rested on special revelations of God and

therefore was granted only to a few elect. In this
respect, the ‘apocalyptic' concept of Wisdom remained
closely bound up with the old conception of Wisdom hidden
in heaven and beyond man's control. As a consequence of

the conjunction of Wisdom and prophecy, the great men of

the early period from Adam and Enoch down to the last

prophets were regarded as both prophets and wise men [73].

g

In summary, it may be said that Proverbs received its present

form in the time when there was an increasing tension between
Hellenistic civilization and an anti-Hellenistic movement. The
reaction of those who opposed Hellenism was to emphasise the study
of the Law. This led to the spread 0of Torah-education. In order
to discourage Jews from seeking after foreign Wisdom, Wisdom was
redefined as God's gift to those who revered him. Eventually
Wisdom was identified with the Torah, and one could receive Wisdom

only by keeping the commandments of God. The result of seeking for

applications of the Torah to different situations and circumstances

was the growth of Rabbinic literature.
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On another front the battle was fought by the growth of

Apocalyptic eschatology. The people of God were challenged to

repent and hold fast to their faith even unto death.

1.5 THE STRUCTURE OF PROVERBS

Proverbs can be divided into three main sections: Prologue,

Collection of Sayings and Conclusion.

A. Prologue (1-9)
a. l:1-7 Introduction.

b. 1:8 - 9:18 Collection of Instructions.

B. Collections of Sayings (10-29) .

a. 10-22:16 The Sayings of Solomon.
b. 22:17 - 24 The Sayings of the Wise.

c. 25 - 29 More Sayings of Solomon.

C. Epilogue (30-31)

a. 30 The Sayings of Agur.
b. 31:1-9 The Sayings of King Lemuel.
c. 31:10-31 Conclusion.
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There is a striking resemblance between the structure of Proverbs
and that of Deuteronomy. Deuteronomy also consists of three main
sections: Prologue (1l-11), collections of law codes (12-26) and
Epilogue (29-34). Sawyer points out that "both these books are
essentially education manuals, and in each case the prologue gives
the key to our understanding of aims and principles to which the
main part of the book is directed [74]." The middle parts of
Proverbs and Deuteronomy are collections of maxims and law-codes
respectively, and both epilogues contain other miscellaneous
collections and a conclusion. The resemblance of structure between

these two books also points to the close relationship between them

pointed out by Weinfeld [75].

1.5.1 Proloque (1-9)

The prologue is divided into two sections: Introduction (1:1-7)
and Collections of Instructions (1:8 - 9:18). The Introduction
begins with the superscription, "The Proverbs of Solomon, son of
David, king of Israel.” Childs points out that,

The implication 1is that the ascription of authorship of
Proverbs to Solomon was a far broader concept than our

Modern understanding. The proverbs were assigned to
Solomon who was _the traditional source of Israel’s

sapiential leaving (as Moses was of Torah and David of

psalmody) [76].
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The introduction concludes with a Yahwistic note, "The fear of YHWH
is the beginning of knowledge.” This clearly sets out how the
whole book should be interpreted. Wisdom and knowledge are no

longer understood in the context of 0l1d Wisdom but in the context

of Yahwism [77].

1:8 - 9:18 (other than a numerical saying [6:16-19] and three
poems [1:20-33; 8; 9:1-6]) consists of instructions. Again this
section has been skilfully arranged, many Yahwistic passages
(e.g. 2:5-8,10f; 3:5-7,19f£,25-35; 4:6-9,13; 6:23; 7:4) have been
inserted at strategic points, so that the whole section is governed

by a Yahwistic interpretation [78].

In Pr.l:20-33; 8; 9 Wisdom is personified as a preacher, her

origin is from God, and she calls the Simple to come to receive,
Wisdon. A full discussion of the meaning of these passages lies
beyond the scope of this thesis, but its hermeneutical effect on
the interpretation of the whole book is tremendous and can hardly
be mistaken. In the present form of Proverbs, Wisdom can be
received only through revering YHWH and understanding the knowledge
of YHWH. Wisdom is not something foreign and in constant conflict
with religious tradition and prophetic tradition. The fact that

8:22-31 was not placed at the end of Pr.1-9 to form the climax

suggests that the intention of the author was not to indulge in
cosmological speculations such as those in the Wisdom of Solomon

and in later Gnostic writings, but simply to commend the teaching
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of the schools by showing how closely it was associated with YHWH
and the fear of YHWH [79]. In these poems YHWH plays an active

role in education.

The theme of the 'strange woman', the passages in which wisdom
is personified, the union of Wisdom and the fear of YHWH and traces
of Hellenistic influence make most scholars think that Pr.l-9 1is
the latest section of Proverbs. It serves as a prologue that
provides the 'hermeneutical guide' for understanding the rest of

the book [80]. Childs points out that in the present structure of

Proverbs, Pr.1-9 is like a prism through which the rest of the book

should be read [81].

1.5.2 Collections of Sayings (10-29)

This section can be conveniently divided into three sub-sections

according to their titles: The Sayings of Solomon (10-22:16), the
Sayings of the Wise (22:17-24) and (More) Sayings of Solomon
(25-29). There is great resemblance between 22:17-24:22 and the
Egqyptian Instruction of Amenemope [82]. Other than 22:17-24:22
this section mainly consists of Sentence literature. McKane has
divided them into three categories; namely, sayings concerning the
individual's successful and harmonious 1life, sayings concerning
community 1living, and sayings with the presence of God-language.

The first two are set in the framework of 0ld Wisdom, and the 1last
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one is set in the framework of Yahwistic piety [83]. On the basis

of McKane's categorization, Scott has gone further to categorize

10-29 into seven categories [84].

Other than scme clusters of sayings which are grouped together
on the basis of a catchword (e.g. 57p3, 26:1-12), theme (e.g. the
contrast between the righteous and the wicked, 10:20-32; 11l:4-11;
12:2-7), or according to type (e.g. simile, 25:11-14,18-20); there
does not seem toO be any overall systematic order in the arrangement
of this material [85]. However Whybray reminds us that as the
author of Proverbs was a wise and educated man, and it is unlikely

that the material was collected in a haphazard way. He suggests

that this section is arranged with a theological construction [86].

It is generally agreed that this section consists of the,
earliest material in Proverbs. The Sayings in this section mainly
reflect the thought of the 0ld Wisdom, and do not reflect very much
the thought of the Second Temple in the present arrangement of

Proverbs. This section should therefore be read with the

‘hermeneutical guide' provided in Pr.l-9.

1.5.3 Epilogue (30-31)

-

Apart from two collections of sayings (30; 31:1-9), this section

ends with a conclusion for the whole book (31:10-31). Pr.31:10-31
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gives a portrait of an industrious wife. She is so capable that
everything 1is under her control. She is described not just as an
ordinary wife, or an ideal wife, but as a very special wife. This
passage 1S not an appendix that provides readers with a check-list
for choosing an ideal wife. The author is using the portrait of
this industrious wife as an image for Wisdcm. McCreesch [87]

suggests that in Pr.9 Wisdom was presented as a young marriageable
woman seeking lovers who would accept the gifts and life she could
offer. But Pr.31:10-31 shows the time after the period of
courtship and learning has passed. Wisdom has settled down and has
become a faithful wife and skilled mistress in her household. The

imagery for Wisdom in 31:10-31 symbolizes Wisdom not as some lofty,
remote ideal for those 1initiated into her mysteries, but a

practical, ever-present, faithful guide and lifelong companion for

all who choose her way. Her origins are with God (8:22-30), but,

her home is in this world.

Pr.31:10-31 draws together the major themes, motifs, and
ideas of the whole book in a final, summarizing statement
about Wisdom under the image of an industrious, resourceful
and selfless wife. It 1s the final piece in a symbolic

framework that unifies the whole book [88].
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1.6 METHODOLOGY

The main interest of this thesis is to find out how the

vocabulary of education in Proverbs was understood 1in 4th - 2nd

ceituries BC, when Proverbs received it final form. In the past
etymology and philology dominated word-study in OT scholarship.
The inadequacy and 1limitation of these approaches have been
criticized by scholars [89]. Today a new linguistic approa;h for
word study has been provided by some biblical linguists [90]). The
main contribution in this new linguistic approach is the analysis
by semantic fields (synchronic semantic analysis). Some scholars
have applied semantic field analysis in their works and produced
very rewarding results [91]. Since the interest of this thesis is
to investigate how the vocabulary of education in the present form
of Pr.l1-9 was understood, the most adequate approach for the
purpose of the thesis is semantic field analysis. Other than

occasional reference to etymology and to historical development of

words this thesis will not engage in a detailed historical analysis

(diachronic semantic analysis).

A sound semantic field analysis must  Dbe conducted
monolingually ([92]. That means the investigation will concentrate
only on the use and connotation of Hebrew words. It is not a study
of translation equivalents of Hebrew words. It is a well-known

linguistic fact that translation 1is an exercise which involves
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transculturation [93]. Translation is rarely able to express the
exact meaning or the range of meanings of a word in its original
lanquage. For example, the range ¢of connotations of D”n'in Hebrew
is much broader than the range of connotations of the word 'life’
in English. 1In Hebrew D??/7 refers to 'gqood health, 1long 1life,
material prosperity, mental tranquillity, security, success'; in
post-biblical Hebrew it even refers to ‘'immortality'. Another
example 1s 7)J in Hebrew which does not primarily connote age, but
social status or dependence, so it can be used to refer to a young
person, an attendant or a knight. However the common equivalent
translation in English is 'young man' which communicates to us more
about his age rather than his social status and is, therefore, too
narrow. Therefore this study is the discussion of Hebrew words not
their translation equivalents. Secondly, since our interest is not
in the etymology of words, Ancient Near Eastern languages such as,

Ugaritic, Akkadian and Egyptian can only provide minimal help for

this study.

A sound semantic field analysis must first decide in which

context the study is going to be conducted. Context includes both

literary context and situational context.

In terms of literary context this study will be conducted in the
context of Pr.l-9. Pr.1-9 is chosen because this section mainly
consists of Instruction literature which is the typical genre of

formal education. It provides the best literary context for the
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study of the vocabulary of education. Secondly, since Pr.l-9
mainly consists of Instruction literature it has a much richer
vocabulary of education than the rest of the book. Thirdly, Pr.l1l-9
is the latest section in Proverbs, it reflects most the conception
of education when Proverbs received 1its final form. Pr.1-9

functions as a 1long prologue to the book and controls -the

interpretation of the rest of the book.

The concern of this thesis is not how the wvocabulary of
education was understood in its original setting/context, but how
it was understood in the time when Proverbs received its canonical

form. Therefore, it may be said that the situational context of

our word-study is 4th - 2nd century BC.

According to C. Rabin, Hebrew is divided into (a) the Early

Period, before 4th century BC; (b) the Middle Period, after 4th

century BC and (c) the Modern Period, from the beginning of 20th

century [94].

The Hebrew of the Middle Period is the Hebrew of the Dead Sea

Scrolls, the Mishnah, Talmud, Midrash and other pieces of
literature of that period, and medieval Hebrew. Thus the Hebrew in
the canonical form of Proverbs belongs to this Middle Period [95].
Moreover the text we have today 1s the Massoretic Text (AD 1008),
which is also a product of the Middle Period. If the language of

Proverbs belongs to the Middle Period, it is proper that reference
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should be made to the Hebrew of the Middle Period. Due to the
close relationship between Modern Hebrew and the Hebrew in the

Middle Period, reference also will be made to Modern Hebrew [96].

We have selected five categories of wvocabulary which will be
studied in five chapters and one excursus. In each chapter the
words will be studied first according to their usage in the OT in
general; then they will be examined in the context of the present
form of Proverbs. We have put "Methods of education” in an
excursus because of the different approach required. This subject
involves a large number of terms and many of them are used with
metaphorical meanings which differ from their common usages.
Therefore it is better to approcach this subject with a general
survey rather than by the usual semantic field approach. Except
the excursus and chapter six, each chapter is accompanied with a

diagram in which the results of the semantic analysis are

represented.
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CHAPTER TWO

CHILDREN AND PARENTS, STUDENTS AND TEACHERS

In this chapter we will investigate five terms: 71, 2X, ORNX, 171D
and TnOn. These denote the main participants in the sphere of
education. First, we will briefly survey the different usages of
these terms in the OT. Then we will examine the relationship of

these terms in the context of the present form of Pr.l1l-9.

2.1 12

In Instruction literature, he who gives instruction usually
addresses the addressee as 'my son®' (733 1:10; 2:1; 3:1,21;,
4:10,20; 5:1; 6:1; 7:1; 23:15,19,26), sometimes he calls them
'sons' (0?32, 4:1; 5:7). Who is this 'son' (332), or who are these

'sons' (D?12)7

2 is one of the most common words in the OT (4850x) [1],

generally speaking 72 connotes a sense of progeny or relation.
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2.1.1 72 in family relationship

Most commonly 72 is used to denote a son [2]. The plural p¥3a,

literally °'sons', can mean children of both sexes (e.gq. Gn.3:16;

21:7; 30:1; Ex.21:5; Ps.128:3).

72 1s also used to express other relationships. For example,
brothers are called 772x °32 , "your father's sons.” (Gn.49:8)
IR 712, "his mother's son,” means his brother (Gn.43:29.
Cf. Jd.8:19; Ps.69:9(8E): Ct.l:06). Grandchilren are called

D?33 %32, "son's sons"” or "children's children”™ (Gn.45:10), or

just 0712 (e.g. Gn.31:28; 32:1) [3].

2.1.2 72 as a member of social group .

Frequently geographic and national entities are expressed by

using the phrase ‘'sons of (a place) or sons of (a nation)'. For

example we have 'sons of Bethlehem' (Ezr.2:21; Ne.7:26; Je.6:1),
‘of Jericho' (Ezr.2:34; 7:37), 'of Jerusalem' (Is.S51:18; 54:13;
60:4; Je.5:7;: J1.4:6(3:6E)) [4]). 1Israelites are called 5Sx9¢ 7233,
"Children of Israel,” and Judaeans are called ;77777 232 [S5]. Even
in Rabbinic Hebrew the Palestinian Jews in Babylon are called
Xa7yn *1a, "sons of the West (Palestine)” (tbNid.51Db).

Inhabitants of a town are called 97y7 *32, "sons of the town"
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(mMeg.3:1); and inhabitants Oof a city are called 770 °33, "sons of

the city” (mKid.2:3).

Sometimes fellow-countrymen are called *npy 232 , 'sons of my
people’' (Gn.23:11; J4.14:16) [6]. On the other hand, a foreigner
is called 9233¢i1) 92, 'son of foreignness' (e.g. Gn.l17:12,27;

Ex.12:43; pl. 25.22:45f; Ez.44:7) [7].

12 is also used to denote membership of certain vocational/
professional groups. Singers are called 0”7722i7 %12 (Ne.12:28),
an entire group of them may even be called by personal name
(eponym). For example /72 %32, 'sons of Korah' (e.g. Ps.42:1;
44:1; 46:1) and gox 733, 'son of Asaph' (2C.35:15) [8]. Prophets
and their disciples are called 0?XR?23i7 732, 'sons of the prophets'
(e.g. 1K.20:35; 2K.2:3,5,7,15). A wise man is called pnom 73,,
*son of the wise men' (Is.19:11). In Talmudic literature, members
of synagogue are called noiom 233, 'sons of the synagogue'
(mBek.5:5). Scribes are called i77'n %32, 'sons of Torah'

(tbShab.139b;: tbErub.40a).

As a member of the whole of mankind, an individual is commonly
called p7N 72, 'son of man' (Ps.8:5(4E) and especially in Ezekiel
(pl. Dt.32:8; Qo.l1l:13) [9], 2138 73 (Ps.144:3) or P*N %33, 'sons

of man’' (e.g. Ps.4:3(2E); 49:3(2E); 62:10(9E); Lm.3:33) [10].
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72 1s also used for groups with certain characteristics. Thus
for example the valiant soldier is called 277 72, ‘'son of
strength' (e.qg. 15.14:52; 18:17; 2S5.2:7; 1K.1:52; 2K.2:16). Rebels
are called ?7n 732, 'sons of rebellion' (Nu.l7:25(10E)) [11]. In
Qumran, sonship denotes membership of the community of God's elect
or of the community ruled by Belial. For example, on one side
members are called 7!'X %32, 'sons of 1light' (1QS. 1:9; 2:16;
3:13,24f) [12], On the other side, members of the opposition are

called Tom 231, ‘sons of darkness' (1QS. 1:10;

10M.1:1,7,10,16) [13].

727 is also used to express individual(s) who fall under a
specific fate or threatening calamity. For example those who are
afflicted are called 23y 732, 'sons of affliction' (Pr.31:5).

Hostages are called nasynit 23121, 'sons of pledges’

(2K.14:14) [14].

2.1.3 73 means "disciple, subordinate or servant”

727 1is used in affectionate address for younger companions,

students or listeners (e.g. 15.3:6,16; 26:17,21,25; 00.12:12;

Ps.34:12(11E)). Sometimes a certain degree of subordination is
expressed when 72 is used (e.g. JO0S.7:19; 1S.4:16; 2S5.18:22), in

15.25:8 and 2K.16:7 73 is parallel with 72y, 'servant’
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2.1.4 72 in the relationship between YHWH and Israel

Frequently the relationship between YHWH and Israel is presented
as a father-son relationship. 1Israel is called YHWH's first born
(e.g. Ex.4:22; Je.31:9), and Israelites are usually called his
children (e.g. Dt.14:1; 32:5,19; Is.43:6; Ho.2:1). And YHWH is
commonly called the father of Israel (e.g. Dt.32:6,18;
Je.3:4) [15]. Sometimes the king of Israel is called the son of
God (e.g. 25.7:14; Ps.2:7; 89:27£(26fE)) and the angelic beings are
called the sons of God (Gn.6:2,4; Jb.l:6; 2:1; Ps.29:1; 82:6).
However, we will not discuss these usages here as they do not have

any bearing on the use of 73 in Proverbs.

W oo

72 is also commonly used to express a period of time or a
person's age [16], and in various figurative expressions [17].
Again these uses of 3732 have no bearing on the use of 72 in

Proverbs.
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2.2 INX

The first meaning of aN is 'father' as the progenitor of 72
(Pr.23:22; 2c.13:3). He is the head of the family, his authority
over the family must be respected under all circumstances
(Ex.20:12: 21:15,17: Pr.23:22). As the head of a family his
responsibilty is not merely to provide all the physical needs of
the family, he is also responsible for the needs of education and
religion. He 1is the family priest (Ex.12:3ff) and teacher
(e.g. Ex.12:26f; 13:14ff; Dt.6:7,20£ff; 32:7,46). It is his duty to
make sure that the whole household (including the servants) 1live
according to the covenant of God, and he has to see to their
education (both ‘'secular' and 'spiritual/ religious' education in

our terms, for the Israelite did not have such dichotomy). .

28 can also means ‘grandfather’' (Gn.28:13; cf. 49:29) or remote
ancestor (e.g. Gn.28:13; 32:10; 1K.11l:21; 2K.14:3; 18:3). The
plural 7172X can mean either the patriarchs (e.g. Dt.1:8; 6:10; 9:5;
Jos.24:3; 1C.29:18) or the former generations of the people in

general --- the forefathers (e.g. Ex.3:15; Nu.20:15; 1K.14:15;

Is.51:2; Je.7:22; Ps.1l06:7). While 732 means a member of certain

vocational/ professional groups, INX means the founder of an

occupation or of a way of life. Jabal is called the father of

those who live in tents and raise 1livestock (Gn.4:20), and his

brother, Jubal, 1is called the father of all who play the harp and
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flute (Gn.4:21). Jonadab, 1s called the father of the Rechabite
movement (Je.35:6,8). In the Apocrypha, Phinehas 1is called the
father of the priestly class (1Mc.2:54). Certainly, in NT when
Abraham is called the father of all who believe (Rm.4:11,16-17), it

implies that Abraham is the founder of the NT faith.

a8 is a honorary title of respect for an older man
(e.g. 1S.24:12(11E); cf. 2K.5:13; Is.22:21) (18], a priest
(e.g. JA.17:10; 18:19), a teacher, a prophetic master

(e.g. 2K.2:12; 6:21; 13:14). Though in Rabbinic Judaism the

student did not address his teacher as ?3aX, 'my father', 2N 1is
used as the title for teacher and it is closely linked with many of

their names. The relationship between the teacher of Torah and his

pupil is often seen as a father-son relationship [19].
”
axR is used figuratively as a protector, who to some extent
performs the role of a father to the fatherless, the poor and the
needy (e.g. Ps.68:6(5E); Jb.29:16; Is.22:21; cf. Sir.4:10). In the
OT YHWH is portrayed as the father of his people (e.g. Dt.32:6;
Is.63:16; 64:8; Je.31:9) [20], or the king of his people
(e.g. 25.7:14; 1C.17:13; 28:6; Ps.89:28). However, it 1is
significant that this relationship never refers to any other
individual or to mankind in general, and no one addresses YHWH as
'my father' [21]. Human beings are a different kind of being
compared to YHWH, the relation between them is a non-biological

one. This father-son relationship can only be understood in a
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metaphorical sense. When YHWH is described as the father of his
people, this implies that he 1is faithful, merciful and caring
towards his people. It is also an expression of his undisputed
supreme authority over his people and his claim for respect and

obedience from his people (Dt.32:5f; Je.3:4,19f; Mal.l:6) [22].

2.3 DR

In the OT DN usually means ‘'mother’' as parent of someone
(e.g. Gn.20:12; 32:12; 44:20; Ex.2:8; Ps.51:7). DKR™72 , "son of
(one's) mother”, is often used parallel to nx, "(one's)brother”
(e.g. Gn.27:29; J4d.8:19; Ps.50:20; 69:9). If the MT is correct,
then (8} may also mean ‘grandmother’ in 1K.15:10
(cf. vv.1-2,9) [23]. The mother possesses authority over her,
family only second to that of the father (e.g. Gn.21:8ff;
Jd.17:1££€; 1S.1:3ff; 2K.4:8ff). The Law demands that children
render the same degree of respect and obedience to their mother as
they render to their father (e.g. Ex.20:12; Lv.19:3; Dt.22:15). As
a wife she is the helpmate of her husband (Gn.2:18,24) and the
manager of the home (Pr.31:10-31). As a mother she is a bearer of

children, she looks after the children and 1is involved in the

education and discipline of the children (Pr.31:26) [24].

DR can be used metaphorically to denote origin or source. In

Ez.21:26(21E) 777i77ORXR means "the starting-point of road
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division [25]." In Ez.16:3ff DN (together with the word 2N ) is
used to denote that the origin of Jerusalem is Canaanite [26].
Ez.23:2 says that Judah and Israel were two women, the daughters of
the same mother, meaning that they have the same origin [27]. DN
is also used metaphorically to denote a person or a city acting as
a motherly fiqure. 1In the Song of Deborah and Barak, Deborah ™ is
called YN70?3-DX, "a mother in 1Israel" (Jd.5:7), because she
loocked after Israel as a mother looks after her children. She led
them and judged all their disputes (Jd.4:4,5) [28]. During Joab's
attack on the city Abel, the wise woman from Abel told Joab that
the city is DJn90°32-pr, "a mother in Israel”™. She always helped in
making decision, settling disputes and relaxing tensicns, all these

contributed greatly to the stability of Israel (25.20:19) [29].

2.4 i .

I would not obey my instructors (iT710)

or listen to my teachers ( T10n).

Pr.5:13.

iT711 occurs only once in Proverbs (5:13). iT7'» is the Hiph'il
participle of 1’ The most common meaning of 777 is "to point
out, direct, show, teach, instruct [30]." 17? does not primarily
connote the communication of knowledge and skills, it usually

denotes the instruction a higher authority gives to someone who 1is
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lower than him [31]. It seems that Ex.35:34 is the only exception.
This verse says that Bazalel and Oholiab were given the ability to
'teach’ (i777) others. It is clear that they did not impart their
'talent' and ‘knowledge' to other craftsmen, but it was YHWH who
had filled them with skill to do all kinds of work as craftsmen,
designers, embroiderers and weavers (v.35). Bazalel and Oholiah
were not involved in teaching but they were there as foremen to
oversee and instruct other craftsmen; their duty was to make sure
| that they followed precisely the pattern which YHWH had revealed to
Moses. 77? 1is often used in the context where the Law (171n1),
commandment (77yn) and decree (’p1n7) of YHWH are mentioned
(e.g. Ex.24:12; VLv.10:11; Dt.17:10,11; Ps.119:33; Pr.4:4). They
are specific instructions which the Israelites are supposed to obey
and follow without any dispute. The instructions are given by YHWH
(e.g. Ex.4:12,15; 1K.8:36; Ps.25:8,12; Jb.34:32; 1Is.2:3) through,
leaders (Ex.24:12; 35:34), men of God (Jd.13:8), judges, prophets
(1S5.12:23), priests (e.g. 2K.12:3(2E); 2C.15:3; Ez.44:23; Mi.3:11),
and wisdom teachers (Pr.4:4,11). The instructions include both
religious matters (e.g. Lv.14:57; Dt.24:8; 2K.12:3(2E); Ez.44:23),
civic matters (Dt.17:10,11) and ethical life-style. The motif of
777, "way of life,” always appears in the instructions of ethical

life-style (e.g. 1S.12:23; 1K.8:36; Ps.25:8,12; 27:11; Is.2:3).

iT7'n, a cognate of 177, has a general meaning of "instruction"”
given by a higher authority, it can also refer more specifically to

the Pentateuch [32]. j7)n [33] 1is usually translated as 'teacher’

'
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(2C.15:3; Jb.36:22; Pr.5:13; Is.9:14(15E); 30:20; Hb.2:18);
however, I suggest that it is better to translate 'instructor', so
that the distinction between ;77'n and Tnbn, 'teacher’ (see below),
is maintained. Jb.36:22 says that God is the greatest instructor.
The duty of priests did not merely include supervision of the
sacrifices and worship in the Temple, it also included instructing
the people of God to 1live according to the ordinances of God
(2K.12:3(2E); Ez.44:23) and the correct way of worshipping God
(2K.17:27,28). In 2C.15:3, i719'p 1s used to highlight the
instructing role of the priest; the society of Israel was corrupted
because the priests merely performed their prescribed rituals
without teaching the pecple the right way of life. In Is.9:14(15E)
judgement was pronounced against the prophets who teach (iT710)

lies. In Pr.5:13, ~771n (parallel with Tnon, ‘'teacher') means an

‘instructor', he is the one who instructs the student. ”

2.5 Tnbn

7050 also only occurs once in Proverbs (5:13). Ta%) is the
Pi'el participle of TnY. Th7, usually translated 'to learn', means
gain, acquire knowledge and understanding about something
(Pr.30:2,3; Ps.119:73). In the OT learning is not something that
merely has to do with theory. It involves getting oneself
accustomed to the right way of doing something, and ends up with

the ability to do something skilfully. 7nb is used in the context

l
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of learning and teaching warfare (e.g. Jd.3:2; 25.22:35; 1C.5:18;
Ps.18:35; 1Is.2:4; Mi.4:3) and singing (1C.25:7). 05 can be used
to describe the training of a heifer (Ho.1l0:1ll). The Psalmist says
he has 1learnt the decrees ©of YHWH through his experience in

suffering (Ps.119:71). The Israelites were told to learn to revere
YHWH by practising the commandments of YHWH (Dt.14:23). In Je.10:2
they were warned not to learn the way of the neighbouring nations.

Undoubtedly, learning (7nb) has to do with the environment and

examples around a person.

The Pi'el of InY is used as the causative of TnY with the

meaning of "to teach, train, cause someone to be accustomed [34]."
The word 'to teach' (Pi'el of 7nD), is often parallel with the word
'to lead, quide, direct” (Hiph. of 797, Ps.25:4,5,7,9; 1s.48:17).
He who teaches others is one who leads and guides others to learn,
the right way of doing something. This usually involves setting a
good example of the right way of doing the thing. When the
Israelites were commanded to teach their children, they were told
to set good examples in talking about the Law when they were
sitting at home, walking along the road, lying down and getting up
(Dt.11:19f; cf. 4:10). For it is no good just to keep telling the

children that the Law is important, they have to live in such a way
as to show that the Law is really important in their life. When
Ezra taught the Israelites the Law of YHWH, he set an example by

devoting himself to the study and observance of the Law of YHWH

(Ezr.7:10).
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71y, a cognate of 7TnY, is an adjective which means "he who is
taught, disciple(?)." (Is.8:16 [35]) ; Is.50:4c [36] ; 54:13) It

can also means "accustomed to something, experienced."(Je.2:24:

13:23; Is.50:4a).

In Pr.5:13 <Inbn is parallel with 77'1, Ta%n here means
"teacher’. These two words connote a different emphasis on
teaching. 7In is a more authoritative word than Tnon7. Even 1in
Modern Hebrew, 1717 1s a much more common word for teacher, it

connotes a strong sense of respect. Whereas Tnbn, other than the

special use in the context of traditional Torah school, means a
teacher in 'Heder'. it is not used for teachers 1in genheral. In

fact nowadays it is rather contemptuous to use nbn for teachers in,

general [37]. A rabbi may be called xMT 10. The title

accorded to someone holding a rabbinical degree is 239'1. The

title of honour given to one's teacher 1is called 2277 710 .

In summary, it may be said that T71») connotes the authority of a
teacher. His instruction is authoritative, students are expected

to follow them strictly without dispute. Instead Thb%» connotes the

image Of the teacher as a gquide or a leader. He shows his students
what is the right way of doing a thing, he kindly and gently gquides

his students to become accustomed to the right pattern. Therefore,

701 connotes the idea of apprenticeship.
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2.6 Do

In Wisdom literature sometimes 0o refers to a teacher.

Besides being pJr, Qoheleth also taught the people
knowledge, weighing, studying and arranging proverbs with
great care. Qoheleth tried to find felicitous langquage,
and uprightly he wrote words of truth (naxN ?927). The
words of the wise (D900 7927 ) are 1like goads, their

collected sayings like firmly embedded nails --- given by

one shepherd.

i

Here Qoheleth is a teacher, he is also called DJr7. His teaching is
called nox 2927 and o0'non ?727. The teaching in Proverbs is also
called B?n3m 77327 (1:6; 22:17; cf. 24:23). In Pr.l3:14,

por n7in is a fountain of life,

for eluding the snares of death.

The teaching of DO is described as a fountain of 1life, it helps
one to escape the snares of death. The 1lips of Do spread
knowledge (15:7).

Jb'ﬂJﬁ' is called man of discernment,

and pleasant words promote learning (7pY).

Pr.l6:21.
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The heart of 027 leads shrewdness to his mouth,

and his lips promote learning (/?7).

Pr.le:23.

Some have translated /P2 as 'persuasiveness', but it is more

correct to translate it as 'knowledge, learning' or the like [38].

These two verses portray DO7T as a teacher who promotes learning

through his teaching.

In Pr.1-9, imarr/nmnon is portrayed as a teacher crying out
loudly in public to invite those who pass by to come to join his
class, sO that they will receive wisdom (1:20ff; 8:1ff; cf. 9:1ff).
Probably this is a reflection of the public activity of wisdom

teachers, who recruited prospective students in public to join

their classes [39]. ”

In Ben Sira sometimes 0Or7 also clearly refers to a sage who is a

teacher.

Do not neglect the discourse of D?2J7,
but apply yourself to their maxims;
from these you will learn knowledge,

and how to be the servant of princes.

Do not ignore the tradition of the aged,

for they themselves learned from their fathers;

because from them you will gain understanding

and to have an answer in time of need.

'5ir.8:8,09.
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Here 0’027 is parallel to the aged (073V) who are the teachers of
the students. The teachings they are imparting to students are the
long-standing traditions passed down from past generations. They
are maxims that help the young generation to be successful in their
life and careers. In the praise of ancestors Ben. Sira praise those
who directed the people by their advice, by their understandinrqg of
the popular mind, and by the wise words of their teaching (44:4).
oonr is not only one who learns all the wisdom and knowledge of the
past and travels widely to gain first hand experience (39:1-6). He
is also one who offers his sound advice and teaches others about
all that he has learned (39:7-8 cf. 37:23). Those who benefit from

his wisdom, advice and teaching will praise him (39:9-11; 37:23-6).

Thus it may be said that in Proverbs those who give advice and

teach others are called D?2377. Their teaching 1is called

p’nomn *7327 or D?ham nIin,

2.7 THE RELATIONSHIP OF STUDENT , PARENTS AND TEACHER IN PR.1-9

There is no doubt that education first emerged from the family
situation. There is a constant reference to father and mother
together in the education of a child [40]. In general, the mother

is the person with whom a child spends most of his early life.
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Naturally the mother becomes his first teacher in life. As he
grows older the father is also involved in teaching him. In OT
times, when the boys grew up, their father took over the
responsibility in teaching and training, but the girls would spend
their entire lives under the teaching of the mother until they were
married [41]. The speaker of the instructizn Pr.4:1-9 gave his
testimony that when he was still a very young boy his father taught
him to remember and keep the commandments [42]. 1In 31:1-9 we have
a queen mother's admonition to her son who was a king. From the
content of the admonition we are sure that the king was not a child
but a grown-up, for all the warnings given were warnings against
the problems of grown-ups, such as warning against women, drinking,
not protecting the poor and the needy. This is the only known
example where the mother is mentioned as the author of an
instruction [43]. Midrash Rabbah relates Pr.31:1-9 to the rebuke,
of Solomon's mother to her son. We are told that Solomon married
Pharaoh's daughter on the day of the dedication of the Temple. She
kept him awake the whole night with music so that he slept late in
the morning; and since the keys of the Temple gates were with him,
the sacrifice was delayed. Whereupon the queen mother, Bathsheba,
was informed, and she went to wake him up and reproved him. This
was how the admonition of Pr.31.1-9 came about [44]. This shows
that mothers were probably still involved in teaching and

instructing their sons occasionally even when they had grown up.
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There is no doubt that family education was seen as the
foundation of education. In Proverbs there are many references
concerning education given by parents. Possibly parental education
would continue until the son married. However, most likely when
children grew up, mothers were primarily involved in training
girls; they only taught boys certain moral issues occasionally,
especially when the fathers were not around. Children are asked to
"listen to their father, who gave them life, and not to despise

their mother when she is old (Pr.23:22).”" They are asked to submit
themselves to the authority of their parents, and they are warned
not to disobey and despise their parents (13:1; 15:2;,20). He who
despises his parents and spurns their discipline brings disgrace
(28:7) and heartache (17:21,25; 19:3) to his parents. He himself
will also face serious consequences (20:20; 30:17). But an
obedient son brings great joy to his parents (23:24,25; 29:3). He,
himself will be prosperous. In their instructions wisdom teachers
constantly remind the student that it is of paramount importance
for them to keep their parents' teaching. Even the teacher gives
his testimony of how he was taught by his parents (4:4-9). The
author of Proverbs has given high esteem to family education. He
sees family education as the foundation of education. The
education he is giving the student is a supplement and continuation
not a substitution. This is why in Proverbs the author constantly
reminds his readers of the important of child education (22:6,15;
23:13). It is very important for the parents to set good examples

for their children, so that their children can follow them and be

’
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blessed (cf. 20:7). The warnings concerning the heartache and
disgrace that a foolish child would bring to his parents (17:21,25;
19:3; 28:7) are for the parents rather than the children. Wisdom
teachers believe that every child is born with folly (22:15), it is
the parents' responsibility to drive this folly away from their
children, otherwise at the end the parents themselves will be
disgraced and suffer. But if they do well in disciplining their
children they will enjoy the fruit of joy (23:24,25; 29:3). As far

as the theme of the discipline of children is concerned, the author

is speaking to adults, those who are parents.

My son (?31), do not forget my instruction

and let your heart retain my commandments;

for length of days, years of life,

and well-being will be added to you.

Pr.3:1f.

My son (?11), pay attention to my wisdom,

give heed to my skill.

Pr.5:1.

My son (?33), keep my words,

and store up my commands;
keep my commands and you will live,

(keep) my instruction as the apple of your eye.
Bind them on your fingers;

write them on the tablet of your heart.

Pr.7:1£¢£.
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It has 1long been recognized that the introductory formula 'my
son(s)' is one of the main features in Instruction literature [45].
It is most 1logical to assume that originally it was a common
opening phrase when a father was 1instructing his son. We have
mentioned that the relation pbetween the master and his disciples
was always seen as a 'father-son' relationship, this was especially
so in the educational tradition. "It is well-known custom in the
Ancient Near East to address a pupil as 'son' (my son), The
instructor, on the other hand, is addressed as 'father' [46]."
This custom is continued in Early Judaism. In Early Judaism the
relationship between student and his teacher can even be rated
higher than that with his natural father [47]. For "his father has
brought him into the world but his teacher, who has taught him
wisdom, brings him into the life of the future world"” (mBM.2:11).

»

By the time Proverbs reached its present form the introductory
formula 'my son' had become a technical term of wisdom teacher's
instruction. The ‘'son' was a collective term for students. 1In

Pr.4:1,

Listen, sons (D?33), to a father's instruction;

pay attention and gain understanding.
It is unusual to have p*3J32 in the introductory formula. Here
scholars are divided concerning the identity of the speaker.

McRane and Cohen suggest that it is the father speaking here. But
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others [48] think that it 1s still the teacher speaking. Though
McKane and Cohen may be correct to assume that in the original
setting this instruction was spoken by a father, in the present
form of Proverbs D711 refers to the students whom the teacher
addresses. The word 0?32 1is maintained (or chosen) because the
teacher here is giving his testimony of how his parents taught hinm.
The phrase "a father's instruction” (AN 7012 ) seems to suggest
that at this moment he is not asserting his authority as a teacher
over his students to command them to do something but he is
presenting himself as a fatherly fiqure to encourage and exhort his
students to seek wisdom and knowledge [49]. This is why a more

authoritative 'my son' is replaced by a more fatherly introduction.

Listen, my son (°33), to your father's instruction

and do not forsake your mother's teaching.

1:8.

My son (?31), keep your father's commands

and do not forsake your mother's teaching.

Some scholars think that the words 'father' and 'mother' in
Pr.1:8 and 6:20 most probably do not mean that both father and

mother were involved in giving instructions, they are purely a
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literary device --- a parallel word-pair [50). As Haran puts it:
The actual significance 0of (these verses) 1s to entreat the
son to cleave to the teaching that his ‘'father' \is
transmitting to him --- whereas the mother 1is mentioned
only in order to fill a poetic 'vacuum' and to round off
the parallelism. For the speaker --- even in (these verses ~
themselves) --- 1s a single individual who addresses the
reader in the second person as 'my son' (not as 'our son'),
and he undoubtedly is the father. who addresses the son in
such a manner throughout most of the didactic discourses
that constitute the collection Pr.l1-9 [51].

However, we would like to suggest that in the present form of

Proverbs the 'father' does not refer to literal father; in these
verses 'father' is the teacher, and 'son' is the student.

N L4

Sometimes the teacher is called porr, 1710 or 1N n. When po7 is
used, it usually connotes that the teacher is wise, knowledgeable
and skilful in teaching. In early Rabbinic Judaism 0J/7 refers to

"the finished and recognised scribe, the ordained rabbi [52]."

1710 suggests to us the authority of a teacher, his instruction has

to be followed undisputedly. 7272 suggests to us that a teacher is

like a gquide who gently quides his students to become accustomed to

the right way of doing a thing.
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My son (731), do not reject YHWH's instruction
and do not resent his rebuke;
because YHWH disciplines the one whom he loves

as a father [53] the son he delights in.

Pr.3:11f.

Here students are cautioned not to reject YHWH's instruction nor
resent his rebuke. As a father disciplines the son he 1loves
(cf. 13:24), YHWH also disciplines those he loves (c¢cf. Jb.5:17,18).
This definitely has a bearing on the NT writer who sees Christian

misfortune as the discipline from their heavenly father

(Beb.12:5-10).

In Jewish tradition, the father and mother in Pr.l1l:8 and 6:20
are no longer understood as parents, they are always interpreted in
an allegorical manner. God is seen as father, the legacy of the
forefathers is seen as mother. When it alludes to Pr.l:8, the
Talmud [54] says, ''father' is none other than the Holy one,
blessed be He, as it says, 'Is not He thy father that hath begotten
thee,' and 'mother' is none other than the community of Israel.”
And in Rashi's commentary on Pr.l:8 he also explained that the
'Father’ here means God, 'mother' means Israel: and "the
instruction of the father is what God gave to Moses in writing and
orally, while the lay of the mother means the words of the scribes
or Rabbis whereby they made a fence to the Law [55]." 'Father and
mother' were always allegorized as God and the heritage of Israel
given by God respectively. In Ben Sira and Rabbinic 1literature,

the Torah was personified and identified with wisdom [56]. The
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pre-existence of Torah was assumed, and her authority is next to
God [57]. Therefore, it is most likely that when Proverbs received
its final form the father who is the teacher in Pr.1:8 and 6:20 was
understood as referring to YHWH, and the mother referring to the
Torah or perhaps the legacy of the forefathers in general. We have
pointed out the word IK usually connotes the idea of one who
possesses undisputed authority and who always faithfully and
mercifully cares for the needs of his children [58]. "YHWH as aKX"
'reminds students o©of the supreme authority and unfailing love of

YHWH. The word OR usually connotes the idea of one to whom great
respect should be rendered, she always provides solutions to
disputes and guidelines for uncertainty [59]. "Torah as OR"
reminds students that Torah is the guide-book in all disputes and
situations, an answer can always be found in the Torah whenever
there is a problem and whatever the problem is. The duty of
students was to master the Torah, sO that they would know how to

apply the Torah to every situation. Undoubtedly, the Torah
scholarship that flourished during the Second Temple period has a

bearing on this conception.

As noted above there is a striking resemblance between Proverbs
and Deuteronomy, which is also an educational manual. This is
especlially so in their dintroductory formula. The expressions
2?32 ynp, 'Listen, my son' (Pr.l:8; 4:10; cf. 4:20; 5:1; 23:19) and
1vop 0?22 iThy1, 'And now listen, sons" (Pr.5:7; 7:24;: 8:32) in

Proverbs clearly resemble the expressions JN70? Vo9, 'Listen,

¥
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Israel’' (Dt.S5:1; 6:3; 9:1; 27:9) and JXR7? V¥ itny? , 'And now
listen, Israel' (Dt.4:1) in Deutercnomy [60]. The instructions in

both books were seen as the direct teaching from YHWH to his

people.

YHWH 1is actively involved in education. Education is no longer
understood as merely something secular which concerns man's
empirical understanding about this world; it concerns YHWH as well,
he is the real source of wisdom, man can acquire wisdom only
through pious 1living, 1in a nutshell 'revering YHWH'. The main
text-book for those who seek wisdom is the Torah. The authority of
wisdom teachers is not from man but from YHWH, their duty is to
teach the Torah. He who listens to wisdom teachers listen to YHWH,
his reward comes from YHWH. He who does not listen to the wisdom
teachers rejects YHWH, the consequence he suffers is the punishment

from YHWH (2:6-8; 3:32-35).

YHWH is the first one who possesses wisdom, he is the first non
(8:22-26; cf. Sir.24:9f; Wisd.8:3f). The earth was established by
wisdom (3:19f; 8:27f£f). As a Do YHWH gives wisdom to those who
revere him, and his mouth pours forth knowledge and understanding

(2:5f).

In the present form of Proverbs YHWH is identified as the
'father' (2X), he is the ‘'instructor' (79I3n) and the ‘'teacher'

(Thon) and the ‘'wise man' (DJ77). He speaks to the students and

»
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teaches them the way of life. Proverbs is no longer understood as

the teaching of wisdom teachers, it is the teaching of YHWH.

The above discussion may be summarized by the following diagram:

o217 ~
Thon IR TN (Those who teach)
OX
(Those who learn)

Ficqure 1l: The Semantic Field of Student, Parents, and Teacher

¥

The people who are at the top of Fig.l are those who teach QNX,
OX, 7T1!D, Tnbn, oonm), and 72 who is at the bottom are those who are
taught. -ax and px may be understood as physical parents. 7711,
Tnon and DO refer to teachers. They are seen as fathers to- the
students, and they address their students "my son(s)". The

word-pair IR/ON may also be seen as parallelism, in which DR is

semantically null.

In the present form of Proverbs 2N may refer to YHWH; he 1s the

iT71n, TnOn and Dor7. Possibly DN refers to the Jewish tradition and

Scripture.
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A.

METHODS OF EDUCATION

Pr.1-9 provides a vivid picture of how wisdom and knowledge are
transmitted to the student. In this section we will see how the
teacher creates a hunger in students' hearts and awakens their
desire for learning. On the receiving side, students are asked to

listen attentively and remember all that they learn. The evidence

in Pr.l-9 points unmistakably to an education with strong emphasis

on oral transmission.

AWAKENING OF DESIRE

The most important thing in education is to create an interest
in learning in students. Without interest students will not pay
attention to the teaching. Interest creates motivation in

students, it will give them strength to overcome whatever

difficulty may come along in the process of learning and it will

stimulate them to continue to go deeper and further in their study.

Wisdom cries aloud in the street;
she raises her voice in the public squares;
she proclaims at the head of the noisy streets

at the entrances of the city gates she makes her speech.

'Pr.1:20f.
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Does not wisdom proclaim?

Does not understanding raise her voice?
On the heights beside the way,

at the crossways, she takes her stand;
beside the gates of the entrance of the city,

at the entrance of the doors, she cries aloud.

Pr.8:1ff.

In Pr.1:20ff and 8:1ff personified Wisdom shouts and cries aloud
in high streets, public squares, city gates, crossways and wherever
crowds are. She tries to draw the attention of the people to her
teaching. In Pr.l:22-33 she asks the simple, the fool and the
mocker to turn away from their ignorance, folly, arrogance and come

to her for wisdom and knowledge. She also warns them of the,

consequences ©of rejecting her invitation. 1In Pr.8:10f she points
out to them that wisdom and knowledge are better than silver,
choice gold and jewels, nothing that they desire can compare with
wisdom. These passages reflect the way in which wisdom teachers

invited the public to come to join their classes [1].

Throughout Pr.l-9 we find many other examples o¢f the teacher
continuously warning his audience of the consequences of ignoring

his teaching and of the reward of 1listening and obeying his

teaching.
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For example, in Pr.l:10ff students are warned not to give in to
the enticement of sinners and follow them, because the evil they do
will boomerang back to them. They are also warned not to set foot
on the path of the wicked or walk in the way of the evil for it
will 1lead to violence and danger (4:14ff). On many occasions

students are warned that the consequences of adultery are shame,

poverty and death (5; 6:20-35; 7).

On the positive side, the teacher uses many striking metaphors
to portray the supremacy of wisdom. Wisdom is described as the
most valuable commodity, students are encouraged to search for it
and get it no matter how much it is going to cost them:

Happy is the man who find wisdom,
the man who gains understanding,

for the gain from it is better than gain from silver,
and its profit better than gold.

She is more precious than jewels,

and nothing you desire can compare with her.

Pr.3:13-15.

If you seek it like silver

and search for it as for hidden treasure;
then you will understand the fear of YHWH
and £find the knowledge of God.

For YHWH gives wisdom,
and from his mouth come knowledge and understanding.

'Pr.2:4-6.
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Wisdom is more precious than rubies,
and nothing you desire can compare with her.

Pr.8:11.

A similar paésage is also found in Jb.28:16-19,
It cannot be bought with the gold of Ophir,
with precious onyx or sapphires.
Neither gold nor crystal can compare with it,
nor can it be had for jewels of gold.
Coral and jasper are not worthy of mention,
the price of wisdom is beyond rubies.
The topaz of Cush cannot compare with it;
it cannot be bought with pure gold.
These passages claim that wisdom is more valuable than any treasure
on earth, and it cannot be bought by any treasure. In Pr.l-g,ﬁ

wisdom is seen as a gift of YHWH to those who revere him.

In Wisdom of Solomon, wisdom is also praised with the most
colourful language for the purpose of highlighting the incomparable
value of wisdom:

Therefore 1 prayed, and prudence was given to me; I called

for help, and there came to me a spirit of wisdom. I

valued her above sceptre and throne, and reckoned riches as

nothing beside her; I counted no precious stone her equal,
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because all the gold in the world compared with her is but
a little sand, and silver worth no more than clay. I loved
her more than health and beauty; I preferred her to the
light of day; for her radiance is unsleeping. S0 all good
things together came to me with her, and in her hands was
wealth past counting; and all was mine to enjoy, for all -
follows where wisdom leads, and I was in ignorance before,
that she 1is the beginning of it all. What I learnt with
pure intention I now share without grudging, nor do I hoard
for myself the wealth that comes from her. She is an
inexhaustible treasure for mankind, and those who profit by
it become god's friends, commended to him by the gifts they

derive from her instruction.

WiSd.7=7-l4(NEB).

Wisdom is also portrayed as a attractive lady whom students

should go after:
Say to wisdom, "you are my sister,”
and call understanding your kinsman.

Pr.7:7.

Get wisdom, get understanding;
do not forget my words or swerve from themn.
Do not forsake wisdom, and she will protect you;

love her, and she will watch over you.
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Wisdom is supreme; therefore get wisdom.

Though it cost all you have, get understanding.
Esteem her, and she will exalt you;

embrace her, and she will honour you.

She will set a garland of grace on your head

and present you with a crown of splendour.

Pr.4:5-9,

In Pr.9 Dame Wisdom is inviting the simple to come to the feast she
has prepared for them. Portraying wisdom as an attractive lady is
also commonly found in other Jewish Wisdom Literature. In Ben Sira
Wisdom is portrayed as a beautiful lady, students are encouraged to
go after her.
The man who fear YHWH will do all this,
and if he masters the law, wisdom will be his.
She (wisdom) will come out to meet him like a mother;
she will receive him like a young bride.

For food she will give him the bread of understanding

and for drink the water of knowledge.
Sir.15=1"3-

Happy is the man who fixes his thought on wisdom
and uses his brains to think,
the man who contemplates her ways

and ponders her secrets.
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Stalks her like a hunter
and lies in wait beside her path!
The man who peers in at her windows
and listens at her keyhole.

Sir.14:20-23.

The author of Wisdom of Solomon testifies that he sought wisdom
out when he was young and 1longed to win her for his bride
(Wisd.8:2). A wisdom psalm which was discovered in Qumran also
pictures how the author longing for wisdom as a beautiful lady.

I was a young man before I had erred

when I looked for her.
She came to me in her beauty,
when finally I sought her out.
Even (as) a blossom drops in the ripening of grapes,
making glad the heart,
(so) my foot trod in uprightness;
for from my young manhood have I known her.
I inclined my ear but a little
and great was the persuasion I found.
And she became for me a nurse;
to my teacher 1 give my ardour.
I proposed to make sport:

I was zealous for pleasure, without pausa.
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I kindled my desire for her
without distraction.
I bestirred my desire for her,
and on her heights I do not waver.

I opened my handles ......

and perceive her unseen parts.

I cleansed my hands ......

11 Qs.Psa [2].

Riches, success and a beautiful lady are things every man 1longs
for and seek after; hence the wisdom teachers use the metaphor of
treasure and a beautiful lady to illustrate the value and
attractiveness of wisdom. They point out that wisdom will not only
satisfy students like a beautiful lady satisfies young men, wisdom'

r”

will also bring riches, honour, peace, security, prosperity and
long life to them.
Long life is in her (wisdom) right hand;

in her left hand are riches and honour.

Her ways are pleasant ways,
and all her paths are peace.
She is a tree of life to those who embrace her;

those who lay hold of her will be blessed.

Pr¢3:13_181
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DO not forsake wisdom, and she will protect you;
love her, and she will watch over you.

Esteem her, and she will exalt you;
embrace her, and she will honour you.

She will set a garland of grace on your head,

and present you with a crown of splendour. o

Pr.4:6,8,9.

The author goes further to point out that wisdom 1is not only
important to personal security and prosperity, it is also important
to national security and prosperity. In Pr.8:12-21,

I, Wisdom, dwell together with prudence;
I £find out knowledge and shrewdness.
The fear of YHWH is to hate the evil way,
‘pride and arrogance and the evil way,

énd perverted speech I hate.

Counsel and effective wisdom are mine;

I have understanding and power.
By me kings reign,

and rulers decree what is just;
by me princes rule,

and nobles, the lawful authorities.
I love those who }ove me,

and those who seek me find me.
Riches and honour are with me,

enduring wealth and prosperity. '
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My fruit is better than gold, even the finest
and my yvield than choice silver.

I walk in the way of righteousness,
in the paths of justice,

bestowing wealth on those who love me

and fitting their treasures.

the author says that all kings, rulers and governments rule the
nations by wisdom. The justice, security and prosperity of the
nations are depent on her. Wisdom is active in history. She loves

those who love her, honours those who honour her, rewards those who

seek after her. Wisd.l10:1 - 1l1l:1 say that wisdom protected (wvv.
1,12,13,19), saved, helped, strengthened (vv. 1,2,5,15), 1led and
quided (vv. 9,10,17,18) the forefathers of Israel. She also,
taught, inspired and revealed truth (vv. 10,12,16), rewarded and

brings prosperity (vv. 11,14,17) to them. And she punishes those

who are wicked [3].

Finally wisdom is said to be with YHWH in the beginning even
before the foundation of the earth, and by wisdom YHWH established
the earth.

YHWH begot me (wisdom) at the beginning of his
(Creative) way,
before his deeds of old.
Ages ago 1 was fashioned,

from the beginning, before the world begar.
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When there were no oceans, I was brought forth,
when there were no springs abounding with water.
Before the mountains were settled in place,
before the hills, I was brought forth.
When he had not vet made the earth and its fields
or the first of the dust of the world.
When he established the heavens, I was there,
when he marked a circle on the face of the deep.
When he made firm the clouds above,
when he established the fountains of the deep.
When he assigned to the sea its limit,
so that the waters would not transgress his command,
when he marked out the foundations of the earth.
Then I was beside him as a craftsman,
I was his daily delight,
‘therefore I rejoicing before him always,
rejoicing in his inhabited world,

and delighting in mankind.
Pr-8=22-31 [4]-

By wisdom YHWH founded the earth,
by understanding he established the heavens;
by his knowledge the deeps broke forth,

and the clouds drop down the dew.
Pr.3:19f.
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Similar passages about wisdom's origin and her involvement in
creation can also be found in Jb.28:23-28; Sir.24:3-18,28¢f;
Wisd.7:22; 8:4; Enoch 42:1f. Though the author of Proverbs has
gone much further in the hypostatization of wisdom compared with

the rest of passages in Proverbs, it is not

the intention of the author to indulge in cosmological -~
speculation such as we find in the Wisdom of Solomon and in
later gnostic writings, but simply to commend the teaching
of the wisdom teachers by showing how closely it was
associated with YHWH and the fear of YHWH. This is shown
by the fact that 8:22-31 was not placed at the end of the
book to form its climax [S].
Pr. 3:19f and 8:22-31 serve to assert the great antiquity and
supremacy fo wisdom in the strongest possible way. They stress the
close association between YHWH and wisdom. The implication is that

if wisdom was so important to YHWH, and he prized her so much, then

her infinite value to man is beyond any doubt.

With the most colourful and exciting language the author makes
students aware of the great value of wisdom, so that they will have
a desire of possessing it. Once the desire of wisdom is aroused in
their hearts, students will pay attention to the teaching of the

teacher and persevere in the pursuit of wisdom.
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LISTENING

Listening is one of the important elements in successful
learning, thus the teacher constantly reminds his students to pay

attention to what he is going to say.

yny, ‘listen'’, is the most common verb in Pr.l1-9 (11l times), it
occurs eight times in the ‘'introductory formula' [6] in its
imperative form (1:8; 4:1,10; 5:7; 7:24; 8:6,32,33; cf. 22:17;
23:19,22)
Listen (Qn»), my son, to your father's correction

and do not forsake your mother's instruction.

Pr.l:8.
”
Listen (ynp), my son, accept my words,
that the'yearé of your life will be many.
Pr.4:10.
Now then, my sons, listen (V2?) to me;
do not deviate from my words
Pr.5:7.
And now, my sons, listen (Va?) to me:
happy are those who keep my ways,
Listen (Un») to instruction and be wise,
and do not neglect 1it. '
Pr.8:32f.
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Sometimes YNy is used together with 2*vpi7, 'listen, pay attention'
to emphasize the importance of attentive listening.
Listen (ynw), (my) sons, to a father's correction,

pay attention (2?pp77) and gain understanding.

Pr.4:1.

Now then, my sons, listen (Vn®) to me;
pay attention (27YPpi7) to the words of my mouth.

Pr.7:24.

On some occasions 2?7927 is used together with the phrase 7JIR"DIT ,
'incline your ear'.
My son, pay attention (217p5i7) to my words,

incline your ear (7JIR~Di7 ) to my sayings.

Pr.4:20.

My son, pay attention (2°ppi7) to my wisdom,

incline your ear (737N-0i71 ) to my understanding.

Pr.5:1.

From the survey above we can see that education in Pr.l-9 has a

strong emphasis on attentive listening. The author has used

different words and expressions tOo call students to pay close



attention to what he 1is going to communicate to them. This
suggests strongly that the main transmission of wisdom and

knowledge in the process of education is an oral one.

The emphasis on oral transmission is supported by the evidence
of the frequent mention of teacher's mouth and student's ear. -The
teaching of the teacher is often called 75 ?7R, 'the sayings of
my mouth' (4:5; 5:7; 7:24; cf. 8:8). 1In Pr.8:1ff when wisdom is
portrayed as a wisdom teacher in public, there 1is a constant
mention of her mouth in her teaching:

Listen, for I will speak noble things,
and the opening of my lips (g?no®W) shall be right things.
For my palate (7/77) shall utter truth,
and wickedness is an abomination to my lips (D%ns0).
All the words of my mouth (/79) are righteous; P
there is nothing perverse or crooked in them.
They are all plain to the discerning man,

and right to those who find knowledge.

Pr-8=6-91

As a teacher, YHWH gives wisdom to those who revere him, and "from

his mouth (;/79) come knowledge and understanding” (2:6). The ear of
student is also often mentioned in the 'introductory formula' (2:2;

4:20; 5:1; cf. 22:17: 23:12). The teacher commands the student to

listen to him, not to deviate from his words (5:7), lest at the end
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of his 1life he will say, "how I hated discipline! How my heart
despised reproof! I did not 1listen (VoY) to the voice of my

instructors or incline my ear (77X) to my teachers” (5:12f). Thus
it may be said that there is a clear indication of the emphasis on

oral transmission of wisdom and knowledge in Pr.l-9.

C. MEMORIZING

Memorizing is another important element in successful education.
It is not enough just to pay attention to a teacher's teaching,
students must remember information transmitted to them. It is
important to remember what are the ways of failure and what are the

elements that cause failure, and on the other hand, what is the way
of success and what are the ingredients that contribute to success.

Only by memorizing all these will they be able to recall the

information they need in particular situations and apply it

accordingly.
My son, if you accept my words
and store up ( 75Y) my commands with you;
turning your ear to wisdom,

and inclining your heart to expertise.

Pr.2:1f.
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My son, do not forget (/72¢) my instruction,

and let your heart retain ( 7YJ) my commandments;
for length of days, years of life,

and well-being will be added to you.

Pr.3:1f.

Get wisdom, get understanding;
do not forget (7o0) my words or swerve from themn.

Pr.4:5.

My son, keep my words,
and store up (72Y) my commandments;
keep my commandments and you will live,
(keep) my instruction as the apple of your eye.

Pr.7:1F.

Students are constantly reminded in the beginning of the teacher's
address to store up his instruction and commandments and to retain
them and not to forget them. These instructions and commandments

will be the guide in the days ahead, and they will lead students in

the path of success.
My son, do not forget my instruction,
and let your heart retain my commandments;
for length of days, years of life,
and well-being will be added to you.
Let loyalty and constancy never leave you,

bind (727) them around your neck (n7a71) °

write (21J) them on the tablet of your heart (2% mY.
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SO you will find favour and good success,

in the sight of god and man.

Pl‘.’.3:1"4-

My son, keep my words,
and store up (75)) my commandmcnts;
Keep my commandments and you will live,
(keep) my instruction as the apple of your eye.
Bind (7pp) them on your fingers (ni1VayN;
write (2n17) them on the tablet of your heart (39 m12).

Pr.7:1-3.

My son, keep your father's commandments,
and do not forsake your mother's instruction.
Bind (7pj7) them on your heart (27) always,

tie (71yY) them around your neck (Nn7aN).

Pr.6:20f.

Many suggest that in these passages the author alludes to
Dt.6:7ff; 11:8ff; Je.31:33, and the idea of Tephillin [7]. Binding
the instruction and commandments of the teacher to their fingers

and tying them around their necks will provide a constant reminder

to student. The teaching will always be close to them. This idea

is reinforced by the picture of writing the instruction and
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commandments on the tablets of their hearts and binding on their
hearts.

What does the heart in these passages refer to? In the context
of education 3% often refers to seat of understanding, of knowledge
and of rationality, it is very close to what today we call 'mind’
or ‘'intellect' [8]. Frequently 2> has a close association with
awprr, 'to think, plan' (e.g. Pr.6:18; 16:9; 19:21) 21> 1is a place
where knowledge is received, hence it closely related to V7~?
(e.qg. Pr.14:10; 15:14; 28:15; 22:17), 77’2 (e.g. Pr.2:2; 14:32;
15:14; 16:21). He who 1is wise, perceptive, knowledgeable 1s
commonly called he who has a wise (DOr7, e.g. Pr.10:8; 11:8; 11:29;
16:21) or discerning (7723, e.g. Pr.15:14; 18:15) heart. Due to
the close relation between 17 and intellectual qualities, sometimes
9Y refers to wisdom, discernment, knowledge or the like. He who 1is
lacking in wisdom and knowledge is called 25-90r7 (e.g. Pr.6:32; .,
7:7; 9:4,16) or 219-1°X (e.g. Je.5:21; Ho.7:1ll). 2> also often

refers to seat of memory (e.g. Is.d44:19; 65:17; Je.31:33)

From the context it is clear that 27 in Pr.3:1-4: 6:20f and
7:1-3 refers to the seat of memory. The ' 2:rmanency o©of memorizing
the teaching is emphasized by the word 7’21, 'always, continually,
constantly,' in 6:21. Once the teaching is engraved on the tablet
of the heart it will stay forever, hence writing the teaching on

the tablet of the heart provides a striking metaphor of permanent

memorizing.
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D. CONCLUSION

In conclusion it may be said that there are three 1important

elements in education: (a) awakening of desire, (b) listening and

(c) memorizing.

The first key for successful education is a desire to learn, a
hunger of knowledge, a love of wisdom. This is the most 1important
key, because a strong desire to learn will motivate students to
listen to the teacher attentively. The desire will help them to
overlook the severe discipline and the occasional reproof from the
teacher. No matter how much difficulty they face they will still
persevere. The teacher makes use of various approaches and
metaphors to highlight the supremacy of wisdom. He constantly,
reminds students of the supremacy of wisdom and the great benefit

to be educated and wise, so that students will have a continuous

desire of wisdom and hunger of knowledge.

Attentive 1listening and memorizing are also important
ingredients in successful education. In the 'introductory formula'
students are constantly asked to pay close attention to the
teaching. The author has made use of many different verbs in their
lmperative forms to emphasize the importance of 1listening and
memorizing. Many parts of the body are also used to reinforce this
emphasis. Again it is most fascinating to see how the author makes

use of all the metaphors he could think of to make his point clear.
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In the course of our investigation, all the evidence that we
have examined suggests strongly that education in Pr. 1-9 belongs
to a kind of ‘oral tradition'. The transmission of wisdom and
knowledge is mainly dependent on oral transmission. This 1is why
there is a great emphasis on listening and memorizing. It seems
that education as portrayed in Pr.l-9 comes very close to education
as portrayed in Pirke Aboth of Mishnah. mAb.6:6 1lists
forty-eight [9] ways of acquiring the Torah. 1In the list the main
emphasis 1is also on desire to learn, right attitude, listening,

audible reading and memorizing.
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CHAPTER THREE

TYPES OF STUDENT

In this chapter we will study ten terms: pom, 9133 W, °no .

ab-vJom, Y203, D?IXR, VI, P?1¥, VYUI. These ten terms describe

different types of student in Pr.l-9.

3.1 pon

In Pr.1-9 D917 occurs six times, four times in the sinqular (1l:5;
3:7; 9:8,9), twice in the plural (1:6; 3:35). In 1:6 DO is used
in a compound phrase D727 7717 , "sayings of the wise", in ,
parallel to other genres o0f teaching: Don, vobn m7°n A
detailed discussion of this will be given 1in chapter four. Our

main task in this section is to determine who i1s this pom.

3.1.1 p0Orm in the OT

3.1.1.1 Do means "skilful”

DO is a person who possesses /mor. In' the context of the

building of the tabernacle, YHWH filled the craftsmen with his

- 80 -



Spirit, mon, ability, knowledge and all craftsmanship (Ex.31:3).
It is clear that /mor means here skill in doing all kinds of
metal-work, wood-work, weaving, embroidery and design (Ex.35:30-35.
cf. 31:6; 36:1,2). All the women who were willing to help were
also given /mon to spin goat hair (Ex.35:25,26), here ;1mor7 means
skill in spinning. The man and woman who possess /MJ77 are called
25-ponr (28:3) and a25-nnomm ok (35:25) respectively. The mom
Bazalel son of Uri and Oholiab son of Ahisamach received also
causes them to have ability to teach others (35:34f). 1In the
narrative of the building of Solomon's Temple, Hiram, whom king
Solomon fetched from Tyre, was said to be full of mon,
understanding, knowledge, in all kinds of metal-work, wood-work,
and craft (1K.7:14. cf. 2C.2:12(13E)) [1]; again ;977 means skill.
The primary meaning of i723/7 means ability or know-how. Therefore,
salling is called the /70J/7of sailors (Ps.107:27), trading skill is
called the ;mon of merchant (Ez.28:4,5,7,12,17. cf. 27:8,9),
enchanting skill is called the Mo of astrologers (1s.47:9-13),
governing skill is called the /™Mo of kings (Is.10:13). In
Pr.24:3a, nv°1 i112° ithon3 means either the building skill of
builders or the managerial skill of one who manages the family [2].
As for ponr, it very often has a general meaning of 'skilful' or
‘one 1s skilful in his work or profession'. The craftsmen that

made garments for Aaron were filled with momrr mr2and called a%-'non

(cf. Ex.28:3) [13]. We have mentioned that the craftsman Hiram from
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Tyre who worked for Solomon in the building o¢of the Temple was
called "a man who full of /o™ (1lK.7:14). In another place he was
said to be a skilled craftsman (2C.2:12(13E)). And he worked
alongside the op*nor7, ‘'skilled craftsmen', whom King David had
prepared (2C.6:6(7E); 1C.22:15). Those skilful craftsmen who set
up idols are described as oom vI7 (1s5.40:20) and D007 (Je.10:9).
The wailing women who are able to perform their professional
mourning skilfully are called nmmom (Je.9:16(17E)) [4]. The
skilful warrior who can conquer a mighty city is called DIn7
(Pr.21:22). The judges who can judge judiciously and without
corruption are called 0o’nomr (Dt.16:18,19) [5]. One of the
qualities of Solomon's 37 was described as ability in judging
judiciously (1K.3:16-28). The 'skilful scribes' that rebuked by
Jeremiah were called prnonr (Je.8:8f). These p'nomrr are possibly a
special class of officials in the royal court [6]. Clearly 0O’nonm ,

as a special class of official existed in foreign royal courts
(Gn.41:8; Dn.2:18). Who these 0’2017 are, and what their
relationship with 0?7990, 'scribes' is, is a subject we will discuss
later in this section [7]. At this point what needs to be pointed
out 1is that these scribes are called D°n3m not because they are
'wise' but because they are 'skilful’ in their profession. (1.e.
they are proficient in writing, efficient in advising kings and
helping in governing kingdoms, perhaps even teaching the children

of kings and of aristocrats.)

- 82 -



In the oracle of Zechariah against Tyre and Sidon, the prophet
proclaimed that though Tyre and Sidon are 7x» o [8] in
strengthening their defence and multiplying their treasure by
commerce, YHWH would reduce them to null [9]. From the context it
is clear that por7r means 'to be skilful' or 'acting skilfully', NIV

e

has translated Zc.9:2b:

And upon Tyre and Sidon, though they are very skilful.
The Pu'al participle of DJ/7 is used in Ps.58:6(5E) as an objective

to 'the enchanter' [10], it means 'skilful' [11] (cf. NEB,NIV).

From the above discussion, it is clear that 0J7 primarily refers
to one who is trained in his profession. He is able to perform his
work or profession skilfully, <cleverly, competently and

proficiently [12]. Sometimes, 0977 1s used to describe something
negative. 1In Je.4:22 the prophet rebukes the people of YHWH as,

p’non for doing evil and not knowing how to do good.

3.1.1.2 porr means "shrewd, clever, witty"

In the story of Ammon and Tamar (25.13), Jonadab was a very

shrewd man (v.3, INn oorr 9’ . He was the one who suggested the
dirty trick by which Ammon had his evil desire satisfied. n:nfhsed

here in a neutral (non-ethical) sense, means crafty, or

- 83 -



intelligent [13]. 1In the same way pormis used in the story of
Sheba's revolt (25.20). The woman in Abel Beth Maacah convinced
all the people in the city with her /m>r7 to offer the head of Sheba
to Joab in exchange for the destruction of the city (25.20:22). 1In
his final words to Solomon, King David charged his son to deal with
Joab and Shimei according to his immarr (1K.2:6,9). imnon here refers
to ability to decide what should be the penalization and how should
it be repaid. Therefore, generally speaking imOrr refers to mental
ability.

If the iron is blunt,

and one does not whet the edge,
he must put forth more strength;

but ;o7 helps one to succeed.

Q0.10:10.

poonr attacks the city of the mighty,
and pulls down the stronghold in which they trust.

Pr.21:22.

imon makes porr more powerful than ten rulers in a city.

Qo.7:19.

I also saw under the sun this example of /™27 that greatly
impressed me: There was once a small city with only a few

people in it. And a powerful king came against it,
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surrounded it and built huge siegeworks against it. Now
there lived in that city a man poor but bJr7, and he saved
the city by his /monr. But nobody remembered that poor man.
So I said, mon is better than strength.” But the poor

man's 7027 is despised and his words are no longer heeded.

Qo0.9:13-16. d

There is a constant stress that i720/77 is more important than
physical strength. For very often /27 can accomplish things that
physical strength cannot accomplish. Therefore the 1lizard is

crowned as one of the four wisest creatures (Pr.30:28).

3.1.1.3 porr means "knowledgeable”

J‘l

In many passages of OT, pom is closely related to yp7v»
(e.g. Ex.31:3; 25.14:20; 1K.2:9; 7:4; Jb.15:2; 32:7; Pr.l:2; 2:6;
3:19f£; 15:2; 18:15; Qo.1:17; 8:5,16,17). In certain Ancient Near
Eastern royal courts such as the Egyptian and Babylonian courts
which we have mentioned, 07?03/T are a group of officials. They are
mentioned together with  sorcerers, magicians, enchanters,
astrologers and diviners in Ex.7:11 and Dn.5:11 [14], and together
with princes (or officials), governors, rulers and warriors in
Je.51:57 (cf. Is.19:11; Je.50:35; O0Ob.8). These BO’DJ17 were the

educated é&lite who were specially selected to go through the most

)
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vigorous training in languages, 1literature, and all kinds of
science (Dn.l:4,17,20). They were expected to possess
encyclopaedic knowledge after their training and acted as advisors
to kings (Est.1:13; 6:13; Dn.2) [15]. It 1is important to note,
however, that in the lists of royal officials of Israel, there 1is
no such group as o020 (cf. 25.8:16~-18; 20:23-26; 1K.4:2-6).
Neither is such a class mentioned in any Canaanite nor Phoenician
inscription [16]. A number of scholars, including McKane [17],
have arqued that the 'Secretaries' or 'Scribes' @950 ) mentioned
in the lists of Israelite officials are po*nonr and then suggested
that 0’2501 is a technical term denoting a group of intellectual
elite who provide administrative, governing and advisory services
to the kings. In the historical books of the OT Israelite kings
receive advice from various kinds of people.
The advice is sometimes given by priest(s) (2K.19:2) or
prophet(s) (1K.22:10; 2C.25:16; Je.38:15) and sometimes by
a named individual (25.15:12; 16:23; 19:5ff; 1C.26:14;
27:32,34). There are also groups such as "the elders of
Israel” (25.17:4,15), "the elders of the household”
(25.12:17), "the elders of the land” (1K.20:7-9), "the
servants of the king” (25.12:21; 1K.1l:2; 2K.6:11f; 7:12¢f),
"the old men (pD?3p7" and "the young men (p?7bh9*°
(1K.12:6-14) [18].
In the Prophets though D231 occasionally seems to denote a special
group of people (Is.5:21; 29:14; Je.8:8; 9:22(23E); 18:18), it is

still uncertain whether D257 denotes a professional class of royal
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counsellors and politicians [19]. Only one thing is clear: in the
context of leadership ponr is someone who possesses leadership
qualities. Dt.34:9 tells us that before the departure of Moses, he
laid his hands on Joshua his successor and the spirit of mon7
filled him., The clearly spelt out effect is that the Israelites
would respond to his leadership. When Solomon, 'the wisest king',
asked for "a heart with skill to listen [20], so that he may govern
the people justly” (1K.3:9, NEB); the reply was that YHWH would
give him 372») Do 3% and on top of that YHWH would give him
riches and honour, which he had not asked for (1K.3:12-13). After
Solomon had received iTJ7 he was able to govern the people in
justice (1K.3:28) and to conduct his foreign affairs prudently
(1K.5:26(12E)). His iOm is also manifested in his encyclopaedic
knowledge and literary ability (1K.5:9-14(4:29-30E)). The story of
Solomon and the Queen of Sheba clearly illustrates that 70077 means
ability and skill in governing a kingdom (1K.1l0; 2C.9). When the
Queen of Sheba visited Kking Solomon, she was Dbreathless
(2C.9:4) [21], when she saw how with his /mor Solomon had designed
and built his court and the Temple, organized his officials and
attendants, offered sacrifices to YHWH, dressed up his servants,

and arranged the furniture. In this extremely vivid way the author

highlights the o of Solomon [22].

In order to perform competently and skilfully in one's
profession one needs to possess a substantial knowledge of it. In

the case of Solomon, he is portrayed as possessing an encyclopaedic
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knowledge. He was able to answer all the questions asked by the

Queen of Sheba (1K.10:2f; 2C.9:1f). 1In the praise of Solomon's

o, the climax is his achievement in literary ability and skill,

and his encyclopaedic knowledge (1K.5:9-14(4:29-34E)) [23].

Solomon was able to govern his kingdom efficiently because of his

abundant knowledge and know-how. Mo very often is understood as

the something close to knowledge (my7) (e.g. Ex.31:3; 35:31;

1K.7:14; 2C.1:10-12; Pr.2:6,10; 8:12; Q0.1:16-18; 2:21,26; Is.ll:2;

47:10; Dn.1:4,17,20) [24]. When Bazalel son of Uri was filled with
the Spirit of God, he was given /727, knowledge and understanding
in constructing all kinds of crafts (Ex.31:3; 35:31). Hiram from
Tyre was a man who full of /o, knowledge and understanding
(1K.7:14). A craftsman is one who knows all the principles
concerning his work and able to apply them in his work skilfully.

Skill (immom) does not exist without knowledge. This connection can,
also be easily understood in the case of the high officials who
advised the kings in political matters [25]. One needs to possess
abundant and special knowledge to be a king's advisor. Some of
these officials frequently travelled to foreign countries for
political missions, therefore, they had to possess knowledge about
other countries --- their languages, cultures and customs. Thus
ion refers to '(experiential) knowledge'. This understanding can
be easily attested by some of the quotations from Proverbs:

DJIT=722 has great power,

and a man of knowledge (JIWW7T7V?’X ) increase strength.

Pr.24:5.
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The tongue of 0’2317 commends knowledge (V7).

Pr.l1l5:2a.

The lips of p*non spread knowledge (V7).

Pr.lS5:7a.

It was believed that only 0?2257 had knowledge. Since knowledge and
;Mo have such a close relationship, increase in knowledge means
increase in mon (Qo.l:12-18), and a poN7 preacher means a
knowledgeable preacher (Q0.12:9f). The same ethos is also revealed
in Wisd.7:15-21:
God grant that I may speak according to his will, and that
my own thoughts may be worthy of his gifts; for even wisdom
is under God's direction and he corrects the wise; we -and
our words, prudence and knowledge and craftsmanship, all ”
are in his hand. He himself gave me true understanding of
things as they are: a knowledge of the structure of the
world and the operation of the elements; the beginning and
end of epochs and their middle course; the alternating
solstices and changing seasons; the cycles of the yeérs and
the constellations; the nature of 1living creatures and
behaviour of wild beasts; the violent forces of winds and

the thoughts of men; the varieties of plants and the

virtues of roots. I learnt it all, hidden or manifest, for

-

I was taught by her whose skill made all things, wisdom.

(NEB)
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J.1l.1.4 Do means "discerning”

2Y%-ponr is called a man of discernment (7721).

Pr.l6:21la.

A wise man @I7) comes very close to a man of discernment

(9723). imon is also closely related to discerning man.

2T is found on the lips of the discerning (7721)).
Pr.10:13a.

o reposes in the heart of the discerning (7721).

Pr.l14:33a.

A man of discernment ( /72217 V’R ) delights in 7227, ”

Pr.10:23b.

A discerning man (7°22) keeps /7237 in view.

Pr.l7:24a.

In the OT, 7°2 1s commonly used in parallel to Do
(e.g. Gn.41:33,39; Ex.31:3; Dt.l:13; 32:29; 1K.7:14; 1Is.5:21;
11:12; Je.d:22; Ez.28:3; Jb.12:12,13; 28:12,20,28; Qo.8:1,5;
Pr.2:2,6,10; 3:13,19;34:5,7; otl; 7:4; 8:1; 9:10). In the story of
Joseph [26], having interpreted the dreams of Pharaoh Joseph

advised Pharaoh to look for a 7733 and 057 man and put him in
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charge of the land of Egypt (Gn.41:33). After 1listening to the
advice of Joseph Pharaoh considered that there was no-one as 771J
and Do as Joseph, and Joseph was appointed as his commissioner
(Gn.41:39£). Joseph was not only able to interpret the dreams, he
was also able to appreciate the problem and provide the solution.

A Do is one who has perception, foresight, and the know-how to

handle problems. In the 'Song of Moses' (Dt.32:1-43), Israel was

accused of being
a nation void of counsel,

and there is no understanding (7372n) in themn.
If they were wise (i72017), they would understand
(9ov) this,
they would discern their latter end!
How should one chase a thousand,
and two put ten thousand to flight,
unless their Rock had sold them,

and the Lord had given them up?
Dt.32:28-30.

iThon means here the perception and ability to understand the cause
and effect of an event. This 1is also how ™Mo is used in
Je.9:11(12E): a por7 is one who can understand (7°2) the reason why
Judah was destroyed. The leaders whom Moses had chosen were said
to be wise (D"nom), ugderstanding (7732) and respected men from each
of the ¢tribes (Dt.l1:13,15). Their main function is to act as

judges for the 1less complicated disputes (Dt.1l:16-18). Those
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leaders are men who are able to analyse and weigh all the witnesses
and evidence prudently, and deduce a fair judgement from them.
Who is like the DIm?

Who knows the explanation of things?

Qo0.8:1a.

gonr i1s one who understands things and he is able to explain them.

The wise (Don=212 ) knows the proper time and procedure (00.8:56).

To sum up the above discussion, pgor7r is generally used to denote
any skilful person in his work or profession. Sometimes it refers
to a shrewd individual. 1In relation to skilfulness is knowledge
and understanding which produce the skill, Therefore, D27 often
denotes a knowledgeable, perceptive and prudent king, leader or,
court official. In the OT, wisdom is commonly seen as a gift from
YHWH which he bestows on those who revere him. Now we shall

examine how pJr7 is used in Proverbs and particularly in Pr.l-9

where our main interest lies.

3.1.2 D27 in Proverbs

When oo is used 1in Proverbs, it commonly means a sage or
sagacious person. D37 is a master of speech, he knows when to

speak and what to say (10:31; 14:13; 17:28; 26:5; 29:9 cf. Jb.13:5;
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15:2; Q0.12:12). His words bring healing and knowledge (10:13;
12:18; 15:2,7; 18:4; 31:26). He 1is discerning and foreseeing
(16:21; 14:8; cf. 18:15; 21:22; 24:5; 28:11), humble (1ll:2; 26:12),
good at self-control, especially of his temper (29:11; cf. 16:14).
He 1s a peace-maker, and he brings harmony to society (29:8).
Sometimes DIOIT refers to a teacher, he imparts wisdom and knowledge
to those who 1listen to him (15:2,7; 16:23; cf. Qo0.12:9f£), his
teaching is described as a fountain of life (13:14), his rebuke to
a 1listening ear 1is likened to a golden earring or an ornament of
fine gold (25:12; cf. Qo.7:5). In Proverbs very often 0J7 also
refers to a good learner. ASs a good learner, D27 thirsts and seeks

after knowledge and understanding (18:15), he 1is receptive to

instruction, advice and correction (1:5; 9:8,9; 10:8; 12:15;: 13:1;

cf. 10:14; 15:31; 21:1l1).
»
In Proverbs, DO is often used as the antithesis of p» ponr
speaks of a humble and teachable attitude towards correction and
teaching, p> refers to an arrogant and unteachable person (9:7-9;
13:1; 15:12; 21:11). }xxr can also be compared to 970J: 0o refers
to a person who is cool in temper, foreseeing, knowledgeable and
eager to learn; 570D refers to a person who is hot-tempered,
short-sighted, ignorant, foolish, and has no appetite for learning
(14:6; 29:11; 21:20; 15:2,7; 10:1). Therefore, the reward of DI
is honour and wealth, but the consequence for 570> is only shame
(3:35; cf. 14:24). Do can also be compared to J?IN: again DI is

one who is humble and teachable, like VY, H7IX is arrogant and
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boastful. However, unlike VY who is knowledgeable, P7IXN is
ignorant (10:8; 12:15; 10:14;: 14:13; 17:28; <cf. 29:9). N9 1is
never used as an antithesis of DJr7. Whenever °N9 is mentioned
alongside b0J/7, the appetite and capability of learning of both of
them are emphasized. The difference between them is that D7 is
knowledgeable and experienced, ?n9 is simple-minded, unknowledgeable
and inexperienced. When p?7Y and 03277 are mentioned together, they
always refer to the same person (3:33-35; 9:9; 23:24). In these
contexts »77Y¥ helps to emphasize that DO77 is one who lives out all
the teaching and instruction he has received [27]. Three times
17323 is used together with por7. In 16:21 "the wise (pJ77) in heart”
is called 7723. In 1:5 both of them are used to denote the
educated, experienced students of the wisdom teacher. In 18:15 the
hunger for knowledge of both of them are mentioned. Both 77323 and
bonr are people who are educated, experienced, yet they always have,
a good appetite for more wisdom and knowledge. However, sometimes

Do can be used to denote the wisdom teacher, but this is not the

case for 7733

In the present form of Proverbs, UDJ/7T means one who reveres YHWH
and shuns evil (e.g. 3:7; 14:6; 20:26;). The fear of YHWH is the
beginning (or 'first principle' [28] ) of knowledge and wisdom
(e.g. 1:7; 9:10; cf. 2:5; 16:6; 1:29). "The fear of YHWH |is
instruction injmom" (15:33; cf. 30:3; 2:9,10). imon was with YHWH
from the beginning (e.qg. 8:22f£f cf. 3:19,10). It is a gift from

YHWH to those that he pleases (2:6ff). Therefore, the fear of YHWH

i

is the key to wisdom and knowledge [29].
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3.1.3 D> in Pr.l1-9

As we focus on how DO 1is used in Pr.1-9, the prologue of
Proverbs, it is not difficult to realise that 057 has been put in a

pietistic context. The key to the interpretation of wisdom is

clearly spelt out in the introduction (1:7). The conclusion, Pr.9,

also points in the same direction [30].

Pr.3:1-12 is instruction given to students, teaching them to
trust in YHWH (3:5), fear him (3:7), honour him (3:9); all these
should be paramount importance in their life. They are warned not
to lean on their own understanding, and not to be wise in their own
eyes (3:7, cf. 26:12; Is.5:21). From the context it is clear that
"to be wise in your own eyes"” means to be clever in one's own eyes,,

thinking that he is able to determine his future by his own effort.

In Pr.1:4,5 pomris listed together with D’Xny, Y3y and 7123 and

in Pr.9:9 it comes very close to p2?7¥ and is opposite to pb. In
1:5 Do refers to the attentive and receptive student; and in 9:8,9
the humble, obedient and teachable student who listens to
instruction and rebuke. In the present form of Proverbs, 027

refers to those who thirst and seek for the knowledge of YHWH.

They are attentive,#receptive and obedient to the teaching of the
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knowledge of YHWH. They are teachable, and humbly accept any
correction when they do not 1live according to the instruction
(2:1-8; 3:1-12; 6:16-19). But they also revere YHWH and shun evil,
their reward is from YHWH (2:9ff; 3:6,8,10,26,33-35; 5:21). The
study of the term p»?7y [31] reveals that when 2?7Y¥ is used in
Pr.1-9, it usually has the emphasis that the good student 1is not
only receptive, he also lives out what he has learnt. Therefore,
in Pr.9:8,9 777y emphasizes that the pJ/7 is the good student who

also practices what he has learnt.

We have pointed out that in some contexts DJ7 is used for the
wisdom teacher as well. In Rabbinic literature porr is commonly
used as the technical term for teacher [32]. Therefore probably
the p9n7 mentioned in Pr.l:5 themselves are wisdom teachers who are
already involved in teaching others, yet at the same time they are,
studying at the feet of a more experienced and senior teacher. The
author(s) of Proverbs seems to belong to the latter category, for
his writing was one of the very few books concerning education have
passed down to us (cf. Q0.12:9-12, certainly the book of Ben Sira

is another example).
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3.2 7123

Though 7723 only occurs once in Pr.l-9, it is a very important
ternm. It 1s closely related to the three other terms in 1:5,

namely, o’xnn, 71 and ponr. All of them appear in the introduction

to Proverbs (l1:1-7).

3.2.1 723 in the OT

Grammatically rspeaking 7721 is the Niphal participle of 7712. As
a finite verb, the Niphal of 1772 occurs only once in the OT
(Is.10:13). In many passages 7°2 has a meaning of 'to pay
attention to' or 'to consider, ponder'. Students in Proverbs are,
warned to ‘'pay attention' (773) to their table manners when they
dine with a ruler (Pr.23:1). Daniel was asked to 'consider' (772
the message given to him (Dn.9:23; 10:11). 1In his suffering Job
wished that YHWH would answer his complaint, and he would

'consider' (771) the answer (Jb.23:5). In his lament the psalmist

asks YHWH to ‘consider' (7°2) his sighing (Ps.5:2). In his
farewell song, Moses charged the people to remember the days of
old, and to 'consider' (773) the generations long past (Dt.32:7).
When the Hithpa'el of 7?2 is wused it usually means 'to pay
attention attentively to', or 'to consider diligently [33]'. For

example, in Jb.37:14, Job was asked to stop complaining but to
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'consider diligently' (Hithp. 7?72 ) God's wonders. Ps.1l07:43 says
that whoever is wise, let him heed the merciful deeds of YHWH and
'consider diligently' (Hithp. 7°2 ) the great love of YHWH. When
one pays attention to and considers something, it is most natural
to make use of one's mind, eyes, and ears. Often 773 1is used
together with 997 (Dt.32:7; Is.43:18; cf. Ps.50:22), /1N7 (Is.l14:16;

52:15; Ja.2:10; Ps.94:7; cf. Jb.31:1) and ya» (Is.52:15;

cf. Jb.31:1) [34].

Occasionally 772 has a meaning of 'to examine and find out'’
which closely related to the meaning which we have just mentioned.
In the story of Solomon's wise judgement in the dispute between the
two prostitutes, one of the prostitutes said that one morning when
she woke up to nurse her child she discovered that her son was
dead; but when she "looked at him closely™ (7%2) she realize that,
it was not her son (1K.3:21). Ps.37:10 says very soon the wicked
will be no more, though you "look for them intensively” (773), they

will not be found [35].

More commonly 772 has the meaning ‘to realize, notice,
understand, know'. Very often 771 is used together with V7°?
(e.g. Ne.8:12: 10:29; Jb.13:1,2; 38:18,20; Ps.73:16,17; 139:1-6;
Pr.24:12; 1Is.l:3: 40:21; 44:18; Mi.4:2). When Samuel went to Eli
for the third time after hearing the voice of YHWH, E1li 'realised’
(772) that YHWH was calling for Samuel (15.3:8). David saw that

his servants were whispering among themselves, he ‘'realised' (772)
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that his son was dead (25.12:19). The wisdom teacher looked out
from his window he 'noticed' (771) a foolish lad among the youths
(Pr.7:7). Ezra brought the Law before the assembly, which was made
up of men, women and all who were able to 'understand' (j°3).
Presumably "all who were able to understand” refers to the older
children (cf. Ne.l0:29(28E)) [36]. And he read it aloud to them
from daybreak till noon (Ne.8:2,3). YHWH challenged Job and said,
"Have you ‘'comprehended' (7?1) the vast expanses of the earth?
Tell me, if you know all this” (Jb.38:18). When the psalmist tried
to ‘'understand' (772 the prosperity of the wicked, it was
oppressive to him until he entered the sanctuary of God, then he
understood (7?2 their final destiny (Ps.73:16,17). In Ps.139:1,
the psalmist says, "O YHWH, you have searched me and you know me.
You know when I sit and I rise; your 'perceive' (7?2 my thoughts
from afar.” A man's steps are directed by YHWH, how then can,
anyone ‘'understand' (7°2) his own way? (Pr.20:24). Is.l:3 says,
"the ox knows its owner, and the ass its master's manger, but
Israel does not know, my people does not ‘understand' (772)." The
Lord wanted Isaiah to tell the people that they might 1listen and
listen, but they would not 'understand' (7°3); they might look and
look, but they would never know (Is.6:9). To the prophet YHWH
declares, "You are my witnesses, and my servant whom I have chosen,
sO that you may know and believe me, and 'understand' (7?3) that I
am He....." (Is.43:10f). Jeremiah told the people that the anger
of YHWH would not turn back until he had fully accomplished the

purposes of his heart. In days to come they would 'understand’
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(772 it clearly (Je.23:20; cf. 30:24). When the Hiph'il of 993 is
used as a 'causative proper' [37] it has a meaning of ‘'give
understanding', ‘'make understand', or 'teach'. The psalmist prays,
"make me understand (Hiph. 772) the way of the precepts, and I
will meditate on thy wondrous works (cf. Ps.119:34,73,125,144,169).
The Levites 'instructed' (Hiph. 772) the people in the Law while
the pecple were standing there."” Then Nehemiah the governor, Ezra
the priest and scribe, and the Levites who were ‘'instructing'
(Hiph. 772 ) the people said to them all....." (Ne.8:7-9). Daniel
was 'instructed' (Hiph. 772 ) by an angel (Dn.9:22; cf. 8:16;
10:14). At the end time those who are wise will 'instruct'’
(Hiph. 772) many (Dn.1l1:33). King Uzziah sought YHWH during the
days of Zechariah, 'who 1instructed' (Hiph.Part. 973) him in the
fear of God (2C.26:5) [38]. Similarly in 1C.25:8 973n7 denotes
'instruction' or 'teacher' in contrast with 'student’'.
Then the king ordered Ashpenaz, chief of his court
officials, to bring in some of the Israelites from the
royal family and the nobility --- young men without any
physical defect, handsome, showing aptitude (Jopw) for every
kind of wisdom (/7o) , endowed with knowledge (p77, ny7),
understanding (772) knowledge (J72), and competent to serve

in the king's place.

Dn.l:3,4.

i

TO these four young men God gave knowledge (y71n) and
learning (25») in all books and wisdom (/151 ; and Daniel
could understand (J?1) visions and dreams of all kinds.

Dn.l:l7.
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I have filled him with the Spirit of God, with wisdom

(o, understanding (73732n), knowledge (5nY7) and all

craftsmanship.

Ex.31:3.cf. 35:31.

He (Hiram) was full of wisézom (immom, understanding ~

(7372n), knowledge (ny7) and every kind of craftsmanship in

bronze.

1K.7:14.

Huram added, "Praise to YHWH, the God of Israel, who made heaven

and earth! He has given King David a wise (gdr7) son, endowed (p7?)
with intelligence (5%o») and understanding (7373), who will build a

temple for YHWH and a palace for himself. I now send you a skilful

(porr), endowed (V77) with understanding (i77?2), Huram-abi. .

2C.2:11,12(12,13E).

The words 17?3, 13?12, 731an, bon, imaon, Y1?, nNYi1, Yin, 229 are
closely related to each other. 73720 /i13?32 in the passages we have
just quoted refers to the intrinsic nature of the wise (©Jr7). The
wise craftsmen are skilful, experienced and knowledgeable in their

career, they know what to do and how to do it to produce the best
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result in their works. 1In Ps.78:72, king David was described as a
good shepherd who led his people with his skilful  hands
(lit.skilfulness M7272n) of his hands). In Ez.28:4,5, o and
iT112n are refer to trading skills [39]. The wise court official or
political leaders were bright, well informed and shrewd. They were
competent to discern what was the best way to gzvern a nation and
lead her to prosperity. When confronted with problems, they were
able to perceive them and know how to tackle them [40]). In the
book of Daniel 772 is often used with a meaning of “"to gain insight
and understanding of Scripture, a vision, a dream or a revelation,”
or "to foresee the future (usually referring to apocalyptic
understanding) [41]." 1In the first year of Darius' reign, Daniel
'understands’' (7°31) the prophecy of the seventy yvears given by
Jeremiah (Dn.9:1,2; cf. vw.22,23). When Daniel was watching and
was trying to understand (lit.seeking for i7772) the vision, the,
archangel Gabriel came and said to him, "understand (7°2), O son of
man, that the vision is for the time of the end.” (Dn.8:15,17;
cf. 10:1,2; 12:8). More generally, i71772n/i13?2means ‘'insight' or
'foresight', 793 means 'to discern, understand' or 'to foresee'.
Israel was said to be a nation without sense and could not discern
and foresee what their end would be (Dt.32:28,29). A man of
understanding (i7372n) holds his tongue. In Jb.32:7-9, Elihu said,

"I thought, 'Age should speak; advanced years should teach

wisdom (imaom).° But it is the spirit in man, the breath of

the Almighty, that gives them understanding (9°3) [42]. It

is not only the old [43] who are wise (7%2), nor only the

aged who understand (7?2) what is right (vogha)."
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77133 occurs a total of 21 times, 9 times in Proverbs, once in
Qoheleth, 11 times in other books ¢of the OT. 77317, the participle
of the Hiph'il of %3, in the majority of its occurrences has the
same meaning as 7732J. 7°7am occurs 6 times in Proverbs, another 6

times in other books of the OT [44].

1C.15:22 tells us that Kenaniah the head Levite was in charge of

the singing because he was ‘skilful' (977an) at it. Again in

1C.25:7 7721 is used in the same way. But in 1C.25:8 it would Dbe
better to translate 7°2an as ‘instructor’ or 'teacher’
(cf. 2C.26:5) [45]. Though 9723 is not used in describing the
'skill' of musicians, it is used to describe the 'skill' of David's
speech (15.16:18). Jonathan, David's uncle, was a counsellor
(vy19), a man of 'insight' (77an) and a scribe (7970, 1C.27:32).

7?20 1is used here to describe a prudent and competent court,
official --- counsellor, scribe. In Gn.41:33,39 77231is used with
the same meaning. Pharaoh felt that there was no one e
'‘discerning’' (7723) and wise (03l7) as Joseph, sO he appointed
Joseph to be the commissioner over Egypt [46]. 7723 is used here
of a prudent court official, who is able to appreciate situations
or problems and able to foresee the outcome of a certain course of
action. He is able to suggest and provide policy which will lead a
nation into stability and prosperity. Dt.l:12ff tells us that some

wise (D’norr), understanding (0%321), and experienced (°y7?) men
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were chosen to share the burden of Moses. They were leaders of the
people, and their main duty was to administer justice among the
pecple. They were discerning because they were experienced and
wise. In 1lK.13:2, Solomon was given a wise (DOn7) and discerning
(772)) heart, so that he could administer justice. 99%3» is also

used to describe the discerning quality of leadership (Ezr.8:16).

It is not necessary that 77132J always refers to someone in
leadership. In general 7717 denotes one who has the ability to
discern, understand and to foresee. Qoheleth had observed that
under the sun the race 1s not to the swift, nor the battle to the
strong, nor bread to the wise (D377), nor riches to the
'intelligent' (7722), nor favour to the learned (V7°);: but time and
chance happen to them all (Qo0.9:11). 1Israelites were encouraged to
observe the decrees and laws of YHWH carefully. When they do that,
they would show their wisdom (/70577) and understanding (i7372) to the
nations, who would hear about all these decrees and say, "surely
this great nation 1is a wise (DJ7) and 'understanding' (77323)
people” (Dt.4:5-6). In the prophets' attack on old wisdom
(cf. Is.5:21; 29:14), they preached that the source of 7373/ 1113n
is YHWH, fearing YHWH is the way to obtain it [47].

My people are fools,

they do not know me.

They are senseless children,

they have no 771J.

They are skilled in doing evil,

they know not how to do good.

Ja.4:22.
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The people are foolish, senseless and 772J because they do not know

YHWH and revere him.

To sum up it may be said that in the OT 7717 is one who is wise,
knowledgeable, prudent and skilful in his profession. He 1is able

to perceive problems and forcsee outcomes of actions. This ability

is very often seen as a gift given by YHWH to those who revere him.

3.2.2 371323 in Proverbs

When 7723 is used in Proverbs, it usually has the same meaning
as in other parts of the OT.
Wisdom is found on the lips of the 7111,

but a rod is for the back of 37-70m. .

Pr.10:18.

In Proverbs 7723 is the antithesis of 257017 (cf. 11:12; 15:21).
25-70n is one who is short-sighted, 1lacking in wisdom and
understanding of the consequence o©f action, he is reckless in
speech and in deed [48]. 772 is one who is wise, understanding
and has a penetrating and foreseeing mind (15:21; 20:5; 28:11). He

speaks and acts sensibly (11:12; 17:28). A man of understanding
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(7137120 p¥'R ) always Keeps himself cool, patient, he does not 1lose
his temper easily (17:27; cf. 14:29). He brings order and

stability to society (28:2).

In Proverbs 7731 often means a good learner [49]. 7723 is
always used as an antithesis of Dop5 (14:33; 15:14; <Cf. 10:23;
17:10,24).

The heart of 7727 seeks knowledge,

but the mouth of the fool (270J) feeds on folly.
Pr.l15:14.
71?22 keeps wisdom in view,
but the eyes of the fool (5703) wander to the ends of the
earth.
Pr.17:24.
»
The delight of 5?05 is in nYix and he lacks concentration in
learning. 77323 thirsts after knowledge and wisdom, ha is wvigilant
and attentive in his learning.
A rebuke impresses 7710
more than a hundred lashes a fool.

Pr.l1l7:10.

A man of discernment is ready to be corrected and prepared to learn
from his mistakes, _he understands that painful rebukes are
essential in his learning, they will help him to have a right

approach towards wisdom and knowledge. Once he has the right
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approach, knowledge and wisdom will be achieved by him easily

(19:25; 14:6).

3.2.3 771) in Pr.l1-9

Who is the 7721 in 1:5? We have seen that 77323 1is a good
learner. In the earlier part of our discussion, we have shown that
a man of discernment is always a learned man. His discernment
comes from his knowledge and long-standing experience. In Proverbs
a man of discernment is synonymous with a man of knowledge (8:9;
17:27). He is the antithesis of 2?03. 7?02 is one who is foolish
and lacking in wisdom and knowledge, 772J is one who is intelligent
and knowledgeable. When an antithesis is formed between %723 and
P2 (14:33; 19:25), it is not the contrast of their knowledge (for,
Y is also knowledgeable) [50], it is always a contrast between the
arrogance and unreceptivity of P” and the humility and receptivity
of 7727 [51]1. 97123 is an educated person, he knows there is no end
to learning, he has enjoyed the (fruit of the intellectual
persuasion, soO he knows it is most rewarding. Therefore, the more
he learns the more he wants to learn, the thirst for knowledge
motivates him to continue to learn. In the present form of
Proverbs 7721 is one WwhOo possesses a substantial amount of the

knowledge of YHWH (cf. 10:23). He has tasted the blessing of

revering YHWH. Now he continues to study under a wisdom teacher.

He wants to learn more about the knowledge of YHWH and how to

)

revere YHWH more.
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3.3 3

It is now clear that 7V does not refer primarily to age, but
social status. Macdonald [52] suggests that he is a young male of

high birth, but there are wzaknesses in his theory (see below). " On

the other hand, Stihli [53] suggests that 7)) refers to the status

of dependency, 'unselbstandige' (p.99). Thus a 9y may be a

child, a servant, a soldier, or a civil servant. It seems that

Stahli is closer to the evidence from the OT [54].

Generally speaking 7VJ is used with three meanings, namely, 'the

young,' 'attendant, retainer,' and 'army officer, squire’.

3.3.1 7297 in the OT

3.3.1.1 7V) means "the young”

73 can refer to a child yet unborn (J4.13:5,8,12), one just
born (15.4:21), a few months old infant (Ex.2:6), a one year old
baby boy (Is.8:3), one weaned (1S.1:22,24,25,27; 2:11; I1s.7:16), a

teenager (Gn.21:17,18,20; 22:12; 37:2; 2C.34:3) [55], or even an
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unmarried grown up (Gn.34:19). 'Joseph was 37 years old when he
appeared before Pharaoh (Gn.41:46), but he was a 7V7 (Gn.41:12).
Most likely Benjamin was a few years younger than Joseph when he
was brought to Egypt, he was a 7VJ too (Gn.43:8; 44:22,31-33) (56].
Stager pointed out that "a 7)) is an unmarried male who has not yet
become a 'head of household'.....and a young man's ‘youth' would
end when he assumed the father's role as head of household and
lineage [57]."
Their bows will strike down the 077V,
they will have no mercy on children (702-?79 ,
lit. fruits of the womb)
nor will they look with compassion on children (p232).

Is.13:18.

J*

In Is.13:18, V3, 7J01°?79 [58] and D?32 are closely related to
each other. This is a prophecy of how the future generation of
Babylonians will be destroyed without mercy and compassion. V3 is
used here with a general meaning of young generation just as
027?979 and 0?32, without reference to whether they are ordinary
children or children of noble birth. 7To be sure they refer to both
ordinary children and children of noble birth. Again in Is.65:20,

Never again will there be in it an infant that lives but a

few days ( 'p'n? Y3p), or an old man (777) who does not live

out his years; he who dies at a hundred will be thought a

mere 7V1; he who fails to reach a hundred will be

considered accursed.
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When 7)1 is used to refer to a child or a youth in general, it
should not be understood with any connotation of noble birth [59].
In the world to come it is not only those of noble birth who will
have 1long 1life, but everyone who 1lives in it. When Goliath
confronted David on the battle ground, he saw that David "was only
a 7V1, ruddy and handsome, and he despiscd him" (15.17:42). Though
this time 7Y1 is used in a military context, it is clear that the
description of David here is of a young man [60]. As a matter of
fact this is exactly the same description of him as when Samuel
first met him (1S.16:12). But, strangely enough, Macdonald has
understood <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>